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Chapter 1

Introduction

This chapter introduces the background of this study, the statement of the
research problem, the research objectives, the research questions, the definitions of

terms and the significance of the research.

1.1 Background of the Study

With the acceleration of technological progress and globalization, the advent of
the economic and information age has promoted communication and cooperation
among people around the world, and the reality is that intercultural foreign language
communication is increasingly needed. Ding (2020) argues that English plays an
important role in communication between people from different countries or
different cultural backgrounds. This phenomenon is known as intercultural
communication (IC). The United States was the first country in the world to begin
studying IC, and the birth of IC was marked by the publication of The Silent
Language in 1959, a book whose author, Edward Hall, is known as the “father of
intercultural communication” . The Silent Language was the founding work of
intercultural communication theory. In 2003, Gudykunst summarized 15 different
theories of intercultural communication in the field of Cross-cultural and
Intercultural Communication, and the great progress in theoretical research and
exploration marked the maturation of the discipline of intercultural communication

(Tang, 2016).



Since English is part of the IC in many social settings, having intercultural
communication competence (ICC) is necessary. The main reason is that in an era of
multicultural coexistence and increasingly close communication between countries,
using English to communicate can bring conflicts and contradictions due to cultural
differences and differences in values if people do not have ICC (Hu & Jia, 2014).
China recognizes the necessity for ICC. According to Wang (2015), China is one of
the countries that obviously entered the era of socio-cultural reform from the mid to
late 1950s when the Chinese government decided to implement a policy of reform
and opening up, so the need for foreign communication increased during this period
and the demand for English speakers was high. As a result, the Chinese government
placed great emphasis on teaching English as a foreign language (EFL) from

kindergarten to university.

The English Curriculum Standards for Compulsory Education clearly states
that the middle school is the starting stage for cultivating students’ ICC and the key
stage for laying the foundation of their ICC, and that the middle school lays the
foundation for cultivating English talents in line with the development of society
(Chinese Ministry of Education, 2017, p. 1). As a result, studying ICC in the middle
school is a critical period for students. Since English teachers are the designers and
implementers of the ICC teaching process, they have a direct impact on the ICC
cultivation and development of their students’ ICC (Chen, 2011). Combined with the
critical role of the middle school phase for developing students’ ICC, it can be said
that Chinese middle school English teachers have an important responsibility in the

process of developing students’ ICC.

With the important role of teachers in developing students’ ICC, the Chinese

Ministry of Education (2013, p.1) published the Full-time Middle School English



Syllabus, which defines ICC as teachers’ ability to understand and respect the
excellent cultural traditions of other countries, communicate and interact with
people from different cultures, and adapt to the needs of China’s social, economic,
and technological development and international interactions. The English
Curriculum Standards for Compulsory Education, released by the Chinese Ministry
of Education (2017, p.17) clearly states that teachers should develop students’ ICC
in order to standardize the content and further specifies the requirements for Chinese
teachers of English, in which all teachers are required to impart knowledge of both
English language and culture to their students (Chinese Ministry of Education, 2017,

p. 31).

According to the requirements set forth in the English Curriculum Standards
for Compulsory Education released (2017), Chinese teachers teaching EFL must
have a rich and solid knowledge of English language and culture in order to teach
their students. Such knowledge basically gained from the required courses they took
at the university level, such as ‘Basic English’, ‘English Composition’, ‘Translation
Theory’ and ‘Practice, History of Literature’ and ‘Selected Literary Works of Major
English-speaking Countries’, and ‘National Conditions of Major English-speaking
Countries’ (Dong, 2020; Ge & Zhang, 2021). These courses not only expand their
knowledge of the English language and English culture, but also foster a sense of
respect for the culture. It can be assumed that Chinese teachers of English would be
competent in IC to an extent. In addition to the courses taken at the university,
reading cultural books, experiences in studying abroad and attendance in ICC related
trainings are self-improvements to expand their knowledge of English culture (Dong,

2020; Ge & Zhang, 2021), but it is only their choice, not by force or requirement.



About the cultural knowledge of English that the Chinese teachers need to
teach, The English Curriculum Standards for Middle School, released by the
Chinese Ministry of Education (2017, p.9), by the Chinese Ministry of Education
(2017, p.9), clearly states that students are taught English culture, which refers to the
history, geography, customs, traditions, lifestyles, literature and arts, norms of
behavior, and values of English-speaking countries. Among them, English cultural
refers to cultures of people who use English as native language, second language
and foreign language in which in the Inner Circle, the Outer Circle and the

Expanding Circle (Kachru, 1985).

It is worth noting that Chinese teachers of EFL must possess ICC by having
knowledge and need to be sensitive, insightful, and adaptable to different cultures.
They need to have the positive attitude towards different cultures in addition to
intercultural knowledge, because the positive attitude is a prerequisite for achieving
ICC (Byram, 1997). In addition and most importantly, cultural critical awareness is
also something that they should have. This is because cultural critical awareness
helps them to conduct IC in an open, flexible, and effective manner and to achieve a
sense of self-identity in the IC process (Byram, 1997). Thus, it can be seen that
cultural critical awareness can help them to rationalize the differences between their
own culture and other cultures so that they can better adapt to the evolving society.
In general, knowledge of English language and culture is an important part of the
ICC for Chinese teachers of EFL, but their cultural critical awareness, i.e., their
ability to look at different cultures objectively, rationally, critically and openly, is

also an integral part of their ICC.

Even if Chinese English teachers are able to perceive ICC to a great extent, this

does not mean that Chinese EFL teachers are able to develop ICC in their students,



because they should also integrate ICC into their classroom practices during the
actual teaching process. As argued by Byram (2017, pp. 44-48), foreign language
teachers should understand what knowledge is and thus really have to master it;
information is not knowledge, they have to understand the meaning this information
carries. They should not have the illusion of being completely proficient in foreign
cultures, but rather have the idea of studying them. In other words, Chinese EFL
teachers’ focus is not just on imparting knowledge of foreign cultures, but on

developing attitudes and skills, as well as critical thinking in their students.

In addition to clarifying the teaching focus of Chinese EFL teachers when
conducting ICC classroom practices, Byram (2017, pp. 102-116) suggests that
foreign language teachers also need to develop practical educational goals based on
their own students’ learning characteristics in order to help them to be competent in
IC. Educational goals do not have to be all-encompassing, but they must pursue
achievability, innovative teaching methods, and active exploration of assessment
methods. This will lead Chinese EFL teachers to integrate ICC into their classroom
teaching practices. Therefore, Chinese EFL teachers should develop appropriate
teaching objectives and methods based on students” learning characteristics, and
develop scientific assessment methods to provide timely feedback on students’
learning. It can be said that the extent to which teachers perceive ICC and integrate

ICC in their classroom teaching practices will have a great impact on students’ ICC.

In view of the importance of teachers’ ICC and ICC integration into classroom
practices mentioned above, it is essential to measure both. According to
Arasaratnam-Smith (2017), most researchers advocate a mixture of quantitative and
qualitative methods to assess ICC, where the instruments used for quantitative

assessment need to include different variables related to ICC and a measure of ICC



itself. Qualitative assessments use instruments that require participants to express
their thoughts and feelings. In contrast, most empirical studies on ICC rely only on
self-assessment using research instruments for reasons including the availability of
participants, ease of data collection, and availability of appropriate assessment
techniques. Therefore, to ensure that the participants in this study were available and
reliable, the researcher used a questionnaire for the quantitative instrument and a
semi-structured interviews for the qualitative instrument to help teachers self-assess

their ICC and ICC integration into classroom practices.

1.2 Statement of the Research Problem

As China’s ties with other countries become more frequent, especially with the
accelerated development of social informatization, more and more people are
becoming involved in ICC, and since teachers’ perception of ICC and ICC
integration into the classroom are key to developing students’ ICC, and since ICC
and intercultural classroom teaching are gaining great recognition in China, many
related studies have been conducted. However, only Liang (2019) and Li (2019)
studied students’ ICC based on Byram’s (1997) ICC model. The others conducted
studies based on different ICC models. In fact, Liang (2019) and Li (2019) studied
the same objectives with middle school students in different contexts. The former
took place in Jiangsu Province, the latter in Sichuan Province. Although their studies
were conducted in different contexts, their findings were not different in that the
middle school students had a low level of ICC and that their Chinese teachers of
English did not include English-speaking cultures when they taught English in the
classroom. These findings implied that the Chinese teachers of English in those
studies may neither perceive ICC nor ICC integration into classroom practices

required by the Chinese government.



In the study on ICC in Chinese teachers of English, two research by Xu (2018)
and Tu (2020) that used Byram’s (1997) ICC model were found. Both of them
conducted their studies in different middle schools. The former took place in
Chongqging and the latter in Huanggang. Although their studies were conducted in
different contexts, there were similarities in their findings that Chinese teachers of
English did not have high levels of perceive ICC. Their studies of teachers’ own ICC
provided strong empirical evidence for this present study, which demonstrated that
teachers did not have a comprehensive understanding of ICC and that teachers’ own
ICC were lacking and needed improvement. Therefore, teachers’ ICC is in need of

researchers’ attention.

The above study shows that there are still some gaps in the research on the ICC
of Chinese middle school teachers of English in China.This research used Byram’s
(1997) ICC model and the ICC in the English teaching guidelines issued by the
Chinese Ministry of Education (2013) to study Chinese middle school English
teachers’ ICC and ICC integration into classroom practices. Byram’s (1997) ICC
model contains five elements: attitude, knowledge, translation and communication
skills, discovery and interaction skills, and critical cultural awareness. The model is
one of the most influential models in the field of ICC research and has important
practical and theoretical value (Liu, 2021). The model explicitly attributes the
development of ICC to instructional goals (Li, 2017). Byram (1997) argues that
teaching incorporates communicative competence based on language learning and
education is the core of ICC, and the ultimate goal of foreign language learning is to
develop competent intercultural communicators. Therefore, the model is applicable
to educational aspect of the study. More importantly, the model is easy to

operationalize and has important implications for measuring ICC and improving



foreign language teachers’ instructional processes (Wu, 2014). Therefore, Byram’s

(1997) ICC model is appropriate for this study.

The researcher chose Yuci Second Middle School in Jinzhong City, Shanxi
Province as the site of this study because it was a key model middle school in this
province. It had advanced teaching facilities that provided a good teaching
environment for teachers. English teachers at this school may or may not possess
ICC and integrate ICC integration into their classroom practices despite the fact that
the Chinese government has require them to have solid and deep knowledge of ICC

S0 as to pass it onto their students.

1.3 Research Objectives

The objectives were to investigate the following:

1.3.1 Chinese teachers of English at Yuci Second Middle School perceived their
ICC.

1.3.2 Chinese teachers of English at Yuci Second Middle School integrated ICC

into their classroom practices.

1.4 Research Questions

The investigation has the following two research questions:

1.4.1 To what extent did Chinese teachers of English at Yuci Second Middle

School perceive ICC?



1.4.2 To what extent did Chinese teachers of English ICC integrate into their

classroom practices at Yuci Second Middle School?

1.5 Research Framework

This study was designed to explore the ICC perceptions and integration into
classroom practices of Chinese English teachers at Yuci Second Middle School as
required the Chinese government as seen in Figure 1.1. The degrees of their
perceptions of ICC varied due to the assumption from the compulsory courses they
took and passed at the university as well as those self-improvements (i.e. reading
cultural books, experiences in studying abroad and attendance in related ICC
trainings) they chose to do in their free time. They may or may not integrate ICC

into classroom teaching.

Figure 1.1 showed the framework of this research.

Chinese teachers of

English

ICC integration
into classroom
practices

Selt-improvements: cultural books,
study abroad, ICC training

Figure 1.1. Chinese English teachers’ ICC and integration into classroom practices
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1.6 Definitions of Terms

ICC

ICC refers to teachers’ ability to understand and respect the excellent cultural
traditions of other countries, communicate and interact with people from different
cultures, and adapt to the needs of China’s social, economic, and technological

development and international interactions.

ICC perceptions
ICC perceptions refer to Chinese English teachers’ personal views on ICC

which consists of four elements: attitude, knowledge, skills, and awareness.

1) Attitude refers to Chinese English teachers® curiosity and openness about
the English-speaking peoples’ cultures and willingness to view their own culture and
others’ positively (Byram, 1997, p.50). The English-speaking peoples are those from

the Inner Circle, the Outer Circle and the Expanding Circle.

2) Knowledge refers to Chinese English teachers’ understanding of their own
culture and the English-speaking peoples’ cultures including history, geography,
customs, traditional habits, lifestyles, behavioral norms, cultural values, literature

and arts (Byram, 1997, p.51).

3) Skills refer to Chinese English teachers’ ability to use their cultural
knowledge to interpret different cultural phenomena and to discover new cultural

knowledge when socially interacting with the English-speaking peoples. (Byram,

1997, pp.37-38).
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4) Awareness refers to Chinese English teachers’ ability to value cultures of

their own and of the English-speaking peoples’ (Byram, 1997, p.53).

ICC integration into classroom practices

ICC integration into classroom practices means Chinese teachers of English
integrate ICC in the classroom with cultural appropriate activities and timely
feedback suitable for their students’ learning characteristics to develop them in the
following areas:

1) positive attitudes toward different cultures.

2) cultural knowledge of Chinese and of the English-speaking peoples.

3) interpreting and discovering skills.

4) awareness of intercultural uniqueness.

A Chinese Middle School in Shanxi:

The study took place at Yuci Second Middle School in Shanxi, China, a key
local middle school, a model middle school in Shanxi Province, and one of the
largest, most advanced and beautiful complete middle schools in the province. The

school has an adequate teaching staff and is experienced in teaching.

1.7 Significance of the Research

By exploring the extent to which Chinese English teachers at Yuci Second
Middle School in Jinzhong City, Shanxi Province perceived their ICC and integrated
it into classroom practices, the results can be beneficial for other middle schools in
different regions of China where Chinese English teachers appear to be less

motivated to develop their ICC or positive attitudes towards other cultures, cultural
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knowledge or an understanding of their own culture and of others, skills in
interacting with foreigners and dealing with cultural differences, and awareness of
cultural values of Chinese culture and of others. The schools may consider providing
them with ICC training, more opportunities to attend short IC courses abroad and
better teaching facilities. With this provision, their Chinese English teachers may
have more motivations to develop their ICC through self-improvement in their free

time, and integrate ICC into classroom teaching.



Chapter 2

Literature Review

This chapter presents related literature review on intercultural communication
competence and language and culture teaching. It includes the development,
concepts and models of intercultural communication competence, integrating ICC

into classroom practices and related studies.

2.1 Development and Definition of Intercultural Communication

Competence

Intercultural communication (IC) originated in the United States in the mid-
19th century and flourished in Europe and Asia in the 1980s and 1990s. Gudykunst
(1988) proposed that IC is a process of meaningful interaction between individuals
with different cultural backgrounds. Jia (1997) proposed that if one considers
various degrees of communication as IC, it would encompass inter-ethnic
communication, inter-racial communication, communication among different groups
in the dominant culture, and international IC. Hu (1999) mentions that IC is
interpersonal communication and the people involved in it must come from different
cultural backgrounds. Samovar (2000) argues that IC represents the transfer of
information in different cultures and it involves communication between people
from various cultural backgrounds. Therefore, it also implies comparison between
different cultures. In conclusion, most scholars and professors tend to define IC as
the mutual communication between people from different cultures. Since then, more
and more people have realized that the purpose of learning a foreign language is not

to master its use but to know how to use it properly, hence the emergence of ICC
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(Ding, 2019). Thus scholars from various countries have studied ICC from different

perspectives according to their own research needs.

From a psychological perspective, Ruben (1989) defines ICC as the ability to
meet one’s own needs and achieve goals and expectations in the process of
communicating with others in other languages. From a linguistic perspective,
Spitzberg (1994), defines ICC as the ability to adapt and adjust to language and
environment to ensure the achievement of communicative purposes. This
perspective is an important development in the field of ICC research because it goes
beyond the limitations of psychological research and begins to be studied from a

linguistic perspective.

From a foreign language teaching perspective, Byram (1997) defines ICC as
requiring learners to transcend the limitations of their native language and target
language and their corresponding specific cultures, to understand a variety of
different ways of thinking and living, and to develop flexible, multiculturally
appropriate communicative competence with an open, critical mind. Byram (2017,
p.110) considers ICC as a foreign language teacher’s essential skill because it helps
them to improve their overall competence in teaching skills, which include:
pedagogical skills, intellectual skills, critical assessment skills, and the ability to

master emotions.

