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This experimental study aimed to enhance Thai kindergarten 3 (K3) students’ ability
to apply eighty Chinese words they learned in their kindergarten 1 and 2 in speaking as well
as their confidence in Chinese speaking through the implementation of task-based language
teaching (TBLT). A one group pretest-posttest design was implemented to investigate a
sample group of 14 students at a trilingual school in Bangkok, the number of which was
obtained through convenience sampling. The first hypothesis was tested using four
instruments including a 16-week lesson plan from May to September, 2022, Chinese speaking
tests, weekly assessments, and video records of the whole teaching and learning processes for

the purpose of inter-rater reliability. Observational data obtained from the video records were

also used to test the second hypothesis. Data were analyzed using paired-t test. The results of
the first hypothesis confirmed that TBLT affected the students’ Chinese speaking skills
positively with a significant difference of .000 (P<0.05) and that game-based tasks allowed
them to speak more Chinese. Data analyzed by a frequency distribution supported the second
hypothesis; TBLT affected their confidence in speaking Chinese gradually and positively as
evidenced by their active responses to the researcher as their teacher and discussions with
their group members, their enthusiasm for doing different tasks, their willingness to ask the
researcher for help and assist others during the lessons they liked, and their performance in
tasks that suited them. These findings revealed that TBLT enabled the K3 students in the
present context to use the Chinese vocabulary they learned previously to express themselves
verbally and meaningfully with confidence. The implementation of TBLT for K2 and K3

students at the target school was also recommended.
(Total 137 pages)

Keywords: Task-based language teaching, Chinese speaking skills, Confidence; Thai
kindergarten students

Student’s SIgNAtULE .......cevereevirerieireneeeeee e Thesis AdViSOr’s SIZNAULE ......cevverereireeirierreieeeeeiee e



iii

Table of Contents

Page
Acknowledgements i
Abstracts ii
Table of Contents iii
List of Tables v
List of Figures vii
Chapter 1 Introduction 1
1.1 Background of the Study 1
1.2 Content of the Study 3
1.3 Significance of the Research Problem 6
1.4 Research Objectives 9
1.5 Research Hypotheses 9
1.6 Conceptual Framework 9
1.7 Definitions of Key Terms 10

1.8 Significance of Research 11

Chapter 2 Literature Review 12
2.1 The Definition of Task-based Language Teaching 12

2.2 The Development of Task-based Language 14

Teaching

2.3 Children Language Ability Development 23

2.4 Related Studies 29

Chapter 3 Research Methodology 34
3.1 Research Design 34

3.2 Population and Samples 34

3.3 Research Instruments 35

3.4 Validity and Reliability of Research Instruments 74



Chapter 4

Chapter 5

References

Appendices
Appendix A

Appendix B
Appendix C
Appendix D
Appendix E
Appendix F

Biography

Table of Contents (continued)

3.5 Research Ethics Clearance
3.6 Data Collection
3.7 Data Analysis

Research Results

4.1 The Quantitative Results

Conclusion and Recommendations

5.1 Discussion

5.2 Conclusion

5.3 Recommendations

Certificate of Research Ethics Approval and
Consent Letters for the School, Students and
Parents.

Letters of Invitation for the IOC Experts
Chinese Speaking Test

Video Recordings

The Raw Data of the Weekly Assessment
The Raw Data of the Observations

v

Page
76
76
77

79
77

85
85
89
90

91

97
97

102
105
106
107
121

137



Tables
2.1
2.2
3.1
3.2
33
34
3.5
3.6
3.7
3.8
3.9

3.10
3.11
3.12
3.13
3.14
3.15
3.16
3.17
3.18
3.19
3.20
3.21
3.22
3.23
3.24

List of Tables

The Definitions of Task

The Development of TBLT

The Topics and Vocabulary of 16-week Lesson Plan
Lesson Plan 1

Lesson Plan 2

Lesson Plan 3

Lesson Plan 4

Lesson Plan 5

Lesson Plan 6

Lesson Plan 7

Lesson Plan 8

Lesson Plan 9

Lesson Plan 10

Lesson Plan 11

Lesson Plan 12

Lesson Plan 13

Lesson Plan 14

Lesson Plan 15

Lesson Plan 16

Chinese Speaking Test Format

Chinese Speaking Test Rubric

Weekly Assessments for Each Lesson

Observations for Students’ Learning Behaviors in Each Lesson
IOC Results of Research Instruments

