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Chapter 1 

Introduction 

The chapter introduces the study background, the significance of the research 

problem and the context of study. Then, it presents objectives, research questions, 

research framework and the definitions of terms. Finally, it presents the significance of 

the study. 

1.1 Background of the study 

China's economy is growing rapidly under the influence of economic 

globalization. According to the World Bank (2011), China has become the world’s 

second largest economy for over a decade. In 2010, China's GDP reached 6,087.16 

billion USD, surpassing Japan and becoming the second largest economy after the 

United States. In 2014, its GDP reached 10,475.68 billion USD (World Bank, 2014). It 

broke 10,000 billion USD for the first time. In 2018, its GDP reached 13,894.82 billion 

USD (World Bank, 2018). In the process, China’s economy has dramatically improved 

which shows a significant growth in its GDP. In 2020, China’s GDP reached even higher 

at 14,722.73 billion USD (World Bank, 2020), and this situation has strengthened 

China's ties with the world.  

China’s global economic status has brought some benefits to Chinese people . 

First, the economic conditions of the Chinese people have improved markedly . 

According to the World Bank (2021), from 2010 to 2020, China’s GDP per capita 

increased from 4,550 to 10,500 thousand USD. Secondly, The Chinese people live a 

better life as they live longer and healthier during the last decade. According to The 

World Bank (2020), Chinese people’s life expectancy increased two years. As 
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Morrisono (2019) reported, China’s economic development had improved the standard 

of living of the Chinese, making life more comfortable and prolonging the average life 

span. Finally, Chinese people have more opportunities to choose their job in different 

countries. Zheng (2021) stated that the economic development created more jobs for the 

Chinese people. As The World Bank (2020) reported, almost a million people had 

worked abroad every year since 2010. By the end of 2019, the number of Chinese people 

working abroad had reached nearly 10 million.  

The relationship between China and foreign countries is closer. As Qiu and 

Zhan (2016) stated that the China’s global economic status not only made some benefits 

for Chinese people, but also attracted more attention to the world. China’s growing 

international connections have set off a wave of ‘Chinese fever’ in the global. McGinnis 

(2013) concluded that the relationship between China and other countries had promoted 

the spread of the Chinese language and culture learning around the world. Scholars and 

universities in various countries have designed Chinese language courses for their own 

students because their government set up the educational policy to support Chinese 

language learning. The China Daily (2021) reported that more than 70 countries had 

promoted and included Chinese language learning as part of their education system . In 

this case, an increasing number of learners from different countries have great 

enthusiasm and interest in learning Chinese as a foreign or second language. 

Thailand is one of the countries where a large number of people are interested 

in learning Chinese. The number of Thai learners has increased since 2013. About 

863,056 people studied Chinese in Thailand (China News Service, 2013) and that 

Thailand is the largest number of non-native Chinese learners in the entire Asian 

countries (Xi, 2015). By 2020, the number of people learning Chinese in Thailand had 

exceeded 1 million (Yang, 2021). There are two reasons of the growth of the Thai 

learners who learn Chinese in Thailand. On the one hand, Thai students have a 

geographical advantage in learning Chinese because it is a neighboring country of China. 
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It is very close, although it does not border with China. It only takes 6 hours from the 

north of China to Bangkok, Thailand. On the other hand, Thailand’s national policy 

brings a close relationship with China. As Chansiri (2006) states that the friendly 

relationship between Thailand and China is driven by the friendly policies of both 

countries. If Thailand national policy is the beginning of China-Thailand friendly 

relations, “the Belt and Road” policy will promote the interaction between these two 

nations. Zeng, Wang, Qu and Li (2018) mentioned that “the Belt and Road” policy 

strengthened the contact of the two countries. In the process of development, frequent 

trade exchanges between China and Thailand have enhanced Thailand economic income 

and the number of Chinese and Thai student exchanges has increased. In this case, there 

are many Thai students who learn Chinese.  

Learning Chinese as a foreign language (CFL) has become popular for students 

in Thailand (Liu & Ye, 2015). Wei and Weerasawainon (2019) state that Chinese 

language gradually becomes the second most studied foreign language in Thailand, 

where languages other than Thai are not spoken daily as part of their life for three main 

reasons. First, people use Chinese only for specific purposes, so the need to develop 

Chinese skills become a social skill. Thais who can speak Chinese have more job 

opportunities and higher incomes because of the exchanges and development between 

Thailand and China in trade, culture and other aspects (China News, 2018). Secondly, 

the Thai Princess Sirindhorn’s promotion and learning of Chinese has provided 

favorable conditions for learning CFL (Manomaiviboon, 2004) as she established not 

only the “Sirindhorn Scholarship” but also the first Chinese language learning institute 

for Thai officials in Thailand’s history. In addition, Thai and Chinese governments 

provided funds for CFL learning, and the actions have prompted more Thai students to 

learn the language in Thailand. Finally, Chinese immigrants are a large group in 

Thailand and want their children to learn Chinese, who have already migrated and 

assimilated into this country since Sukhothai Dynasty (Liu & Ye, 2015). 
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Despite the fact that Thai students have many supports to learn CFL in Thailand, 

some of them still cannot master it even though they have learned Chinese at school for 

years. It appears that lack of efficient teaching CFL is an educational gap that negatively 

influence Thai students’ interest in learning CFL (Teng, 2017). Past studies consistently 

reported that there were not enough qualified native Chinese teachers in Thailand, for 

many of them lacked CFL teaching experience, knowledge and skills (Kanoksilapatham, 

2011; Ronnaphol, 2013; Burns, 2014; Xie, 2018; Worawiwat & Qian, 2019), which 

could bring boring atmosphere to the classroom. On the other hand, the teachers, who 

instruct the lessons with proper or suitable for Thai CFL students, can create interesting 

atmosphere in the class and motivate their students to learn more effectively and actively 

(Ma, Gong, Gao & Xiang, 2017; Luo & Yang, 2018; Riengthong, 2021). 

A large number of studies have shown that motivation is closely related to 

foreign language learning achievement throughout the entire process of foreign 

language learning (Gardner, 1985; Bandura, 1993; Mahadi, 2014; Schunk & 

DiBenedetto, 2020). According to Mahadi (2014), motivation is an indispensable part 

of successful foreign language learning because it runs through the entire language 

learning process for people to learn a foreign language. In addition, motivation is a part 

of internal factors which can make people unconsciously emit enthusiasm and 

consciously put in practice and effort for their learning goals (Dörnyei, 1994, 2020) and 

can promote and maintain the occurrence of language learning behaviours (Bandura, 

1993; Li & Lynch, 2016; Schunk & DiBenedetto, 2020). Different levels of motivation 

also have different effects (McCombs & Miller, 2007) in that learners with high level of 

motivation can perform and learn better than the ones with low level (Cai & Lynch, 

2016). It can be said that it is crucial for Thai learners to have high motivation in learning 

CFL so as to acquire the language.  

1.2 Significance of the Research Problem 
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Despite the relationship between motivation and achievement in learning 

Chinese, fewer studies on these two variables in Thai contexts (e.g. Cai & Lynch, 2016; 

Li & Lynch, 2016; Hou & Lynch, 2016; Huang & Lynch, 2019; Zheng & Lynch, 2021) 

were found, and they mainly investigated primary school and middle school students’ 

degrees of motivation in CFL learning and its relationship with achievement. There is 

no study that attempts to explain the way in which Thai undergraduate students are 

aspired to learn Chinese as their major or minor, either. Although it can imply that the 

nature of personal selection of such major and minor reflects their intrinsic motivation, 

the context where Thai is mainly used outside the classroom can negatively affect 

accomplishment due to limited opportunities to language exposure. Thus, it is 

worthwhile to examine the way in which Thai undergraduate students are motivated to 

major or minor in Chinese and whether their motivation correlates with achievement. 

Rangsit University located in the vicinity of Bangkok was chosen as a research 

site because it has offered Chinese major for Thai undergraduate students since 1999 

with a high level of CFL educational quality among other private universities in 

Thailand. Students are not required to take the official Hanyu Shuiping Kaoshi (HSK 

Test), the most authoritative Chinese proficiency test of learning CFL for older learners 

before entering the program, yet they must pass the level of HSK5 after completing all 

the coursework, or they cannot graduate from the program. In addition, during their first 

year, they should pass the official HSK2, HSK3 in their second year, and HSK4 in their 

third year (Rangsit University, 2021). 

Dörnyei’s (2005) second language motivational self-system (L2MSS) was 

applied because it was a comprehensive framework that was built on several previous 

motivational constructs practical for classroom learning contexts (Dörnyei, 2014). 

L2MSS has been heavily applied to study motivation in learning English as a foreign 

language in different contexts (e.g. Taguchi, Magid & Papi, 2009; Moskovsky, 

Assulaimani, Racheva & Harkins, 2016; Subekti, 2018) and fewer in Chinese (e.g. Tan, 
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Lin & Hoe, 2017; Lin, 2018; Kong et al., 2018; Li & Diamantidaki, 2018). This study 

used the L2MSS framework and the scores of the official HSK Test to investigate: 1) 

the way in which Thai undergraduate students at a private university in Thailand were 

motivated to major in Chinese; and 2) its relationship with achievement in CFL learning. 

1.3 Objectives 

The aims are to investigate: 

1.3.1 Thai undergraduate students’ motivation in learning CFL at Rangsit 

University. 

1.3.2 The relationship between Thai undergraduate students’ motivation and 

CFL learning achievement. 

1.4 Research Question 

What was Thai undergraduate students’ motivation in learning CFL at Rangsit 

University? 

1.5 Hypothesis  

This study hypothesizes that the relationship between Thai undergraduate 

students’ motivation and CFL learning achievement was positive. 

1.6 Research Framework 

The present study investigates Thai undergraduate students’ motivation which 

is based on Dörnyei’s L2MSS and achievement in learning CFL in Thailand. It is argued 

that motivation in learning CFL in Thailand is an independent variable which influences 



 7 

Thai undergraduate students’ learning achievement, a dependent variable. Their 

motivation may be high or low. If they have high motivation, they will get a high score 

of HSK; on the other hand, if they have low motivation, they will get a low score of 

HSK. Moreover, the students should reach the level of HSK 2, 3, 4 and 5, in their first, 

second, third and fourth year, which is required by Rangsit University. This argument 

shows the correlation between these two variables as shown in Figure 1.6.  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1.6 Research Framework 
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1.7 Definitions of Terms 

Thai Undergraduate Students 

Thai undergraduate students refer to Chinese major students of first, second, 

third and fourth years at Rangsit University enrolled in 2022. 

Learning CFL 

Learning CFL refers to learning Chinese in the context of Thailand where the 

learners do not use Chinese in their daily life, but for specific purposes, it refers to 

learning Chinese in the Chinese Program at Rangsit University. 

Motivation in Learning CFL  

Motivation in learning CFL is defined as a driving force for learning Chinese 

with the three dimensions of Dörnyei’s (2005) L2MS: Ideal L2 Self, Ought-to L2 Self, 

and L2 Learning experience. 

Achievement in Learning CFL 

Achievement in learning CFL is the Thai undergraduate students’ scores of the 

official HSK which included two kinds of evaluation criteria. 

Out of 200 marks, the students are required to get 120 marks to pass HSK1 and 

HSK2. If they receive over 160 marks, they highly achieve their CFL learning.  

Out of 300 marks, the students are required to get 180 marks to pass HSK3, 

HSK4, HSK5 and HSK6. If they receive over 240 marks, they highly achieve their CFL 

learning. 
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A Private University in Thailand 

A private university in Thailand is Rangsit University. 

1.8 Significance of the Study 

The present study showed the factors that influenced the students’ motivation 

in CFL learning in a Thai context. Importantly, the findings were also beneficial to 

lecturers of Chinese in a Thai context to give more opportunities to their Thai students 

so that they acquired the Chinese language more effectively.  



  

Chapter 2 

Literature Review 

Based on the research purpose, the chapter would present four parts in the 

literature review. It started with the theories and definitions of the learning motivation. 

Then, the learning achievement was reviewed. In the last part, the related studies 

involved the history and motivation in CFL learning.  

2.1 Theories of Learning Motivation in a Foreign Language  

In the study of motivation in foreign language learning, it was first discovered 

by Gardner and Lambert. They are from Canada where English and French are 

frequently spoken. They studied the students from Canada and the United States who 

were in English-speaking school learning French in the Canadian context. According to 

Gardner and Lambert (1972), the successful learning of a foreign language skill is not 

only related to the learners’ own language innate ability, but also related to their attitude 

towards the foreign language learning and whether they are willing to make efforts in 

learning a foreign language. 

Gardner and Lambert (1972) proposed that there were interaction and 

instrument orientations when the learners studied a foreign language. The learners with 

interaction orientations were willing to join the group of the target language . They 

needed to learn the foreign culture, meet and communicate with the native speakers 

more and more. In this way, they could learn better and understand more about the life 

of the target language group. The learners with instrument orientations were not willing 

to join the group of the target language. When they learn a foreign language, they only 

consider whether it will help them get a job or whether it will lead to higher academic 
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achievement. Gardner and Lambert (1972, 2001) believe that the learners with 

integrative orientation will get higher academic achievement in a foreign language 

learning and the learners with instrument orientation will get better developing 

performance. Zhao (2012) also stated that internal motivation and external motivation 

had different but important effects on motivation level and achievement in a foreign 

language learning. 

Gardner (1985) argued that there were four important terms of motivation when 

the learners learned a foreign language: goal, desire, positive attitude and effort. He 

emphasized that motivation was the most important factor in foreign language learning 

and he designed a research instrument to measure motivation, called AMTB (Attitude 

Motivation Test Battery). In order to study and prove the validity and reliability of this 

instrument, Gardner carried out a large number of research. The instrument was valid 

for only the last three terms, the term of goal could not be measured . Based on that, 

Gardner (2001) put forward the socio-educational model. There are five parts: 

integrative, attitude, motivation, language ability and achievement. From the model, it 

indicates that integrative and attitude can influence the motivation, motivation and 

language ability can influence the achievement in a foreign language learning (Lin, 

2018). 

The socio-educational model made a great contribution to the research of 

motivation. Since the socio-educational model was proposed, no other research on 

motivation could shake its position in foreign language learning for a long time 

(MacIntyre, 2002). However, other researchers begin to criticize the socio-educational 

model and raise three questions of their own since 1990s. First of all, the division of 

integrativeness and instrumentality was extreme (Dörnyei, 1994) and it overstated the 

role of the integrativeness in the language learning achievement (Au,1988). Secondly, 

there was no applicability in foreign language settings (Dörnyei, 1990; Oxford, 1996) 

because the context of the research on motivation in foreign language learning was in 
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Canada. A question by Takahashi (2013) arose if it was helpful to study motivation in 

foreign language learning in other different contexts. In this case, the measurement was 

difficult to ensure the validity and accuracy of motivation (MacIntyre, 2002). Finally, 

Dörnyei and Ushioda (2009) stated that the model was out of date. On the one hand, the 

model was developed in the 20th century and it had passed many years since then; on 

the other hand, the model’s target language was English and it was not a specific foreign 

language in the 21th century (Liu, 2018). MacIntyre (2002) stated that Gardner’s theory 

in motivation could not direct the foreign language learners to use the term in the process 

of a foreign language learning. 

Although the socio-educational model has a lot of criticism, it still be the 

beginning and foundation of motivation theory research. It had put a lot of energy into 

the development of the whole motivation for foreign language learning. Since Gardner 

(1985) defined motivation as the behavior of the learners in order to meet their own 

internal needs to make effort, other researchers had put forward more theories to study 

motivation. For example, Deci and Ryan (2002) put forward the Self-determination 

theory. They thought learners’ motivation happened at any time and defined three terms 

of motivation: intrinsic motivation, extrinsic motivation and amotivation (Deci & Ryan, 

1985). Intrinsic motivation comes from learners’ inner need. If the learners have intrinsic 

motivation, their learning behaviour will come from their curiosity and enjoyment when 

they learn a foreign language (Ryan & Deci, 2017). Extrinsic motivation is opposite of 

intrinsic motivation. When learners have extrinsic motivation, their learning behavior 

will be influenced by rewards, punishments, tests and encouragement rather than their 

inherent satisfactions (Ryan & Deci, 2020). In addition, If the learners’ learning behavior 

is not influenced by these internal and external factors, then they suffer from the 

amotivation (Vansteenkiste, 2006; Ortega, 2009). 

According to Yu (2015), Gardner’s socio-educational model overlooked the 

target language community. Dörnyei (1994) also indicated that the emphasis in 
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Gardner’s model was in the social context rather than in the foreign language classroom. 

Therefore, Dörnyei (1994) put forward a three-level framework in the process of a 

foreign language learning. He took advantage of his bilingual contexts in Hungary, 

absorbed psychological research and the influence of self-determination theory to 

complete the framework which had two important features. On the one hand, it filled 

the vacancy of classroom environment in the socio-educational model. On the other 

hand, it combined motivation with the teaching situation. The framework researched 

and measured motivation from multiple levels and made the relationship between 

learning motivation and foreign language learning closer and clearer. 

The three levels of Dörnyei’s (1994, p.280) framework are language level, 

learner level and learning situation level. For the language level, it has two subsystems: 

integrative and instrumental. The two terms refer to Gardner’s socio-educational model. 

For the learner level, it has more to do with the factors of learners themselves: need for 

achievement and self-confidence. Self-confidence includes self-efficacy, causal 

attributions, perceived L2 competence and language use anxiety. For the learning 

situation level, it includes intrinsic and extrinsic motivation and three motivational 

components (Liu, 2018). As Pintrich, Smith, Garcia and McKeachie (1991) stated that 

the intrinsic motivation came from the learners’ internal reasons, such as academic 

achievement and language challenge when the learners decided to put in the effort to 

learn. The extrinsic motivations are from the foreign language learning environment. 

When the learners decided to make efforts for their learning behavior, the motivation 

came from the external environment, such as academic performance and the teacher’s 

encouragement. The course-specific motivational components are made up of syllabus, 

textbook and learning task; the teacher-specific motivational components are made up 

of the teachers ‘personality, authority type and direct socialization of learners’ 

motivation; the group-specific motivational components include goal-orientedness, 

norm and reward system, group cohesion and classroom goal structure (Dörnyei, 1994, 
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p.280).  

Dörnyei and Csizer (1993, 1999, 2004) did the motivation and attitude survey 

repeatedly, which involved five target languages: English, German, French, Italian and 

Russian. Dörnyei and Csizer (2005) demonstrated that integrativeness had a large-scale 

in the process of foreign language learning. According to Taguchi (2009), the 

integrativeness made important influence in a foreign language context. At the same 

time, Dörnyei (2000, 2002) concluded three disadvantages of socio-educational model. 

First, it cannot comprehensively analyze the motivation factors that influence learners’ 

behaviors in the classroom. Secondly, it emphasizes the influence factors before the 

occurrence of learning behavior, ignore the influence of motivational factors in different 

periods when the behaviors occur. Finally, it lacks the concern that motivation is 

constantly changing as learning behavior takes place. Therefore, Dörnyei (2005) based 

the three-level framework and put forward the L2MSS to shift the theoretical research 

in the L2 motivation.  