From the perspective of linguistic communication, Lynch and Hanson (1992)
consider ICC as the ability of an individual or organization to communicate
effectively in different cultural contexts and emphasize the respect and recognition
of the different cultures involved in communication by individuals and

organizations. Samovar and Porter (2004) consider ICC as the ability to
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communicate with people who have different cultural symbols, but both parties can
still ensure smooth communication. From a behavioral dynamics perspective,
Lusting and Koester (1999) view ICC as the ability to communicate effectively and
contextually appropriate, driven by motivation. The definitions of ICC mentioned by
Samovar and Porter (2004) and Lusting and Koester (1999) emphasize the role of
cultural knowledge and context, and recognizes that a central part of the concept is

to ensure that effective communication occurs successfully.

In the 1990s, IC received attention and attempted to develop various new
theories in the Chinese foreign language teaching community. For example, Hu and
Gao (1997) published Foreign Language Teaching and Culture, in which they
discussed the meaning of culture, the importance, purpose, content and methods of
developing ICC. They also show that the focus of foreign language teaching for
students’ ICC is to help students develop cultural sensitivity and the ability to deal
with cultural diversity in order to improve the cultural quality of the whole country.
Jia (1997) considered ICC as the ability of people to use their linguistic and cultural
knowledge accurately and appropriately to communicate appropriately and
effectively with people of other cultures. He believes that ICC includes the basic
communicative competence system, the emotional and relational competence system,
the plot competence system, and the communicative strategy system. The basic
communicative competence system includes the verbal and nonverbal behavioral
competence, cultural competence, mutual interaction competence, and cognitive
competence that people should have in order to communicate effectively; the
affective and relational competence system includes empathy and the
communicator’s ability to use correct communicative strategies in communication;
the affective competence system includes the general ability to follow the logic of

the plot and the ability to go beyond and change the rules that one is used to
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following; and the communicative strategy system includes the general ability to
follow the logic of the plot and the super The communicative strategy system
includes a series of remedial strategies that are used when the communicator fails to
achieve the communicative purpose or makes a communicative mistake due to

deficiencies in language or pragmatic skills.

According to Wen (1999), ICC is a dynamic concept that is constantly being
discussed and improved. The communicative competence is composed of linguistic
competence, pragmatic competence and strategic competence. Intercultural
competence is composed of three important components: intercultural sensitivity,
inclusiveness, and flexibility. Lei (2003) defines ICC as the ability to interact with
people from different cultural backgrounds, and Hu (2005) defines ICC as the ability
to negotiate differences in the process of communication and to agree on

communication goals.

The Chinese government believes that in order to face modernization, face the
world and the future, to focus on cultivating students’ innovative spirit and practical
ability, and to meet the need to improve the quality of English teaching in general,
English teaching must actively promote the improvement of teaching methods and
strive to improve the quality of teaching. The Chinese Ministry of Education (2013)
released the Full-time Middle School English Teaching Curriculum. In it, ICC is
defined as teachers should understand and respect the excellent cultural traditions of
other countries, communicate and interact with people from different cultural
backgrounds, and adapt to the needs of China’s social, economic, and technological

development and international interaction.
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According to Sun and Zhao (2015), ICC is the ability of people from different
cultural backgrounds to interact with each other and to follow the principle of
language adaptation to the environment and relationship, so that the purpose of the
interaction can be achieved. Among them, ICC includes three parts: correctly
identifying and understanding the behavioral functions of different cultures; being
familiar with people’s habits and speech in different cultural backgrounds; and being

familiar with the connotative and extended cultural meanings of English words.

In summary, it can be seen that ICC has been extensively defined by many
scholars. And the definition of ICC in this study adopted the definition of ICC by the
Chinese Ministry of Education. Since the introduction of compulsory education in
China, the English syllabus has been revised and improved with the development of
society and the improvement of national literacy. The Chinese Ministry of Education
defined ICC in the Full-time Middle School English Syllabus released in 2013, this
ICC definition used in this study. The release of this document demonstrates the
importance that the Chinese Ministry of Education places on English education in
secondary schools and serves as a guide for the development of teachers’ personal

competencies and daily teaching.
2.2 Intercultural Communication Competence Model

Many ICC models exist in academia. For example, Spitzberg and Cupach
(1984) were the first to delineate the components of ICC, including three elements,
namely knowledge, motivation, and skills. Knowledge refers to the theories required
for appropriate and effective communication; motivation refers to the emotional
component of ICC, while skills refer to the awareness of acquiring information and
the ability to understand it. Fantini (1994) covers three dimensions of ICC: the

ability to establish and maintain cooperative relationships; the ability to
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communicate in a way that minimizes loss or misunderstanding; and the ability to
meet common needs or obtain common benefits through cooperation. He identified
four dimensions of ICC: knowledge, positive attitudes, skills, and awareness. He
also describes three stages of ICC: tourist, intercultural professional and intercultural
expert, which represent the different requirements for ICC and provide a reference

for developing and analyzing ICC.

Deardorff’s (2006) ICC pyramid model emphasizes the process orientation of
ICC and emphasizes that learners enter the framework from different levels,
depending on their existing level of ICC. The proposed ICC framework consists of
four dimensions: attitudes, knowledge and understanding, internal outcomes, and
external outcomes, considering the motivation, knowledge, skills, cultural context,
and communicative outcomes of both parties, building on the cultural context in
which both parties maintain an ongoing relationship. The development of attitudes
should be an important component of ICC and argues that scholars should further
explore the definition of ICC and how to effectively develop and assess it. In this
model, the most basic and fundamental aspect of ICC is attitude, which Deardorff
defines as openness, respectful regard for all cultures, and curiosity and discovery.
Deardoff does not emphasize the general ICC Instead, Deardoff emphasizes the
skills that make up ICC: knowledge of others; knowledge of self; skills of
interpretation and connection; skills of discovery interaction; valuing the values,

beliefs, and behaviors of others; and relativized self.

In addition, Kim (2014) proposed that cognitive, affective, and behavioral
abilities together constitute the ICC, and the three are closely related, influencing
each other inseparably. Guo (2016) proposed a framework of ICC consisting of four

dimensions including personality traits, communication skills, psychological
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adaptation, and cultural awareness. At the same time, he argued that the importance
of developing ICC reflected on the fact that ICC could help people overcome

communication barriers due to cultural differences.

Yang and Zhuang (2007) argued that ICC included four systems: global
awareness, cultural adjustment, knowledge, and communication practices. Scholars
tended to have different understanding of ICC factors due to different disciplinary
backgrounds. Chen and Starosta (2007) also discussed the dimensions and
components of ICC. They claimed that ICC consists of four dimensions and each
dimension has four components. These four dimensions were personal attributes,

communication skills, psychological adaptation, and cultural awareness.

Byram (1997) argues that learners with high levels of ICC need to include a
range of intercultural knowledge, intercultural behaviors, and intercultural
awareness. Intercultural knowledge, socio-cultural knowledge of one’s own country
and other countries, knowledge of interactions from a social and personal
perspective. Intercultural knowledge refers to socio-cultural knowledge about one’s
own country and other countries, knowledge of interactions from social and personal
perspectives. Intercultural behavior refers to the learner’s ability to interpret a
document or event from another culture, and relate it to his or her own culture; the
learner’s ability to acquire new knowledge of cultures and cultural practices, and to
manipulate knowledge, attitudes, and skills within the constraints of real-time
communication. Intercultural awareness refers to the ability to critically evaluate
one’s own and other cultures’ and countries’ perspectives, practices, and products

according to explicit criteria.
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Byram used Hyme’s (1972) and van EK’s (1986) research as a starting point to
develop an ICC model from the perspective of language teaching and culture
teaching. Byram’s (1997) ICC model is considered one of the classic theories
(Deardorff, 2006; Zhong & Fan, 2013; Liu & Hu, 2013; Gao, 2014). Byram’s (1997,
p. 34-43) ICC model contains four constituent elements: attitude, knowledge, skills,
and awareness. Attitude, represents the learner’s curiosity and openness, as well as
the willingness to give up suspicion of other cultures and believe in their own. It
means that the learner avoids self-righteousness, that the learner does not believe
that his or her beliefs and behaviors are uniquely correct, and that the learner sees
things from an outsider’s point of view. Knowledge refers to the knowledge of
social groups, social products and social practices in their own country and in the
countries of their interlocutors. It follows that knowledge can be seen as having two
main components: the sum of abstract knowledge about social processes and
concrete knowledge about the realization of these processes in interaction. Skills
refer to the ability to understand the documents and events of another culture, to
interpret it and relate it to one’s own culture, and to acquire new knowledge of a
culture’s production and cultural practices. Awareness is the ability to value their

own and other cultures”and countries’ practices and products.

Byram’s (1997) ICC model is relevant to foreign language teaching and
learning (Liang, 2019). Therefore, teachers should first guide students to understand
and acquire intercultural knowledge, intercultural behaviors, and intercultural
awareness in the process of learning English. Second, students need more
opportunities to develop interpretive and connective behaviors in order to avoid
misunderstandings about intercultural and knowledge, intercultural behaviors, and
intercultural awareness in the process of learning English. Finally, developing ICC

requires developing them to identify differences and similarities between cultures
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and helping them to accept and appreciate different cultures in order to achieve
successful communication. According to Byram (1997), people with ICC possess
knowledge and social identity about one or more cultures and have the ability to
recognize and understand people from other cultural environments without relevant
preparation. The success of intercultural communication lies in the effectiveness of
information exchange and the maintenance of interpersonal relationships. In other
words, ICC is reflected in the establishment of good interactions across linguistic

and cultural differences.

Researchers in different countries applied Byram’s (1997) ICC model to design
their research tools in their studies, for example, as a framework for a collaborative
distance learning project in English-speaking universities in Lebanon (Ayon, 2016)
and as a tool to analyze multimodal teaching materials (Benavides, 2019). In
Thailand, Singhanat and Anyada. (2020) studied 26 Thai hotel interns’ ICC with
five domains, namely, knowledge, skills to interpret and relate, skills to discover and
interact, attitudes, and critical cultural awareness. In Italy, Helm and Guth (2010)
adapted Byram’s (1997) ICC model into an online language learning environment
by adding new literacy competencies to enable learners to take on key

responsibilities as active citizens in a globalized digital world.

In this study, Byram’s (1997) ICC model was applied to investigate ICC in
Chinese teacher of English at Yuci Second Middle School. His four ICC elements,
attitudes, knowledge, skills, and awareness were included in the study because the
model was constructed from the perspective of language and cultural teaching, it is
important for measuring foreign language teachers’ ICC and improving foreign

language teachers’ teaching processes.
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2.3 Integrating Intercultural Communication Competence into

classroom practices

In the past three decades, there has been a richer understanding of the
relationship between language and culture: language and culture are interactive and
interdependent (Zhou, 2021). Culture and language are closely related, language is
the carrier of culture, and culture is deeply rooted in language. Language can
transmit a wealth of cultural knowledge. Through the use of language, people are
able to approach and understand the values, beliefs, and ideas embedded in culture.
Therefore, without cultural knowledge, it is difficult to understand the meaning of
language (Zhang, 2012). In addition to this, language is the most important
communication tool for human beings; language is closely related to thinking, is a
tool for thinking, is a direct expression of thinking, and is one of the essential

characteristics that distinguish human beings from other animals (Li, 2021).

Based on the inseparable nature of language and culture, Zhou (2020) argues
that the ultimate goal of foreign language learning should not only be to achieve
proficiency in the language, but learners should also learn the culture behind the
language so that learners can use it more accurately and appropriately. In addition,
the humanistic nature of language determines that foreign language teaching can and
should take on the important task of developing humanistic literacy in learners. In
other words, it is the ability of learners to interact and relate effectively with people
from different cultural backgrounds in a positive and egalitarian manner. This
requires foreign language teachers to teach both language and culture to their

students.
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In general, the inclusion of cultural instruction in language teaching is
beneficial in developing students’ cultural awareness, which helps learners to learn
the language better, and good cultural awareness is the key to improving ICC (Zhou,
2020). Cultural awareness is a perception of language use and communication that is
influenced by behaviors related to the cultural context (Tomalin, 1993). Zhao (2007)
argues that cultural awareness is a conscious and active cognitive activity, which is a
way for people to comprehend the connotation of culture while learning a language,

to receive culture, and to implicitly internalize an emotion of pursuing culture.

As for the development of cultural awareness, Liu(2020) argues that learners
can develop cultural awareness through the study of foreign language courses.
Cultural awareness not only enables learners to have a certain understanding of the
basic situation of the target country and the culture embedded in the language, but
also enables learners to understand the differences of different cultures through
learning and eventually deepen their understanding of their own culture, and may
even help their own culture to go global. According to Zhu and Yuan (2018),
learning English as a foreign language course is a gradual process that does not
happen overnight and requires learners to accumulate slowly little by little in order
to achieve something, and the cultivation of cultural awareness is not the same as
simple language knowledge learning, which cannot be internalized and absorbed by
learners in a short period of time. Therefore, the cultivation of cultural awareness is

a long process of penetration.

The development of cultural awareness requires teachers to teach students
about culture. In the 21st century, with the globalization of the world economy, the
development of social and cultural diversity and the rapid development of high-tech

information technology, theories, principles and methods of culture teaching have
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been rapidly developed. With the development of IC, people realize that cultivating
students’ ICC is the fundamental purpose of foreign language teaching, and have a
deeper understanding of the significance of cultural teaching, and the cultivation of
cultural awareness has gradually become one of the main curriculum objectives of

foreign language teaching in many countries (Li, 2019).

In the late 19th and early 20th centuries, the French educationalist Gouin
(1880) published The Art of Language Teaching and Learning, in which he
proposed that cultural teaching was an integral part of language teaching and
clarified the important role of cultural teaching in language teaching. In 1918, the
British Journal Modern Studies introduced cultural teaching and emphasized that
second language education is to enable learners to better understand the target
language country and its cultural life. The early way of teaching culture in Europe
was the appreciation of literature. After the establishment of the European Union, a
series of large-scale and long-lasting language teaching reforms were carried out in
Europe, which led to a boom in promoting the integration of culture and language
teaching. According to Byram (2008), cultural teaching includes not only the study
of foreign cultures and familiarization with the politics, economy, history, habits and
customs contained in them, but also the study of national cultures to increase pride
in one’s own nation. The role of English teaching is not limited to instrumentality,
but should be the cultivation of humanistic literacy. The goals of language teaching

should be consistent with the goals of civic education.

Culture teaching in Europe predates that in the U.S. (Wang, 2015). In the 1960s,
the foreign language teaching community in the U.S. began to focus on culture
teaching (Wang, 2015). Nelson Brooks (1964) emphasizes that culture teaching

should permeate the whole process of language teaching and progressively adopt
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different teaching methods at different stages (Zhang, 2007). Kramsch (1999) argues
that culture teaching must enable students to experience and understand the target
culture in multiple ways, compare and contrast the target culture with the native
culture on the basis of understanding, and adopt an intercultural perspective on

cultural phenomena.

In order to improve the foreign language abilities of American students to meet
the needs of a globalized economy, the American government established the
Standards for Foreign Language Learning in the 21st Century in 1996, which
summarizes the goals of foreign language learning in the 21st century into five
words beginning with the letter C, namely: Communication, Cultures, Connections,
Comparisons, and Communities, requires students to have the ability to engage in
conversation, provide and obtain information, express emotions, and communicate
ideas in a foreign language. Cultures require students to acquire and understand
knowledge of the culture of the target language. Connection requires that the study
of a foreign language be linked to other disciplines in order to acquire information
and knowledge. Students gain information and knowledge about a foreign language
and its culture, and identify obvious ideas through the information available.
Comparisons require teachers to develop insight into the nature of the language and
culture being studied. Students will be able to understand the nature of language by
comparing the target language with the native language and the concept and content
of culture by comparing the target culture with the native culture. Students will be
able to use foreign languages both inside and outside of school, and to learn foreign
languages as a means of enjoyment and self-enrichment so that they can become
lifelong learners of foreign languages. The above 5Cs are a relatively complete
system, which are interdependent, mutually reinforcing, integrated, interpenetrating,

and mutually supportive, and cannot be separated. The 5Cs are not only the core
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content of the Standards for Foreign Language Learning in the 21st Century, but
also embody the latest theories of language acquisition and represent the direction of
the reform and development of foreign language education in the 21st century. The
introduction of this document not only promotes the reform of foreign language
education in the United States, but also has a great reference and inspiration for the
current stage of foreign language education reform in China, especially for English

classroom education in China (Wang, 2017).