Interpreting Criteria of Learning Results
Interpreting Criteria of Learning Behaviors Characterizing

Confidence

Page

12
15
36
39
41
43
45
47
48
50
52
54
56
58
59
61
63
65
66
70
71
72
73
75
77
78



vi

List of Tables (continued)

Page
Tables

4.1 Chinese Speaking Pre-test and Post-test Scores 79
4.2 Paired Samples Statistics 80
4.3 Paired Samples Correlations 80
4.4 Paired Samples Test 81
4.5 The Score of Each Lesson 82
4.6 The Frequency of Student’ s Learning Behaviors Characterizing 83

Confidence in Each Lesson



vii

List of Figures

Page
Figures
1.1  Conceptual Framework 9

2.1 Willis’ (1996) TBLT Model for Young Language Beginners 20



Chapter 1

Introduction

This chapter introduces background and context of the study, significance of the
research problem, research objectives, research hypotheses, conceptual framework and

definitions of key terms, as well as significance of research undertaken in this study.

1.1 Background of the Study

With the establishment of the world's first "Seoul Confucius Institute" in 2002,
based on the report of Sun (2021), the number of Confucius Institutes and schools that
offer Chinese language and culture courses around the world has increased, and the
trend of Chinese internationalization has become stronger. By the end of 2020, more
than 180 countries in different continents have carried out Chinese education, more
than 70 countries have included Chinese in their national education systems, and the
number of foreigners learning Chinese has exceeded 20 million. Since January 25,
2021, Chinese has officially become the official language of the United Nations World

Tourism Organization.

Thailand is one of those 70 countries where Chinese has become a prominent
foreign language. Yao (2019) mentioned that, as friendly countries with close relations,
China and Thailand have increasingly frequent exchanges and common development
of economy, foreign trade, and tourism. In 1998, the Ministry of Education of
Thailand announced that Chinese would become one of the foreign language subjects
for the university entrance examination. In 2001, Chinese was incorporated into the
basic education system, and Chinese courses were gradually offered in primary and
secondary schools throughout the country. Chinese Level Test known as HSK,

Business Chinese Test (BCT), Youth Chinese Test (YCT), and other Chinese



proficiency examinations were also set up in various places. Thai students actively
applied for the examination, and Chinese was gradually accepted and studied by the
Thai people.

According to the statistics provided by the Ministry of Education of Thailand, Fu
(2021) reported that more than 2,000 primary and secondary schools in Thailand
currently offer Chinese courses, and the number of students learning Chinese in
schools exceeds 1 million, ranking first in the world. From 2006 to 2019, after more
than 10 years, there were 16 Confucius Institutes in Thailand, becoming one of the
countries with the most intensive Confucius Institutes and the fastest development of
Chinese teaching in the world, which was affirmed by the Thai government and
welcomed by the people. Presently, Chinese has become the second largest foreign
language other than English in Thailand, and learning Chinese is popular, especially
among young Thai children. Li (2021) points out that not only primary and secondary
schools, but also a large number of Thai kindergartens offer Chinese courses to
students. More than 60% of all Thai learners of Chinese are kindergarten and primary

school students. This confirms a growing demand for Chinese proficiency in Thailand.