There are three dimensions of the L2MSS: ideal L2 self, ought-to L2 self and 

L2 learning experience. Ideal L2 self is the L2-specific facet of one’s ideal self 

(Dörnyei,2005). Ought-to L2 self is the learners believe that they ought to obtain the 

ability to meet expectations and avoid negative outcomes (Dörnyei, 2005). The two 

dimensions are from Higgins’s (1989) self-discrepancy theory. As Higgins (1987) 

explained that ideal self was the representation of the learners’ hopes and the ought to 

self was the representation of the learners with the ability that should have been acquired . 

L2 learning experience, which is a belief that motivation is related to the learners’ past 

learning experience (Dörnyei, 2005). Dörnyei and Ushioda (2011) explained that the L2 

learning experience could be influenced by the learners’ environment. In general, 

Dörnyei’s (2000, 2002, 2005) theory paid more emphasis on what people think, believe 

and imagine in which can influence their level of motivation. The learners can use 

expectations to guide their learning behavior in order to achieve the goals.  
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The present study used L2MSS as a research framework to investigate Thai 

undergraduate students’ motivation and achievement in learning CFL. There were two 

reasons for that. Firstly, the study’s context of classroom was the same as L2MSS of 

Dörnyei (2005) while the others were in the social context. Secondly, the theory of 

L2MSS provided a synthesis framework of motivation, which was divided into three 

versions of self based on the previous motivational theories. For example, the influenced 

factors of L2 Learning experience: the teachers and classmates, were extrinsic elements 

of integrative motivation. As Tan, Ismail, Hoe and Ho (2015) stated that L2MSS not 

only maintained the foundation but also created a comprehensive motivational 

framework. The summary of motivational theories was shown in Table 2.1. 

Table 2.1 Summaries of Motivational Theories  

Theory Socio-educational model Self-determination L2MSS 

Researchers Gardner Deci and Ryan Dörnyei 

Year 2001 2002 2005 

Period Social Psychological Socio-Dynamic 

Context Social context Classroom context 

Focus on Socio-cultural factors The Versions of Self 

Social environment (rewards\jobs….) 

Kinds of 

Motivation 

Integrative 

 

instrumental Intrinsic Extrinsic Amotivation Ideal 

L2 

Self 

Ought-

to L2 

Self 

L2 

Learning 

experience 

Source: Gardner, 2001; Deci & Ryan, 2002; Dörnyei, 2005 

Many studies confirmed that the L2MSS had credibility and accuracy for 

motivation in a foreign language learning (e.g., Taguchi, Magid & Papi, 2009; 

Moskovsky et al., 2016). Taguchi, Magid and Papi (2009) was the largest quantitative 

research to investigate L2MSS in the contexts of China, Japan and Iran, which involved 
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5,000 participants. According to the contexts, they found that the learners’ motivation 

was influenced by the factors which surrounded them, for example, attitude toward 

learning and learning environment.  At the same time, the questionnaire they developed 

has been widely used to investigate the motivation which was based on the theory of 

L2MSS. The items of Ideal L2 Self were designed as the attitude towards the L2 

community. It also included that applying L2 for the future, for example, “Whenever I 

think of my future career, I imagine myself using English”. The items of Ought-to L2 

Self included the impact of various duties, obligations, or responsibilities in L2 learning. 

However, the items of the L2 learning experience were not included in their study. 

Similar studies were conducted in other different contexts as well, for example, 

Moskovsky et al. (2016) developed a questionnaire to investigate the relationship 

between the Saudi learners’ motivation and achievement, which constructed the items 

of L2 learning experience in learning English as a foreign language (EFL). Moreover, 

the items of L2 learning experience involved the motivational influenced factors: 

English teachers, classmates, teaching materials, and EFL classroom. Thus, the 

questionnaire of present study adapted two parts: Ideal L2 Self and Ought-to L2 Self 

from Taguchi, Magid and Papi (2009); Items of L2 Learning experience were drawn 

from Moskovsky et al. (2016) with alterations. 

2.2 Defining Motivation in Learning CFL 

There are different definitions of motivation. It follows that motivation is a 

complex and multifaceted process. It has many domains in a foreign language learning, 

including cognitive, affective and behavioral, which is an internal process that motivates 

people to meet their need and desire. The idea of motivation is similar to the definition 

of Gardner. He stressed the importance of goal and hard work. Gardner (1985) defined 

motivation as the learning behavior that learners had postive emotional attitudes towards 

the clear goals and made efforts to achieve them. He defined the scope of motivation as 
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learner’s own effort behavior. For Gardner (1985), the definition has three factors: desire 

to learn a foreign language, satisfaction to learn a foreign language and effort to achieve 

the goal. It is widely accepted by educational researchers. It becomes the basis of many 

studies on motivation in a foreign language learning. However, it pays more attention to 

social context, but ignores the influence of learning environment (classroom 

environment). Gardner didn’t research motivation in the classroom context.  

Contrary to Gardner, Williams and Burden (1997) emphasized the emotional 

state that preceded a decision to take action toward a goal. They indicated that affective 

was the most important domain. They believed that motivation was a state under the 

influence of affection and cognition. There are four parts on motivation: mobility, 

directivity, strength and maintainability. For mobility, the learners’ desire to learn a 

foreign language leads to the action. For directivity, the learners become more 

interesting in the process of foreign language learning. For strength, the level of effort 

that the learners put into the learning process. For maintainability, the length of time the 

learners can maintain interest and effort in learning a foreign language. Thus, Williams 

and Burden (1997) defined motivation as the learner’s emotion that triggers a conscious 

effort toward a goal that was short and sustained. However, the definition is more 

intuitive and emotional. It is too difficult to measure in practical evaluation. The 

deficiency leads to the inaccuracy on motivation of foreign language learning.  

The two mentioned above definitions of motivation mainly consider the 

influence of external factors on motivation, Dörnyei (1998) was different and changed 

the emphasis on motivation. Instead of emphasizing the correlation between the 

learner’s positive attitude and motivation, he puts more attention on goals and effort. He 

thought of motivation as the process from inducement to action. In the process of foreign 

language learning, motivation can still play a role without the influence of external 

factors until learners reach their learning goals. Dörnyei (1998) stated that motivation 

included the direction and intensity of human action in foreign language learning .  
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In order to define the term of motivation more clearly, Dörnyei (2005) put 

forward a new theory of L2MSS to research motivation, which has three dimensions: 

Ideal L2 Self, ought-to L2 Self, and L2 Learning experience. Ideal L2 Self means “the 

L2-specific facet of one’s ideal self: If the person we would like to become speaks an 

L2, the Ideal L2 Self is a powerful motivator to learn the L2 because of the desire to 

reduce the discrepancy between our actual and ideal selves” (Dörnyei, 2005). It refers 

to ideal motivational elements that the learners hope to obtain, which can reduce the gap 

between reality and ideal selves in foreign language learning. Ought-to L2 Self is “the 

attributes that one believes one ought to possess (i.e. various duties, obligations, or 

responsibilities) in order to avoid possible negative outcomes” (Dörnyei, 2005). It is 

external motivational elements that the learners believe them should acquire, which can 

avoid negative impact in the process of foreign language learning. The L2 Learning 

experience refers to “situation-specific motives related to the immediate learning 

environment and experience” (Dörnyei, 2005), for example, the possible impacts of 

teachers, classmates, atmosphere in the CFL classroom, and teaching materials. It refers 

to executive motivational elements which involves foreign language learning 

environment and experience. 

In the process of a foreign language learning, motivation is an important factor 

of the affective domain. Gardner (1985) concluded that many studies had shown the 

motivation factor was the most closely related to foreign language learning. Winnie and 

Marx (1989) also stated that motivation was essential for successful foreign language 

learning, which were agreed with the researches of motivation in foreign language 

learning. However, the definitions of motivation in foreign language learning are 

constantly developing and improving in different stages. In this study, motivation in 

learning CFL is defined as Dörnyei’s (2005) L2MSS with three dimensions of ideal L2 

self, ought-to L2 self and L2 learning experience.  
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The ideal L2 self is an individual’s future desire for what he or she hopes to use 

the target language for, so this motivational dimension departs from one’s personal 

needs associated with both integrative and instrumental orientations, similar to intrinsic 

and extrinsic motivation. Language learners are driven to success by the ideal L2 self 

when they have positive attitudes towards the people and the culture of the target 

language community as they hope to be part of the community and interact with the 

native speakers (integrative orientation). They may also highly desire to use the target 

language as a tool to reach success in the future such as a dream job, passing a language 

exam and a pursuit of higher education (instrumental orientation).  

Ought-to L2 self refers to attributes (i.e., personal and social duties, obligations 

and responsibilities) learners believe they should possess (Dörnyei, 2014), influenced 

by their personal values, their parents, their friends, their teachers, their family, and the 

people they respected, mostly related to the extrinsic motivation and fewer instrumental 

orientations (Subekti, 2018). The learners are inspired to acquire the target language by 

the ought-to L2 self when they study hard because they want to maintain good 

relationships with others who think the language is important; because they think the 

language can help them become an educated person (instrumental orientation). The L2 

learning experience explains factors that are related to learners’ immediate learning 

environment like teachers, curriculum, and learner groups can motivate them to learn 

the target language (Dörnyei, 2014, p.521). This motivational dimension plays an 

important role in language learning when they perceive they can learn the target 

language better if their teachers are helpful, their classmates are friendly, and their class 

is interesting with various activities and useful teaching materials (Moskovsky et al., 

2016). 

2.3 The Relationship between Motivation and Learning Achievement  
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Many studies confirmed that motivation had a significant correlation with 

learning achievement in foreign language learning (Nir & Hameiri, 2014; Sharma, 2018; 

Atma, Azahra, Mustadi & Adina, 2021). Atma et al. (2021) stated that motivation was 

an important factor to improve learning achievement and indicated that motivation 

stimulates the students to get a high level of learning achievement, which investigated 

the relationship between motivation and learning achievement in Italy. It was in line 

with Rosmayanti (2018) who stated that motivation was helpful for learning 

achievement in the context of Austria. However, in the context of Thailand, although 

Zheng and Lynch (2021) argued in their study that motivation could influence the 

achievement in CFL learning positively, the relationship between them was weak, which 

was different with other studies because they revealed that Thai primary school students 

highly desired to learn CFL but the lowly attitude towards Chinese learning (Cai & 

Lynch, 2016; Hou & Lynch, 2016; Li & Lynch, 2016; Huang & Lynch, 2019).  

These results also reflected the key concept of Doenyei’s (2005) L2MSS 

indicating that the relationship between motivation and CFL learning achievement was 

important to investigate by using this framework (Tan, Ismail, Hoe & Ho, 2015; 2017; 

McEown, Sawaki & Harada, 2017; Kong et al., 2018; Lin, 2018; Li & Diamantidaki, 

2018). These previous studies found diverse relationships between these three 

dimensions of L2MSS and achievement in CFL learning in different contexts. All of 

them implied that the ought-to L2 Self had no influence on their learning achievement, 

contrary to the Ideal L2 Self had positively correlated to achievement (McEown et al., 

2017; Kong et al., 2018; Lin, 2018; Li & Diamantidaki, 2018). Tan et al. (2017) also 

indicated that the L2 Learning experience was the most influential dimension in CFL 

learning achievement. Therefore, it was important to investigate the relationship 

between motivation and achievement in CFL learning by using the framework of 

Dörnyei’s (2005) L2MSS in the context of Thailand. 
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The official HSK Test has been used by the target university to measure the 

target students’ individual achievement in learning CFL, an international standard 

measurement for non-native speakers’ Chinese proficiency, comprising six levels: 

HSK1 indicates their Chinese knowledge in mastering 150 vocabulary and related 

grammar; HSK2 indicates their knowledge in mastering 300 vocabulary and related 

grammar; HSK3 indicates their knowledge in mastering 600 vocabulary and related 

grammar; HSK4 indicates their knowledge in mastering 1200 vocabulary and related 

grammar; HSK5 indicates their knowledge in mastering 2500 vocabulary and related 

grammar; HSK6 indicates their knowledge in mastering 5000 vocabulary or above, and 

two kinds of evaluation criteria: out of 200 marks, they should get 120 marks to pass 

HSK1 and HSK2, if they receive over 160 marks, they highly accomplish it; out of 300 

marks, they should get 180 marks to pass HSK3, HSK4, HSK5, and HSK6, if they 

receive over 240 marks, they have high achievement (Chen, 2022). 

Ye (2016) found that Thailand was the country that the most takers of HSK in 

Asia, but only one study by Cai and Lynch (2016) employed an unofficial HSK test to 

assess middle school students’ Chinese learning achievement in a Thai context. The 

results showed that their high level of achievement was extrinsically motivated by their 

past learning experience although they lacked exposure to Chinese in their daily life, 

and the relationship between their motivation and learning achievement was significant. 

Therefore, the measurement of HSK test was chosen in the present research to get the 

results of the learners’ CFL learning achievement in Thailand. 

2.4 Related Studies 

Since learning CFL becomes more common as Liu (2014) points out, China is 

developing and changing so fast that higher education in Chinese is also increasing 

dramatically. Therefore, the research of learning CFL is increasing fast. Chen and Du 

(2021) also said that there were many research studies on Chinese curriculum design, 
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Chinese education policy and development of Chinese culture. The first academic article 

about the learning CFL was Zhou (1953) “Some Issues in Chinese Learning for Non-

Chinese Students”. In the late 1970s, the number of studies on CFL research has strongly 

increased (Zhao, 2011; Jiang & Cohen, 2012; Gao, Liao & Li, 2014; Gong, Lyu & Gao, 

2020). By 2004, 30 million learners were recorded in learning CFL through various 

kinds of language schools around the globe.  

CFL publications already made great efforts to meet the increasing number of 

Chinese language teaching and learning around the world, especially in Western 

countries (Liu & Chen, 2017; Gong & Gao, 2018). However, fewer CFL publications 

studied on motivation of L2MSS (Lin, 2018; Li & Diamantidaki, 2018). For example, 

in the United States, Lin (2018) investigated the undergraduate students’ motivation 

applying the questionnaire from Liu (2014), Taguchi, Magid and Papi (2009), and You 

and Dörnyei (2016), which were based on the Dörnyei’s L2MSS (2005). It was found 

that the ideal L2 self and L2 learning experience of the L2MSS made more efforts to 

motivate the students’ CFL learning with achievement, whereas ought-to L2 self of the 

L2MSS did not make a significant association with achievement in predicting CFL 

learning. However, the measurement of CFL learning achievement should be made more 

reliable for the future studies. 

In the context of United Kingdom, Li and Diamantidaki (2018) examined the 

undergraduate students’ motivation in CFL learning by adapting questionnaire of 

Dörnyei’s L2MSS (2005), which involved Ideal L2 Self and Ought-to L2 Self. It also 

conducted interview questions to get more information of motivation. The findings were 

in line with Lin (2018) who found that the students who hoped their Chinese to be like 

a native speaker would hold higher motivation. However, the Ought-to L2 Self would 

make a negative relationship with CFL learning. It also recommended that mixed-

method should use explanatory design, which constructed the interview questions based 
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on the results of questionnaire. That can provide an insight on motivation in CFL 

learning. 

 Compared with the studies in western countries, in the context of Asia, the 

application of L2MSS in motivation on CFL learning is richer, such as the country of 

Japan, Malaysia, and Korea (McEown et al., 2017; Tan et al., 2015; 2017; Kong et al., 

2018). These studies selected adult participants or university students to investigate the 

relationship between the three dimensions of L2MSS and CFL learning. McWown et al. 

(2017) and Kong et al. (2018) found that Ideal L2 Self had a strong impact on CFL 

learning. Moreover, Ideal L2 Self was highlighted as the stronger motivator than Ought-

to Self in learning a foreign language (Kong et al., 2018). However, Tan et al. (2017) 

showed that Ideal L2 Self and Ought-to Self had no significant relationship with the 

students’ CFL learning achievement. It also found that the L2 Learning experience had 

a powerful correlation with students’ learning achievement, especially learning 

atmosphere and teaching methods played important roles in CFL learning. 

Furthermore, a single research method was applied for these studies, whose 

questionnaire was adapted from different researchers. For example, McEown et al. 

(2017) and Kong et al. (2018) adapted a questionnaire from Taguchi, Magid and Papi 

(2009), which investigated the dimensions of L2MSS; and Tan et al. (2017) adopted 

from Papi (2010). They also suggested that the context of China or others should be 

selected to study undergraduate students’ motivation. In addition, a large population is 

needed for future studies. 

In the current context of the study, learning CFL in Thailand, fewer researchers 

were interested in investigating the relationship between students’ motivation and 

learning achievement because only five studies were found (Cai & Lynch, 2016; Hou & 

Lynch, 2016; Li & Lynch, 2016; Huang & Lynch, 2019; Zheng & Lynch, 2021). Four 

of them found that the students’ motivation and learning achievement had a positive 
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correlation in the process of CFL learning. Extrinsic motivation had a stronger 

association with learning achievement than intrinsic motivation and learning 

achievement. However, based on the same variables of the previous studies, one of the 

studies (Zheng & Lynch, 2021) showed the opposite results, which was a weak 

relationship between motivation and achievement in CFL learning. Therefore, there is a 

need to do more research about the relationship between them at different schools in the 

Thai context. 

Furthermore, there are three key differences between the five studies. First and 

foremost, primary and middle school students were selected as target groups. Four of 

them chose primary school students to investigate their motivation, learning 

achievement and the relationship between these two variables (Hou & Lynch, 2016; Li 

& Lynch, 2016; Huang & Lynch, 2019; Zheng & Lynch, 2021). There was only one 

research on middle school students’ motivation and achievement in learning CFL (Cai 

& Lynch, 2016). None of them studied motivation with undergraduate students. 

Secondly, to assess students’ motivation, all of the five studies did not apply Dörnyei’s 

L2MSS, but used Gardner’s (1958) AMTB questionnaire and Motivated Strategies for 

Learning Questionnaire (MLSQ) of Pintrich et al. (1991). They suggested that future 

research should use different framework to study motivation in CFL. Finally, the results 

of learning achievement were not standard because of the unofficial measurement of 

achievement learning in CFL. For example, the study of Hou and Lynch (2016) 

employed the Chinese Test which was made by Chinese teachers to examine the students’ 

CFL learning achievement. Only Cai and Lynch (2016) measured the learning 

achievement in CFL using an unofficial version of HSK test and recommended that 

future research should use a standard version of the HSK test in order to obtain more 

valid results. It can be said that HSK test is essential for investigating the students’ CFL 

learning achievement in the Thai context.  
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Although the application of L2MSS was diverse in other learning contexts such 

as America, England, Japan, Malaysia and Korea, none of them investigated Thai 

undergraduate students’ motivation using the L2MSS framework and including all 

university years of study from freshman to senior. In addition, none of them applied 

scores of an official HSK Test for CFL learning achievement. Therefore, this study used 

the L2MSS framework and the scores of the official HSK Test to investigate the way in 

which Thai undergraduate students in their first, second, third and fourth years of study 

were motivated to major in Chinese in Thailand and test a hypothesis whether their 

motivation correlated with their learning achievement. 