Similarly, in order to help Chinese students’ foreign language abilities to adapt
to the needs of economic globalization. China is clearly conscious of the importance
of cultural awareness for English learning. The English Curriculum Standards for
General Middle School (Experimental Draft) (2003, P. 3) issued by the Chinese
Ministry of Education first clarified the status of cultural awareness and set out the
goals and requirements for teachers to help students develop intercultural
communicative awareness and basic ICC. The English Curriculum Standards for
Compulsory Education released by the Chinese Ministry of Education (2011, P. 9)
includes requirements for teachers to develop students’ cultural awareness, which
states that cultural awareness is one of the overall goals of the English curriculum at
the compulsory education level. Cultural awareness includes: cultural knowledge,
cultural understanding, and intercultural communication. The English Curriculum
Standards for Compulsory Education follow up by clearly stating that students’
exposure to and understanding of English culture is conducive to understanding and
using English. In teaching, teachers should gradually expand the content and scope
of cultural knowledge according to students’ age characteristics and cognitive
abilities (Chinese Ministry of Education, 2011, p. 17). Thus developing cultural

awareness requires the integration of language teaching and cultural teaching.
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In China, the first Chinese scholar to study language teaching and culture was
Luo Changpei, who articulated the close relationship between language and culture
in his 1950 book Language and Culture. in the early 1980s, Xu (1980) published
The Cultural Connotations of Vocabulary and English Language Teaching which
marked a shift from theory to practice in the study of the relationship between
language and culture. This indicated the importance that educational scholars and
linguists attached to the teaching of language and culture. Zhang (1981) discusses
some problems of French language teaching by analyzing some cases in real life. He
argues that the purpose of language teaching should be twofold: on the one hand,
language teaching should develop students’ ability to listen, read, write and translate,
and on the other hand, students should learn about the culture of the target language.
They should know how to communicate effectively with people of different
identities, in different situations, and for different purposes. Shu and Zhuang (1996)
co-authored Modern Foreign Language Teaching: Theory, Practice, and
Methodology, in which they proposed the following approaches to teaching culture:

integration; practice; comparison; annotation; and specialized explanation.

The English Curriculum Standards for Compulsory Education published by the
Chinese Ministry of Education (2017, p. 27) mentions that there is a very close
connection between language teaching and culture teaching, and that cultural
content is an important element that must be covered by language. Conversely, the
existence of culture must be fully integrated with language, and the relationship
between the two is inseparable. Cultural teaching provides a colorful, authentic and
vivid material and environment for the English curriculum, and a large amount of
cultural material enters English textbooks and classrooms, which not only makes

English learning interesting, but also ensures the development of English
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communicative competence (Zhang, 2017). So cultural teaching is an integral part of

the English curriculum (Qi , 2018).

By examining the relationship between English curriculum and culture teaching,
Xu (2018) makes suggestions in terms of teaching content, teaching methods,
teaching task design, and evaluation methods. Regarding teaching content, she
argued that Chinese English teachers should not limit themselves to the content of
textbooks, but should combine English culture with Chinese culture to help students
master and understand it. Regarding teaching methods, she believed that teachers
should choose creative teaching methods according to the teaching objectives, as
well as their own students’ situations, and that teachers should interact with students
at the right time to guide them to think rationally. Regarding the design of teaching
tasks, teachers should design more teaching tasks close to students’ lives in English
courses to guide and mobilize students to participate in teaching tasks
independently. Regarding assessment methods, the methods and forms of
assessment should be diverse and complementary. For example, when examining
students’ English knowledge, closed-book forms can be used; when evaluating
students’ writing and creative abilities, open-book writing and research reports can
be used; when examining students’ cultural mastery and overall English ability,

discussions, debates, and situational performances can be used.

Qi (2018) argues that in English language teaching, attention should be paid to
language teaching and cultural teaching to achieve both integration and proper
separation. Firstly, language teaching covers a rich content, not only should students
know the interpretation of vocabulary, but also appropriate cultural content should
be included, which can help students understand the derived meanings of vocabulary

and thus improve their overall English ability. Secondly, every language has a strong
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literary connotation behind it, so cultural teaching should be introduced into
language teaching in order to help students truly understand and master the language
they are learning. It can be said that language teaching and culture teaching should
be complementary and inseparable. Without either part, the process of teaching
English is incomplete. It is only when culture teaching and language teaching

interpenetrate each other that the development of ICC can in turn be achieved.

In fact, in the practical application of English, people face intercultural
challenges anytime and anywhere, so ICC competence is a must-have for people
nowadays. This inevitably requires Chinese teachers of EFL to make intercultural
teaching an important part of modern English teaching. This will enable students to
understand the contextual differences between Chinese and English cultures and
become increasingly sensitive to cultural differences; at the same time, students can
always feel the close relationship between language and culture, thus effectively
avoiding communicative barriers or errors in English usage due to cultural conflicts
(Wei, 2016). In addition, Chinese teachers of EFL need to cultivate students’ critical
awareness of culture and tolerant attitude toward different cultures to ensure the
effectiveness of English teaching and thus cultivate students” ICC (Liu, 2006; Gao
2019).

Whether teachers have intercultural teaching awareness will directly affect
whether teaching can be carried out smoothly; whether teachers have intercultural
teaching awareness will directly affect the development of learners’ ICC (Liu, 2017).
Therefore, cultivating students’ ICC requires Chinese foreign language English
teachers to have intercultural teaching awareness themselves. The New Curriculum
for English for Compulsory Education (2011, p. 26) released by the Chinese

Ministry of Education clearly states that the English curriculum should change the
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tendency of overemphasizing grammar and vocabulary and requires teachers to
improve students’ comprehensive language skills and enable them to develop
positive emotional attitudes, intercultural awareness, and independent learning
abilities in the language learning process. This requires Chinese foreign language
English teachers themselves to be aware of intercultural teaching, they have to
recognize the importance of intercultural teaching and to teach it to their students. Li
(1996) emphasizes the intercultural awareness of teachers, mainly saying that
teachers should have the awareness of revealing and introducing cultural factors
closely related to language and communication in language classroom teaching. He
also believes that teachers should be sensitive to the differences or conflicts among
peoples of different cultures in their ways of thinking, value standards, social
customs, and communicative habits, especially cultural factors related to language
comprehension and communication, and be able to consciously deal with them and

guide them correctly in classroom teaching.

Li and Gao (2010) argue that emphasizing Chinese teachers of EFL on
intercultural teaching awareness means that teachers are required to have the
awareness of revealing and introducing cultural factors closely related to language
and communication in language classroom teaching. How and to what extent
cultural factors should be introduced in their teaching needs to be explored in their
teaching practice, but it should be clear that they need to establish and strengthen
intercultural awareness in their teaching. In the current classroom, many teachers are
only concerned with the correctness of speech, but not the appropriateness of
speech. According to Ji (2011), Chinese teachers of EFL should be aware of
intercultural teaching: they should accurately teach students intercultural knowledge;
use electives as an effective medium to develop students’ language skills; use

textbooks wisely to explore intercultural knowledge; and use ICC assessment as a
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formative tool; and the assessment of ICC as an important part of formative

assessment.

According to Ming and Zhang (2020), teachers’ awareness of intercultural
teaching is not only reflected in respecting the cultural differences of countries. In
addition to the learning of English national cultures, it is also reflected in the
understanding and respect for national cultural output in the English classroom.
Most teachers spend more time on English culture than on exporting their national
cultures. Although English teachers are aware of and willing to teach interculturally,
their lack of understanding and awareness of their own and English cultures largely
limits their willingness to translate intercultural foreign language teaching into
practice (Zhou, 2020). Therefore, English teachers should pay attention to the
organic integration of Chinese and English cultures in their teaching to avoid the

imbalance in teaching.

According to Liu (2020), intercultural teaching is a teaching activity in which
Chinese teachers of EFL guide students to acquire rich intercultural knowledge,
develop respectful, tolerant, equal, and open attitudes, objective and fair perceptions,
and global awareness, and develop students’ ability to interact, understand, compare,
and refer, reject, cooperate, and communicate effectively. Thus, intercultural
teaching refers to the teaching of cultural differences between English and oneself in
the classroom. However, a deeper meaning is that teachers should develop students’
awareness of various cultural levels and in-depth knowledge of history, geography,
customs, traditional habits, lifestyles, behavioral norms, literature and arts, values,
and other cultural knowledge so that students can develop a sense of understanding,

respect, and tolerance of different cultures.
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As is well known, English is a world language. However, due to the differences
in geographical and social environments, dialectalization of English is an inevitable
trend. As for the choice of culture, English teachers in China choose British and
American culture to teach, in order to be able to communicate better across cultures
in the world. British English is the forerunner of the development of English, and
American English is an extension of British English, which emerged about 400
years after the development of British English. Both English variants are significant
in the history of English development in China (Sun, 2017). In addition, according
to the theory of three concentric circles proposed by Kachru (1985), in which the
UK and the US are the countries in the Inner circle where English is used as a native
language and China is the country in the Expanding circle where English is used as a
foreign language. Therefore, American English and British English belong to
Standard English, which is a guarantee of communication between different English
dialects (Zhang, 2018). Therefore, learning the culture of these two countries has a

positive effect on Chinese students’ English learning (Wang, 2021).

In summary, the researcher concluded that Chinese English teachers’
integration of intercultural into classroom practice has a great impact on developing
students’ ICC. When Chinese teachers of English integrate the intercultural into
their classroom practices, they first need to have respectful attitudes toward cultural
differences and need to develop students’ respectful attitudes toward cultural
differences; second, they need to pay attention to the integration of Chinese and
English cultures when teaching culture to students; and finally, they need to explore

reasonable ways of assessing ICC.
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2.4 Related Studies

Currently, the number of studies on English learners’ ICC is growing, and the
development of learners’ ICC in the English language teaching classroom has
become an important goal in many contexts. The development of ICC has become
one of the main goals of foreign language teaching as well (Hu, 2021). For example,
in a Thai context Fungchomchoei (2016) conducted a survey on 61 Thai secondary
school teachers and found that most teachers did not have a clear understanding of
the concept of ICC. All teachers expressed dissatisfaction with the pre-service and
post-service training they had received and believed that the training courses should
include more knowledge content, teaching methods, and activities about ICC.
Teachers also wanted to be equipped with books related to ICC when teaching

English.

In Turkish context, Arif (2007) conducted a questionnaire survey of 89 English
teachers, which revealed that 89 teachers had high ICC and found that ICC was not
significantly correlated with gender, academic achievement, etc. Instead, there was a
strong positive correlation with overseas study experience. Therefore, teachers
should be encouraged to participate in overseas study programs and given the
opportunity to attend intercultural education courses so as to promote cultural
exchange. In Turkey, Duisembekova (2021) surveyed 777 English intern teachers
from different universities and the researcher developed a research instrument to
investigate teachers’ ICC based on Byram’s (1997) ICC model, i.e., the
questionnaire Kaiser-Meyer Olkin (KMO) coefficient of 0.90 and Bartlett test result
(Chi- Square 3613.58; p<0.01) was considered significant. The results of the
analysis indicated that the questionnaire had perfect reliability values. This study

also relies on Byram’s (1997) ICC model, therefore the questionnaire is suitable for
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this study, therefore the researcher adapted the questionnaire and applied it in this

study.

In Colombian context, Osorio and Insasty (2015) conducted a survey of 34
English teachers. The survey revealed that English teachers have lower ICC in
communication and less consideration of culture. They therefore advocate that
because language is the basis for participation in society, developing ICC with

training courses can promote intercultural participation and interaction.

In China context, most of the research and investigations on ICC in recent years
have focused on students. For example, Liang (2019) defined ICC in his own study
as students’ ability to identify similarities and differences between cultures and to
accept and appreciate different cultures in order to achieve successful
communication. She investigated the ICC of 90 students in Jiangsu Province, China,
based on Byram’s (1997) model from three perspectives: intercultural knowledge,
intercultural behavior, and intercultural awareness. Her study was conducted on
students’ ICC through interviews, classroom observations, and a cultural test, which
was constructed based on the Cultural Test Model proposed by Valette (1997) and
the Sociocultural Test proposed by Wang (2005). The cultural test was divided into
two parts with 30 questions that included history, geography, customs, traditions and
habits, lifestyles, behavioral norms, literature and arts, and values. The study found
that students’ ICC was at a low level. Liang interviewed 10 teachers in her study of
factors affecting students’ ICC, through which she found that if teachers aim to
develop students’ ICC, teachers themselves must be able to perceive ICC and
integrate ICC in their classroom practices, otherwise, students’ ICC improvement
will be difficult to achieve. This means that the teacher’s ICC and the integration of

ICC into classroom practices can greatly influence the students’ ICC during the
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teaching process. Therefore, teachers themselves need to perceive ICC and integrate
ICC into their classroom practices in order to serve their students and thus improve
their students’ ICC and thus meet the demand for comprehensive English talents in
today’s society (Dong, 2020). Although Liang’s (2019) findings could indicate that
teachers’ ICC and ICC integration into classroom practices greatly affected students’
ICC, her study only examined the students in detail, and did not examine the

teachers’ ICC in further detail.

In Li’s (2019) study, she defined ICC as an individual’s intrinsic ability to deal
with critical issues in intercultural communication, such as cultural differences,
cultural unfamiliarity, and psychological stress. She examined the ICC of 202
middle school students in two schools in Chengdu through observation methods
inside and outside the classroom, questionnaires and cultural tests. The results of the
study showed that there were differences in the ICC of students in the two schools,
and the ICC of students in S School was significantly higher than that in X School.
She also used a questionnaire to survey 20 teachers, and the survey showed that
teachers’ integration of ICC into their classroom practices has a significant impact
on students’ ICC, and students” ICC was higher if the teachers aimed to develop
students’ overall competence. If teachers spelling them with the goal of responding
to exams, then they would have a lower level of ICC. Although Li’s (2019) findings
may indicate that whether teachers integrate ICC into their classroom practices had a
direct impact on students' ICC, her study did not further examine teachers’ personal

ICC and integration of ICC into classroom practices.

Both Liang’s (2019) and Li’s (2019) studies can prove that teachers’ own ICC
and teachers’ integration of ICC into classroom practices are important factors that

affect students’ ICC, and it is necessary to study teachers” own ICC and ICC
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integration into classroom practices if they want to develop their students’ ICC and

produce English talents who can adapt to the development of society.

The research on individual teachers’ ICC, Xu (2018) defined ICC as the ability
to respond to individuals from different cultures in a polite and reasonable manner,
both behaviorally and linguistically, and to perceive, feel, and accept cultural
differences. She studied the ICC competence of 50 English teachers in Wanzhou
District, Chongging, China, based on Byram’s (1997) ICC model. The results of the
study showed that the 50 teachers in Wanzhou District, Chongging, had a moderate
level of ICC competence and that the teachers did not have a comprehensive
understanding of the definition of ICC. The questionnaire used by Xu was based on
Byram’s (1997) ICC model and combined with the Intercultural Competence
Profiler (ICP, Trompenaars & Wooliams, 2009): the Intercultural Development
Inventory (IDI, Hammer, Bennett, & Wiseman, 2003); the intercultural
communication competence instrument (ICCI, Arasaratnam, 2009); and the
Intercultural Communication Inventory (ICCI, Arasaratnam, 2009). Development
Inventory (IDI, Hammer, Bennett, & Wiseman, 2003); intercultural communication
competence instrument (ICCIl, Arasaratnam, 2009); intercultural sensitivity
Inventory (ISI, Bhawuk & Brislin, 1992); intercultural sensitivity scale (ISC, Chen
& Starosta, 2000). The 60-item questionnaire includes the five elements of Byram's
(1997) ICC model, as well as cognitive (flexibility, motivation, and personal
autonomy), affective (cultural empathy and emotional stability), and behavioral

(experiences, social initiative, and leadership).