The current trend to learn Chinese in Thailand has a growing demand for Chinese
teachers in Thailand, thus many international and private kindergartens have set up
Chinese courses, which are taught by native and non-native Chinese teachers. In
Bangkok, several Chinese courses for kindergartens has become the core course with
focus on YCT Chinese teaching. The YCT content encourages students to cultivate
their listening, speaking, reading, and writing abilities, to pass the corresponding
Chinese proficiency test and to lay a good foundation for Chinese learning in primary
and secondary schools in the future. Take one school in Bangkok as an example,
Klomkleo Kindergarten, where the researcher used to teach Chinese for one year in
2019. Most children aged 5 and 6 would pass listening, speaking, and reading skills
for the Youth Chinese Test level 1 (YCT-1), which means they can recognize 80
required Chinese vocabulary, and can communicate in simple Chinese with Chinese
people. The reason may be that students at this school learn Chinese in the classroom

at least five hours a week and that teachers use a syllabus based on YCT Chinese.



1.2 Context of the Study

The trend of learning Chinese of YCT as a core course at Thai kindergartens
includes Plengprasiddhi Sailom Kindergarten where the researcher has taught since
December 2020. The school offers three language programs which include Thai,
English and Chinese for kindergarten 1 (K1), kindergarten 2 (K2) and kindergarten 3
(K3) with the aims to improve their standard of early childhood education to match the
modern international level. The first goal is to ensure successful developmentally
appropriate learning and achievement in mathematics and reasoning, language and
communication, the arts, science and nature, and physical development. The second
goal is to help each student build the social and emotional skills that will be needed to
successfully integrate into society. The school also encourages the students to master
all language skills — reading, listening, speaking, writing, and talking — and to
subsequently use it in their daily lives to expand their thinking under the teaching of

the three language programs, which are Thai, English and Chinese.

Following the school’s course syllabus, in regard to Thai language program, the
students have a one-hour Thai language lesson per day, taught by a native Thai teacher
who will be another homeroom teacher in the class. Following the goals of Thai
program, the K3 students are expected to master all language skills such as reading
Thai texts, dictating Thai vocabulary, telling Thai stories, as well as some basic life

lessons, social experiences and the moral code before entering elementary school.

Concerning the English program, the students have a one-hour English lesson per
day, taught by a native English teacher, as their homeroom teacher, who
communicates with the students only in English. Following the goals of the English
program, the K3 students are expected to master all language skills such as
recognizing and reading English sentences and conversations, spelling English

vocabulary and communicating with others in their daily lives.

The students need to learn Chinese one hour a week. At the school there are

three Thai Chinese teachers as homeroom teachers who communicate with the



students in Chinese and Thai. The researcher, as a native Chinese “walking teacher”
who would go to teach the K1, K2, and K3 students in their respective classrooms
only for the allocated lesson time. Unlike learning Thai and English, the students only
learn Chinese one hour a week with their homeroom teacher and walking teacher.
Moreover, most of the students at Plengprasiddhi Sailom Kindergarten are Thai, thus
they need to learn Thai as their first language for an hour per day, learn English as
their second language for one hour per day, and learn Chinese as their third language
for one hour per week. Accordingly, Thai or English is used as a medium of
instruction in the Chinese class because they have already acquired these two
languages and can understand the instructions well. In the researcher’s classes, she

only uses English to teach because she cannot speak Thai.

For the teaching content of the Chinese program, the school has chosen the book
“YCT Standard Course 1™ to assist all the K1, K2, and K3 students to acquire the basic
Chinese language skills of YCT-1, which is an international standardized Chinese
language proficiency test for young foreign learners’ reading and listening skills. The
book contains 8 topics with 80 Chinese vocabulary of YCT-1, taught for an entire
academic year to mainly assist the students in passing the test. Seventy vocabulary
covering 6 topics and classroom language expressions were taught in the first term and
these would be taught again in the second term along with 10 new vocabulary of two

other topics.