  

Chapter 3 

Research Methodology 

The chapter presents details of research methodology of the present study . It 

involves five parts and starts with research design. The part of research design includes 

the research method and the reasons why the study selects this kind of research method . 

It is then introducing the population and samples, research instruments, data collection 

and analysis. 

3.1 Research Design 

The present study applied a mixed-method to answer the research question 

which investigated Thai undergraduate students’ motivation in CFL learning at Rangsit 

University in Thailand. It started with quantitative data collection through an online 

questionnaire, followed by qualitative data collection through online open-ended 

questions. Quantitative data can do better in obtaining general information about Thai 

students’ CFL learning motivation; qualitative data can refine more details and analysis 

of the numeric data by investigating experience and opinion of participants which was 

useful to explain and crosscheck the results of quantitative data (Creswell, Clark & 

Garrett, 2008). 

A quantitative research method with a correlational design was selected to test 

the hypothesis, which is convenient and easy to collect data of large samples (Wang, 

2018). In addition, quantitative method can be defined as a paradigm on measuring 

variables (Rahman, 2020) and correlational design is famous to explain the relationship 

between two variables. In the present study, the independent variable was the Thai 

undergraduate students’ motivation and the dependent variable was their learning 
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achievement. The results of the questionnaire of L2MSS and HSK scores were used to 

examine the correlation. 

3.2 Population and Samples 

3.2.1 Population 

In the present study, the population was Thai undergraduate students who were 

majoring in Chinese at Rangsit University in 2022 academic year. Based on Rangsit 

University Registration (2022), there were 332 of them, including: 82 first-year students, 

81 second-year students, 85 third-year students and 84 fourth-year students.   

3.2.2 Samples  

In order to make the results more representative and complete, a stratified 

random sampling technique were applied to select the first type of samples (Cohen, 

Manion & Morrison, 2018). It had two steps to complete a stratified random sampling. 

Firstly, the entire population was divided into homogeneous stratum. Secondly, random 

samples were selected from each stratum. The entire population of the present study is 

332, which were divided into four groups. As Taherdoost (2009) stated that more than 

two hundred of the research population would be required to select samples by using 

the simplified formula of Yamane (1967), which made the samples more acceptable. 

The formula requires that confidence level is 95% and precision level is 5%. In addition, 

Singh and Masuku (2014) refer that N is the target population, e is the level of precision 

which is usually required as 0.05 and the n is the samples of the research. The formula: 

n =
N

1+N(𝑒)2
                      (3-1) 

Therefore, N can be changed to 82 of the first-year students, 81 of the second-

year students, 85 of the third-year students, and 84 of the fourth-year students. Then, the 
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four groups of first samples were calculated and then integrated the four samples to get 

the total samples of the present study to complete the questionnaires of L2MSS. The 

details of population and samples were shown in Figure 3.2 below. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3.2 Population and Samples 
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Therefore, the first sample of the present study to collect the quantitative data 

on motivation and achievement in CFL learning is 274 drawn from each year of study, 

68 of the first-year students, 67 of the second-year students, 70 of the third-year students 

and 69 of the fourth-year students. 

For the second sample, according to the results of the questionnaire, the first 

sample was divided into two groups by using 27% technique (Hughes, 1989): the top 

27% was high level of motivation group and bottom 27% was low level of motivation 

group. Then, about 70 students were labeled as high level of motivation group and 70 

students with low level of motivation group. Finally, it applied the simple random 

sampling technique to select the second sample from these two groups. Thus, 24 Thai 

undergraduate students were selected to writing the answers of open-ended questions. 

3.3 Research Instruments 

There are two research instruments: online questionnaire and online open-

ended questions. Because of the Covid-19 epidemic, online questionnaire and open-

ended questions were more convenient. In addition, they were translated from English 

into Thai language, ensuring the participants to understand and answer the questions 

better. 

3.3.1 Questionnaire 

The questionnaire had two parts (see Appendix A). The first part involved 

demographic information (gender, age, year of study, situation of using CFL, length of 

learning CFL, and HSK level and scores). The second part examined the participants’ 

motivation in learning CFL, which consists of 27 items. Items 1-10, which measure 

Ideal L2 Self, and Items 11-20 for Ought-to L2 Self were adapted from Taguchi, Magid 

and Papi (2009). Items 21-27 measure L2 Learning experience drawn from Moskovsky 



 30 

et al. (2016) with alterations. As Chomeya (2010) suggested that 5-Likert scales made 

the results clearer, which usually investigated their individual perceptions and options, 

all items of the questionnaire are designed by 5-Likert which can be chosen between 

“strongly disagree” and “strongly agree” (disagree as 1, disagree as 2, uncertain as 3, 

agree as 4, and strongly agree as 5). All the items were made through Google Forms. 

3.3.2 Open-ended Questions 

In the present study, open-ended questions were distributed to participants by 

using Google Forms which become a common instrument to collect qualitative data and 

support the quantitative data to analyze better. In addition, the results of the 

questionnaire were used to construct the following seven open-ended questions which 

were made through Google Forms:  

1) How will you use Chinese in the future?  

2) Is it important for you to speak like a native Chinese speaker? Why so or 

why not?  

3)How about writing in Chinese?  

4) How is learning Chinese important to you?  

5) Has anyone had any impacts on your Chinese learning? If yes, in what way? 

6) What do you think about your Chinese classes? Why so or why not?  

7) How about your classmates? 

3.3.3 Validity and Reliability 

The version of questionnaire was adapted from Taguchi, Magid and Papi 

(2009), and Moskovsky et al. (2016), which combined with three parts: ideal L2 self, 

ought-to L2 self, and L2 learning experience. Thus, the validity and reliability were 

necessary to measure whether the items of the three parts were suitable for the present 

study. For the validity, three experts were invited to evaluate each questionnaire item 
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(see Appendix B). In the process of checking the validity, Index of Item Objective 

Congruence (IOC) was as a formula to calculate the rate (Thankdenchai, 2017). In the 

formula of IOC, N refers to total numbers of experts, R refers to points given by experts, 

which had three choices of the points (+1 is congruent with clearly understand, -1 is not 

congruent and 0 is uncertain).  R is a summary of target items’ points by three experts 

given. In addition, if the rate gets the level of equal or above 0.67, the items can be 

adopted for the questionnaire. The formula is: 

IOC =  
 R

N
                         (3-2) 

The questionnaire was considered valid, which was revised and modified 

according to the suggestions of three experts (see Appendix C). Most items were scored 

between 0.67 and 1.00, which showed that they were valid for data collection. Those 

seven open-ended questions had scores of 0.33, which were modified. One item scored 

0, which was deleted.  

After checking the validity of the questionnaire, the reliability was measured 

by doing a pilot study with a similar group of the target group from another private 

university. The reliability of Cronbach’s alpha should get the level with 0.7 or higher, if 

not, the questionnaire will be revised. If the level of Alpha lower than 0.5, the 

questionnaire will be unacceptable. The standard for evaluation is shown in Table 3.3.  

Table 3.3 The Standard for Evaluation: 

Alpha ≥ 0.9 Excellent 

0.9 > Alpha ≥ 0.8 Good 

0.8 >Alpha ≥ 0.7 Acceptable 

0.7 >Alpha ≥ 0.6 Questionable 
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Table 3.3 The Standard for Evaluation (cont.) 

0.6 >Alpha ≥ 0.5 Poor 

0.5 >Alpha  Unacceptable 

The formula of measuring the reliability is:  

Alpha = 
𝑘

𝑘−1
(1 −

𝛴𝜍
�̇�
2

𝑠𝑥
2 )                （3-3） 

k = total numbers of the questionnaire 

Si
2 = variance of the marks in an item 

Sx
2 = variance of all marks in the whole set 

 Si
2 = total variance of the marks in an item 

According to the standard for evaluation, the items of the questionnaire can be 

adopted when the reliability rate of the pilot study was equal or above 0.7. In the present 

study, the pilot study got a score of 0.804 (see Appendix D). Therefore, the questionnaire 

was considered reliable. 

3.4 Data Collection and Research Ethics Clearance 

In the present study, there are two types of data collection: quantitative data 

collection and qualitative data collection. 

 3.4.1 Research Ethics Clearance 

To ensure the research ethical consideration, the research ethics certificate (see 

Appendix E) was approved before data collection. Then, the informed consent forms 

were sent to the participants to sign. It included that the details of the purpose of the 
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research, the steps of data collection and the rights of participants, which ensure their 

personal information and research results were kept confidential and were only applied 

for the present study. 

3.4.2 Quantitative Data Collection 

For the quantitative data collection, the researcher had a direct contact with the 

lecturers of the Chinese Program for assistance in recruiting the participants who could 

complete the online questionnaire on a voluntary basis. The lecturers emailed the link 

of the questionnaire to the participants in May, 2022. After two months, the 

questionnaire was closed by Google Forms, because the first sample was collected . In 

addition, their emails were collected on Google Forms, which were useful to collect 

qualitative data. 

3.4.3 Qualitative Data Collection 

After quantitative data collection and analysis, the researcher could see the 

participants’ level of motivation, so the email addresses of 24 participants could be 

selected and sent to the lecturers. Then, the lectures emailed the link of the open-ended 

questions to them in July, 2022. Finally, all the 24 participants of the target group 

voluntarily participated in writing the answers of open-ended questions on Google 

Forms and completed that in two weeks. During the qualitative data collection, in order 

to make open-ended questions be understood and answered better, Thai language was 

used which were translated from the native Thai lecturer who was the researchers’ 

advisor. In addition, the writing of open-ended questions was recorded under the 

permission of those 24 participants. 

3.5 Data Analysis 

3.5.1 Quantitative Data Analysis 
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After data collection, the Statistical Product and Service Solutions (SPSS) was 

applied to analyse the quantitative data. SPSS has become a common software, which 

can calculate and analyse the variance from more than two groups (Cohen, Manion & 

Morrison, 2018). To answer the research question, the quantitative data from the first 

part of the questionnaire were organized and entered into the SPSS to calculate the 

frequency and percentage. The second part used the descriptive statistics which included 

the mean scores and standard deviations (SD). Based on the closer SD, the levels of Thai 

undergraduate students’ motivation were interpreted according to 5-rating scales shown 

in Table 3.5. 

Table 3.5 The Evaluation of the Questionnaire 

5-rating scale Descriptive Rating 

4.21 - 5.00 Strongly agree/Highest degree 

3.41 - 4.20 Agree/High degree 

2.61 - 3.40 Uncertain/Moderate degree 

1.81 - 2.60 Disagree/Low degree 

1.00 - 1.80 Strongly disagree/Lowest degree 

The study also used SPSS to calculate Pearson (r) correlation to identify the 

relationship between Thai undergraduate students’ motivation and achievement in CFL 

learning at Rangsit University in Thailand, which involved three dimensions (Cohen et 

al., 2018). 

3.5.2 Qualitative Data Analysis 

For the qualitative data which were obtained from the open-ended questions, 

Denscombe’s method (2014) was applied, which commonly analyse the content of 

qualitative data. First, reading through the qualitative data of open-ended questions. 

Then, the data were coded by MAXQDA which was available to analyze qualitative 
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data (Creswell, Clark & Garrett, 2008). Next, those answers were regrouped into several 

sub-themes which can be analysed by category. After that, the results of these sub-

themes were gone through peer review, which made the findings reliable. 



  

Chapter 4 

Research Results 

The chapter reports the analysis of the research results. It included the results 

of quantitative data and qualitative data. 

4.1 Results of Quantitative Data 

The present study investigated Thai undergraduate students’ motivation and the 

relationship between motivation and achievement in CFL learning. In order to research 

on that, questionnaires were distributed to the participants, which included two parts: 

personal information and motivation in learning CFL. 

4.1.1 Personal Information 

Table 4.1 showed the results of 274 respondents’ personal information, which 

included 68 students of the first-year (25%), 67 students of the second-year (24%), 70 

students of the third-year (26%) and 69 students of the fourth-year (25%). Most of them 

were female (89%), while males were only 11 percent. In addition, all of them were 

adults.  

The majority of respondents did not join the activities outside the Chinese class 

(75%) and did not speak Chinese at home (78%), while 22 percent of respondents 

spoken Chinese at home. In this case, 52 percent of the respondents spoke Chinese 

occasionally and 8 percent of the respondents spoke Chinese everyday with siblings 

(28%), parents (15%) and grandparents (2%). Most of the respondents (71%) were not 

willing to communicate with others in Chinese. In addition, 43 percent of the 
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respondents have learned Chinese for 4-6 years, while 38 percent of the respondents 

have learned Chinese 1-3 years. 

Table 4.1 Personal Information 

Item Choice Frequency Percent 

Gender 
Female 244 89.0 

Male 30 11.0 

Age 

18 4 1.0 

19 60 22.0 

20 52 19.0 

21 79 29.0 

Over 21 79 29.0 

Year of study at Rangsit 

University 

The first-year 68 25.0 

The second-year 67 24.0 

The third-year 70 26.0 

The fourth-year 69 25.0 

Do you join any 

activities outside the 

class that require you to 

use Chinese? 

Yes 69 25.0 

No 205 75.0 

Do you speak Chinese at 

home? 

Yes 60 22.0 

No 214 78.0 

How often do you speak 

Chinese at home? 

Everyday 22 8.0 

Occasionally 142 52.0 

Never 104 38.0 

Others 6 2.0 
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Table 4.1 Personal Information (cont.) 

Item Choice Frequency Percent 

With whom do you 

speak Chinese at 

home? 

My parents 41 15.0 

My grandparents 5 2.0 

My siblings 77 28.0 

Others 151 55.0 

Do you 

communicate with 

others in Chinese? 

Yes 79 29.0 

No 195 71.0 

How long have you 

studied Chinese? 

Less than 1-year 11 4.0 

1-3 years 104 38.0 

4-6 years 118 43.0 

More than 6 years 41 15.0 

Please specify your 

level of HSK test 

HSK1 3 1.0 

HSK2 68 25.0 

HSK3 66 24.0 

HSK4 105 38.0 

HSK5 17 6.0 

HSK6 0 0 

Others 15 6.0 

Please specify your 

scores of HSK test 

120-200  

(HSK1, HSK2) 
71 26.0 

180-300 

(HSK3, HSK4, 

HSK5, HSK6) 

188 68.0  

Others 15 6.0 
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Table 4.1 also showed the respondents’ levels and scores of HSK test, which 

were used as their learning achievement. Most of the respondents have got the level 4 

of HSK test (38%), while only one percent at the respondents have got the level 1 of 

HSK test and none of them pass the level 6 of HSK test. Moreover, only 17 respondents 

have got the level 5 of HSK test, which can make them graduate from the Chinese 

program. 68 percent of the respondents got the scores in the range of 180-300 and 26 

percent of the respondents got the scores in the range of 120-200. In addition, 3 students 

of the first-year did not pass the HSK2, 9 students of the second-year did not pass the 

HSK3, 9 of the third-year students did not pass the HSK4, 43 students of the fourth-year 

did not pass the HSK5, and 15 students forgot their HSK scores. 

4.1.2 Motivation in Learning CFL 

Dörnyei’s (2005) L2MSS which consists of Ideal L2 Self, Ought-to L2 Self 

and L2 Learning experience was used to answer the research question. Based on the 

quantitative results collected from 274 respondents in Table 4.2, the overall mean of 

L2MSS was at a high level (x̅=3.49). Both Ideal L2 Self and L2 Learning experience 

were similarly at a high level (x̅ =3.62 and x̅ =3.83), but Ought-to L2 Self was at a 

moderate level (x̅=3.01). 

Table 4.2 Descriptive Statistics of L2MSS (n=274) 

Dimension �̅� SD Meaning 

Ideal L2 Self 3.62 0.89 High degree of motivation 

Ought-to L2 Self 
3.01 1.23 

Moderate degree of 

motivation 

L2 Learning experience 3.83 0.95 High degree of motivation 

Overall Mean 3.49 1.02 High degree of 

motivation 
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The results of the Ideal L2 Self were shown in Table 4.3. Although the level of 

the overall mean was high (x̅ =3.62), not all the items were high. Items 6 and 10 were 

moderate while Items 4, 7 and 8 were the highest mean. These results meaned that the 

respondents agreed they could imagine themselves using Chinese for the things they 

wanted to do in the future (x̅ = 3.87), using Chinese when thinking about their future 

career (x̅ = 3.84), speaking Chinese with international friends or colleagues (x̅ = 3.81) 

speaking Chinese with foreigners in a situation (x̅ = 3.78), living abroad and having a 

discussion in Chinese (x̅ = 3.64), studying in a university where all the courses were 

taught in Chinese (x̅ = 3.56), speaking Chinese fluently (x̅ = 3.52) and living abroad and 

using Chinese effectively for communicating with the locals (x̅ = 3.46). The respondents 

however moderately agreed that they could imagine themselves being good at writing 

e-mails in Chinese (x̅ = 3.37) and speaking Chinese as if they were a native speaker of 

Chinese (x̅ = 3.34).  

Table 4.3 Descriptive Statistics of Ideal L2 self (n=274) 

Item �̅� S.D. Meaning 

1. I can imagine myself living abroad and having 

a discussion in Chinese. 
3.64 0.89 

Agree/High 

degree 

2. I can imagine myself living abroad and using 

Chinese effectively for communicating with the 

locals. 

3.46 0.93 
Agree/High 

degree 

3. I can imagine a situation where I am speaking 

Chinese with foreigners. 
3.78 0.71 

Agree/High 

degree 

4. I can imagine myself speaking Chinese with 

international friends or colleagues. 
3.81 0.76 

Agree/High 

degree 

5. I can imagine myself as someone who is able 

to speak Chinese fluently. 
3.52 0.98 

Agree/High 

degree 
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Table 4.3 Descriptive Statistics of Ideal L2 self (n=274) (cont.) 

Item �̅� S.D. Meaning 

6. I can imagine myself speaking Chinese as if 

I were a native speaker of Chinese. 
3.34 1.00 

Uncertain/ 

Moderate 

degree 

7. Whenever I think of my future career, I can 

imagine myself using Chinese. 
3.84 0.89 

Agree/High 

degree 

8. I can imagine myself using Chinese for the 

things I want to do in the future. 
3.87 0.87 

Agree/High 

degree 

9. I can imagine myself studying in a university 

where all my courses are taught in Chinese. 
3.56 0.96 

Agree/High 

degree 

10. I can imagine myself being good at writing 

e-mails in Chinese. 
3.37 0.92 

Uncertain/ 

Moderate 

degree 

Overall Mean 3.62 0.89 
Agree/High 

degree 

The results of the Ought-to L2 Self were shown in Table 4.4. Although the 

level of overall mean was moderate (x̅=3.01), not all the items were moderate. Items 14 

and 15 were particularly high while Items 16 and 20 were similarly low. These results 

meaned that the respondents agreed they learned Chinese because they wanted to be 

educated (x̅ =3.67) and they did not want to disappoint their parents (x̅ =3.42). The 

respondents also moderately agreed that they learned Chinese because their parents 

thought it could educate them (x̅=3.31), people around them expected them so (x̅=3.30), 

they wanted to gain the approval of their peers, teachers and family (x̅=3.05), the people 

they respected thought that they should do it (x̅=2.95), other people would respect them 

more (x̅=2.93), and they did not want to disappoint people they respected (x̅=2.65). The 

respondents however disagreed that they learned Chinese because their close friends 
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thought it was important (x̅=2.40), and they wanted to avoid a negative impact on their 

life (x̅=2.40). 