Tu (2020) also conducted a study on teachers’ own ICC and defined ICC in his
study based on Byram’s (1997) ICC model as individual’s ability to interact

effectively and appropriately with people from different cultural backgrounds and
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emphasized the effectiveness and appropriateness of communicative interactions.
According to Wen (1999), appropriateness can be described as sensitivity,
inclusiveness and flexibility when dealing with cultural differences. Tu (2020)
investigated the current situation of 120 middle school teachers’ ICC and ICC
integration into classroom practices, in Huanggang City, Hubei Province, China
based on Byram’s (1997) four aspects of ICC: intercultural knowledge, skills,
awareness and attitudes based on Byram’s (1997) ICC model, where skills are
divided into translation and communication skills, and discovery and interaction
skills.She investigated using questionnaires and interviews, which revealed that the
middle school teachers there have weak ICC themselves and have difficulty in
accomplishing the teaching goal of developing students’ ICC in the English
Curriculum Standards for Compulsory Education proposed in 2017. Therefore,
exploring whether Chinese English teachers perceive ICC and ICC integration into
classroom practices can be the first task to help them develop ICC and thus fulfill
the teaching objectives proposed by the Chinese government. Among the
questionnaires, in addition to using Byram’s (1997) ICC model, she also referred to
the A pilot study on the Construction of Self-Report Scale for Chinese College
Students’ ICC (ICCSRS, Zhong, Bai & Fan, 2013), which she argued can still be
applied to foreign language speakers’ self-assessment, although it was designed for
college students. The questionnaire was divided into two parts; the first part
contained basic information about the participants, and the second part of 20 items
was about ICC, which involved the five elements contained in Byram’s (1997) ICC

model.

Although Xu (2018) and Tu (2020) investigated teachers’ own ICC using
Byram’s (1997) ICC model, they did not investigate teachers’ integration of ICC

into classroom practices, which directly affects the development of teachers’ own
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teaching abilities and the development of students’ ICC (Yang, 2015). In addition to
that, Xu (2018) and Tu (2020) did not investigate ICC issued by the Chinese
Ministry of Education (2017) that has a guiding meaning and important influence on
Chinese English teachers. Moreover, China is the most populous developing country
in the world, with the third largest land area in the world, and the total land area of
China is 9.6 million square kilometers. The subjects selected in the study by Xu
(2018) and Tu (2010) were only individual examples of two cities out of 661 in
China and could not be representative of other cities. In addition, Hu’s (2013)
survey shows that research on ICC in China in recent years lacks in-depth
conceptual and theoretical analysis and is almost always a rather superficial
discussion, and that ICC on assessing and improving students has now become the
focus of research. In contrast, research about English teachers’ own ICC is lacking.
And in comparing Chinese and foreign studies from different time periods, it is
found that there are fewer empirical research on ICC in China (Zheng, 2019; Zhong,

2020; Liu, 2021).

Some scholars have found that teachers’ personal learning experiences have an
impact on their own ICC.For example, Yuen (2010) studied the openness of foreign
language teachers and found that most of the foreign language teachers surveyed
were ethnocentric, lacked interest in cultural pluralism, and were still resistant to
different cultures, lacked basic ICC, and did not pay enough attention to ICC. The
lack of basic ICC and insufficient attention to ICC. In a study of 218 high school
English teachers in Jiangxi, China, Liu (2021) found that teachers with overseas
experience had higher mean values on all dimensions of ICC than those without
overseas experience, especially in terms of awareness of facing different cultures.
The author believes that the experience of studying abroad is a very valuable

experience for English teachers. Teachers are able to directly experience the
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differences between cultures and to readily engage in intercultural communication.
Yuen (2010) also found that high-intensity impact practices that expose individuals

to different cultures and ideas can greatly enhance an individual’s ICC.

Yan’s (2014) survey showed that foreign language teachers’ awareness of
intercultural communication has increased significantly in recent years, but troubling
gaps and problems have also emerged. Teachers in developed regions such as
Shanghai, Beijing, and Guangdong in China have far more opportunities and
exposure to foreign countries or foreign cultures than those in relatively backward
regions. The author argues that teachers in economically developed regions have
significantly higher opportunities to enhance their ICC than economically backward
regions due to differences in individual teachers’ economic conditions; therefore, the

experience of studying abroad is not a way to improve teachers’ ICC in general.

In recent years, most of the research, experiments and studies on ICC have
focused on teacher’ teaching methods, students’ abilities, and the content of teaching
materials. Hu’s (2013) survey shows that the research on ICC in China in recent
years lacks in-depth conceptual and theoretical analysis, and almost all of them are
rather superficial discussions, mostly about how to cultivate ICC, while the number
of studies on English teachers’ own ICC is quite scarce in comparison (Wang, 2012;

Shi, 2014; Yan, 2014; Wu, Fan & Peng, 2014).

Most Chinese teachers agree that ICC is positive. Zhang (2001) conducted a
study on Chinese foreign language teachers and their cultural teaching. The study
surveyed 33 university foreign language teachers and interviewed 10 of them about
their attitudes and perceptions of culture teaching. The survey revealed that teacher

training is a very serious problem for most Chinese foreign language teachers. Many
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teachers expressed dissatisfaction with the fact that they do not have the opportunity
to experience English culture and would like to see more cultural content in English
textbooks. Most of the teachers in Jiang (2014) and Fang (2014)’s survey
respondents have some understanding of the definition of ICC and are willing to
improve their own ICC with a positive attitude, and have a positive attitude towards
the importance of ICC in language teaching, but because of the examination factor,
they still focus their teaching on language ability and give little attention and
importance to the development of ICC. Tang (2008) and Wei (2016) conducted
questionnaires and interviews with English teachers in middle schools, and most of
the respondents were not optimistic about their ICC, and believed that the main
reason for their low ICC was the traditional Chinese teaching model that focused on

language knowledge and served for exams.

In terms of the use of middle school English teachers’ ICC in teaching, Wen
(2001) believes that the low level of English teachers® ICC in China is the main
reason for the lack of teaching attention to English culture in junior high school
English teaching, and the greatest proportion of teaching in English classes is
grammar explanation rather than language communication, which lacks the input of
culture. Liu’s (2014) survey showed that the play of middle school English teachers’
ICC was greatly restricted in classroom teaching. Teachers only make minor
references to English culture in the teaching of texts that involve English culture or
in the analysis of test papers in terms of vocabulary and grammar. Wang (2019) and
Liu (2021) used classroom observation, questionnaires, and interviews to study the
teaching of cultural knowledge among middle school English teachers in Shandong
and Xinjiang, China, respectively. The results of the study found that the teachers’
teaching focused on language knowledge more than cultural knowledge and that the

content was too broad and not relevant.
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It can be concluded that, in general, the suggestions on how to improve foreign
language teachers’ ICC are rather general and singular, while Chinese English
teachers’ ICC is not satisfactory due to the limitations of traditional teaching models
and materials, as well as their own ability levels. By investigating Chinese middle
school English teachers’ ICC and the ICC integration into their classroom practices,
the researcher hopes to make up for the lack of research on Chinese middle school
English teachers’ ICC to some extent, and the researcher also hopes to help Chinese
middle school English teachers improve their ICC and better integrate ICC into their

classrooms practices.



Chapter 3

Research Methodology

This chapter presents the research methodology, including the research design,
population and sample, the research instruments, the steps for collecting data, and

the methods for analyzing the data.
3.1 Research Design

This study used a mixed methods research design to answer two research
questions. In a mixed methods research design, quantitative and qualitative research
complement and develop each other, and the combination of qualitative and
quantitative research adds depth to the study and bridges information gaps and
deficiencies (Johnson &Larry, 2016). Explanatory sequential mixed method by
means of a questionnaire followed by semi- structured interviews was adopted to
meet the research objectives. This method was suitable for this study, because the
primary data collected from the questionnaire were closed-ended responses while
data from the interviews were open-ended that would help the researcher to

understand and explain the result of the primary data (Creswell, 2012).
3.2 Population and Samples

According to the school’s official website, it is confirmed that there were 50
(N=50) English teachers at the school. Purposive sampling is where the researcher
specifies the characteristics of the target population and then finds individuals who
have those characteristics (Johnson & Larry, 2016), and it does not expect the
selected individuals to be representative of the population itself, but rather they are

expected to have the necessary information about the population (Fraenkel & Wallen,
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2007). The researcher used purposive sampling to draw the sample. According to

Fraenkel and Wallen (2007), researchers do not simply study who they are, but

select a sample that they believe will provide them with the data they need based on

prior information, depending on their judgment. The recommended sample size

based on the 95% confidence level is 44 (n=44) as shown in Figure 3.1 (Johnson

&Larry, 2016, p.220). Therefore, in this study, the researcher used a sample of 44

English teachers from Yuci Second Middle School for the quantitative study.
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Source: Johnson & Larry, 2016

For qualitative studies, the researcher chose convenience sampling. According

to Johnson and Larry (2016), the sample selection for convenience sampling is easy

to select which includes recruiting people who are willing to participate in the study.
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Since this study was conducted during the school year, in order to minimize the
impact on teachers” work. and Based on Creswell (2012, p.239), recommended
interview size samples of 4-5. The researcher invited teachers of different years of
teaching experience and ages who volunteered to participate to conduct semi-
structured interviews to understand teachers’ perceptions of ICC and integrating into
classroom practice. In order to protect the privacy of the participants, the researcher
created nicknames for the participants, and the following are the nicknames and

personal information of the participants (see Table 3.1).

Table 3.1 Nicknames and personal information of the participants of the semi-

structured interviews

Nicknames Gender Age Years of teaching experience
Rachel Female 25 2
Lily Female 28 3
Emma Female 30 7
Aileen Female 35 10
Lucas Male 45 16

3.3 Research Instruments

Two research instruments were used in this study, questionnaires and semi-

interview questions to answer the two research questions.

3.3.1 Questionnaire

The questionnaire had three parts and it was made on line in the form of a QR
code that is sent to participants via WeChat. The first part was the personal
information section, which consisted of seven questions, including the participant's

gender, age, education, years of teaching experience, attendance in ICC training,
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traveling abroad, and reading cultural books. This section was designed to help the
researcher understand the participants, which also helped the researcher to analyze

the collected data.

The second and third parts used Five-Likert scales (5 = “Strongly Agree”, 4 =
“Agree”, 3 = “Neutral”, 2 = “Disagree”, and 1 = “Strongly Disagree”) to measure
the participants’ ICC perceptions and integration into their classroom practices. here
were 37 items which were adapted from Duisembekova’s (2021) questionnaire in
Part 2; Items 1-10, 11-22, 23-33 and 34-37 covered Byram’s (1997) each ICC
component, that is, attitudes, knowledge, skills, and awareness. Part 3 had 10 items
constructed based on the definition of ICC integration into classroom practices. See

the questionnaire in the Appendix A.

3.3.2 The Questions for Semi-Structured Interview

Semi-structured interviews were used in this study to explain the main data
collected from the questionnaire. According to Wang (2016), in the semi-structured
interview process, the initiative is in the hands of the interviewer, two-way
communication is achieved, and richer, deeper, and more complete information can
be obtained, and the semi-structured interview method facilitates the interviewer to
obtained the information he or she wants more directly and quickly. The researcher
used the following questions in the interviews, which were constructed based on the
results of the analysis of the questionnaire and were an extension and expansion of

the items in the questionnaire (see Table 3.2 and Appendix B).
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Interview Questions

Design Purpose

Personal 1. Gender To know the basic
Information | 2. Age information of the
3. Teaching experience Interviewees.
Attitudes | 4. How often do you learn about other | To find out the
cultures? interviewees’ attitudes
5. What culture are you interested to towards different
learn? cultures.
6. Why do you learn about them?
7. How do you normally acquire To find out if the
Knowledge cultural knowledge? interviewees .hf?lS other
ways of acquiring
cultural knowledge.
8. How often do you have a chance to | To find out whether the
interact with foreigners? interviewees uses skills
Skills 9. Have you experienced any cultural | when communicating
differences during the interactions? If | with English-speaking
yes, how did you deal with it? If no, people.
do you know why?
10. What Chinese cultural aspects do | To find out if the
AWareness you value?. interviewees is able to

11. How do you value other cultures?

Please explain.

value culture.
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Table 3.2 Interview questions (Cont.)

Interview Questions Design Purpose
12. How often do you offer cultural Find out what kind of
activities in your English class? cultural activities the
13. What are those activities? interviewees provides to

14. How do the activities help develop
Integrate ICC

) ] your students’ ICC?
into their : :
15.What culture do you include in
classroom _
) your teaching?
practices.

16. Do you give feedback to students | Find out how often the
on their cultural learning? interviewees gives

feedback to students.

3.3.3 Validation and Reliability of the Questionnaire and Interview

Questions

3.3.3.1 Questionnaire

In order to ensure the scientific validity and accuracy of this study, it was
necessary to test the validity and reliability of the questionnaire. Regarding the
validity of the questionnaire the researcher invited three experts to validate the
questionnaire to find the Index of Item Objective Congruence (I0C). In this study,
each expert evaluated each item in the questionnaire based on three options +1, 0
and -1, which reflected their opinion about the validity of the questionnaire content.
According to Triwong and Meetom (2005), +1 is given when the question is
definitely consistent with the goal, 0 is given when it is uncertain whether the
question is consistent with the goal, and -1 is given when the question is definitely

inconsistent with the goal. According to Mo (2020), the index of item consistency
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for each item must not be lower than 0.5 when the final average result value must be
higher than 0.7 for the item to be recognized and accepted. The final average result
must be higher than 0.7 for the project to be recognized and accepted. After
verification by three experts, there were eight items that were not consistent with the
target (as seen in Appendix D), and the researcher made changes to the questionnaire
based on the suggestions of the three experts. For example, the nouns in the
questionnaire were further clarified, such as “foreigners” were further clarified as
English speakers, and details were added to help the participants understand better,
and the overall average result was 0.83 (see Table 3.3), which shows that the

questionnaire is valid.

Table 3.3 IOC Mean Results

Number Experts Effective score Mean of total
1 Expert 1 0.88 0.83
2 Expert 2 0.87
3 Expert 3 0.75

After modified the questionnaire according to the suggestions of the three
experts, it was necessary to test the reliability of the questionnaire, and the
researcher invited 30 Chinese middle school English teachers from two different
schools to conduct a pilot study; all 30 participants volunteered to participate and all
30 volunteers returned the questionnaire. According to Zhang (2020), the
questionnaire was reliable when the Cronbach’s coefficient reached 0.8. The
researcher analyzed the Cronbach’s coefficient of the 30 returned pilot study
questionnaires used SPSSPRO application and the Cronbach’s coefficient was 0.87

(see Table 3.4), which showed that the questionnaire was reliable.
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Table 3.4 Reliability analysis results

Number of items Sample of sizes Cronbach’ alpha coefficient
47 30 0.87

3.3.3.2 Interview Questions

According to Qu (2006), qualitative research is a research paradigm that uses
interviews followed by textual representations to describe, explain, and understand
social phenomena through logical reasoning, although such research differs in many
ways from quantitative research in terms of research design, data collection, and
research report writing. However, any scientific research requires that the results be
reliable, valid, and consistent with the ethical guidelines of the particular social
context. Therefore, the credibility of the interview questions and the validity of the
research findings must be tested. To ensure the validity of the interview questions,
the researcher constructed the interview questions based on the results of the
questionnaires passed through the IOC. The interview questions were tightly
focused on the topic and reflected the results of the questionnaire. The interview
questions further questioned the results of the questionnaire. Therefore, the

interview questions were valid.

3.4 Data Collection and Research Ethics Approval

Due to the Chinese government’s control of COVID-19, regarding quantitative
data collection, the researcher asked her former teacher to post the online
questionnaire in the form of a QR code to the WeChat group of English teachers in
Yuci Second Middle School on July 14, 2022 and returned on August 1, 2022.Forty-

seven English teachers completed the questionnaire
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Regarding the qualitative data collection, the researcher invited five
questionnaire respondents of different ages and years of teaching experiences to take
part in semi-structured interviews, and by August 30, 2022. Each interview was
conducted in Chinese via voice calls on WeChat about 15 minutes. During the
interviews, the researcher took notes, which were transcribed and sent to the

participants to check the accuracy.

Due to the ethical considerations of the study, a certificate of approval was
obtained from the Research Ethics Review Board of Rangsit University. As shown
in Appendix E. All participants volunteered to participate in the quantitative and
qualitative study, the entire study was anonymous, participants’ identifying
information was not investigated, and their personal privacy was strictly protected

by the investigators.
3.5 Data Analysis

3.5.1 Quantitative Research

Through SPSSPRO, an online data processing and analysis platform, frequency
and percentage were used to analyze the participants’ personal information while
mean and standard deviation for their ICC perceptions and integration into
classroom practices, which were interpreted based on the 5-rating scales in Table

3.5.