Following the school’s goals of the Chinese program, at the end of KI, the
students would be in the stage of preproduction that the learners are in the silent period,
they don’t say the words and need a lot of language input around other people, thus the
K1 students have some comprehension of the Chinese language, are able to recognise
the flashcard pictures and say the correct Chinese word for the image shown, and
lastly nodding “yes” or “no” during the Chinese class. At the end of K2, the students
would be in the stage of early production that the learnes have limited comprehension
and produce one or two words, thus the K2 students have limited comprehension of
Chinese, can respond to a few words and do the activity by using keywords in Chinese

class. After learning Chinese from the same book for two years in their K1 and K2, at



end of K3 the students are expected to pass YCT-1 (mastering 80 commonly used
words and related simple grammar in Chinese with the ability to study further) or
reach the stage of speech emergence (having both basic Chinese listening
comprehension and oral Chinese skills with a few errors in grammar and

pronunciation).

However, from the researcher’s personal experience in teaching during December
2020, and March 2021, K3 students could not apply the 80 Chinese vocabulary they
learned in their K1 and K2 to express themselves verbally and meaningfully in the
Chinese class. They also looked bored and lacked confidence, perhaps because the
teaching method the researcher used to help them learn Chinese speaking was
translation from Chinese to English. In this situation, English was the medium of
instruction in the classroom as she did not know Thai. The students did not have
enough chance to practice their Chinese speaking skills because the researcher could
not pay enough attention to help improve their Chinese speaking skills. In line with
Jiang (2019, p.1), Thai learners aged between 5 and 6 are normally enthusiastic and
lively with a strong desire to express and show practical ability. However, they can
easily lose concentration in class if their teacher adopts a simple language teaching of
translation method; and lose their interest to learn Chinese and their confidence to

speak Chinese.

In addition, young learners like K3 students have a natural ability to learn a
second language or a new language, as pointed out by Jiang (2019), where they begin
to consciously cultivate their independence and ability to explore real world learning
with great enthusiasm. When learning another language, they try to “search their
previous language using experience for ways to act in the foreign language” (Cameron,
2001, p.39). Task-based learning (TBL) as a teaching method or task-based language
teaching (TBLT) proposed by Willis (1996), is central to a communication task, a
goal-oriented activity where students use their learned target language knowledge to
accomplish a real outcome through listing, ordering and sorting, solving a problem,
doing project or sharing and comparing experience (pp.23-27). It can be suitable for

K3 students who are naturally curious and enthusiastic in learning something new,



since it is seen as a practical compromise between spontaneous language acquisition
and goal-directed language teaching for them to explore the world and work with
peers (Van den Branden, Van Gorp & Verhelst, 2009). Their anxiety can be lower;
their confidence in speaking skills can be gradually improved right from the start of

the pre-task stage to the end of language focus stage (Subekti, 2020).

1.3 Significance of the Research Problem

With the mentioned shortcomings in the researcher’s current workplace, TBLT
can be a practical teaching method to enhance the learners’ Chinese speaking skills
and confidence in speaking the language, because it is a way to promote student-
centered approach and support "learning by doing" for kindergarten learners, using the
target language in the process of performing tasks in the class. This encourages them
to communicate with their classmates, build self-confidence and have interest in
language use in the real world. A study by Du and Zhou (2001) confirmed that the
model of completing tasks in the classroom allowed learners in a trilingual education
context in the Philippines to participate actively, which resulted in better learning
outcomes and higher satisfaction. The main reason was that trilingual learners as
bilinguals have an advantage over monolinguals in learning a third language since they
already have knowledge of their first language and a second language when they learn

the third language.

In this study, Willis’ (1996) TBLT model was adopted as a treatment. The model
had three stages: pre-task, task-cycle and language focus. In the pre-task stage, the
researcher introduced the topic the students learned in this class by using pictures,
video or song and explained how to do the tasks to catch the students’ interest. In the
task-cycle stage, the researcher explained more about the sets of tasks and guided the
students to do the task planning and report until they could do it by themselves and
gave them positive feedback. In the language focus stage, the researcher guided them
to identify and classify the Chinese sentences they learned that day, taught them some
classroom expressions they used in the class and guided them to do the language

practice by role play, a display, and story-telling. During the process of each stage, a



Chinese Thai teacher is an assistant to help the students understand what they need to
do; and the students were allowed to use the Thai language when they were doing the
tasks. In addition, the researcher walked around the classroom to provide help in the

target language and encourage the students to help each other.