Table 4.4 Descriptive Statistics of Ought-to L2 Self (n=274) 

Item �̅� S.D. Meaning 

11. Learning Chinese is necessary because people 

around me expect me to do so. 
3.30 1.30 

Uncertain/ 

Moderate degree 

12. Learning Chinese is important to me in order to 

gain the approval of my peers, teachers and family. 
3.05 1.31 

Uncertain/ 

Moderate degree 

13. My parents believe that learning Chinese made 

me an educated person. 
3.31 1.23 

Uncertain/ 

Moderate degree 

14. Learning Chinese is important to me because 

I want to be an educated person. 
3.67 1.00 Agree/High degree 

15. Learning Chinese because I don’t want to 

disappoint my parents. 
3.42 1.25 Agree/High degree 

16. I learn Chinese because close friends of mine 

think it is important. 
2.40 1.26 

Disagree/ 

Low degree 

17. Learning Chinese is important to me because the 

people I respect think that I should do it. 
2.95 1.33 

Uncertain/ 

Moderate degree 

18. Learning Chinese is important to me because 

other people will respect me more if I have 

knowledge of Chinese. 

2.93 1.22 
Uncertain/ 

Moderate degree 

19. If I fail to learn Chinese, I’ll disappoint people I 

respect. 
2.65 1.24 

Uncertain/ 

Moderate degree 

20. If I don’t learn Chinese, my life will have a 

negative impact. 
2.40 1.20 

Disagree/ 

Low degree 

Overall Mean 3.01 1.23 
Uncertain/ 

Moderate degree 
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The results of the L2 Learning experience were shown in Table 4.5. Although 

the level of the overall mean was high (x̅=3.83), not all the items were high. Items 23 

and 29 were moderate while Items 21, 27 and 28 were the highest mean . These results 

meaned that the respondents agreed that their classmates were really friendly (x̅=4.13), 

their Chinese texts used in their classes were really useful ( x̅ =3.91), they liked the 

overall atmosphere of their Chinese classes (x̅=3.89), they enjoyed learning Chinese 

(x̅=3.87), their Chinese teachers had interesting teaching styles (x̅=3.74), they enjoyed 

the activities of their Chinese classes (x̅=3.70), and they preferred to spend more time 

in their Chinese classes (x̅=3.59). 

Table 4.5 Descriptive Statistics of L2 Learning experience (n=274) 

Item �̅� S.D. Meaning 

21. I like the overall atmosphere of my 

Chinese classes. 
3.89 0.86 

Agree/High 

degree 

22. I really enjoy learning Chinese. 3.87 1.00 
Agree/High 

degree 

23. I would rather spend more time in my 

Chinese classes. 
3.59 1.04 

Agree/High 

degree 

24. I enjoy the activities of my Chinese classes. 3.70 0.91 
Agree/High 

degree 

25. My Chinese teachers have interesting 

teaching styles. 
3.74 0.92 

Agree/High 

degree 

26. I find the Chinese texts used in my classes 

really useful. 
3.91 0.76 

Agree/High 

degree 

27. I find my classmates in my Chinese classes 

really friendly. 
4.13 0.70 

Agree/High 

degree 

Overall Mean 3.83 0.95 
Agree/High 

degree 
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4.1.3 Relationship between Motivation and Achievement in CFL Learning 

Table 4.6 showed the relationship between motivation and achievement in CFL 

learning, which indicated that the first-year students with a high level of motivation had 

a high level of learning achievement. The second-year students had a high level of 

motivation, but they got a low level of learning achievement. The third-year and the 

fourth-year students got a low level of learning achievement, but both groups had a 

moderate level of motivation. The overall results showed a negative relationship 

because the students with a high level of motivation had a low level of learning 

achievement. 

Table 4.6 The Respondents’ Level of Motivation and HSK Scores 

Respondents’ 

Year of Study 

Mean Score of 

Motivation 

Degree of 

motivation 

HSK 

Mean 

Scores 

Degree of 

Learning 

Achievement 

1st year students 

(n=62) 

3.48 High 187 High 

2nd year students 

(n=67) 
3.48 High 205 Low 

3rd year students 

(n=70) 

3.40 Moderate 238 Low 

4th year students 

(n=60) 

3.35 Moderate 207 Low 

When using the Pearson (r) correlation to calculate the overall relationship 

between the students’ motivation and achievement in CFL learning, the results shown 

in Table 4.7 indicated that there was a negative correlation between these two variables 

because r (259) = -.079, p > .05. 
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Table 4.7 Pearsons (r) correlation between the overall students’ motivation and their 

learning achievement 

 Motivation 

Learning 

Achievement 

Pearson 

Correlation 
-.079 

Sig. (2-tailed) .414 

n 259 

*Correlation is significant at the 0.05 level (2-tailed). 

Table 4.8 showed the relationship between L2MSS and the students’ learning 

achievement, which indicated that there was no relationship between ideal L2 self and 

their overall learning achievement because the r (259) = .034, p > .05, while ought-to 

L2 self and L2 learning experience had a negative relationship with their learning 

achievement: r (259) = -.169, r (259) = -.080, p > .05.  

The first-year students’ learning achievement showed a weak relationship with 

ideal L2 self and negatively correlated with ought-to L2 self and L2 learning experience: 

r (62) = .115, r (62) = -.101, r (62) = -.150, p > .05. The results of the second-year 

students indicated that ideal L2 self and L2 learning experience had a negative 

relationship with their learning achievement because r (67) = -.036, r (67) = -.143, 

p > .05 while there was a weak relationship between ought-to L2 self and their learning 

achievement because the r (67) = .172, p > .05.  

The third-year students’ learning achievement had a weak relationship with 

their ideal L2 self, and their L2 learning experience had no relationship with their 

achievement because the r (70) = .107, r (70) = .094, p > .05 while ought-to L2 self 

negatively correlated with their learning achievement: r (70) =-.059, p > .05.  
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The results of the fourth-year students showed that there was no relationship 

between their learning achievement and ideal L2 self because the r (60) = .079, p > .05 

while ought-to L2 self had a significantly negative relationship with their learning 

achievement: r (60) = -.418 and p < .05. L2 learning experience also negatively 

correlated with their learning achievement: r (60) = -.193, p >.05. 

Table 4.8 Pearsons (r) correlation between L2MSS and the student’s learning 

achievement 

Learning Achievement Ideal L2 Self 
Ought-to L2 

Self 

L2 Learning 

experience 

The First-

Year (n=62) 

Pearson 

Correlation 
.115 -.101 -.150 

Sig. (2-tailed) .672 .710 .579 

The Second-

Year (n=67) 

Pearson 

Correlation 
-.036 .172 -.143 

Sig. (2-tailed) .833 .309 .400 

The Third-

Year (n=70) 

Pearson 

Correlation 
.107 -.059 .094 

Sig. (2-tailed) .628 .791 .670 

The Fourth-

Year (n=60) 

Pearson 

Correlation 
.079 -.418* -.193 

Sig. (2-tailed) .669 .017 .290 

Overall 

(n=259) 

Pearson 

Correlation 
.034 -.169 -.080 

Sig. (2-tailed) .739 .099 .436 

*Correlation is significant at the 0.05 level (2-tailed). 
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4.2 Results of Qualitative Data 

The qualitative data collected from 24 participants were analyzed. Since 

motivation in learning in this study is defined as Ideal L2 Self, Ought-to L2 Self, and 

L2 Learning experience, the results were grouped into themes based on these three 

dimensions. Three themes emerged: ideal L2 self, ought-to L2 self and L2 learning 

experience with seven sub-themes: plans of using Chinese in the future, importance of 

Chinese accent, the importance of writing in Chinese, benefits of learning Chinese, 

others’ impacts on Chinese learning, how about the Chinese classes, and how about the 

classmates as shown in Table 4.9. In addition, the answers of open-ended questions were 

showed in Appendix F. 

Table 4.9 Summaries of Themes and Sub-themes 

Themes Sub-themes 

Ideal L2 Self 

1. Plans of Using Chinese in the Future 

2. Importance of Chinese Accent 

3. Importance of Writing in Chinese 

Ought-to L2 Self 
1. Benefits of Learning Chinese 

2. Others’ Impacts on Chinese Learning 

L2 Learning experience 
1. How about the Chinese classes 

2. How about the classmates 

4.2.1 Theme 1: Ideal L2 Self 

Under this theme, three sub-themes emerged: plans of using Chinese in the 

future; the importance of Chinese accents; and the importance of writing in Chinese . 

Based on Table 4.10, 11 respondents with a high level of learning motivation and 9 with 

a low level of learning motivation mentioned that they learned Chinese because they 

wanted to use Chinese for work in the future. Nine respondents thought that they learned 
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Chinese because they could communicate better with other foreigners when they made 

new Chinese friends in their daily life. In addition, three respondents would use Chinese 

for travel in the future who were for the high-level motivation group. Two participants 

learned Chinese because they wanted a higher education in CFL learning . Especially, 

interviewee 6 with a high level of motivation indicated that he/she learned Chinese 

because he/she wanted to teach his/her niece/ nephew. However, only one participant 

said that he/she did not have any clear future plans in using Chinese who was from a 

low-level motivation group. More details of responses were in Appendix G. 

Table 4.10 Frequency of students’ responses of the first sub-theme from Ideal L2 Self 

Plans of Using Chinese in the Future Frequency 

High-level 

motivation 

Low-level 

motivation 

Total 

For work 11 9 20 

For higher education 1 1 2 

For communication 3 6 9 

For travel 3 0 3 

For teaching the family members 1 0 1 

No future plans 0 1 1 

Table 4.11 revealed that 8 respondents with a high level of motivation and 6 

respondents with a low level of motivation thought that speaking Chinese as a native 

speaker was very important in learning CFL. In this case, nine participants mentioned 

that speaking like a native Chinese speaker could make the Chinese people understand 

easily, while six participants said that it was important because it could bring advantages 

in many ways which could make them get a dream job and look professional. However, 

eight respondents referred that it was not important to speak like a native Chinese 

speaker. There were two respondents from the high-level motivation group and the other 

six were from the low-level motivation group. Six of them said that understanding was 



 49 

enough in communication and only one participant mentioned that speaking like a native 

Chinese speaker was not important because native speakers had different accents while 

only two respondents wrote this answer: not important. In addition, two respondents 

said that it was moderately important who were from the high-level motivation group. 

Although they thought understanding was ok, it was better to speak like a native Chinese 

speaker. More details of responses were in Appendix H. 

Table 4.11 Frequency of students’ responses of the second sub-theme from Ideal L2 

Self 

Importance of Chinese Accent Frequency 

High-level 

motivation 

Low-level 

motivation 

Total 

Very important 8 6 14 

Moderately 2 0 2 

Not important 2 6 8 

As seen in Table 4.12, 11 respondents with a high level of motivation and 9 

respondents with a low level of motivation thought that writing in CFL learning is very 

important in different aspects: learning Chinese, work, easy understanding, and 

recognizing Chinese characters. However, three respondents who thought writing in 

Chinese was not important because communication was through listening and speaking, 

were from a low-level motivation group. In other words, bad writing could also be 

understood. Particularly, Interviewee 13 thought it was moderately important because 

typing was more convenient, who was from the high-level motivation group. More 

details of responses were in Appendix I. 
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Table 4.12 Frequency of students’ responses of the third sub-theme from Ideal L2 Self 

Importance of writing in 

Chinese 

Frequency 

High-level 

motivation 

Low-level 

motivation 

Total 

Very important 11 9 20 

Moderately 1 0 1 

Not important 0 3 3 

4.2.2 Theme 2: Ought-to L2 Self 

Under this theme, three were two sub-themes: benefits of learning Chinese; and 

others’ impacts on Chinese learning. According to Table 4.13, 2 respondents with a high 

level of motivation and 2 with a low level of motivation mentioned that learning Chinese 

was beneficial for work which could help them get a dream job. Eight respondents 

referred that learning Chinese was important for communication for the reason that 

Chinese is the most used language after English in many ways. Especially, 4 of them 

with a high level of motivation said that Chinese was the most used language after 

English, which could help them communicate better with foreign friends.4 respondents 

with a high level of motivation mentioned that they learned Chinese because they 

wanted to study more Chinese knowledge, while only one respondent with a low level 

of motivation learned Chinese for study. Apart from that, only two respondents said that 

learning Chinese helped them survive in the future. In addition, three respondents 

mentioned that learning Chinese was important for self-improvement. For example, 

Interviewee 22 said that learning Chinese was an additional option. More details of 

responses were in Appendix J. 
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Table 4.13 Frequency of students’ responses of the first sub-theme from the Ought-to 

L2 Self 

Benefits of learning Chinese Frequency 

High-level 

motivation 

Low-level 

motivation 

Total 

For work 2 7 9 

For study  4 1 5 

For the future 2 0 2 

For self-improvement 2 1 3 

For communication  4 4 8 

As seen in Table 4.14, Twenty-one respondents mentioned that they learned 

Chinese without any impact from others. In the high-level motivation group, all of them 

said that no one impacted them on Chinese learning. There were only three respondents 

said that someone impacted them on Chinese learning, who were from the low-level 

motivation group. Two of them mentioned that family members influenced them to learn 

Chinese. For example, interviewee 22 wanted to be close to her grandmother who passed 

away, and have the same perspective as hers. In addition, only one participant said that 

the teacher helped and attracted his/her interest in Chinese learning, which made him/her 

try to do their best. More details of responses were in Appendix K. 

Table 4.14 Frequency of students’ responses of the second sub-theme from the Ought 

to L2 Self 

Others’ impacts on 

Chinese learning 

Frequency 

High-level motivation Low-level motivation Total 

No one 12 9 21 

Yes, family members 0 2 2 

Yes, teachers 0 1 1 
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4.2.3 L2 Learning experience 

Under this theme, two sub-themes emerged: how about the Chinese classes; 

and how about the classmates. Based on Table 4.15, 8 respondents with a high level of 

motivation and 6 with a low level of motivation referred that the Chinese classes were 

beneficial for them, which they could learn a lot. For example, interviewee 18 with a 

low level of motivation mentioned that Chinese classes provided more opportunities to 

use Chinese for communication. However, there were four respondents said that 

Chinese classes were bad: one of them mentioned that the classes were boring and 

lacked some content on the subject matters; one said that the classes lacked 

communication because of online classes; one participant thought the lecturers could 

not be able to oversee all students; the other participant thought that the Chinese classes 

were not beneficial because he/she was not diligent yet. Apart from that, two 

respondents mentioned that the Chinese classes were ordinary, nothing much . More 

details of responses were in Appendix L. 

Table 4.15 Frequency of student’ responses of the first sub-theme from the L2 

Learning experience 

How about the Chinese classes Frequency 

High-level 

motivation 

Low-level 

motivation 

Total 

Beneficial 8 6 14 

Ordinary 2 0 2 

Critical 1 3 4 

Bad 1 3 4 

As seen in Table 4.16, 7 respondents with a high level of motivation and 11 

with a low level of motivation mentioned that their classmates were friendly and lovely, 

which they could get along well with everyone to do the group work . Six respondents 
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said that they had helpful classmates who helped each other and gave some advice. 

Moreover, five respondents of them were from the high-level motivation group and only 

one from the low-level motivation group. In addition, one respondent said that it was 

critical to describe his/her classmates. However, one respondent mentioned that he/she 

did not know his/her classmates. More details of responses were in Appendix M. 

Table 4.16 Frequency of students’ responses of the second sub-theme from the L2 

Learning experience 

How about the classmates Frequency 

High-level 

motivation 

Low-level 

motivation 

Total 

Helpful 5 1 6 

Friendly 7 10 17 

Critical 0 1 1 

Don’t know 1 0 1 



  

Chapter 5 

Discussion, Conclusion and Recommendation 

In this chapter, the results of the present study were discussed. Then, the present 

study was concluded. Finally, the recommendation for future study was presented. 

5.1 Discussion 

The present study aimed to investigate Thai undergraduate students’ 

motivation and achievement in learning CFL in Thailand, using Dörnyei’s (2005) 

L2MSS and the results of the official HSK Test. It was argued that motivation in 

learning CFL in Thailand was an independent variable which influenced Thai 

undergraduate students’ learning achievement, a dependent variable. Their motivation 

may be high or low. If they had high motivation, they would get high scores of HSK; 

on the other hand, if they had low motivation, they would get low scores of HSK . 

Moreover, the students should reach the level of HSK 2, 3, 4 and 5, in their first, second, 

third and fourth year, required by Rangsit University. This argument shows the 

correlation between these two variables. To fulfill the aims, the researcher had a research 

question and a hypothesis. 

5.1.1 Research Question: What was Th ai undergraduate students’ 

motivation in learning CFL at a private university? 

According to the quantitative results, Thai undergraduate students had a high 

level of motivation in learning CFL with an overall mean of a high level (x̅=3.49). From 

the dimension of ideal L2 self, the students were highly motivated to learn Chinese 

because in the future they hoped to use or speak Chinese fluently rather than natively 
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for work, international communication with friends or colleagues, effective daily 

conversations with people from China, and an educational pursuit. These findings 

reflected their attitude towards the target community and culture or integrative 

motivation as well as instrumental motivation (Dörnyei, 2005; 2014), which indicated 

that the students had positive attitudes towards communicating with foreigners in 

Chinese fluently and used Chinese as a tool to get a good job and pursue higher 

education in the future. In line with the research findings of Kong et al. (2018) in a 

Korean context, undergraduate students had a strong desire to picture themselves using 

and speaking Chinese fluently rather than natively in the future and made an effort to 

learn CFL. Contrary to Li and Diamantidaki (2018), English undergraduate students 

highly desired to talk like native speakers. The qualitative results also supported these 

quantitative outcomes as most of the participants with a high level of motivation hoped 

to use Chinese for their future work and a pursuit of higher education. Most of them also 

hoped to additionally use Chinese for future travel overseas and to teach their family 

members. Three participants had positive attitudes towards the Chinese community 

because they highly desired to use Chinese to communicate with native Chinese 

speakers. 

From the dimension of ought-to L2 self, the students were moderately 

influenced to learn Chinese because of their parents’ value in learning Chinese, their 

friends, their teachers, their family, and people they respected. However, they were 

highly influenced to learn Chinese because of their personal values in both being 

educated and having a good relationship with their parents. Apparently, they disagree 

that their close friends were influential in their Chinese learning and that they learned 

the language in order to avoid a negative impact. The findings revealed the impacts of 

personal and social duties from others and themselves on their Chinese learning to avoid 

the negative impacts, reflecting Dörnyei’s (2005) construct of the ought-to L2 self. 