A mean value of 4.21-5.00 means that the participants the perceptions of ICC
and integration into classroom practice is very high or positive, means of 3.41-4.20
means that the participants the perceptions of ICC and integration into classroom
practice is high or positive, means of 2.61-3.40 means the participants the

perceptions of ICC and integration into classroom practice is moderate, means of
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1.81-2.60 means that the participants’ perceptions of ICC and integration into
classroom practice is low or negative, and means of1.00-1.80means that the
participants’ perception of ICC and integration into classroom practice is very low or

negative. The final results were presented using both tables and text.

Table 3.5 The 5-Rating Scale Interpretations

5-Rating Scales Descriptive Rating
4.21-5.00 \ery high / Very positive
3.41-4.20 High / Positive
2.61-3.40 Moderate
1.81-2.60 Low /Negative
1.00-1.80 Very low/ Very Negative

3.5.2 Qualitative Data Analysis

Content analysis of the interview data was done through MAXqda, a
specialized software for qualitative data analysis. Firstly, data from the interviews
were translated from Chinese to English and saved in 25 separate files and uploaded
into MAXqda. These files indicated the participants” ICC components and classroom
practices. Secondly, in order to break all data into meaningful units of analysis
(Johnson and Larry 2016), “attitudes”, “knowledge”, “skills”, “awareness”,
“integrating ICC into their classroom practices” were key words for segmenting and

coding. Finally, similar units of these keywords were categorized.
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Research Results

This chapter collates and presents the quantitative results from the

questionnaire and the qualitative results from the semi-structured interviews.

4.1 The Quantitative Results

The number of 47 middle school English teachers of Yuci Second Middle
School participated and completed the questionnaire in order to answer the two
research questions posed in Chapter one. The questionnaire was divided into three
sections: personal information, Chinese middle school English teachers' perception
of ICC, and Chinese middle school teachers' integration of ICC into classroom

practice.

4.1.1 Personal Information

As seen in Table 4.1, there were 8 male participants (17.02%) and 39 female
participants (82.98%) out of 47 participants, with a higher percentage of females

than males.

Table 4.1 Gender

Gender Frequency Percentage
Male 8 17.02%
Female 39 82.98%

Total 47 100%
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As seen in Table 4.2, twenty-one teachers were under the age of 25 (44.68%),

which was the largest percentage. Fifteen teachers were between the ages of 41 and

45 (31.91%). Four teachers were between the ages of 25 and 30 (8.51%), one teacher

(2.13%) was between the ages of 31 and 35. Two teachers (4.26%) were between 36

and 40, 46 and 50 and two others were over 50 years old.

Table 4.2 Age
Age Frequency Percentage
Under 25 years old 21 44.68%
25-30 years old 4 8.51%
31-35 years old y 2.13%
36-40 years old 2 4.26%
41-45 years old 15 31.91%
46-50 years old 2 4.26%
Over 50 years old 2 4.26%
Total 47 100%

As seen in Table 4.3, there were 27 teachers (57.45%) with less than five years

of teaching experience, which was the largest percentage. Five teachers (10.64%)

had 5-10 years of teaching experience, and 15 teachers (31.91%) had 11-15 years of

teaching experience.

Table 4.3 Teaching experience

Teaching experience Frequency Percentage
Less than 5 years 27 57.45%
5-10 years 5 10.64%
11-15 years 15 31.91%
Total 47 100%
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As seen in Table 4.4, there were 39 teachers (82.98%) that had a bachelor's
degree, which was the largest percentage. There were 7 teachers with a master's

degree (14.89%) and 1 teacher with a doctoral degree (2.13%).

Table 4.4 Highest level of education

Highest level of education
] Frequency Percentage
(Including current study)
A bachelor’s degree 39 82.98%
A master’s degree 7 14.89%
A doctoral degree 1 2.13%
Others 0 0%
Total 47 100%

As seen in Table 4.5, only 6 teachers (12.77%) had experience in study abroad;
additionally, specified that three studied in England, two in America, and one in

Australia ranging from one to four years.

Table 4.5 Study abroad experience

Study abroad experience Frequency Percentage
Yes 6 12.77%
No 41 87.23%
Number of peop_le study Country Length of time
abroad experience
England One month
America Four years
6 America Two months
England One year
England Four years
Australia Two years
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As seen in Table 4.6, Only 6 (12.77%) teachers attended ICC related training

and they all specified that joined Training Course on Improving Teachers' ICC for

one month.

Table 4.6 Attending ICC related training

Attending ICC related training Frequency Percentage
Yes 6 12.77%
NO 41 87.23%
Number of people attending ICC o ]
o Name of the training Length of time
related training
Training Course on
\ One month
Improving Teachers’ ICC
Training Course on
4 One month
Improving Teachers’ ICC
Training Course on
. One month
6 Improving Teachers’ ICC
Training Course on
\ One month
Improving Teachers’ ICC
Training Course on
\ One month
Improving Teachers’ ICC
Training Course on
) One month
Improving Teachers’ ICC

Table 4.7 showed that 28 (59.57%) teachers or more than half of teachers read

cultural books. Sixteen teachers read them sometimes, which was the largest

percentage. Seven teachers (25%) often read culture books and 5 teachers (17.86%)

always read culture books. However, there were no teachers who read seldom.
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Reading cultural books Frequency Percentage
Yes 28 59.57%
NO 19 40.43%
Total 47 100%
Frequency of reading
cultural books Frequency Percentage
Sometimes 16 57.14%
Often 7 25%
Yes Seldom 0 0%
Always 5 17.86%
Total 28 100%
No -- 19 40.43%

4.1.2 Chinese Middle School English Teachers' ICC Perception

Based on Byram's (1997) ICC model, the teachers' perceptions of ICC were

measured in four elements: attitudes, knowledge, skills, and awareness.

4.1.2.1 Attitudes

The overall mean of attitudes can be seen in Table 4.8, which was very high ( X=

4.54), which meant they strongly agreed that they were curious and open to the cultures

of English-speaking countries from the Inner Circle, the Outer Circle and the

Expanding Circle and were willing to look positively at their own and others' cultures.

The highest levels of perceptions were respecting people whose cultures are different

from theirs ( X = 4.74), valuing cultural diversity ( X = 4.72) and understanding the

value of cultural diversity ( X = 4.72). In addition, they strongly agreed that they were

open-minded to anyone who speaks English ( X= 4.53), curious about the English-

speaking peoples’ cultures ( X= 4.28), willing to learn from people whose cultural
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orientations differ from them ( X= 4.6), willing to empathize with people whose
cultural backgrounds were different from them ( X= 4.49), and flexible towards other
cultures ( X= 4.45). They also strongly agreed that they always tried to understand the
practices, behaviors, and values of people from other cultures ( X= 4.49) as well as

understand and accept the world view of people who speak English( X= 4.4).

Table 4.8 Attitudes

No. Items Means SD Interpretation

1. I value cultural diversity 4.72 0.713 | \ery positive
I understand the value of cultural

2. | diversity 4.72 0.615 | Very positive
I respect people whose culture

3. differs from mine. 474 0.675 Very pOSitive
I am open-minded to anyone who

4. Speaks Eng“sh 4.53 0.856 Vel’y pOSitive
I am curious about the English- N

5. speaking peoples’ cultures. 4.28 1.097 | \Very positive
I am willing to learn from people

6. whose cultural orientations differ from 46 0.798 \ery positive
me.

| always try to understand the
7 practices, behaviors, and values of 449 0.856 | \ery positive
people from other cultures.

I am willing to empathize with people

8. whose cultural backgrounds differ 4.49 0.882 | Very positive
from me.
| try to understand and accept the
0. Worlt_j view of people who speak 4.4 0.901 | Very positive
English.
10. | 1am flexible towards other cultures. 4.45 0.855 \ery positive
Overall Mean 454 | 0.825 | Very positive
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4.1.2.2 Knowledge

The overall mean of knowledge in Table 4.9 was high ( X= 3.75), which
meant they agreed that they understood their own culture and the English-
speaking peoples’ cultures including history, geography, customs, traditional
habits, lifestyles, behavioral norms, cultural values, literature and arts. The highest
levels of perceptions included being well equipped with their own cultural
patterns ( X= 4.57) and knowing how people from different countries behaved in
various circumstances to communicate better with people from other countries
( X= 4.21). In addition, they knew the similarities and differences between the
English-speaking peoples’ cultures and Chinese culture ( X= 4.19), they were
able to interpret the cultural information ( X= 4.19), analyzed the cultural
information ( X= 4.15), and related the cultural information ( X= 4.15),and they
were knew the cultures of peoples who speak English as a foreign language (e.g.
Thai, Japanese, Korean, Vietnamese) ( X= 4).Finally, participants felt that they
were equipped with cultural patterns in countries where English was a native
language (i.e. American, British, Australia, New Zealand and Canada) ( X= 3.98),
countries where English was a second language (e.g. Singaporean, Filipino,
Nigerian and Malaysian) ( X=3.83), and countries where English was a foreign
language (e.g. Thai, Japanese, Korean, Vietnamese) ( X= 3.85). They were also
knew the cultures of peoples who speak English as a native language (i.e.
American, British, Australia, New Zealand and Canada) ( X= 3.98), the cultures
of peoples who speak English as a second language (e.g. Singaporean, Filipino,

Nigerian and Malaysian) ( X= 3.89).
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No.

Items

Means

SD

Interpretat
ion

11.

I am well equipped with cultural
patterns of my own culture,
which is Chinese

4.57

0.683

Very high

12.

I am well equipped with cultural
patterns in countries where
English is a native language(i.e.
American, British, Australia, New
Zealand and Canada).

3.98

1.032

High

13.

I am well equipped with cultural
patterns in countries where English
is a second language(e.g.
Singaporean, Filipino, Nigerian and
Malaysian).

3.83

1.049

High

14.

I am well equipped with cultural
patterns in countries where English
is a foreign language(e.g. Thai,
Japanese, Korean, Vietnamese).

3.85

1.142

High

15.

| know about the similarities and
differences between the English-
speaking peoples’ cultures and
Chinese culture.

4.19

0.947

High

16.

I know how people from different
countries behave in various
circumstances to have a better
communication with them.

4.21

0.907

Very high

17.

| know the cultures of peoples who
speak English as a native language
(i.e. American, British, Australia,
New Zealand and Canada)

3.98

1.011

High

18.

| know the cultures of peoples who
speak English as a second language
(e.g. Singaporean, Filipino,
Nigerian and Malaysian)

3.89

1.047

High

19.

| know the cultures of peoples who
speak English as a foreign language
(e.g. Thai, Japanese, Korean,
Vietnamese)

1.022

High

20.

| can interpret the cultural
information.

4.19

0.851

High

21.

| can analyze the cultural
information.

4.15

0.955

High

22.

| can relate the cultural information.

4.15

0.932

High
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Table 4.9 Knowledge (Cont.)

No. ltems Means SD Interé)nretatl
Overall Mean 3.75 0.965 High
4.1.2.3 Skills

The overall mean of skills in Table 4.10 was high ( X= 4.1), which meant
they agreed that they had ability to use their cultural knowledge to interpret
different cultural phenomena and to discover new cultural knowledge when
socially interacting with the English-speaking peoples. The highest levels of
perceptions were that they could detect some misunderstandings happening during
the on-going interactions between Chinese and the English-speaking peoples
( X= 4.28) and learn new cultural knowledge of English-speaking peoples when
they interacted with them in English ( X= 4.21). Furthermore, the participants felt
they could contrast communicative behaviors of Chinese and the English-speaking
peoples in social settings (e.g., family, school, office, etc) ( X= 4.13) and sought
opportunities to explore the English-speaking peoples’ cultures outside my
communities ( X= 4.19). In addition, the participants agreed that they could seek
out opportunities to cooperate with the English-speaking peoples ( X= 4.02),
could communicate effectively ( X= 4.02), culturally appropriate way ( X= 4.09),
and in a socially appropriate way ( X= 4.06) with English-speaking peoples. In
terms of access to cultural information, not only can they got information about
the cultures of English-speaking peoples from their own learning (such as
attending 1CC training, reading cultural books, and studying abroad) ( X= 4.06),
but they also have a cultural-specific knowledge of the English-speaking peoples
to socially interact with them ( X= 4.09). Finally, the participants could

communicate well verbally with the English-speaking peoples ( X= 3.96).



Table 4.10 Skills

61

No.

ltems

Means

SD

Interpretation

23.

I can communicate effectively with
the English-speaking peoples

4.02

1.032

High

24.

I can communicate in socially
appropriate ways with the
English-speaking peoples.

4.06

0.987

High

25.

I can communicate in culturally
appropriate ways with the English-
speaking peoples.

4.09

0.974

High

26.

I can get information about the
cultures of English-speaking
peoples from my own learning
(such as attending ICC training,
reading cultural books, and
studying abroad).

4.06

0.987

High

27.

I can communicate well verbally
with the English-speaking peoples.

3.96

1.042

High

28.

I can detect some
misunderstandings happening
during the on-going interactions
between Chinese and the English-
speaking peoples

4.28

0.902

Very high

29.

I can contrast communicative
behaviors of Chinese and the
English-speaking peoples in social
settings (e.g., family, school, office,
etc.).

4.13

1.055

High

30.

| seek opportunities to explore the
English-speaking peoples’ cultures
outside my communities

4.19

0.924

High

31.

I can learn new cultural
knowledge of English-speaking
peoples

when | interact with them in
English

4.21

0.858

Very high

32.

I seek out opportunities to
cooperate with the English-
speaking peoples.

4.02

1.011

High

33.

I have a cultural-specific
knowledge of the English-speaking
peoples to socially interact with
them.

4.09

0.974

High
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No.

ltems

Means

SD

Interpretation

Overall Mean

4.1

0.977

High

4.1.2.4 Awareness

The overall mean of awareness in Table 4.11 was very high ( X= 4.45),

which meant they strongly agreed that they had ability to value cultures of their

own and of the English-speaking peoples’. The highest level of perception was

being well aware of their own culture ( X = 4.54). In addition, they aware of

their own cultural values ( X= 4.49), and aware of the existence of cultural

differences ( X= 4.45). Finally, the participants strongly agreed that they were

also aware of the culture of the English speaking people ( X= 4.32).

Table 4.11Awareness

No. Items Means SD Interpretation
I am well aware of my own
34. culture. 454 0.717 Very hlgh
I am aware of my own cultural
35. values. 4.49 0.777 Very hlgh
I am aware of the existence of _
36. | cultural differences 445 | 0.775 Very high
| am aware of the English-speaking _
Overall Mean 445 | 0.777 |  Very high

4.1.2.5 Conclusion
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As seen in Table 4.12, The participants perceived themselves to be competent
in IC at a very high level ( X = 4.21). Their perceptions of attitudes ( X = 4.54)
and awareness ( X= 4.43) were at a very high level; the other two were at a high

level.

Table 4.12 Conclusion

No. ICC Elements Means SD Interpretation
1 Attitudes 4.54 0.825 \ery positive
2 Knowledge 3.75 0.965 High
3. Skills 4.10 0.977 High
4 Awareness 4.43 0.777 Very high

Overall Mean 4.21 0.886 \ery high

4.1.3 Chinese Middle School English Teachers Integrate ICC Integration

into their Classroom Practices.

From Table 4.13, the overall mean of teachers' integration of ICC in
classroom practices was very high ( X= 4.49). which meant they strongly agreed
that they provided cultural activities and timely feedback in the classroom that
were suitable for their students' learning characteristics, specifically, to foster
positive attitudes toward different cultures, skills in understanding, interpreting,
and discovering the cultures of Chinese and English-speaking peoples, and an
awareness of intercultural uniqueness. The highest levels were that the teachers
provided their students with cultural activities to foster their students’ curiosity
and openness about cultures of English-speaking peoples ( X = 4.53), fostered
their students’ curiosity and openness about their own culture ( X = 4.51),
fostered their students’ willingness to view their own culture and others’

positively ( X = 4.51) and enabled their students to gain Chinese cultural
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knowledge ( X = 4.51). In addition, the participants provided their students with

cultural activities that gained cultural knowledge of the English-speaking peoples

( X=4.45), enabled their students to use their cultural knowledge to interpret

different cultural phenomena ( X= 4.45), equipped them with skills in new

cultural knowledge discovery ( X=

4.49), fostered their students to value their

own culture ( X= 4.49) and the culture of English-speaking people ( X= 4.49).