Similar to Li and Diamantidaki’s (2018) study conducted in England in that their 
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motivation in CFL learning mostly derived from themselves and Taguchi, Magid and 

Papi (2009) reflected “instrumental motivation” in this dimension. In line with the 

qualitative results, all of the participants with a high level of motivation showed that 

nobody influenced them to learn CFL. Two high-motivated students and seven low-

motivated students thought that learning Chinese could fulfill their dream job while five 

people said it brought benefits to the pursuit of higher education.  

From the dimension of the L2 learning experience, the students were positively 

impacted to learn Chinese due to their friendly classmates, useful Chinese texts used in 

their classes, the overall atmosphere of their Chinese classes, their teachers’ interesting 

teaching styles, the activities of their Chinese classes, and their preference to spend more 

time in their classes. Some of these findings were consistent with Dörnyei's (2005) 

construct of the L2 learning experience (i.e. classmates, teaching materials, Chinese 

classes, and teachers). In parallel with the study of Tan, Lin and Hoe (2017) in Malaysia, 

reporting that this dimension was the most powerful motivation in learning CFL and 

further implied that students’ learning experience and environment could increase their 

level of CFL learning motivation. The qualitative results also showed that Chinese 

classes and classmates had powerful impacts on their learning since eight participants 

with a high level of motivation thought their Chinese classes were beneficial and 

motivated them to learn more. Eleven participants had positive attitudes toward group 

work with classmates perceived to be friendly and helpful, and they felt motivated to 

learn Chinese in the classroom. 

5.1.2 Hypothesis: The relationship between Thai undergraduate students’ 

CFL learning motivation and their achievement was positive 

The quantitative findings did not confirm the hypothesis since the students’ 

motivation negatively correlated with their learning achievement (r = -.079, p > .05). 

Their ideal L2 self had no relationship with their learning achievement (r = .034, p > .05); 
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there was a negative correlation between their ought-to L2 self and achievement (r = 

-.169, p > .05) as well as between their L2 learning experience and achievement (r = 

-.080, p > .05).  

Although the first-year students’ motivation in CFL learning was as high as 

their learning achievement, the findings showed a weak relationship between the ideal 

L2 self and the achievement, indicating that the students with a positive attitude and a 

stronger desire to use Chinese as an instrument in the future would highly achieve in 

learning. This positive result was congruent with previous studies conducted in America 

and England in that the ideal L2 self could predict language learners’ achievement (Lin, 

2018; Li & Diamantidaki, 2018) while the ideal L2 self had a strong impact on CFL 

learning in a Korean context (Kong et al., 2018). The ought-to L2 self and L2 learning 

experience were negatively correlated with the achievement, which implied that these 

two dimensions negatively impacted the students’ learning and highly demotivated them 

to make efforts to study hard. The negative results were the same as the study in England 

(Li & Diamantidaki, 2018) in that the ought-to L2 self had no relationship with language 

learners’ CFL learning, contrary to the study in Malaysia (Tan, Lin & Hoe, 2017) in 

which the L2 learning experience and the achievement were positively correlated. 

The second-year students’ motivation in CFL learning was high contrary to 

their learning achievement; correlations between their ideal L2 self and achievement as 

well as their L2 learning experience and achievement were negative. These negative 

results were the same as the study in Malaysia (Tan et al., 2017). The ought-to L2 self 

had a weak correlation with the achievement, contrary to the study in England (Li & 

Diamantidaki, 2018). 

While the third-year students’ motivation in CFL learning was moderate, their 

learning achievement was low. Their ideal L2 self had a weak relationship with the 

achievement, in line with Lin’s (2018) study in America in which the ideal L2 self could 
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make language learners’ effort to improve their learning achievement. Contrary to the 

findings conducted in Malaysia (Tan et al., 2017), the Thai students’ L2 learning 

experience and achievement were strongly correlated while their ought-to L2 self was 

negatively correlated with their achievement. However, the non-relationship between 

their L2 learning experience and achievement was similar to Tan et al. (2017). 

The fourth-year students’ motivation was moderate while they had low 

learning achievement. There was no relationship between their ideal L2 self and 

achievement, contrary to Lin’s (2018) study in America and Kong et al. (2018) in Korea 

revealing that the ideal L2 self could boost language learners’ efforts to learn Chinese 

as it was the stronger motivator in CFL learning. Both of their ought-to L2 self and L2 

learning experience were negatively correlated with their achievement, the same as the 

study in Malaysia (Tan et al., 2017) in that the ought-to L2 self had no significant 

relationship with the achievement and that the L2 learning experience was significantly 

correlated with the achievement. 

The Thai undergraduate students’ levels of motivation were found to vary 

perhaps because they lacked opportunities to practice Chinese in a suitable environment 

which may cause them to lose interest in learning Chinese (Sudsa-ard, 2013). Based on 

their demographic information, 75% of the respondents did not use Chinese to join any 

activities outside the class, 78% did not speak Chinese at home, and 71% did not 

communicate with others in Chinese. In fact, most of them (42%) have only learned 

Chinese for less than four years, which was said to be inadequate as Dewi (2020) 

contended that Indonesian students who had studied Chinese for more than four years 

would be highly motivated to make much effort for CFL learning achievement.  

5.2 Conclusion 

The present study used a mixed-method design and Dörnyei’s (2005) L2MSS 
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framework consisting of three dimensions (i.e. ideal L2 self, ought-to L2 self, and L2 

learning experience) to investigate the way in which Thai undergraduate students were 

motivated to major in Chinese. The quantitative results collected from 274 Thai 

undergraduate students enrolled in the Chinese Program showed that they had a high 

level of CFL learning motivation. In the present context, the ideal L2 self explained that 

positive attitudes towards communicating with foreigners in Chinese fluently rather than 

natively (integrative motivation), using Chinese as a tool to get a good job, and pursuing 

higher education in the future (instrumental motivation) were factors that highly inspired 

them to learn CFL. The ought-to L2 self explained their personal and cultural duties to 

obey their parents and personal values to finish the bachelor’s degree (instrumental 

motivation). In Thai culture, it is important to maintain a good relationship with their 

parents, win honors and gain face (Suvongse & Chanyoo, 2022). The L2 learning 

experience explained that friendly and helpful classmates, useful Chinese materials, 

Chinese teachers’ interesting teaching styles, and useful Chinese classes were factors 

that highly inspired them to learn CFL. The qualitative results from 12 high-motivated 

students and other 12 low-motivated students also were in line with the quantitative 

outcomes, which indicated that they intrinsically desired to communicate with 

foreigners using Chinese fluently rather than natively as a tool for to get a good job and 

pursue higher education, while their Chinese classes taught by native and non-native 

Chinese lecturers and Thai classmates extrinsically increase their positive attitudes 

toward learning CFL. Their power of self was mostly a driving force for learning CFL. 

Although the quantitative results analyzed by Pearson (r) correlation 

disconfirmed the hypothesis, for the students’ motivation negatively correlated with 

their learning achievement, the findings of the first-year student explained that they were 

mostly inspired to accomplish learning by what they personally and socially valued, 

rather than by being externally pressured from their friends, their parents, and the people 

they respected. The second-year students studied hard because they wanted to be 
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educated and did not want to disappoint their parents. The third-year students’ CFL 

learning achievement was highly motivated by their innate desire and interest. However, 

all three dimensions of L2MSS could not predict the fourth-year students’ CFL learning 

achievement because none of these dimensions was correlated with their learning 

achievement or their HSK scores. 

5.3 Limitation  

One limitation was about a single target group from one university. Since 274 

participants of the present study were from the Chinese Program at Rangsit University 

in the Thai context, therefore, the results might not be generalized to all universities in 

Thailand. 

5.4 Recommendations 

5.4.1 For Future Studies 

The same studies replicated in different contexts are recommended for future 

studies. 

5.4.2 For Chinese Lecturers 

Lecturers of Chinese in a Thai context, where Thai is the only language 

officially used in Thailand, should be aware of the study environment and the length of 

learning the language. They should also consider giving more opportunities to their Thai 

students to Chinese exposure both inside and outside of the class. Activities such as 

affordable excursions and short-term exchange programs are recommended.  
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Questionnaire (แบบสอบถาม) 

Hello, my name is Cao Ting, and I am a student in M.Ed. Program in Bilingual 

Education, Suryadhep Teachers College, Rangsit University. The questionnaire is 

not a test, but it is a part of my graduate study. Your answers to this survey will 

be used only for my study into motivation and achievement in learning Chinese 

as a foreign language in Thailand, and they will be kept confidential. Thanks very 

much for your assistance. สวสัดี ฉันชือ่ Cao Ting และฉันเป็นนักศึกษาหลกัสูตรศึกษา

ศาสตรมหาบัณฑิต สาขาวิชาการศึกษาระบบสองภาษา วิทยาลยัครูสุรยิเทพ มหาวิทยาลัยรงัสิต 

แบบสอบถามนีไ้ม่ใชแ่บบทดสอบ แต่เป็นส่วนหน่ึงของการศึกษาระดบับณัฑิตศึกษาของฉัน 

ค าตอบของคุณส าหรบัการส ารวจนีจ้ะใชส้ าหรบัการศึกษาแรงจูงใจและสมัฤทธผิลในการเรยีน

ภาษาจนีในฐานะภาษาต่างประเทศในประเทศไทยของฉันเท่านั้น และค าตอบในแบบส ารวจนีจ้ะถูก

เก็บเป็นความลบั ขอบคุณมากส าหรบัความชว่ยเหลือของคุณ 

PART 1: PERSONAL INFORMATION (ขอ้มูลส่วนบุคคล) 

Please choose the answer based on your personal information. โปรดเลือกค าตอบ

ตามขอ้มูลส่วนบุคคลของคุณ 

1. Gender เพศ:  

❑ Female หญิง          ❑ Male ชาย 

2. Age อายุ：  

❑ 18 ปี   ❑ 19 ปี    ❑ 20 ปี    ❑ 21 ปี    ❑ Over 21 มากกว่า 21 ปี 

3. Year of study at Rangsit University ปีท่ีศึกษาท่ีมหาวิทยาลยัรงัสิต:  

❑ The first-year ปีท่ี 1   ❑ The second-year ปีท่ี 2   
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❑ The third-year ปีท่ี 3    ❑ The fourth-year ปีท่ี 4 

4. Do you join any activities outside the class that require you to use Chinese? 

คุณเขา้รว่มกจิกรรมนอกช ัน้เรยีนท่ีตอ้งใชภ้าษาจนีหรอืไม่ 

❑ Yes ใช ่  ❑ No ไม่ใช่ 

If yes ถา้ใช่, please specify โปรดระบุ _________________________ 

5. Do you speak Chinese at home? คุณพูดภาษาจนีท่ีบา้นหรอืไม่ 

❑ Yes พูด    ❑ No ไม่พูด 

5.1 How often do you speak Chinese at home? คุณพูดภาษาจนีท่ีบา้นบ่อยแค่ไหน 

   ❑ Everyday ทุกวนั  ❑ Occasionally นานๆคร ัง้   ❑ Never ไม่เคย  

 ❑ Others, please specify อืน่ๆ โปรดระบุ _____________________________ 

5.2 With whom do you speak Chinese at home? คุณพูดภาษาจนีกบัใครท่ีบา้น 

   ❑ My parents พ่อแม่ของฉัน  ❑ My grandparents ปู่ /ย่า/ตา/ยาย   

 ❑ My siblings พี่นอ้งของฉัน  ❑ Others, please specify อืน่ๆ โปรดระบุ __________ 

6. Do you communicate with others in Chinese? คุณสือ่สารกบัผูอื้น่เป็นภาษาจนีหรอืไม่ 

❑ Yes ใช ่  ❑ No ไม่ใช่ 

7. How long have you studied Chinese? คุณเรยีนภาษาจนีกีปี่แลว้ 

❑ Less than 1-year นอ้ยกว่า 1 ปี     ❑ 1-3 years 1-3 ปี    

❑ 4-6 years 4-6 ปี      ❑ More than 6 years 

มากกว่า 6 ปี 

8. Please specify your level of HSK test โปรดระบุระดบัผลการสอบ HSK ของคุณ:  

❑. HSK1    ❑. HSK2         ❑. HSK3     
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❑. HSK4    ❑. HSK5    ❑. HSK6 

9. Please specify your scores of HSK test โปรดระบุระดบัคะแนนการสอบ HSK ของคุณ:  

_____ 

PART 2: MOTIVATION (แรงจูงใจ) 

Please choose how much you disagree or agree with the given statements. 

(1=strongly disagree, 2=disagree, 3=uncertain, 4=agree, 5=strongly agree). 

โปรดเลือกว่าคุณไม่เห็นดว้ยหรอืเห็นดว้ยกบัขอ้ความท่ีใหม้ามากนอ้ยเพียงใด (1 = ไม่เห็นดว้ย

อย่างย่ิง, 2 = ไม่เห็นดว้ย, 3 = ไม่แน่ใจ, 4 = เห็นดว้ย, 5 = เห็นดว้ยอย่างย่ิง) 

 

Items 1 2 3 4 5 

Ideal 

L2 self 

1. I can imagine myself living abroad and having a 

discussion in Chinese. ฉันสามารถจนิตนาการว่าตวัเอง

อาศยัอยู่ต่างประเทศและสนทนาเป็นภาษาจนี 

     

2. I can imagine myself living abroad and using 

Chinese effectively for communicating with the 

locals. ฉันสามารถจนิตนาการว่าตวัเองอาศัยอยู่ต่างประเทศ

และใชภ้าษาจนีเพื่อสือ่สารกบัคนในทอ้งถิน่ไดอ้ย่างมี

ประสิทธภิาพ 

     

3. I can imagine a situation where I am speaking 

Chinese with foreigners. ฉันสามารถจนิตนาการถึง

สถานการณท่ี์ฉันก าลงัพูดภาษาจนีกบัชาวต่างชาติ 
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4. I can imagine myself speaking Chinese with 

international friends or colleagues. ฉันสามารถ

จนิตนาการว่าตวัเองก าลงัพูดภาษาจนีกบัเพื่อนต่างชาติหรอื

เพื่อนรว่มงาน 

     

5. I can imagine myself as someone who is able to 

speak Chinese fluently. ฉันสามารถจนิตนาการว่าตวัเอง

เป็นคนท่ีพูดภาษาจนีไดอ้ย่างคล่องแคล่ว 

     

6. I can imagine myself speaking Chinese as if I were 

a native speaker of Chinese. ฉันสามารถจนิตนาการว่า

ตวัเองก าลงัพูดภาษาจนีประหน่ึงว่าฉันเป็นเจา้ของภาษาจนี 

     

7. Whenever I think of my future career, I can 

imagine myself using Chinese. เมื่อไหร่ก็ตามท่ีฉันนึกถึง

อาชพีในอนาคตของฉัน ฉันสามารถจนิตนาการว่าตวัเองใช ้

ภาษาจนี 

     

8. I can imagine myself using Chinese for the things 

I want to do in the future. ฉันสามารถจนิตนาการว่าตวัเอง

ใชภ้าษาจนีส าหรบัสิง่ท่ีฉันอยากท าในอนาคต 

     

9. I can imagine myself studying in a university 

where all my courses are taught in Chinese. ฉัน

สามารถจนิตนาการว่าตัวเองเรยีนในมหาวิทยาลัยท่ีทุก

หลกัสูตรสอนดว้ยภาษาจนี 
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10. I can imagine myself being good at writing e-

mails in Chinese. ฉันสามารถจนิตนาการว่าตวัเองเขียน

อีเมลเป็นภาษาจนีไดด้ี 

     

Ought-

to L2 

Self 

 

11. Learning Chinese is necessary because people 

around me expect me to do so. การเรยีนภาษาจนีเป็น

สิง่จ าเป็นเพราะคนรอบขา้งฉันคาดหวงัใหฉั้นท า 

     

12. Learning Chinese is important to me in order to 

gain the approval of my peers, teachers and family . 

การเรยีนภาษาจนีส าคญัต่อฉันเพื่อท่ีฉันจะไดร้บัการยอมรบั

จากเพื่อน ครู และครอบครวั 

     

13. My parents believe that learning Chinese made 

me an educated person. พ่อแม่ของฉันเชือ่ว่าการเรยีน

ภาษาจนีท าใหฉั้นเป็นคนมีการศึกษา 

     

14. Learning Chinese is important to me because I 

want to be an educated person. การเรยีนภาษาจนีส าคัญ

ส าหรบัฉันเพราะฉันอยากเป็นคนมีการศึกษา 

     

15. Learning Chinese is important to me because I 

don’t want to disappoint my parents. การเรยีนภาษาจนี

ส าคญัส าหรบัฉันเพราะฉันไม่อยากท าใหพ้่อแม่ผิดหวงั 
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16. I learn Chinese because close friends of mine 

think it is important. ฉันเรยีนภาษาจนีเพราะเพื่อนสนิท

ของฉันคิดว่าส าคญั 

     

17. Learning Chinese is important to me because the 

people I respect think that I should do it. การเรยีน

ภาษาจนีส าคญัต่อฉัน เพราะบุคคลท่ีฉันนับถือคิดว่าฉันควร

เรยีน 

     

18. Learning Chinese is important to me because 

other people will respect me more if I have 

knowledge of Chinese.  

การเรยีนภาษาจนีส าคญัส าหรบัฉัน เพราะคนอืน่จะเคารพฉัน

มากขึน้ ถา้ฉันมีความรูภ้าษาจนี 

     

19. If I fail to learn Chinese, I’ll disappoint people I 

respect.  

ถา้ฉันเรยีนภาษาจนีไม่ได ้ฉันจะท าใหบุ้คคลท่ีฉันนับถือผิดหวงั 

     

20. If I don’t learn Chinese, my life will have a 

negative impact.  

ถา้ฉันไม่เรยีนภาษาจนี ชวีิตของฉันจะไดร้บัผลกระทบทางลบ 

     

L2 
Learni

ng 

Experi

ence 

21. I like the overall atmosphere of my Chinese 

classes. 

ฉันชอบบรรยากาศโดยรวมของการเรยีนภาษาจนีในช ัน้เรยีน 
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22. I really enjoy learning Chinese.  

ฉันสนุกกบัการเรยีนภาษาจนีจรงิๆ 

     

23. I think my Chinese class is boring. 

ฉันคิดว่าช ัน้เรยีนภาษาจนีของฉันน่าเบื่อ 

     

24. I would rather spend more time in my Chinese 

classes.  

ฉันอยากจะใชเ้วลาเรยีนภาษาจนีในช ัน้เรยีนมากขึน้ 

     

25. I enjoy the activities of my Chinese classes. 

ฉันสนุกกบัการท ากจิกรรมในช ัน้เรยีนภาษาจนีของฉัน 

     

26. My Chinese teachers have interesting teaching 

styles. 

ครูภาษาจนีของฉันมีรูปแบบการสอนท่ีน่าสนใจ 

     

27. I find the Chinese texts used in my classes really 

useful.  