Finally, the participants were able to provide timely feedback on their students'

cultural learning ( X= 4.49).

Table 4.13 Chinese Middle school English teachers integrate ICC into their

classroom practices

No.

Items

Means |

SD

| Interpretation

| provide my students with
cultural activities to...

foster my students’ curiosity and
openness about their own
culture.

451

0.748

Very high

foster my students’ curiosity and
openness about cultures of
English-speaking peoples.

4.53

0.718

Very high

foster my students’ willingness to
view their own culture and
others’ positively.

451

0.748

Very high

enable my students to gain
Chinese cultural knowledge.

451

0.748

Very high

gain cultural knowledge of the
English-speaking peoples.

4.45

0.775

\ery high

enable my students to use their
cultural knowledge to interpret
different cultural phenomena.

4.45

0.775

Very high

7.

equip them with skills in new
cultural knowledge discovery.

4.49

0.748

\ery high

Table 4.13 Chinese Middle school English teachers integrate ICC into their

classroom practices (Cont.)
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No. Items Means SD | Interpretation
foster my students to value their own _
8. culture. 4.49 0.748 Very hlgh
foster my students to value the )
9. | English-speaking peoples’ cultures. 4.49 0.777 Very high
| provide timely feedback on my _
10. | students' cultural learning. 449 | 0.748 |  Very high
Overall Mean 449 | 0753 | Very high

4.2 The Qualitative Results

The results of semi-structured interviews with 5 English teachers, four females
and one male, showed that one was 25 years old, one was 28 years old, one was 30
years old, one was 35 years old, and one was 45 years old. One had two years of
teaching experience, one had three years, one had seven years, one had ten years,
and one had 16 years. The results helped the researcher understand and interpret all

these ICC components.

4.2.1 Perceptions of ICC

4.2.1.1 Positive Attitudes

The findings of the interviews with the five participants (Rachel, Lily, Emma,
Aileen and Lucas) showed that their attitudes toward different cultures were positive.
They shared their views on the frequency of learning cultures and the types of
cultures. As the following responses show, they go to learn cultures and their choice
of the type of culture to learn is very diverse.

“I usually learn about other cultures once a week” and “I like to learn

about the food culture of each country, because | can learn about the
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climate, geographical location, and even human customs, for example,
England, America, Thailand, and Korea.” (Rachel, personal

communication, August 29, 2022)

“I usually go to other cultures once every half a month” and “I am
interested in American, Russian, French, British, Thai and other

cultures.” (Lily, personal communication, August 29, 2022)

“About once a month, | learn about other cultures” and “I like to
learn about the traditional Chinese culture, but | also like to learn
about the art and festivals of western countries, such as America,
England, France and Italy.” (Emma, personal communication, August

29, 2022)

“Basically once every half a month, if necessary during the teaching
period” and “l am interested in the culture of British, American,
Korean and Japanese people and customs” (Aileen, personal

communication, August 29, 2022)

“Basically, | learn about other cultures every week.” And “lI am
interested in the history and culture of England, America, France,
Russia, and literature.” (Lucas, personal communication, July 17,

2022)

In addition, they also shared their reasons for learning cultures. All five

participants were interested in learning about different cultures and they all agreed
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that learning different cultures had a positive effect on their teaching. The reasons

were:

“The premise of learning and understanding these cultures is because
| need to learn the language, and understanding and learning the
culture will help me to be able to use and understand the language

better.” (Rachel, personal communication, August 29, 2022)

“l learn them mainly because | like them and | am interested in the

culture.” (Lily, personal communication, August 29, 2022)

“I think learning about culture is very rewarding because it helps me
to broaden my horizons and | can pass on cultural knowledge to my

students.” (Emma, personal communication, August 29, 2022)

“Interest and teaching needs.” (Aileen, personal communication,

August 29, 2022)

“Learning about culture helps me to understand a country better so
that I can learn the language better, and secondly it avoids me to have
prejudices about different cultures.” (Lucas, personal communication,

July 17, 2022)

4.2.1.2 Cultural Knowledge
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The results of the interviews with the five participants (Rachel, Lily, Emma,
Aileen and Lucas) showed that they do not have a single way to learn about culture,
they choose to learn by watching movies and TV shows. There were also
participants who chose to learn about different cultures through the Internet and

books.

“I usually watch movies and videos to learn about different local
cultures. Also, interacting with local people is a way | often use to
gain cultural knowledge.” (Rachel, personal communication, August

29, 2022)

“I usually get cultural knowledge from books and the Internet, and
sometimes | also communicate and share with my colleagues around
me to learn together.” (Lily, personal communication, August 29,

2022)

“Watching movies, TV shows or news, or using the Internet.” (Emma,

personal communication, August 29, 2022)

“By reading books and surfing the Internet, such as Baidu, Weibo,

Zhihu, etc” (Aileen, personal communication, August 29, 2022)

“l usually get cultural knowledge through the Internet and book.”

(Lucas, personal communication, July 17, 2022)

4.2.1.3 Skills in Interacted with Foreigners and Dealing with Cultural

Differences
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The results of the interviews with the five participants (Rachel, Lily, Emma,
Aileen and Lucas) showed that they interacted with foreigners once a week and they

needed to communicate with foreign teachers.

“Once a week.” (Rachel, Lily, Emma, Aileen and Lucas, personal

communication, August 29, 2022)

In addition, it is clear from the interviews that the participants are aware of
cultural differences when they are confronted with them, and they are able to deal

with them. And they respect and understand cultural differences

“I have encountered cultural differences, for example, I accidentally
touched the head of a Thai foreign student when | was
communicating with them in college, and this time they would act
very nervous and unhappy, through a period of communication and
study, I learned that Thai people consider the head a very sacred body
part and do not allow others to touch it freely, after understanding it, |
apologized for my previous behavior | apologize for my previous
behavior and will pay attention to this behavior in my future
interactions so as not to cause trouble to others.” (Rachel, personal

communication, August 29, 2022)

“I have experienced cultural differences, for example, when
communicating with Americans, some Chinese gestures are
incomprehensible to Americans or symbolize less friendly meanings,

when | encounter this situation, | will explain the differences between
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the two countries carefully and make my intention clear to avoid
misunderstanding, and then | will adjust my communication style.”

(Lily, personal communication, August 29, 2022)

“Once | met a very enthusiastic American, he would hug to greet me,
which made me feel very shy, because in China we usually shake
hands to show our friendship. | accepted his hug first, but then | told
him that in China we usually shake hands when we meet, and that
Chinese people are very subtle and they are not used to kissing and
hugging as a way of greeting, and he understood after hearing that.”

(Emma, personal communication, August 29, 2022)

“I have encountered, for example, if I offend a foreigner, I will
apologize first and be careful not to repeat the problem next time, and
I will understand the culture in private. If a foreigner acts in a way
that makes me feel uncomfortable, I will remain friendly and explain

to the foreigner.” (Aileen, personal communication, August 29, 2022)

“I respect and understand these cultural differences, and it is because
of these cultural differences that each people's characteristics are

reflected.” (Lucas, personal communication, July 17, 2022)

4.2.1.4 Awareness of Cultural Values of Chinese Culture and of Others
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The results of the interviews with the five participants (Rachel, Lily, Emma,
Aileen and Lucas) showed that they valued Chinese culture. Among the Chinese

culture, traditional culture and customs were the most important to the participants.

“l especially value Chinese food culture, the culture of traditional
Chinese festivals, and the culture of Chinese festivals.” (Rachel,

personal communication, August 29, 2022)

“I value all Chinese culture, for example, Chinese literature, ancient
literature, modern literature, contemporary literature are all my

favorites.” (Lily, personal communication, August 29, 2022)

“| attach great importance to the Chinese traditional culture, such as
the customs of traditional festivals.” (Emma, personal

communication, August 29, 2022)
“The culture of manners, traditional customs, and the culture of
different ethnic groups in China.” (Aileen, personal communication,

August 29, 2022)

“China's history, geography, and ethnicity.” (Lucas, personal

communication, July 17, 2022)

In addition, they value other cultures as well and will volunteer to learn more

about different cultures.

“The premise of valuing other cultures is to respect other cultures.
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The next step is to keep learning about other cultures and to follow

their customs.” (Rachel, personal communication, August 29, 2022)

“To understand and learn with a sincere attitude.” (Lily, personal

communication, August 29, 2022)

“| respecting every culture and doing my best to understand and teach
my students about the best -cultures.” (Emma, personal

communication, August 29, 2022)

“I will use my free time outside of work to learn about the culture.”

(Aileen, personal communication, August 29, 2022)

“First, I will give great respect to other cultures, second, understand
the differences between cultures, and finally, learn more about other

cultures.” (Lucas, personal communication, July 17, 2022)

4.2.2 Cultural Activities and Timely Feedback in Classroom

The findings from the interviews with the five participants (Rachel, Lily,
Emma, Aileen and Lucas) revealed that all of them provided cultural activities in
their classroom practices and all of them would provide cultural activities at least

once a week.

“Once a week.” (Rachel, Lily, Emma, Aileen and Lucas, personal

communication, August 29, 2022)
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Regarding the cultural activities that they use, they all choose to have foreign
classes so that students can interact more directly with English-speaking people and
thus experience different cultures. In addition, they choose to hold different themed
activities, watch movies and films, read books and other ways for students to

experience different cultures.

“The most common activities that would be useful for students would
be to have them listen to and learn British and American songs, watch
British and American movies and lessons from foreign teachers.”

(Rachel, personal communication, August 29, 2022)

“Inviting foreign teachers to teach classes, such as watching movies
and sharing literature from different countries.” (Lily, personal

communication, August 29, 2022)

“For example, the foreign teacher class, the holiday themed activities,
the cultural atmosphere of the holiday, and also organize students to
watch movies and videos.” (Emma, personal communication, August

29, 2022)

“Foreign language classes, watching movies, and reading literature
from different countries.” (Aileen, personal communication, August

29, 2022)

“Organize cultural activities with different themes and organize
students to communicate with foreign teachers.” (Lucas, personal

communication, July 17, 2022)
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Regarding the cultures they include in their teaching, they provide teaching not
only the cultures of the Inner Circle (British, American and Australian) but also of
the Expanding Circle (Russian, Italian, Mexican, Japanese and Korean) inside and

outside the class every week.

“Britain, America and Australia.” (Rachel, personal communication,

August 29, 2022)

“Britain, America, Russia, Italy and Japan. | would let students watch
more British and American books or movies because I think it would
be more useful for them.” (Lily, personal communication, August 29,

2022)

“Britain, American and Japan.” (Emma, personal communication,

August 29, 2022)

“Britain, American, Korea, Mexico, Australia and Japan.” (Aileen,

personal communication, August 29, 2022)

“Britain and America. | think British and American culture is more

useful for students.” (Lucas, personal communication, July 17, 2022)

In addition, the cultural activities enhanced by the participants actually helped
students learn about culture, such as traditional festivals through songs, traditional
folklore through films and books, and improved communication skills through
exchanges with foreign teachers, for example. These activities even enhance

students' enthusiasm for learning and their tolerance of different cultures.
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“Students can learn about the culture of British and American
countries by listening to and learning English songs. And through
independent learning, students will have a deeper understanding and
memory of another culture, and will help them think better about the
cultural differences between countries. The tutorials allow students to
learn about different cultures and how to communicate with people
from different cultures in the most intuitive and convenient way.”

(Rachel, personal communication, August 29, 2022)

“Foreign language classes can stimulate students' passion for learning
and develop their communication skills. Watching film and television
works and sharing exchange sessions with famous foreign literature,
art works are the most vivid materials to understand a nation's culture
in terms of customs, social relations, and the state of that nation's

psyche.” (Lily, personal communication, August 29, 2022)

“Students learn and accept the differences between Western and
Chinese cultures through the process of learning, comparing, and
feeling in a foreign classroom, improving their acceptance and
cultural knowledge.” (Emma, personal communication, August 29,

2022)

“By learning about some foreign cultures, students' curiosity is
stimulated and they have the ability to learn on their own and open
their eyes to the world in a more colorful way. In addition, the

foreign classes also help students to develop their communication
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skills.” (Aileen, personal communication, August 29, 2022)

“By arousing students' interest in culture through games and
acquiring knowledge about different cultures, students develop their
discovery skills and thus promote their awareness of cultural
uniqueness. And the foreign class not only exercises students'
communication skills, but also allows them to develop a positive
attitude towards different cultures as they get along with friendly

foreign teachers.” (Lucas, personal communication, July 17, 2022)

From the interviews, it is clear that the participants all give students feedback
on their learning and believe that learning feedback is necessary. Learning feedback

is not only helpful for teachers' teaching, but also for students' learning progress.

“Students can learn about the culture of British and American
countries by listening to and learning English songs. For example, by
learning the song We wish you a Merry Christmas, students can learn
that Christmas is the New Year in Western countries. And through
independent learning, students will have a deeper understanding and
memory of another culture, and will help them think better about the
cultural differences between countries. The tutorials allow students to
learn about different cultures and how to communicate with people
from different cultures in the most intuitive and convenient way.”

(Rachel, personal communication, August 29, 2022)

“Foreign language classes can stimulate students' passion for learning

and develop their communication skills. Watching film and television
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works and sharing exchange sessions with famous foreign literature,
art works are the most vivid materials to understand a nation's culture
in terms of customs, social relations, and the state of that nation's

psyche.” (Lily, personal communication, August 29, 2022)

“Students learn and accept the differences between Western and
Chinese cultures through the process of learning, comparing, and
feeling in a foreign classroom, improving their acceptance and
cultural knowledge.” (Emma, personal communication, August 29,

2022)

“By learning about some foreign cultures, students' curiosity is
stimulated and they have the ability to learn on their own and open
their eyes to the world in a more colorful way. In addition, the
foreign classes also help students to develop their communication

skills.” (Aileen, personal communication, August 29, 2022)

“By arousing _students' interest -in culture through games and
acquiring knowledge about different cultures, students develop their
discovery skills and thus promote their awareness of cultural
uniqueness. And the foreign class not only exercises students'
communication skills, but also allows them to develop a positive
attitude towards different cultures as they get along with friendly

foreign teachers.” (Lucas, personal communication, July 17, 2022)



Chapter 5

Discussion, Conclusion and Recommendation

This chapter discusses and summarizes the results of the research. It also

provides the limitations of the study, and the recommendations for future research.

5.1 Discussion

Byram’s (1997) ICC model which included attitudes, knowledge, skills, and
awareness to measure Chinese English middle school teachers' ICC perceptions
because it aligned with the ICC guided by the Chinese Ministry of Education (2013)
in that they must have: 1) positive attitudes towards other cultures; 2) cultural
knowledge or an understanding of their own culture and of others; 3) skills in
interacting with foreigners and dealing with cultural differences; and 4) awareness of
cultural values of Chinese culture and of others. Other cultures covered history,
geography, customs, traditional habits, lifestyles, behavioral norms, cultural values,
literature and arts of the English-speaking peoples from the three concentric circles
Kachru (1985) conceptualized, i.e. the Inner Circle (countries where English is used
as a native language), the Outer Circle (countries where English is used as a second
language), and the Expanding Circle (countries where English is used as a foreign
language). The degrees of their perceptions of ICC varied because of the assumption
from the compulsory courses they took and passed at the university as well as those
self-improvements (i.e. reading cultural books, experiences in studying abroad and
attendance in related ICC trainings) they chose to do in their free time. They may or

may not integrate ICC into their classroom practices.
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5.1.1 RQ1: To what extent did Chinese teachers of English at Yuci Second

Middle School perceive their own ICC?

To a very high extent, the Chinese English teachers perceived that they had the
ability to understand and respect the excellent cultural traditions of other countries,
communicating and interacting with people from different cultural backgrounds, and
adapting to the needs of China's social, economic, and technological development
and international interaction studied and defined by Chinese Ministry of Education
(2013, P.1). In particular, they thought that they obtained very positive attitudes
towards other cultures and that they were very well aware of the value of Chinese
culture and other cultures. The qualitative findings showed that other cultures they
appeared to value to learn in their free time included the cultures of the Inner Circle
(British and American) and the Expanding Circle (Japanese, Korean and Thai) rather

than the ones of the Outer Circle.