ฉันพบว่าต าราภาษาจนีท่ีใชใ้นช ัน้เรยีนของฉันมีประโยชนจ์รงิๆ 

     

28. I find my classmates in my Chinese classes really 

friendly.  

ฉันพบว่าเพื่อนรว่มช ัน้เรยีนภาษาจนีของฉันเป็นมิตรมาก 
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Dear Expert,  

AN INVITATION FOR VALIDATION OF RESEARCH INSTRUMENT 

I wish to invite you to validate the following research instrument: questionnaire and 

interview questions with translations in Thai. These are to enhance a successful study 

on the topic: THAI UNDERGRAUDUATE STUDENTS’ MOTIVATION AND 

ACHIEVEMENT IN LEARNING CHINESE AS A FOREIGN LANGUAGE: A CASE 

STUDY AT A PRIVATE UNIVERSITY IN THAILAND. 

Please find below the summary of the thesis proposal. 

1. Background 

China’s economy is growing rapidly under the influence of economic globalization, 

which not only make benefits for Chinese people, but also attract  more attention to the 

world )Qiu & Zhan, 2016 .(countriesSince the relationship between China and foreign   

is closer, it has  set off a wave of ‘Chinese fever’ in the global , which has promoted the 

spread of the Chinese language and culture learning around the word  .As the China 

Daily )2021 (reported that more than 70 d Chinesecountries had promoted and include 

language learning as part of their education system .In this case , an increasing number  

of learners from different countries have great enthusiasm and interest in learning  

Chinese as a foreign language (CFL). 

countries where a large number of people are intersted inThailand is one of the  

learning Chinese  .Between  2013 and  2021  ,the number of Thai learners grew from 

863, 056  to more than 1  million (Yang, 2021  .(The reason for the increase is China’s 

close proximity to Thailand  .itionIn add , Thailand’s national policy brings a close 

relationship with China and “ the Belt and Road” policy strengthens   the the contact of  

two countries .In the process of development , the number of Chinese and Thai student 

exchanges has increased  .Thus , e are many Thai students who learn CFLther  and 

Chinese language gradually becomes the second most foreign language in Thailand 

( Wei  &   Weerasawainon , 2019( . Since the exchanges and development between 

Thailand and China in trade, culture and other aspects which have attracted more and 

more Chinese tourists to Thailand, Thais who can speak Chinese can get more job 

opportunities and higher incomes (China News, 2018). In addition, the Thai Princess 

Sirindhorn provided favorable conditions for learning CFL (Manomaiviboon, 2004) as 

she established not only the “Sirindhorn Scholarship” but also the first Chinese language 

learning institute for Thai officials in Thailand’s history. The action has prompted more 

Thai students to choose CFL. 

A large number of studies have shown that motivation is closely related to foreign 

language learning achievement throughout the entire process of foreign language 
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learning (Gardner, 1985; Bandura, 1993; Mahadi, 2014; Schunk & DiBenedetto, 2020). 

According to Mahadi (2014), motivation is an indispensable part of successful foreign 

language learning because it runs through the entire language learning process for 

people to learn a foreign language. In addition, motivation is a part of internal factors 

which can make people unconsciously emit enthusiasm and consciously put in practice 

and effort for their learning goals (Dörnyei, 1994, 2020) and can promote and maintain 

the occurrence of language learning behaviours (Bandura, 1993; Li & Lynch, 2016; 

Schunk & DiBenedetto, 2020). Different levels of motivation also have different effects 

(McCombs & Miller, 2007) in that learners with high level of motivation can perform 

and learn better than the ones with low level (Cai & Lynch, 2016). It can be said that it 

is crucial for Thai learners to have high motivation in learning CFL so as to acquire the 

language. 

2. Significance of Research Problem 

There are not many studies in the context of Thailand (Cai & Lynch, 2016; Li & 

Lynch, 2016; Hou & Lynch, 2016; Huang & Zheng, 2019; Zheng & Lynch, 2021). Those 

related studies focused on primary school and middle school students’ motivation and 

achievement in CFL learning. None of them examined undergraduate students, nor used 

Doreyei’s (2005) L2 Motivational Self-System (L2MSS) in their studies although his 

theory is suitable for classroom learning context, not social context. Therefore, it is 

worth to investigate Thai undergraduate student’ motivation and achievement in 

learning CFL at a private university using Dörnyei’s L2MSS. 

3. The objectives 

1) Thai undergraduate students’ motivation in learning CFL. 

2) The relationship between Thai undergraduate students’ motivation and achievement 

in learning CFL. 

4. The Research Questions 

1) What is Thai undergraduate students’ motivation in learning CFL? 

2) Is there the relationship between Thai undergraduate students’ motivation and 

achievement in learning CFL? 

5. Definitions of Key Terms 
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5.1 Motivation in Learning CFL is defined based on Dörnyei’s (2005) L2MSS, 

which consists of three dimensions: Ideal L2 Self, Ought-to L2 Self, and L2 

Learning experience. Ideal L2 Self means “the L2-specific facet of one’s ideal self: 

If the person we would like to become speaks an L2, the Ideal L2 Self is a powerful 

motivator to learn the L2 because of the desire to reduce the discrepancy between 

our actual and ideal selves” (ibid, p. 105). Ought-to L2 Self is “the attributes that 

one believes one ought to possess (i.e. various duties, obligations, or responsibilities) 

in order to avoid possible negative outcomes” (ibid, pp.105-106). The L2 Learning 

experience refers to “situation-specific motives related to the immediate learning 

environment and experience” (ibid, p.106), for example, the possible impacts of 

teachers, classmates, atmosphere in the CFL classroom, and teaching materials.  

5.2 Achievement in Learning CFL is the Thai undergraduate students’ level of 

HSK, which consists of six levels. HSK1 indicates their Chinese knowledge in 

mastering 150 vocabulary and related grammar; HSK2 indicates their knowledge 

in mastering 300 vocabulary and related grammar; HSK3 indicates their knowledge 

in mastering 600 vocabulary and related grammar; HSK4 indicates their knowledge 

in mastering 1200 vocabulary and related grammar; HSK5 indicates their 

knowledge in mastering 2500 vocabulary and related grammar; HSK6 indicates 

their knowledge in mastering 5000 vocabulary or above. Out of 200 marks, they are 

required to get 120 marks to pass HSK1 and HSK2; 180 out of 300 marks to pass 

HSK3, HSK4, HSK5 and HSK6. 

6. Research Instruments 

There are two research instruments: questionnaire, interview questions. 

6.1 Questionnaire  

The questionnaire has two parts: demographic information (gender, age, year of 

study, situation of using CFL, length of learning CFL, and HSK level and scores); and 

L2MSS (Ideal L2 Self, Ought-to L2 Self and L2 Learning experience). The second part 

consists of 30 items. Items 1-10, which measure Ideal L2 Self, and Items 11-20, for 

Ought-to L2 Self were adapted from Taguchi, Magid and Papi (2009). Items 21-30 
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measure L2 Learning experience drawn from Moskovsky (2016) with alterations. 

6.2 Interview Questions 

The questions for semi-structured interviews were constructed based on Dörnyei’s 

(2005) L2MSS which consists of three dimensions: Ideal L2 Self, Ought-to L2 Self and 

L2 Learning experience.  

Direction:  

Please tick (✓) the item that corresponds to your opinion towards content validity. 

Rate +1, if the item clearly matches the stated objectives. 

Rate 0, if the item is unclear or unsure whether it meets the stated objectives. 

Rate -1, if the item does not match the stated objectives. 

 

Thank you so much and I appreciate your kind support. 

 

 

TING CAO 

Researcher 
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ITEM OBJECTIVE CONGRUENCE (IOC) FOR THE QUESTIONNAIRE 

 

ITEMS 

EXPERT’S 

REVIEW 

+1 0 -1  

PART ONE 

(Personal 

Information) 

1. Gender:  ❑ Female     ❑ Male     

2. Age:  

❑ 18  ❑ 19  ❑ 20  ❑ 21  ❑ Over 21 

   

3. Year of study at Rangsit University: 

❑ The first-year   ❑ The second-year  

❑ The third-year   ❑ The fourth-year 

   

4. Do you join any activities outside the class that 

require you to use Chinese? 

❑ Yes      ❑ No  

If yes, please specify _________ 

   

5. Do you speak Chinese at home? 

❑ Yes      ❑ No  

   

6. Do you communicate with others in Chinese 

Mandarin? 

❑ Yes      ❑ No 

   

7. How long have you studied Chinese?  

❑ Less than 1-year         ❑ 1-3 years 

❑ 4-6 years               ❑ More than 6 years  

   

8.Your level of HSK test: 

❑ HSK1  ❑ HSK2  ❑ HSK3  

❑ HSK4  ❑ HSK5  ❑ HSK6 

   

9.Your scores of HSK test____________    
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PART TWO 

(Ideal L2 

Self) 

1. I can imagine myself living abroad and having a 

discussion in Chinese.  

   

2. I can imagine myself living abroad and using 

Chinese effectively for communicating with the 

locals. 

   

3. I can imagine a situation where I am speaking 

Chinese with foreigners. 

   

4. I can imagine myself speaking Chinese with 

international friends or colleagues. 

   

5. I imagine myself as someone who is able to speak 

Chinese. 

   

6. I can imagine myself speaking Chinese as if I were 

a native speaker of Chinese. 

   

7. Whenever I think of my future career, I imagine 

myself using Chinese. 

   

8. The things I want to do in the future require me to 

use Chinese.  

   

9. I can imagine myself studying in a university 

where all my courses are taught in Chinese. 

   

10. I can imagine myself writing Chinese e-mails 

fluently. 

   

PART TWO 

(Ought-to  

L2 Self) 

 

11. I study Chinese because close friends of mine 

think it is important. 

   

12. I have to study Chinese, because, if I do not study 

it, I think my parents will be disappointed with me. 

   

13. Learning Chinese is necessary because people 

surrounding me expect me to do so. 

   

14. My parents believe that I must study Chinese to 

be an educated person. 

   

15. I consider learning Chinese important because the 

people I respect think that I should do it. 
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16. Studying Chinese is important to me in order to 

gain the approval of my peers/teachers/family/boss. 

   

17. It will have a negative impact on my life if I 

don’t learn Chinese. 

   

18. Studying Chinese is important to me because an 

educated person is supposed to be able to speak 

Chinese. 

   

19. Studying Chinese is important to me because 

other people will respect me more if I have a 

knowledge of Chinese. 

   

20. If I fail to learn Chinese, I’ll be letting other 

people down. 

   

PART TWO  

(L2 

Learning 

experience) 

21. I like the overall atmosphere of my Chinese 

classes. 

   

22. I really enjoy learning Chinese.     

23. I would rather spend more time in my Chinese 

classes and less in other classes. 

   

24. I enjoy the activities of our Chinese class much 

more than those of my other classes. 

   

25. My Chinese teachers have interesting teaching 

styles. 

   

26. I find the Chinese books that we are studying 

really useful. 

   

27. I find the other students at my Chinese classes 

really friendly. 

   

28. I am sometimes worried that the other students in 

class will laugh at me when I speak Chinese. 

   



  

 

 

 

 

 

 

 

 

 

 

  Appendix D 

Cronbach’s Alpha Score of Pilot Study  
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Cronbach’s Alpha Score of Pilot Study 

The following form is the outpour of the pilot study from SPSS. 

Reliability Statistics 

Cronbach's Alpha Cronbach's Alpha Based 

on Standardized Items 

N of Items 

0.804 0.806 30 

 

 



  

 

 

 

 

 

 

 

 

 

  Appendix E 

Ethics Certificate 
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Research Ethics Certificate 

 



  

 

 

 

 

 

 

 

 

 

 

 

Appendix F 

The answers of open-end questions 
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1. How will you use Chinese in the future? 

Student 1: ใชเ้พือ่ทำงาน for work 

Student 2: ในการเรยีนตอ่ และทำงาน for higher education and 

work  

Student 3: ใชเ้พือ่ในการทำงาน for work 

Student 4: ใชใ้นการทำงานและสือ่สาร for work and 

communication 

Student 5: ทำงานทีใ่ชภ้าษาจนี for work that needs to use 

Chinese 

Student 6: จะใชต้อนทีท่ำงาน หรอืไปเทีย่ว และกส็อนหลาน for 

work or travel and teaching my niece/ nephew 

Student 7: ใชใ้นการทำงานหรอืศกึษาต่อทัง้ในและตา่งประเทศ for 

work or higher education in and out of Thailand 

Student 8: ใชใ้นการทำงานและสือ่สารกบัเพือ่นชาวจนีและ

ชาวตา่งชาตอิืน่ๆทีใ่ชภ้าษาจนีได ้for work and communication 

with Chinese friends and other foreigners who can use 

Chinese 

Student 9: for work and travel 

Student 10: ทำงาน for work 

Student 11: ใชใ้นการสือ่สารในชวีติประจำวนัเเละการทำงาน for 

daily life communication and work 
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Student 12: ใชภ้าษาในการสือ่สารในอนาคต for communication 

in the future 

Student 13: ทำงาน for work 

Student 14: ทำงาน for work 

Student 15: สือ่สารกบัชาวจนีไปเรยีนตอ่ for communicating 

with Chinese people and higher education  

Student 16: ไปเทีย่ว สือ่สาร ทำงาน for travel, communication 

and work 

Student 17: ทำงานเกีย่วกบัสายอาชีพทีใ่ชภ้าษาจนี for work in 

the fields that require to use Chinese 

Student 18: หาเพือ่นคยุ/ใชใ้นการทำงาน for making new friends 

and work 

Student 19: ฉนัยงัไม่มแีผนในอนาคตทีแ่นช่ดั I don't have any 

clear future plans. 

Student 20: ใชใ้นการทำงาน for work 

Student 21: สนทนากบัชาวต่างชาติ for conversing with 

foreigners 

Student 22: ใชห้าเพือ่น ทำธรุกจิ ทำงาน for making friends and 

doing a business 

Student 23: ใชใ้นการทำงานคะ่ for work 

Student 24: เอาไปตอ่ยอดในการทำงาน พยายามหดัฟงั หดัพดูใหคุ้น้



 104 

ชนิ for work – I try to practice listening and speaking in 

Chinese and to be familiar with these skills. 

2. Is it important for you to speak like a native Chinese 

speaker? Why so or why not? 

Student 1: ไม ่แคเ่ข้าใจกพ็อ No, only to understand it is 

enough. 

Student 2: สำคญั เพราะทำใหเ้จา้ของภาษาเข้าใจไดง้า่ย Yes, it’s 

important because it will help the native speakers 

understand easily.  

Student 3: สำคญั เพราะมนัจะด ูprofessional Yes, it’s 

important because it makes me look professional. 

Student 4: ไมส่ำคญัมากเพราะการสือ่สารทีเ่ข้าใจกนัสำคญักวา่ No, 

it’s not because communication with understanding is 

more important. 

Student 5: ไม ่เพราะแค่พดูไดแ้ละเขา้ใจรปูประโยคกส็ามารถเขา้ใจได้ 

No, it’s not because only the ability to speak the language 

and understand the sentence patterns can be 

understandable. 

Student 6: สำคญั Yes, it is important. 

Student 7: สำคญั เพราะตอ้งพดูใหถ้กูตามหลกัของเจา้ของภาษา จะ

ได้เขา้ใจความหมายตรงกนั Yes, it is important because 
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speaking like the native will make the same understanding.  

Student 8: ไม่จำเปน็ตอ้งมกีารพดูเหมอืนกบัเจา้ของภาษา เพราะสิง่ที่

สำคญัทีส่ดุคอืการสือ่สารให้เขา้ใจตรงกนัไม่วา่จะวธิใีดกต็าม It’s not 

necessary to speak like a native because communication 

for mutual understanding by any means is the most 

important.  

Student 9: important because if you can speak like a native 

speaker, you will get more chances about work 

Student 10: สำคญั เข้าใจและสือ่สารกนัได ้Yes, it is important 

because it brings understanding and good communication. 

Student 11: สำคญัเพราะการที่เราพดูไดเ้หมอืนเจา้ของภาษากจ็ะทำ

ให้เราไดเ้ปรยีบทางด้านการสือ่สารเเละยงัใชค้ำพดูทีถ่กูตอ้งทัง้สำเนยีง

เเละเสยีง Yes, it is important because being able to speak 

like a native will give us an advantage in communication 

and use of correct words, both accent and tone. 

Student 12: สำคญัเพราะ ถา้ออกเสียงไม่เหมอืน เจา้ของภาษาจะฟงั

ผดิ Yes, it is important because if the pronunciation is not 

the same as the native, the native can get it wrong.  

Student 13: สำคญัเพราะจะใชต้ดิตอ่คนจนี Yes, it’s important 

because I will use it to communicate with Chinese people. 

Student 14: สำคญั เพราะการพดูทีค่ลอ่งทำให้เราไดเ้อาภาษาไปใช้
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ประโยชนใ์นหลายๆทาง Yes, it’s important because speaking 

fluently enables us to make use of the language in many 

ways. 

Student 15: สำคเัพราะวา่ถา้เราพดูผดิหรอือยา่งไรคนจนีกส็บัสนว่า

เราพดูอะไร Yes, it’s important because if we speaking it 

incorrectly, Chinese people can be confused with what we 

want to say. 

Student 16: ไม่ แคใ่หเ้ขา้ใจกพ็อ No, it’s not. Only 

understanding is enough. 

Student 17: ไม่สำคญั เพราะ เจา้ของภาษามหีลากหลายสำเนยีง

แตกตา่งกนัไป No, it’s not because the native speakers speak 

Chinese with different accents. 

Student 18: ไม่จำเปน็เท่าไหร ่แคส่ือ่สารใหเ้ข้าใจกพ็อ แตท่ัง้นทีัง้นัน้

กข็ึน้อยูก่บัอาชพีทีท่ำว่ามคีวามจำเปน็มากนอ้ยแคไ่หน Not that 

necessary, only communication for understanding is enough, 

but it really depends on the job. Some jobs need it. 

Student 19: ไม่สำคญั เพราะสิง่ทีส่ำคญัคอืการทีส่ามารถสือ่สารกบั

เจา้ของภาษาไดอ้ยา่งเข้าใจมากกวา่ It doesn't matter, because the 

important thing is to be able to communicate with native 

speakers more understandably. 

Student 20: สิง่แรกทีส่ำคญัในตอนนีค้อืการพยายามสือ่สารให้
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เจา้ของภาษาเข้าใจในสิง่ที่เราตอ้งการสือ่สาร และเราสามารถพฒันาใหพ้ดู

ไดเ้หมอืนเจ้าของภาษาเปน็สิง่ทีด่อียา่งยิง่ The first thing that matters 

right now is to try to communicate what we want to say to 

native speakers comprehensibly. We can develop our 

speaking skills to be more like a native is a great deal. 

Student 21: สำคญั เพราะ คนอืน่จะฟงัออกไดง้า่ย Yes, it’s important 

because it can be understood to others. 

Student 22: สำคญั เพราะฝนัอยากพดูใหเ้หมอืน ทำตามความฝนั Yes, 

it’s important because it’s my dream to speak like a native. I 

want my dream to come true. 