However, the teachers did not see their cultural knowledge of their own culture
and of other sand their skills in interacting with foreigners and dealing with cultural
differences were as high as their attitudes toward other cultures and awareness of the
value of different cultures. These results were parallel with the assumption that
Chinese teachers of English possessed ICC required by the Chinese government, but
they differed from studies by Xu (2018) and Tu (2020). The former explored 51
teachers in Wanzhou District, Chongging and found that their ICC was at a
moderate level because three of them studied abroad; many were not active to
expose themselves to other cultures; fewer self-improved their ICC. The latter
examined 120 teachers in Huanggang City, Hubei Province and discovered that they
had a low level of ICC because teaching English was more focused than teaching the

culture, and their daily teaching tasks with heavy workload consumed their precious
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time to want to develop their ICC.

The teachers’ overall ICC perceptions in this study were at a very high level
may be because they read cultural books in their leisure time (59.57%), studied
abroad (12.77%) and attended ICC-related training (12.77%), supported by the
qualitative results which also gave other insightful details about activities that may
cultivate and develop their own ICC, i.e.watching news, movies and television
programs, and surfing the Internet. The school as a key model middle school in
Shanxi Province with advanced teaching facilities and a good teaching environment

for them may also provide them with an opportunity to develop ICC.

5.1.2 RQ2: To what extent did Chinese teachers of English ICC integration

into their classroom practices at Yuci Second Middle School?

To a very high or large extent, the Chinese English teachers integrated ICC into
their classroom with cultural activities and timely feedback suitable for their
students' learning characteristics in order to develop their students’ positive attitudes
toward different cultures, knowledge of Chinese and English-speaking peoples'
cultures, interpreting and discovering skills, and developing an awareness of
intercultural uniqueness.in line with the qualitative findings, the teachers provided
activities about not only the cultures of the Inner Circle (British, American and
Australian) but also of the Expanding Circle (Russian, Italian, Mexican, Japanese
and Korean)inside and outside the class every week such as holiday themes,
watching movies and videos and sharing books. While the activities about the
cultures of the Outer Circle were not focused, the teachers placed a more emphasis
on teaching British and American cultures which were viewed to be the language

variants significant in the history of English development in China as Standard
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English, a guarantee of intercultural communication through other English variants
(Zheng, 2019). In addition, giving feedback about their students’ learning outcomes
was a must. These results fulfilled the Chinese government’s policy requiring
Chinese English middle school teachers to develop their students’ ICC by means of
teaching different cultures in the classroom (Zhong, 2020). The results differed from
studies by Liang (2019) and Li (2019) in that they only reported on teachers' ICC
integration into classroom practices as an important factor to influence students' ICC,
but they did not further investigate what activities and what cultures they used and

what experiences and/or opinions they had about the intercultural teaching.

5.2 Conclusion

This study used explanatory sequential mixed methods to explore the extent to
which Chinese English teachers perceived their ICC and integrated it into classroom
practices. Forty-seven teachers purposively recruited from Yuci Second Middle
School in Shanxi assessed their ICC through a questionnaire; then five of them
voluntarily participated in semi-structured interviews. To a very high extent, they
thought they had the ability to understand and respect the excellent cultural
traditions of other countries, communicating and interacting with people from
different cultural backgrounds, and adapting to the needs of China's social,
economic, and technological development and international interactions. They also
thought they integrated ICC into classroom teaching to a very high extent, providing

cultural activities and timely feedback to their students.

The qualitative findings supported the teachers' high degrees of ICC
perceptions and integration into classroom practices and additionally supplemented
with their personal beliefs that learning about others’ cultures was necessary and

spending their free time on reading cultural books, watching news, movies and
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television programs, and surfing the Internet to learn about cultural differences was
their own personal choices. As a result, they knew how to deal with cultural
differences and how to value cultures of their own and of others. More importantly,
they provided their students with culturally diverse activities and timely feedback.
The current situation of teaching different cultures as an integral part of the English
curriculum at the target school appeared to change from the sole focus of the British
and American cultures to the cultures of English-speaking peoples particularly in

these two concentric circles, the Inner Circle and Expanding Circle.

5.3 Limitation and Recommendation

Although positive results were obtained, the study had two limitations. First,
the study was conducted in only one middle school in one region of China, so the
results lacked generalizability. Second, the study investigated Chinese English
teachers' ICC perceptions and integration into classroom practices from the teachers'

perspective, but not from the students' perspective, which may be biased.

For future research, the same study replicated in other middle schools in
different parts of China is recommended. Investigating the extent to which middle
school students perceive their ICC and acquire it in the English classroom is also

recommended.

For research practice, middle schools in other regions of China can promote
their Chinese English teachers’ positive attitudes toward developing their ICC and

teaching it in their classroom.
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Questionnaire (jA1#)

Hello, my name is Zhaoyu Yan, and | am a student in M.Ed. Program in
Bilingual Education and English Teaching, Suryadhep Teachers College, Rangsit
University. The questionnaire is not a test, but it is a part of my graduate study. Your
answers to this survey will be used only for my study of Chinese English teachers'
perceptions of intercultural communicative competence (ICC) and its integration
into classroom practice, and they will be kept confidential. Thanks very much for
your assistance.

TRGF, FMIERE S, & A2 SRR A, AR XGEHE
BB XA G IHEA LN, R AR I — . R EZ
W HR T A FE b [ SE BUM  #5 SCA A PREETT (ICCO KA Rl N PR & SE Bk

HIfEOL, PR R . 3R H RO R F Bl

PART 1: Personal Information (FA S &)

Please choose the answer based on your personal information. iFH4E %K AN1E
BIEFE R

1. Gender 4%: Male 55 O Female %0

2. Age F#%: Under 25 yearsold 25 % L~ O 25-30 years old 25-30 ¥ Q

31-35yearsold 31-35% Q 36-40 years old 36-40 % O

41-45 yearsold 41-45 % QO 46-50 years old 46-50 ¥ O
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Over 50 years old 50% A 0
3. Teaching Experience %425

Less than 5 years /> F540 5-10 years 5-104:0Q  11-15 years 11-150
4. Highest Level of Education (Including current study) f &% CEIFEELEE) -

A bachelor’s degree (A%) O A master’s degree (Wf742) Q

A doctoral degree (ffi+) O

Other H:Ah Q (please specify 17 EL 4435 B )

5. Study Abroad Experience fF4h > 2 Jfj: Yes 20  NOHQ

roe

If your answer is yes, please specify the country ISR /R 1 [H12: &%, 155 H B AK

e and the length of your stay AR/ ER T Z A

6. Attending ICC Related Training ICCAHCE:JIZM5: Yes2Q  NOKO

If your answer is yes, please specify the name of the training 20 54k i) [51 25 2 &

i\ 5 I 4R and the length of your training

attended FIRZ N T £ A




7. Reading cultural books % ¢ T 324k +45: Yes & Q NO 75 Q0
If your answer is yes, please specify the frequency of your reading :
NSRRI R 2R A 1 UL IR D 2 AT R

Sometimes A} O Often £% A Seldom /> QA  Always &2 O
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PART 2: ICC perception for Chinese Middle school English teachers. (4 E 4]

FEEBUTN T 1CC B4

Please choose how much you disagree or agree with the given statements.
(1=strongly disagree, 2=disagree, 3=uncertain, 4=agree, 5=strongly agree). 15 i%&+¢
WAEZ R EAFESFE S e rbEE. =FEEARE, 2=AFR, 3=4
WE, 4=[F=, 5=9FH [FE)

Item %k H 112345
1. I value cultural diversity. & FE L 1L 2 FEE .
2. | understand the value of cultural diversity. &

B i A2 B A

3. I respect people whose culture differs from

mine. F % H A SRAF AN .

4. I am open-mindedto anyone who speaks

English. X E (] Y98 A9 AT IRESE .

5. I am curious about the English-speaking
peoples” cultures. FXF PFIETEHI N B SIS b7

6. I am willing to learn from people whose cultural
orientations differ from me. R JE & 7 8 L AL B ) 5

HAFFINF

7. | always try to understand the practices,

behaviors, and values of people from othercultures. 3%
SR B R H HAR SO N HIEGE . 47 D9 Ay
B




8. I am willing to empathize with people whose

cultural backgrounds differ from me. & & 53 4b iy
SERAF RN

9. | try tounderstand and accept the world view of
people who speak English. il I BEMF I+ e 2 o815
HUPNERNIER T

10. | am flexible towards other cultures. &%} At
A EAE RiEE.

11. I am well equipped with cultural patterns of my
own culture, which is Chinese. FAR & i 2 1 H i)
AR, Wl R E S

12. I am well equipped with cultural patterns in
countries where English is a native language(i.e.

American, British, Australia, New Zealand and
Canada). & x%F PLIETE N REE Y B 2K 1 S04 R 1R
TP SR (RISEE L JeE o BORNIE. Hrh = A
2R .

13. I am well equipped with cultural patterns in
countries where English is a second language(e.qg.
Singaporean, Filipino, Nigerian and Malaysian). 3%} DA
JEIE N AR S B E A SR A 1R I 1 42

Camgrns A FEERFE N T8 HRE A FI 5ok 7
A s
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14, I am well equipped with cultural patterns in
countries where English is a foreign language(e.g. Thali,
Japanese, Korean,Vietnamese). 3 X LABE1E Jy ZhE f1)
E R A AR ESE CGnERE A HA
A FEEAL BEAD .

15. I know about the similarities and differences

between the English-speaking peoples’ cultures and
Chinese culture. 3118 9435 E % AR SO

AL Z TR 57 7] o

16. I know how people from different countries

behave in various circumstances to have a better
communication with them. 3% &0 >k E A [H E XK A
TER PG OU T PRI,  DUE S04 T3 4T 58 4 78

i

17. I only know the cultures of peoples who speak
English as a native language (i.e. American, British,
Australia, New Zealand and Canada). & X %11 DL 9515
NEEE R ROGRISCAE (RISEE . 2R . ORI
FoREAINELRD .

18. I only know the cultures of peoples who speak
English as a second language (e.g. Singaporean,
Filipino, Nigerian and Malaysian) . 3% H i 40 s 154E
NG IR E R RIGRRSC G N JERE =
A~ JEHFNEAFNESRPEIEAD
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19. I only know the cultures of peoples who speak

English as a foreign language (e.g. Thai, Japanese,
Korean,Vietnamese). 3 08 40 S8/ A AME 1 R
GRScA CnZeE AN BHAN, EEAN. e
N s

20. | can interpret the cultural information. & 7] BA
RS B

21. | can analyze the cultural information. 3% 7] DL 43
Pz B

22. | can relate the cultural information. 1] DL+

CALAE B AR K

23. I can communicate effectively with the English-
speaking peoples.3& i] LA &5 Hh 5 i 515 1 N 47 52
it

24. I can communicate in socially appropriate ways
with the English-speaking peoples. % 1] LA i & 4=
(177 5 U SEE I N AT A

25. I can communicate in culturally appropriate
ways with the English-speaking peoples. 37 LA SC Ak,
b 7 S BESE RN BTSSR

26. I can get information about the cultures of
English-speaking peoples from my own learning (such
as attending ICC training, reading cultural books, and

studying abroad). AT LA H © %% 2] (nZhn ICC
Bl RSB EEA B R 5D e A CUE
RO SCAL IS B
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217. I can communicate well verbally with the
English-speaking peoples. ¥ 7] DL 5 318 [ 52 i A\ it
1T R SR AR

28. I can detect some misunderstandings happening

during the on-going interactions between Chinese and
the English-speaking peoples.3& AJ DA & B A [ Fl %
TEE RN R 8 IEAE AT B B e A ) — iR

fiet

29. I can contrast communicative behaviors of
Chinese and the English-speaking peoples in social
settings (e.g., family, school, office, etc.). 3k 7] LAXT L
o [ N R SiE [H X NAEAL 3R R (5K E .

B IAEE) BIZRIT A

30. | seek opportunities to explore the English-

speaking peoples’ cultures outside my communities. 3%
TR BIRRIIAEALX LA 5 15 RO ST
.

31. I can learn new cultural knowledge of English-

speaking peoples when | interact with them in English.
AT LAE B )y rhay ) i B 5N R B8 SO R

32. | seek out opportunities to cooperate with the
English-speaking peoples. ¥ F-#&k Ml & 5 FEEFE KA
X (A

33. I have a cultural-specific knowledge of the
English-speaking peoples to socially interact with them.

FRAE ST T 18 [ 2N AT 45 1) SCARRTR
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34. 1 am well aware of my own culture. FR4R i 2% 3

FHIE H SRl

35. | am aware of my own cultural values. 3 = 11 2|

HH DHS RO E

36. I am aware of the existence of cultural

differences F& = 11 2 A 2 FAFAE M

37. I am aware of the English-speaking peoples’
cultures. e =S e N Y e

103
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PART 3: Chinese Middle school English teachers integrate ICC into their
classroom practices. (F1 B #UHH 1CC RIARE L)

Please choose how much you disagree or agree with the given statements.
(1=strongly disagree, 2=disagree, 3=uncertain, 4=agree, 5=strongly agree). 15 i%&+¢
WAEZ R EAFESFE S e rbE. =EEARE, 2=AFR, 3=4
e, 4=FIE, 5=k )

Items %5 H 1123415

I provide my students with cultural activities to...
TR AR ATES o

1. foster my students’ curiosity and openness
about their own culture. %3 TR )54 % B T A1
A O AT U

2. foster my students’ curiosity and openness

about cultures of English-speaking peoples .57 37 5 1
S A0 DT [ ZROCA R G o A TR

3. foster my students’ willingness to view their

own culture and others’ positively. 55 7= & 1 224 B
i B O S ) s

4. enable my students to gain Chinese cultural
knowledge. i & 11 22 22 3RAG o [ SCAL AT

5. gain cultural knowledge of the English-speaking
peoples. 33 94 B XN RIS ATR




6. enable my students to use their cultural

knowledge to interpret different cultural phenomena.fs#
FRH =7 A BN A I ARAT T A SO R TR AR A 7] F) 3C
WIS .

7. equip them with skills in new cultural
knowledge discovery AT H 2 A B SCAL R

Hifig.

8. foster my students to value their own culture. 1%
FRMFAEMA S
9. foster my students tovalue theEnglish-speaking

peoples’ cultures. 3 7= A FAE M il B R A KK
P

10. | provide timely feedback on my students'
cultural learning. Fxy &7 A= (1) S A 2 ) $R A R IsF ) I

iz
/[‘:j'_\‘ o
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1. Gender

P -

2.Age

RS

3.Teaching experience

EVE A ET R

4. How often do you learn about other cultures?

IR AT 8] IR At ST 2

5. What culture are you interested to learn?

R0 2 S A ARG R ?

6. Why do you learn about them?

WAt L T el ?

7. How do you normally acquire cultural knowledge?

PRI R AT IR A AR ?

8. How often do you have a chance to interact with foreigners?
RIS A L2 5 4 B AT ?

9. Have you experienced any cultural differences during the interactions? If yes,
how did you deal with it? 1f no, do you know why?

AR RS, R AR =5 RA, R ER R ? n SR
A, URENE 5 R G 7

10. What Chinese cultural aspects do you value?

A AR L e AR T ?

11. How do you value other cultures? Please explain.

PRan iy EAR AR SO AL ? 15 AR

12. How often do you offer cultural activities in your English class?
IR AT [ SEE PR IR B SR 2) ?

13. What are those activities?
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XETEB A A2

14. How do the activities help develop your students’ ICC?

X LETE BN AT 5 Bl e s AR i 1CC ) 2

15.What culture do you include in your teaching?

(NINEZ Eol SRR /R A

16. Do you give feedback to students on their cultural learning?

PR XS 22 A B SO 22 2T 2 7 I ?
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STC 4800/0520

10 June 2022

Subject: Invitation for you to be our IOC (Ttem Objective Congruence) expert

Dear Dr. Boonsri Cheevakumjorn,

Our student, Miss Zhaoyu Yan student number 6305252, who has already completed her
coursework and thesis proposal defense on 26 April 2022, Her research title is “FExploring
Intercultural Communication Competence (ICC) Perception and Integration into Classroom
Practices of Chinese English Teachers at a Chinese Middle Scheol in Shanxi.”. Currently, she is

in the stage of collecting and analyzing data.

Miss Zhaoyu Yan has finished designing her research instruments. Thus, the college would like

to invite you to validate these instruments. The package has been attached herewith.
[ truly appreciate your kind support in this matter and hope that you will accept my invitation.

Sincerely yours,

A Kt

Malivan Praditteera, Ed.D.
Dean
Suryadhep Teachers College

Rangsit University
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STC4800/0519
10 June 2022

Subject: Invitation for you to be our [OC (Item Objective Congruence) expert

Dear Asst. Prof. Dr. Somruedee Khongput,

Our student, Miss Zhaoyu Yan student number 6305252, who has already completed her
coursework and thesis proposal defense on 26 April 2022, Tler research title is “Cxploring
Intercultural Communication Competence (ICC) Perception and Integration into Classroom
Practices of Chinese English Teachers at @ Chinese Middle Schasl in Shanxi.”. Currently, she is

in the stage of collecting and analyzing data.

Miss Zhacyu Yan has [inished designing her research instruments, Thus, the college would like

to invite you to validate these instruments. The package has been attached herewith.
I truly appreciate your kind support in this matter and hope that you will accept my invitation.

Sincerely yours,

. 4{’ ‘ /{ﬁﬁ'/\

Malivan Praditteera, Ed.D.
Dean
Suryadhep Teachers College

Rangsit University

www.rsuuc.th
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Dear Expert,
AN INVITATION FOR VALIDATION OF RESEARCH INSTRUMENT

| wish to invite you to validate the following research instrument: questionnaire and
semi-structured interview questions. This is to enhance a successful study on the
topic:Exploring Intercultural Communication Competence (ICC) Perception and
Integration into Classroom Practices of Chinese English Teachers at a Chinese
Middle School in Shanxi.

Please find below the research objectives, operational definition of key terms,
directions, research plan and the instrument.

Research Objectives:

The objectives are to explore:
The objectives are to explore:

1) ICC perception of Chinese English teachers at a Chinese Middle School in
Shanxi; and
2) ICC integration into classroom practices.

Operational Definitions of Key Terms:

1. ICC Perception:

ICC perception refers to Chinese English teachers’ personal views on ICC which
consists of four elements: attitude, knowledge, skills, and awareness.

1) Attitude refers to Chinese English teachers' curiosity and openness about
the English-speaking peoples’ cultures and willingness to view their own
culture and others’ positively (Byram, 1997, p.50).The English-speaking
peoples are those from the Inner Circle, the Outer Circle and the
Expanding Circle.

2) Knowledge refers to Chinese English teachers' understanding of their
own culture and the English-speaking peoples’ cultures including history,
geography, customs, traditional habits, lifestyles, behavioral norms,
cultural values, literature and arts (ibid, p.51).

3) Skills refers to Chinese English teachers' ability to use their cultural
knowledge to interpret different cultural phenomena and to discover new
cultural knowledge when socially interacting with the English-speaking
peoples.(ibid, pp.37-38).
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4) Awareness refers to Chinese English teachers' ability to value cultures of
their own and of the English-speaking peoples’(ibid, p.53).

2. ICC integration into classroom practices:

ICC integration into classroom practices means Chinese teachers of English

integrate ICC in the classroom with cultural appropriate activities and timely

feedback suitable for their students’ learning characteristics for the following

purposes:

1) developing their students' positive attitudes toward different cultures.

2) Enabling their students to gain cultural knowledge of Chinese and of the
English-speaking peoples.

3) Developing their students' interpreting and discovering skills.

4) developing their students' awareness of intercultural uniqueness.

Research Plan

The questionnaire is the primary research instrument for the study. The first part is
about the participants’ personal information. The second part was adapted from
Duisembekova’s (2021) work to meet the first research objective. It consists of
36items. Items 1-10 measure the attitude, items 11-20 measure the knowledge,
items21-30 measure the skills, items30-36 measure the awareness. The third part
was constructed based on the definition of ICC integration into classroom practices
to meet the second objective. Semi-structured interviews will be used after data
analysis of the questionnaire to help the researcher interpret and understand the
results.

Direction:

Please tick (v") the item that corresponds to your opinion towards content validity.
Rate +1, if the item clearly matches the stated objectives.

Rate 0, if the item is unclear or unsure whether it meets the stated objectives.

Rate -1, if the item does not match the stated objectives.

Thank you as | anticipate your support.

Zhaoyu Yan
Researcher



ITEM OBJECTIVE CONGRUENCE (10C) FOR THE QUESTIONNAIRE

Part 1: Personal Information
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ITEMS

EXPERT’S

REVIEW

+1

0

-1

1. Gender: Male d Femaled

2. Age: Under 25 years old 1 25-30 years old 4
31-35yearsold 1 36-40 yearsold U
41-45 years old 4 46-50 years old 4
Over 50 years old U

3. Teaching Experience:
Less than 5 yearsld 5-10 years 4 11-15 years 4
16-20 years More than 20 years O

4. Highest Level of Education (Including current study):

A bachelor’s degree LA master’s degree LA doctoral degreeld
OtherQ (please specify )

5. Study Abroad Experience: Yes U No U

If your answer is yes, please specify the country
and the length of your stay

6. Attending ICC Related Training: Yes U4 No O

If your answer is yes, please specify the name of the training
and the length of your training attended

7. Reading cultural books: Yes U No U

If your answer is yes, please specify the frequency of your reading.
Sometimesd Oftend UsuallydAlwaysUd
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whose cultural backgrounds differ from me.

The four EXPERT’S
elements of ITEMS REVIEW
ICC +1 |0 -1
1. I value cultural diversity.
2. I understand the value of cultural
diversity.
3. I respect people whose culture differs
from me.
4. I am open-minded to foreigners who
speak English.
5. I am curious about the English-
Attitude speaking peoples’ cultures.
6. I am willing to learn from people
whose cultural orientations differ from me.
7. I tolerate other cultures.
8. I am willing to empathize with people

9. I understand foreigners’ worldviews.

10. I am flexible towards other cultures.
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The four
elements of
ICC

ITEMS

EXPERT’S
REVIEW

+1

0

-1

Knowledge

11.

I am well equipped with cultural patterns
of my own culture, which is Chinese.

12.

I am well equipped with cultural patterns
of British and American cultures.

13.

I know about the similarities and
differences  between the English-
speaking peoples’ cultures and Chinese
culture.

14.

| know how people from different
countries behave in various
circumstances to have a better
communication with them.

15.

I only know the cultures of peoples who
speak English as a native language (i.e.
American, British, Australia, New
Zealand and Canada)

16.

| only know the cultures of peoples who
speak English as a second language (e.g.
Singaporean, Filipino, Nigerian and
Malaysian)

He.

I only know the cultures of peoples who
speak English as a foreign language (e.g.
Thai, Japanese, Korean,Vietnamese)

18.

| can interpret the cultural information.

19.

I can analyze the cultural information.

20.

| can relate the cultural information.
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The four EXPERT’S REVIEW
elements of ITEMS +1 [0 -1
ICC
21.1 can communicate effectively with the
English-speaking peoples.
22. | can communicate in socially appropriate
ways.
23.1 can communicate in culturally
appropriate ways.
24.1 can get information about the English-
speaking peoples’ cultures.
25. | can communicate well verbally with the
English-speaking peoples.
26.1 can identify some misunderstandings
happening in interactions  between
Skills Chinese and the English-speaking

peoples.

217.

| can contrast communicative behaviors
of Chinese and the English-speaking
peoples in social settings (e.g., family,
school, office, etc.).

28.

| seek opportunities to explore the
English-speaking peoples’ cultures
outside my communities.

29.

I can discover new cultural knowledge of
the English-speaking peoples.

30.

| seek out opportunities to cooperate with
the English-speaking peoples.




120

The four
elements of ICC

ITEMS

EXPERT’S REVIEW

+1

0

-1

Awareness

31.

| have a cultural-specific knowledge of the
English-speaking peoples.

32.

| understand my own cultural identity

33.

| understand my own culture.

34.

| am aware of my own cultures.

35.

I am aware of the cultural differences.

36.

| am aware of the English-speaking
peoples’ cultures
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Part 3: Chinese Middle school English teachers integrate ICC into their
classroom practices.

ICC EXPERT’S
integrati | The four ITEMS REVIEW
oninto | elements of Jlf 0 -1
classroo ICC

m
practices

| provide my students with cultural
activities to...

Chinese 1. foster my students’ curiosity and
English openness about their own culture.
teachers

choose 2. foster my students’ curiosity and
cultural Attitude openness about cultures of English-
speaking peoples .

activities
o 3. foster my students’ willingness to view
develop hei lture and others” positivel
their their own culture and others” positively.
students’ 4. enable my students to gain Chinese
'ChC_'“ cultural knowledge.
their
classroo Knowleagg 5. gain cultural knowledge of the English-
m speaking peoples.
practices -
that are 6. enable my students to use their cultural
appropri knowledge to interpret different cultural
ate for Skills phenomena.
their 7. equip them with skills in new cultural
students' knowledge discovery.
learning 8. foster my ‘students to value their own
character culture.

isti [
stics Awareness 9. foster my students to value the English-

speaking peoples’ cultures.

Timely 10. | provide timely feedback on my
feedback students' cultural learning.

General Remarks

Signature
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10C OF QUESTIONNAIRE

NO. Items Expertl | Expert2 | Expert3 | Average | Congruence
Part 1: Personal Information

1. Gender +1 +1 +1 1 Congruence

2 | Age +1 +1 +1 1 Congruence

3 | Teaching +1 +1 +1 1 Congruence
Experience:

4 | Highest Level of +1 +1 +1 1 Congruence
Education
(Including current
study)

5 | Study Abroad +1 +1 +1 1 Congruence
Experience

6 | Attending ICC +1 \ +1 1 Congruence
Related Training

7 | Reading cultural +1 1, 4 1 Congruence
books

Part 2 :1CC perception for Chinese Middle school English teachers

1 | I'value cultural +1 +1 +l 1 Congruence
diversity.

2 | lunderstand the +1 +1 +1 1 Congruence
value of cultural
diversity.

3 | I respect people L +1 o 1 Congruence
whose culture
differs from me.

4 | 1 am open-minded +1 w1 0 0.6 Congruence
to foreigners who
speak English.

5 | I'am curious about T 0 +1 0.6 Congruence
the English-
speaking peoples’
cultures.

6 | lam willing to +1 +1 +1 1 Congruence
learn from people
whose cultural
orientations differ
from me.

7 | I tolerate other +1 0 0 0.33 Incongruence
cultures.

8 | lam willing to +1 +1 +1 1 Congruence

empathize with
people whose
cultural
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backgrounds differ
from me.

| understand
foreigners’
worldviews.

+1

+1

0.6

Congruence

10

I am flexible
towards other
cultures.

+1

+1

0.33

Incongruence

11

I am well equipped
with cultural
patterns of my own
culture, which is
Chinese.

+1

+1

+1

Congruence

12

I am well equipped
with cultural
patterns of British
and American
cultures.

+1

1

0.6

Congruence

13

I know about the
similarities and
differences
between the
English-speaking
peoples’ cultures
and Chinese
culture.

o

0.33

Incongruence

14

I know how people
from different
countries behave in
various
circumstances to
have a better
communication
with them.

+1

+1

+1

Congruence

15

I only know the
cultures of peoples
who speak English
as a native
language (i.e.
American, British,
Australia, New
Zealand and
Canada)

+1

+1

+1

Congruence
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16

I only know the
cultures of peoples
who speak English
as a second
language (e.g.
Singaporean,
Filipino, Nigerian
and Malaysian)

+1

+1

+1

Congruence

17

I only know the
cultures of peoples
who speak English
as a foreign
language (e.g. Thai,
Japanese, Korean,
Vietnamese)

+1

+1

+1

Congruence

18

I can interpret the
cultural
information.

il

e

0.6

Congruence

19

I can analyze the
cultural
information.

+1

+1

0.6

Congruence

20

| can relate the
cultural
information.

+1

0.33

Incongruence

21

| can communicate
effectivelywith the
English-speaking
peoples.

il

b .

0.6

Congruence

22

I can communicate
in socially
appropriate ways.

+1

+1

0.6

Congruence

23

I can communicate
in culturally
appropriate ways.

+1

+1

0.6

Congruence

24

| can get
information about
the English-
speaking peoples’
cultures.

+1

0.33

Incongruence

25

| can communicate

+1

+1

+1

Congruence
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well verbally with
the English-
speaking peoples.

26

| can identify some
misunderstandings
happening in
interactions
between Chinese
and the English-
speaking peoples.

+1

+1

+1

Congruence

27

| can contrast
communicative
behaviors of
Chinese and the
English-speaking
peoples in social
settings (e.g.,
family, school,
office, etc.).

+1

+1

0.6

Congruence

28

| seek opportunities
to explore the
English-speaking
peoples’ cultures
outside my
communities.

+1

+1

+1

Congruence

29

I can discover new
cultural knowledge
of the English-
speaking peoples.

+1

+1

+1

Congruence

30

| seek out
opportunities to
cooperate with the
English-speaking
peoples.

+1

+1

+1

Congruence

31

I have a cultural-
specific knowledge
of the English-
speaking peoples.

+1

+1

0.6

Congruence

32

| understand my
own cultural

+1

+1

+1

Congruence




127

identity

33

| understand my
own culture.

+1

0.33

Incongruence

34

| am aware of my
own cultures.

+1

0.33

Incongruence

35

I am aware of the
cultural
differences.

+1

+1

0.6

Congruence

36

I am aware of the
English-speaking
peoples’ cultures

+1

0.33

Incongruence

practices.

Part 3: Chinese Middle school English teachers integrate ICC into their classroom

| provide my
students with
cultural activities
to...

foster my students’
curiosity and
openness about
their own culture.

+1

+1

+1

Congruence

foster my students’
curiosity and
openness about
cultures of English-
speaking peoples .

y L

+1

Wl

Congruence

foster my students’
willingness to view
their own culture
and others’
positively.

+1

+1

+1

Congruence

enable my students
to gain Chinese
cultural knowledge.

+1

+1

+1

Congruence

Gain cultural
knowledge of the
English-speaking

+1

+1

+1

Congruence
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peoples.

enable my students
to use their cultural
knowledge to
interpret different
cultural
phenomena.

+1

+1

+1

Congruence

equip them with
skills in new
cultural knowledge
discovery.

+1

+1

+1

Congruence

foster my students
to value their own
culture.

+1

+1

+1

Congruence

Foster my students
to value the
English-speaking
peoples’cultures.

+

+1

0.6

Congruence

10

| provide timely
feedback on my
students' cultural
learning.

+1

+1

+1

Congruence
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. ; COA. No. RSUERB2022-070
e
Certificate of Approval
. y By
Ethics Review Board of Rangsit University
COA. No. COA. No. RSUERB2022-070
Protocol Title Exploring Intercultural Communication Competence (ICC) Perception

and Integration into Classroom Practices of Chinese English Teachers
at a Chinese Middle School in Shanxi.

Principle Investigator ZHAOYU YAN

Affiliation Suryadhep Teachers College, Rangsit University
How to review Expedited Review
Approval includes L. Project proposal

2. Information sheet
3. Informed consent form
4. Data collection form/Program or Activity plan

Date of Approval: 1 July 2022
Date of Expiration: 1 July 2024

The prior mentioned documents have been reviewed and approved by Ethics Review
Board of Rangsit University based Declaration of Helsinki, The Belmont Report, €IOMS Guideline
and International Conference on Harmonization in Good Clinical Practice or ICH-GCP
N

N N
/ \.
Signalure...,.;u.f’.'.'ff! ...............

{Associate Professor Dr. Paan Kanchanaphum)

Chairman, Ethics Review Board for Human Research

Ethics Review Board of fangsit University, 5th loor, Arthit Qurairet Bulding (Bidg.t} Ranesit University
Tel 0-2791-5728 Emait: rsuethicsgrsu.ac.th
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Place of birth

Education background

Address

Email Address

133
Biography

Zhaoyu Yan
07 November 1997
Chengde/Hebei China

Yinchuan College of China University of

Mining and Technology, China

Bachelor of Chinese Language and Literature,
2020

Rangsit University, Thailand

Master of Education in Bilingual Education

and English Language Teaching, 2022

52/347 Muang-Ake Phaholyotin Road, Lak
Hok, Muang, Pathum Thani 12000, Thailand

503106343@qq.com



	Titlepage

	Acknowledgements
	Abstract
	Contents
	Chapter 1
	Chapter 2
	Chapter 3
	Chapter 4
	Chapter 5

	Reference
	Appendix
	Profile