Student 23: ปลานกลางคะ่ คดิวา่พดูให้เข้าใจกโ็อเคแล้วคะ่แตย่ิง่พดูไดด้ี

กจ็ะดมีากขึน้ Moderately, I think communicating for 

understanding is OK, but speaking well is better. 

Student 24: ใช ่เพราะ มนักจ็ะดกีบัตวัเราไปด้วยเลย Yes, it’s 

important because it is good for our own sake. 

3. How about writing in Chinese? 

Student 1: คอ่นขา้งสำคญัเพราะถ้าเขยีนผดิอาจเขา้ใจผดิได ้It’s 

quite important because making errors can cause 

misunderstanding. 

Student 2: สำคญัตอ่การจำตวัจนี เพราะการเขยีนจะยิง่ทำให้เราจำได้

มากกวา่เดมิ It’s important to recognize the Chinese 
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characters because writing will reinforce the recognition. 

Student 3: สำคญั เพราะการเขยีนภาษาจนีใหถ้กูตอ้งนัน้ จะทำให้เรา

ได้เขยีนตวัจนีที่ถกูตอ้ง It’s important because correct writing 

will make correct Chinese characters. 

Student 4: สำคญัในบรบิททีต่า่งกนัถา้ใชใ้นการทำงานการเขยีนจะ

สำคญั It’s important for different contexts. Writing is 

important for work. 

Student 5: สำคญั เพราะ การเขยีนทำใหรู้ว้า่ตัวอกัษรภาษาจนีคอืตวั

ไหน และเมือ่เขยีนบอ่ยกจ็ะทำใหก้ารอา่นได ้It’s important 

because writing helps me recognize Chinese characters. 

The more I write, the better I can read. 

Student 6: สำคญั It’s important. 

Student 7: สำคญั เพราะจะทำใหรู้้จกัตวัอกัษรจนี สามารถอา่นออก

เขยีนได ้It’s important because writing helps me acquire 

more Chinese characters and become literate in Chinese. 

Student 8: เทยีบกบัทกัษะอืน่แลว้ การเขยีนถอืว่าสำคญันอ้ยทีส่ดุ 

เพราะการสือ่สารในปจัจบุนัใชก้ารฟงัและพดูเปน็หลกั Comparing 

with other language skills, writing is considered the least 

important because communication in the current era is 

mainly through listening and speaking. 

Student 9: important because if you can write in Chinese 
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well, you can explain it clearly. 

Student 10: สำคญั จำเปน็ It’s important and necessary. 

Student 11: สำคญั เพราะการเรยีนภาษาจนีถา้เรายิง่เขยีนมากๆก็จะ

ทำให้เราจำไดง้า่ยมากขึน้เเละยงัมปีระโยนชใ์นอกีหลายๆด้าน It’s 

important because the more I write, the better I can learn 

Chinese and recognize Chinese characters more easily. 

Plus, writing is useful in many ways. 

Student 12: สำคญัเพราะถ้าเราเขยีนผดิ เจา้ของภาษาก็จะอา่นผดิ 

และรูก้จ็ะเขยีนแบบผดิๆไปตลอด It’s important because if I 

make errors in writing, the native speakers will 

misunderstand and I will make the same errors. 

Student 13: สำคญัพอประมาณเพราะใชพ้มิพส์ะดวกกว่า It is 

moderately important because typing is more convenient. 

Student 14: สำคญั เพราะมนัจำเปน็ตอ้งฝกึควบคูก่นั It is 

important because it is a necessary skill to practice along 

with speaking. 

Student 15: สำคญัเพราะวา่ชาวจนีเข้ามาทำธรุกจิทีไ่ทยและมา

ทอ่งเทีย่วเปน็จำนวนมาก It is important because a large 

number of Chinese people have come to Thailand for 

business and sightseeing. 

Student 16: สำคญั ในการทำงานกบัเรยีน It is important for 
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work and study. 

Student 17: สำคญั เพราะการเขยีนเปน็สิง่สำคญัในการเรยีน

ภาษาจนี It is important because writing is necessary for 

Chinese learning. 

Student 18: คดิว่าไม่เทา่ไหร ่เพราะสว่นใหญจ่ะเนน้พมิพ์พนิอนิแล้ว

จำตวัจนีเอา ทัง้นีก้ต็อ้งดคูวามจำเปน็ในสายอาชพีทีท่ำด้วย I think it 

is not so much because mostly I use pinyin to help me 

recognize Chinese characters. However, it depends on the 

requirements of each field of work. 

Student 19: สำคญั เพราะเราไมเ่พยีงสือ่สารกนัผา่นแคก่ารพดู แต่

การอา่น การเขยีน กเ็ปน็อกีทางหนึง่ในการสือ่สาร It is important 

because we not only communicate through speaking, but 

reading and writing are other means of communication. 

Student 20: สำคญัเพราะเปน็ส่วนในการสือ่สารผ่านสิง่พิมพ ์ผา่น

ขอ้ความ หรอืผา่นฟอรม์แพลตอืน่ๆอมีากมาย It is important 

because it is a part of communication through printing, 

messages or many other platforms. 

Student 21: ไม่สำคญัมาก เพราะ เขยีนไมส่วยมากกส็ามารถอา่นออก 

It is not so much important because bad writing in Chinese 

can be still understood. 

Student 22: สำคญั เพราะตวัอกัษรภาพไม่วา่ภาษาจนีถิน่ไหนกใ็ช้



 111 

เหมอืนกนั It is important because Chinese characters are 

used locally among all dialects. 

Student 23: สำคญัคะ่เพราะจำเปน็ในการใชช้วีติเหมอืนกนัเวลา

ทำงาน It is important because it is necessary for work. 

Student 24: สำคญั เพราะ มนัจะทำให้เราไดจ้ดจำขึน้ง่าย It is 

important because it helps me recognize Chinese 

characters more easily. 

4. How is learning Chinese important to you? 

Student 1: ใชใ้นการทำงาน to use it for work 

Student 2: สำคญัมากเปน็ภาษาทีค่นใช้เยอะ it’s very important 

because it is used by many people. 

Student 3: สำคญั เพราะมนัสามารถเอาไปใชไ้ดห้ลายทาง It’s 

important because it can be used in many ways. 

Student 4: สำคญัเพราะเปน็การตอ่ยอดในการทำงาน It’s 

important because I can use it extensively for work. 

Student 5: เพราะภาษาจนีทำใหส้ามารถหางานทำได ้และมเีงนิเดอืน

ไมน่อ้ย It’s important because it can help me find a good 

job with good salary. 

Student 6: ทำให้เรามคีวามรูใ้นภาษาจนีมากขึน้ เพราะเดีย๋วนี้

ภาษาจนีกส็ำคญั I acquire Chinese knowledge more. Chinese 

is an important language nowadays. 
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Student 7: สามารถนำใชใ้นการทำงานในอนาคตได ้และเปน็สิง่ที่จะ

ตดิตวัไปตลอด I can use Chinese in the future at work and 

the Chinese knowledge stays with me forever. 

Student 8: ภาษาจนีเปน็ภาษาทีใ่ช้มากรองจากภาษาองักฤษ การ

เรยีนภาษาจนีเปน็สิง่สำคญัในการขยายกรอบในการสือ่สารกบั

ชาวตา่งชาตไิด้มากขึน้ Chinese is the most used language after 

English. Learning Chinese is important for more contacts 

with foreigners. 

Student 9: for my future   

Student 10: มีผลตอ่การเรยีน for study 

Student 11: การเรยีนภาษาจนีสำคญัมากเพราะเปน็ภาษาทีก่ำลงั

ศกึษาอยูเ่เละยงัใชส้ือ่สารในชวีติประจำวนัดว้ย Learning Chinese is 

very important because it is the language I am studying and 

I also use it in my daily life. 

Student 12: สำคญัเพราะวา่ ภาษาจนีเปน็ภาษาทีค่นสว่นมากใช้เพือ่

การสือ่สาร ลองจากภาษาองักฤษ It’s important because 

Chinese is the most used language for communication after 

English. 

Student 13: ใชป้ระกอบอาชพี It’s important for career. 

Student 14: เพราะจะเอาไปไวใ้ชห้าอาชีพในอนาคต It’s important 

to get a job in the future. 
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Student 15: สำคญัเพราะวา่อยากทำงานกบัชาวจนี It’s important 

because I want to work with Chinese people. 

Student 16: ทำใหพ้ดูภาษาที3่ ได ้เอาตวัรอดไดใ้นอนาคต Learning 

Chinese helps me become trilingual. It can also help me 

survive in the future. 

Student 17: การเรยีนภาษาจนีทำใหไ้ด้ทำอาชีพทีใ่ฝ่ฝนั Learning 

Chinese helps me find a dream job. 

Student 18: เพิม่ความสามารถในการนำไปประกอบอาชพีในอนาคต 

Learning Chinese increases my ability to do a professional 

job in the future. 

Student 19: ภาษาจนีเปน็ภาษาทีม่อีิทธพิลมากพอๆกบัภาษาองักฤษ 

ไม่วา่จะไปอยูท่ีไ่หน กส็ามารถใชภ้าษาจนีสือ่สารได ้Chinese is as 

influential as English. no matter where you go, you can use 

Chinese to communicate with others. 

Student 20: การพัฒนาศกัยภาพของตนเองเปน็สิง่สำคญัในยคุ

ปัจจบุนั Developing my own potential is important 

nowadays. 

Student 21: ถา้ไดก้ารพดูเยอะจะเปน็สิง่ทีด่เีพราะตอ้งใชก้ารสือ่สาร 

Good speaking skills can be good for communication. 

Student 22: เรยีนไวเ้พือ่เปน็ option เสริม I studied it as an 

additional option. 
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Student 23: สำคญัคะ่เพราะทำใหไ้ดค้วามรูเ้พิม่มากขึน้ It is 

important because it helps me gain more knowledge. 

Student 24: สำคญั เพราะมนัเปน็ภาษาทีส่ามของเราได้เลย และ

สามารถนำภาษาที่เราใชไ้ปคยุกบัคนจนีไดรู้้เรือ่ง It is important 

because it can be my third language and I can use it to 

communicate with native Chinese speakers 

comprehensibly. 

5. Has anyone had any impacts on your Chinese learning? If 

yes, in what way? 

Student 1: ไม่ม ีNo 

Student 2: ไม่ม ีNo 

Student 3: ไม่มคีะ่ No 

Student 4: ไม่ม ีNo 

Student 5: ไม่ม ีNo 

Student 6: ไม่ม ีNo 

Student 7: ไม ่No 

Student 8: ไม่ม ีNo 

Student 9: No 

Student 10: ไม่ No 

Student 11: ไม่ม ีNo 

Student 12: ไม่มผีลกระทบ No 
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Student 13: ไม่ม ีNo 

Student 14: ผูป้กครอง แตก่อ็ยากเรยีนดว้ยตัวเองดว้ย เพราะชอบ

ภาษา My parents but I also want to study Chinese because 

I like languages. 

Student 15: ไม่ม ีNo 

Student 16: ไม่ม ีNo 

Student 17: ไม่ม ีNo 

Student 18: อาจารยท์ีส่อน ถา้ในระหว่างที่เราเรยีนแลว้เกดิคำพดูที่

มนับัน่ทอนจติใจบอ่ยครัง้กจ็ะทำให้เราคอ่ยๆหมดความสนใจในสิง่ที่เรา

กำลงัพยายามอยู ่The teachers – during the class if there’s 

any discouraging words, I can lose interest in what I am 

trying to do my best. 

Student 19: ไม่ม ีNo one. 

Student 20: ไม่ม ีNo 

Student 21: ไม่ No 

Student 22: คณุย่าทีเ่สยีชวีติ อยากใกลช้ดิกบัคณุยา่ มองในมมุของ

คณุย่า   

Student 23: ไม่มคีะ่ No 

Student 24: ไม่ No 

6. What do you think about your Chinese classes? Why so 

or why not? 
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Student 1: ในชัน้มทีัง้อาจารยท์ีด่แีละไมด่ ีแตส่่วนใหญจ่ะดสี่วนคนที่

ไมด่ีเปน็คนทีค่วบคมุอารมณต์วัเองไดค้อ่นขา้งตำ่ใชค้ำพดูทีแ่ย(่มากๆ) 

ทำใหรู้ส้กึไมอ่ยากเรยีนวชิาทีอ่าจารยค์นนัน้สอนไปเลย There are 

both good and bad lecturers, but most of them are good. 

The bad ones can slightly control their emotion and use 

(very) bad words. 

Student 2: ดมีาก เพราะทำให้เขา้ใจไดง้่ายและสนกุตอ่การเรยีน 

They are very good because the lecturers simplify the 

lessons easy to understand and fund to learn with. 

Student 3: ดคีะ่ไดเ้รยีนรูอ้ะไรหลายๆในชัน้เรยีน Good as I can 

learn a lot in the classes 

Student 4: อยากใหส้นกุในการสอนสอดแทรกสาระ I want the 

classes to be fun with teaching and adding some content 

of the subject matters.  

Student 5: เรยีนสนกุ เขา้ใจง่าย I had fun in the class, easy to 

understand the subjects. 

Student 6: คดิว่าการเรยีนภาษาจนีในชัน้เรยีนสนกุ I think learning 

Chinese in the class is fun. 

Student 7: ด ีเพราะเพือ่นรว่มหอ้งด ีGood because my 

classmates are good. 

Student 8: ในชัน้เรยีนภาษาจนีเปน็พืน้ที่ทีท่ำใหไ้ดใ้ชภ้าษาจนีในการ
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สือ่สาร เพราะไดใ้ชภ้าษาจนีมากกว่าในชวีติประจำวนั The Chinese 

classes provide me with more opportunities to use Chinese 

for communication as compared to my daily life. 

Student 9: It is fun but sometimes I get bored because it 

gets harder every year. 

Student 10: เฉยๆ ไมม่อีะไร It is all right, nothing much. 

Student 11: เปน็ชัน้เรยีนทีด่มีากเพราะอาจารยด์สีอนใหเ้ข้าใจเเละ

ตอบทกุปญัหาทีส่งสยัเปน็กนัเอง The Chinese classes are very 

good because the lecturers are good and the lectures are 

easily understood. They know how to teach and can 

answer all the students’ questions, and they are friendly. 

Student 12: คดิว่าด ีเพราะว่ารูส้กึสนกุสนานกบัการเรยีนมากขึน้ I 

think they are good because I have more fun with my 

Chinese study. 

Student 13: มคีวามสขุเพราะได้เรยีนในสิง่ทีต่นชอบ I am happy 

because I study what I like. 

Student 14: ดคีะ่ Good 

Student 15: รูส้กึสนกุในการเรยีน I have fun with study. 

Student 16: ปกต ิเปน็ชัน้เรยีนทีป่กต ิUsual – the classes are 

just ordinary. 

Student 17: ดมีาก เพราะอาจารยแ์ละเพือ่นๆดีมาก Very good 
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because the lecturers and classmates are very good 

Student 18: อาจารยส์ว่นใหญเ่ปน็คนนา่รกัใจดมีรีปูแบบการสอนที่

พอเขา้ใจได้สำหรบัคนทีไ่มม่คีวามรูพ้ืน้ฐานใดๆเกีย่วกบัจนีเลย แตใ่น

บางวชิาทีส่ำคญัอยา่งการแปลที่จำเป็นตอ้งเรยีนรูท้กัษะหลายอยา่ง

กลบัแทบไมไ่ดอ้ะไรเลยจากวชิานี ้เลยรูส้กึผดิหวงันดิหนอ่ย Most 

lecturers are lovely and kind. Their teaching styles are 

satisfactory for students who do not have any Chinese 

background. However, I learn nothing from the class like 

translation that involves a variety of skills. 

Student 19: ฉนัคดิว่าการเรยีนในชัน้เรยีนของฉนัยงัขาดการสือ่สาร 

เพราะการเรยีนออนไลนท์ำใหม้ีสว่นรว่มในชัน้เรยีนนอ้ยลง I think my 

class lacks communication because online learning makes 

the classroom less involved. 

Student 20: ยงัขยนัไม่มากพอ เรยีนภาษาตอ้งขยนันำมาใชจ้รงิและ

ฝกึฝนอยูเ่สมอ I am not that diligent yet. Learning a language 

must study hard, use it in the real world and practice. 

Student 21: อาจารยอ์าจจะสอนนกัเรยีนไมท่ัว่ถงึ The lecturers 

may not be able to oversee all the students in the class. 

Student 22: It’s great but it’s like you need to learn and 

improve all about the language by yourself and no one can 

send you a little help. Laoshi just pushes you and give 
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some suggestions. 

Student 23: ชอบเรยีนคะ่ I like them. 

Student 24: ได้เรยีนรูห้ลายๆหมวดในหมวดของคำศัพท ์และยงัสนกุ

ทีไ่ด้เรยีนภาษาจนี I learn a lot about Chinese genre 

vocabulary and it is fun to learn Chinese. 

7. How about your classmates? 

Student 1: เพือ่นรว่มหอ้งนสิยัดทีกุคน All classmates are nice. 

Student2: เพือ่นรว่มหอ้งกช็ว่ยเหลอืกนัในดา้นการเรยีนไดเ้ปน็อยา่งดี 

My classmates are very helpful when it comes to study. 

Student 3: มหีลายรปูแบบดีบา้งไมด่บีา้งปะปนกนัไป There are all 

kinds of classmates – good and bad. 

Student 4: ดมีาก Very good 

Student 5: เพือ่นนา่รกั เปน็กนัเอง They are lovely and friendly. 

Student 6: เพือ่นๆนา่รกั ใหค้ำปรกึษาได ้They are lovely and 

they can give some advice. 

Student 7: ดมีาก Very good 

Student 8: มคีวามกระตอืรอืรน้ในการเรยีน They are enthusiastic 

to study. 

Student 9: They’re friendly and kind 

Student 10: ไมรู่ ้ไมรู่จ้กั I don’t know. I don’t know them. 

Student 11: เพือ่นรว่มหอ้งดมีากเฟรนลีเ่วลามงีานกลุม่กค็ยุกนัไดก้บั
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ทกุคนทกุคนนา่รกัมาก They are friendly and lovely. Whenever 

I have to do some group work, I can get along with 

everyone. 

Student 12: ดมีาก Very good 

Student 13: โดยทัว่ไปกใ็ชไ้ด ้In general, they are fine. 

Student 14: นา่รกัคะ่ lovely 

Student 15: นสิยัด ีnice 

Student 16: โอเค มีเพือ่นชว่ยในทกุเรือ่ง OK – I have classmates 

who help me with everything  

Student 17: เพือ่นๆทกุคนดมีาก ช่วยเหลอืเกือ้กลูกนั all of them 

are very good. They help each other 

Student 18: หลายๆคนพอคยุด้วยทำงานดว้ยได ้Many of them 

are nice as we can talk and work together.  

Student 19: ทกุคนเกง่และสามารถใชภ้าษาจนีไดอ้ยา่งด ีEveryone 

is good and can use Chinese language well. 

Student 20: เปน็เพือ่นทีส่ดุยอดและนา่ทึง่ They are fabulous 

and amazing. 

Student 21: ด ีช่วยกนัเสมอเวลาทีไ่มรู่ค้ำศพัท์ Good, they are 

always helpful, especially when I don’t know any 

vocabulary. 

Student 22: สนกุเมือ่ไดเ้รยีนกบัเพือ่น ไมค่อ่ยมเีพือ่นคนจนี แทบจะ
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ไม่ม ีคนจนีทีม่าทีไ่ทยส่วนมากกจ็ะอยูก่บัคนจนีดว้ยกนั ไมแ่มแ้ตจ่ะทกั 

ส่วนเพือ่นคนจนีที่มกีไ็มไ่ดส้นทิแบบไปไหนมาไหนดว้ยกนั เหมอืนแคนู่้

จกักนัเฉยๆ It is fun to study with them. I don’t have many 

Chinese friends. I can say I hardly have one. Most Chinese 

students will hand out with their own Chinese people. 

They don’t even greet me. The Chinese students I know 

are not that close to hang out with them. It’s like we are 

just acquaintances. 

Student 23: ดคีะ่ good 

Student 24: ช่วยเหลอืกนัดมีาก ไมค่อ่ยเหน็แกต่วั มอีะไรกจ็ะคอย

ช่วยเหลอืกนัในทกุๆเมือ่ในเวลาที่เราไมไ่ด้เขา้ใจในบางส่วน They are 

very helpful. They are not selfish. Whenever I don’t 

understand some lessons, they will help me.
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The responses of interview question one 

Document Responses       Codes 

Interviewee 1, Pos. 3L for work For work 

Interviewee 2, Pos. 3H for higher education and 

work. 

For work; 

For higher education 

Interviewee 3, Pos. 3L for work. For work 

Interviewee 4, Pos. 3L for work and communication. For work; 

For communication 

Interviewee 5, Pos. 3L for work that needs to use 

Chinese. 

For work 

Interviewee 6, Pos. 3H for work or travel and 

teaching my niece/ nephew 

For work; 

For travel; 

For teaching the family 

members 

Interviewee 7, Pos. 3L for work or higher education 

in and out of Thailand. 

For work; 

For higher education 

Interviewee 8, Pos. 3L for work and communication 

with Chinese friends and 

other foreigners who can use 

Chinese. 

For work; 

For communication 

Interviewee 9, Pos. 3H for work and travel. For work; 

For travel 

Interviewee 10, Pos. 3H for work. For work 

Interviewee 11, Pos. 3H for daily life communication 

and work. 

For work; 

For communication 
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Interviewee 12, Pos. 3H for communication in the 

future 

For communication 

Interviewee 13, Pos. 3H for work. For work 

Interviewee 14, Pos. 3L for work. For work 

Interviewee 15, Pos. 3L for communication with 

Chinese people and higher 

education 

For higher education; 

For communication 

Interviewee 16, Pos. 3H for travel, communication 

and work. 

For work; 

For communication; 

For travel 

Interviewee 17, Pos. 3H for work in the fields that 

require to use Chinese. 

For work 

Interviewee 18, Pos. 3L for making new friends and 

work 

For work; 

For communication 

Interviewee 19, Pos. 3L I don’t have any clear future 

plans. 

No future plans 

Interviewee 20, Pos. 3H for work. For work 

Interviewee 21, Pos. 3L for conversing with 

foreigners 

For communication 

Interviewee 22, Pos. 3L for making friends and doing 

a business. 

For work; 

For communication 

Interviewee 23, Pos. 3H for work. For work 

Interviewee 24, Pos. 3H for work – I try to practice 

listening and speaking in 

Chinese and to be familiar 

with these skills. 

For work 
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The responses of interview question two 

Document Responses Codes 

Interviewee 1, Pos. 5L No, only to understand it is 

enough. 

Not important 

Interviewee 2, Pos. 5H Yes, it’s important because it 

will help the native speakers 

understand easily. 

Very important 

Interviewee 3, Pos. 5L Professional Yes, it’s important 

because it makes me look 

professional. 

Very important 

Interviewee 4, Pos. 5L No, it’s not because 

communication with 

understanding is more 

important 

Not important 

Interviewee 5, Pos. 5L No, it’s not because only the 

ability to speak the language 

and understand the sentence 

patterns can be understandable 

Not important 

Interviewee 6, Pos. 5H Yes, it is important Very important 

Interviewee 7, Pos. 5L Yes, it is important because 

speaking like the native will 

make the same understanding 

Very important 

Interviewee 8, Pos. 5L It’s not necessary to speak like 

a native because 

communication for mutual 

understanding by any means is 

the most important 

Not important 

Interviewee 9, Pos. 5H Important because if you can 

speak like a native speaker, 

you will get more chances 

about work 

Very important 
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Interviewee 10, Pos. 5H Yes, it is important because it 

brings understanding and good 

communication. 

Very important 

Interviewee 11, Pos. 5H Yes, it is important 

because being able to 

speak like a native will 

give us an advantage in 

communication and use of 

correct words, both accent 

and tone. 

Very important 

Interviewee 12, Pos. 5H Yes, it is important 

because if the 

pronunciation is not the 

same as the native, the 

native can get it wrong. 

Very important 

Interviewee 13, Pos. 5H Yes, it’s important 

because I will use it to 

communicate with 

Chinese people. 

Very important 

Interviewee 14, Pos. 5L Yes, it’s important 

because speaking fluently 

enables us to make use of 

the language in many 

ways. 

Very important 

Interviewee 15, Pos. 5L Yes, it’s important 

because if we speaking it 

incorrectly, Chinese 

people can be confused 

with what we want to say. 

Very important 

Interviewee 16, Pos. 5H No, it’s not. Only 

understanding is enough 

Not important 
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Interviewee 17, Pos. 5H No, it’s not because the 

native speakers speak 

Chinese with different 

accents. 

Not important 

Interviewee 18, Pos. 5L Not that necessary, only 

communication for 

understanding is enough, 

but it really depends on 

the job. Some jobs need it. 

Not important 

Interviewee 19, Pos. 5L It doesn't matter, because 

the important thing is to 

be able to communicate 

with native speakers more 

understandably. 

Not important 

Interviewee 20, Pos. 5H The first thing that matters 

right now is to try to 

communicate what we 

want to say to native 

speakers comprehensibly. 

We can develop our 

speaking skills to be more 

like a native is a great 

deal. 

Moderately 

Interviewee 21, Pos. 5L Yes, it’s important 

because it can be 

understood to others. 

Very important 

Interviewee 22, Pos. 5L Yes, it’s important 

because it’s my dream to 

speak like a native. I want 

my dream to come true. 

Very important 
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Interviewee 23, Pos. 5H Moderately, I think 

communicating for 

understanding is OK, but 

speaking well is better. 

Moderately 

Interviewee 24, Pos. 5H Yes, it’s important 

because it is good for our 

own sake. 

Very important 
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The responses of interview question three 

Document Responses Codes 

Interview 1, Pos. 7L It’s quite important because 

making errors can cause 

misunderstanding. 

Very important 

Interview 2, Pos. 7H It’s important to recognize the 

Chinese characters because 

writing will reinforce the 

recognition. 

Very important 

Interview 3, Pos. 7L It’s important because correct 

writing will make correct Chinese 

characters. 

Very important 

Interview 4, Pos. 7L It’s important for different 

contexts. Writing is important for 

work. 

Very important 

Interview 5, Pos. 7L It’s important because writing helps 

me recognize Chinese characters. 

The more I write, the better I can 

read. 

Very important 

Interview 6, Pos. 7H It’s important. Very important 

Interview 7, Pos. 7L It’s important because writing helps 

me acquire more Chinese 

characters and become literate in 

Chinese. 

Very important 

Interview 8, Pos. 7L Comparing with other language 

skills, writing is considered the 

least important because 

communication in the current era is 

mainly through listening and 

speaking. 

Not important. 
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Interview 9, Pos. 7H Important because if you can write 

in Chinese well, you can explain it 

clearly. 

Very important 

Interview 10, Pos. 7H It’s important and necessary Very important 

Interview 11, Pos. 7H It’s important because the more I 

write, the better I can learn Chinese 

and recognize Chinese characters 

more easily. Plus, writing is useful 

in many ways. 

Very important 

Interview 12, Pos. 7H It’s important because if I make 

errors in writing, the native 

speakers will misunderstand and I 

will make the same errors. 

Very important 

Interview 13, Pos. 7H It is moderately important because 

typing is more convenient. 

Moderately 

Interview 14, Pos. 7L It is important because it is a 

necessary skill to practice along 

with speaking. 

Very important 

Interview 15, Pos. 7L It is important because a large 

number of Chinese people have 

come to Thailand for business and 

sightseeing. 

Very important 

Interview 16, Pos. 7H It is important for work and study. Very important 

Interview 17, Pos. 7H It is important because writing is 

necessary for Chinese learning. 

Very important 

Interview 18, Pos. 7L I think it is not so much because 

mostly I use pinyin to help me 

recognize Chinese characters. 

However, it depends on the 

requirements of each field of 

work. 

Not important. 
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Interview 19, Pos. 7L It is important because we not 

only communicate through 

speaking, but reading and writing 

are other means of 

communication. 

Very important 

Interview 20, Pos. 7H It is important because it is a part 

of communication through 

printing, messages or many other 

platforms. 

Very important 

Interview 21, Pos. 7L It is not so much important 

because bad writing in Chinese 

can be still understood. 

Not important. 

Interview 22, Pos. 7L It is important because Chinese 

characters are used locally among 

all dialects. 

Very important 

Interview 23, Pos. 7H It is important because it is 

necessary for work. 

Very important 

Interview 24, Pos. 7H It is important because it helps me 

recognize Chinese characters 

more easily. 

Very important 
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The responses of interview question four 

Document Responses Codes 

Interviewee 1, Pos. 9L to use it for work For work 

Interviewee 2, Pos. 9H it’s very important because it is 

used by many people. 

For communication  

Interviewee 3, Pos. 9L It’s important because it can be 

used in many ways. 

For communication  

Interviewee 4, Pos. 9L It’s important because I can use 

it extensively for work. 

For work 

Interviewee 5, Pos. 9L It’s important because it can 

help me find a good job with 

good salary. 

For work 

Interviewee 6, Pos. 9H I acquire Chinese knowledge 

more. Chinese is an important 

language nowadays. 

For study 

Interviewee 7, Pos. 9L I can use Chinese in the future at 

work and the Chinese 

knowledge stays with me 

forever 

For work; 

For study 

Interviewee 8, Pos. 9L Chinese is the most used 

language after English. Learning 

Chinese is important for more 

contacts with foreigners 

For communication  

Interviewee 9, Pos. 9H for my future For the future 

Interviewee 10, Pos. 9H for study For study 

Interviewee 11, Pos. 9H Learning Chinese is very 

important because it is the 

language I am studying and I 

also use it in my daily life. 

For communication  
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Interviewee 12, Pos. 9H It’s important because Chinese 

is the most used language for 

communication after English. 

For communication  

Interviewee 13, Pos. 9H It’s important for career For work 

Interviewee 14, Pos. 9L It’s important to get a job in the 

future. 

For work 

Interviewee 15, Pos. 9L It’s important because I want to 

work with Chinese people. 

For work 

Interviewee 16, Pos. 9H Learning Chinese helps me 

become trilingual. It can also 

help me survive in the future. 

For the future 

For self-

improvement 

Interviewee 17, Pos. 9H It helps me find a dream job For work 

Interviewee 18, Pos. 9L Learning Chinese increases my 

ability to do a professional job 

in the future. 

For work 

Interviewee 19, Pos. 9L Chinese is as influential as 

English. no matter where you 

go, you can use Chinese to 

communicate with others. 

For communication  

Interviewee 20, Pos. 9H Developing my own potential 

is important nowadays. 

For self-improvement 

Interviewee 21, Pos. 9L Good speaking skills are good 

for communication. 

For communication 

Interviewee 22, Pos. 9L I studied it as an additional 

option. 

For self-improvement 

Interviewee 23, Pos. 9H It is important because it helps 

me gain more knowledge. 

For study 

Interviewee 24, Pos. 9H It is important because it can 

be my third language and I can 

use it to communicate with 

For study; 

For communication  
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native Chinese speakers 

comprehensibly. 
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The responses of interview question five 

Document Responses Codes 

Interviewee 1, Pos. 11L No No one 

Interviewee 2, Pos. 11H No No one 

Interviewee 3, Pos. 11L No No one 

Interviewee 4, Pos. 11L No No one 

Interviewee 5, Pos. 11L No No one 

Interviewee 6, Pos. 11H No No one 

Interviewee 7, Pos. 11L No No one 

Interviewee 8, Pos. 11L No No one 

Interviewee 9, Pos. 11H No No one 

Interviewee 10, Pos. 11H No No one 

Interviewee 11, Pos. 11H No No one 

Interviewee 12, Pos. 11H No No one 

Interviewee 13, Pos. 11H No No one 

Interviewee 14, Pos. 11L My parents but I also want to study 

Chinese because I like languages. 

Yes, family 

members 

Interviewee 15, Pos. 11L No No one 

Interviewee 16, Pos. 11H No No one 

Interviewee 17, Pos. 11H No No one 

Interviewee 18, Pos. 11L The teachers – during the class if 

there’s any discouraging words, I 

can lose interest in what I am trying 

to do my best. 

Yes, teachers 

Interviewee 19, Pos. 11L No No one 

Interviewee 20, Pos. 11H No No one 

Interviewee 21, Pos. 11L No No one 

Interviewee 22, Pos. 11L My grandmother who passed away 

– I wanted to be close to her and 

have the same perspective as hers. 

Yes, family 

members 
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 Interviewee 23, Pos. 11H No No one 

Interviewee 24, Pos. 11H No No one 
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The responses of interview question six 

Document Responses Codes 

Interviewee 1, Pos. 13L There are both good and bad lecturers, 

but most of them are good. The bad 

ones can slightly control their emotion 

and use (very) bad words. 

Critical 

Interviewee 2, Pos. 13H They are very good because the 

lecturers simplify the lessons easy to 

understand and fund to learn with. 

Beneficial 

Interviewee 3, Pos. 13L Good as I can learn a lot in the classes Beneficial 

Interviewee 4, Pos. 13L I want the classes to be fun with 

teaching and adding some content of 

the subject matters. 

Bad 

Interviewee 5, Pos. 13L I had fun in the class, easy to 

understand the subjects. 

Beneficial 

Interviewee 6, Pos. 13H I think learning Chinese in the class is 

fun. 

Beneficial 

Interviewee 7, Pos. 13L Good because my classmates are 

good. 

Beneficial 

Interviewee 8, Pos. 13L The Chinese classes provide me with 

more opportunities to use Chinese for 

communication as compared to my 

daily life. 

Beneficial 

Interviewee 9, Pos. 13H It is fun but sometimes I get bored 

because it gets harder every year. 

Critical 

Interviewee 10, Pos. 13H It is all right, nothing much Ordinary 

Interviewee 11, Pos. 13H The Chinese classes are very good 

because the lecturers are good and the 

lectures are easily understood. They 

know how to teach and can answer all 

Beneficial 
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the students’ questions, and they are 

friendly. 

Interviewee 12, Pos. 13H I think they are good because I have 

more fun with my Chinese study. 

Beneficial 

Interviewee 13, Pos. 13H I am happy because I study what I 

like. 

Beneficial 

Interviewee 14, Pos. 13L Good Beneficial 

Interviewee 15, Pos. 13L I have fun with study Beneficial 

Interviewee 16, Pos. 13H Usual – the classes are just ordinary. Ordinary 

Interviewee 17, Pos. 13H Very good because the lecturers and 

classmates are very good 

Beneficial 

Interviewee 18, Pos. 13L Most lecturers are lovely and kind. 

Their teaching styles are satisfactory 

for students who do not have any 

Chinese background. However, I learn 

nothing from the class like translation 

that involves a variety of skills. 

Critical 

Interviewee 19, Pos. 13L I think my class lacks communication 

because online learning makes the 

classroom less involved. 

Bad 

Interviewee 20, Pos. 13H I am not that diligent yet. Learning a 

language must study hard, use it in the 

real world and practice. 

Bad 

Interviewee 21, Pos. 13L The lecturers may not be able to 

oversee all the students in the class. 

Bad 

Interviewee 22, Pos. 13L It’s great but it’s like you need to 

learn and improve all about the 

language by yourself and no one can 

send you a little help. Laoshi just 

pushes you and give some 

suggestions. 

Critical 
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Interviewee 23, Pos. 13H I like them Beneficial 

Interviewee 24, Pos. 13H I learn a lot about Chinese genre 

vocabulary and it is fun to learn 

Chinese. 

Beneficial 
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The responses of interview question seven 

Document Responses Codes 

Interviewee 1, Pos. 15L All classmates are nice. Friendly 

Interviewee 2, Pos. 15H My classmates are very helpful when it 

comes to study. 

Helpful 

Interviewee 3, Pos. 15L There are all kinds of classmates – 

good and bad. 

Critical 

Interviewee 4, Pos. 15L Very good Friendly 

Interviewee 5, Pos. 15L They are lovely and friendly. Friendly 

Interviewee 6, Pos. 15H They are lovely and they can give some 

advice. 

Helpful 

Interviewee 7, Pos. 15L Very good Friendly 

Interviewee 8, Pos. 15L They are enthusiastic to study. Friendly 

Interviewee 9, Pos. 15H They’re friendly and kind Friendly 

Interviewee 10, Pos. 15H I don’t know. I don’t know them. Don’t know 

Interviewee 11, Pos. 15H They are friendly and lovely. Whenever 

I have to do some group work, I can get 

along with everyone. 

Friendly 

Interviewee 12, Pos. 15H Very good Friendly 

Interviewee 13, Pos. 15H In general, they are fine. Friendly 

Interviewee 14, Pos. 15L lovely Friendly 

Interviewee 15, Pos. 15L nice Friendly 

Interviewee 16, Pos. 15H OK – I have classmates who help me 

with everything 

Helpful 

Interviewee 17, Pos. 15H all of them are very good. They help 

each other 

Friendly 

Helpful 

Interviewee 18, Pos. 15L Many of them are nice as we can talk 

and work together. 

Friendly 

Interviewee 19, Pos. 15L Everyone is good and can use Chinese 

language well. 

Friendly 
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Interviewee 20, Pos. 15H They are fabulous and amazing. Friendly 

Interviewee 21, Pos. 15L Good, they are always helpful, 

especially when I don’t know any 

vocabulary. 

Helpful 

Interviewee 22, Pos. 15L It is fun to study with them. I don’t 

have many Chinese friends. I can say I 

hardly have one. Most Chinese students 

will hand out with their own Chinese 

people. They don’t even greet me. The 

Chinese students I know are not that 

close to hang out with them. It’s like 

we are just acquaintances. 

Friendly 

Interviewee 23, Pos. 15H good Friendly 

Interviewee 24, Pos. 15H They are very helpful. They are not 

selfish. Whenever I don’t understand 

some lessons, they will help me. 

Helpful 
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