According to Subekti (2020), the model can help reduce young learners’ anxiety
and improve their confidence in language speaking skills right from the beginning in
the stage of pre-task. They can be more confident in speaking the target language as
they speak more in the following stages of task-cycle and language focus. A study in
China where Wang and Liu (2020) used Willis* (1996) TBLT model to teach English
as a foreign language, revealed the findings that TBLT was suitable for young students
to learn the language and could cultivate their interest and satisfaction in learning it.
TBLT not only improved the young learners’ ability of learning the target language,
but also established their confidence for communication in their speaking abilities,

similar to Subekti’s (2020) argument.

Research recommendations by Wang and Liu (2020) were also adopted to design
the lesson plan in this study. They suggested that it was important to help the students
understand the requirements and results of the task in the first stage and give the
students more time to plan how to do the report in front of the class. This was
fundamental to the second stage, in which the students needed to, not just present, but
plan to do the task and then present their report to the class. The teacher needed to
walk around the groups to monitor and provide them with help in the process of
completing the task, while ensuring the students did not always only speak in their
native language during the task. After reporting the task, the teacher needed to
highlight important linguistic features and provide the students with an activity to
practice the target language they learned in the class. More importantly, in the third
stage, the teacher needed to correct the students’ language mistakes before doing

another practice.

Related studies conducted in different countries (e.g. Mohammad & Behroz,

2010; Hanif, 2018; Azlan, 2019; Bone et al., 2019; Seanghai et al., 2020)



confirmed that TBLT can help learners improve their English speaking skills.
However, the studies about using TBLT to improve learners’ Chinese speaking skills
and confidence are rare. For example, in America, game tasks gave the best teaching
results among other tasks, namely role play and handmade for primary school students
to encourage them to speak Chinese and have fun with Chinese learning (Ding, 2018).
In Korea, university (Gu, 2017) and primary school students (Jo, 2019) were
encouraged to speak Chinese and enjoyed completing the activities of different topics
because they liked the topics being taught and were given more time to practice
speaking Chinese, which built up their confidence. Zou and Ning (2020) conducted
their study with primary school students in Hungary; and Ma (2021) with international
college students in China. They had the same suggestions, that when preparing lesson
plans and designing tasks for the beginner level of oral Chinese teaching, it was
important for teachers to consider their students’ learning abilities and characters, as
well as teaching materials or content of the book so as to keep them engaged in all the

learning stages.

In Thailand, past studies (e.g., Guo, 2019; Xie, 2019; Yao, 2019; Jiang, 2019; Lin,
2019) reveal the importance of using appropriate teaching methods to enhance Thai
kindergarten students’ Chinese speaking skills; and once they improve the skills, they
feel confident. There are not many studies applying TBLT to improve Thai students’
Chinese speaking skills. In fact, research with kindergarten students as subject is rare.
For example, Zhang (2019) found that TBLT could make classroom teaching more
interesting and catch Thai university students’ attention in the class, and it could
improve their Chinese oral skills. Chen (2019) examined TBLT to make Thai primary
school students more interested in tasks in Chinese class and give them more chances
to speak the language. Therefore, as a native Chinese teacher at Plengprasiddhi Silom
Kindergarten, a trilingual education school for kindergarten students, the researcher
was interested in applying Willis’ (1996) TBLT model in her K3 Chinese classroom
during semester 1/2022, from May 16 to September 2.



1.4 Research Objectives

To investigate the way in which TBLT affected the following:
1) Thai K3 students’ Chinese speaking skills.
2) Thai K3 students’ confidence in speaking Chinese.

1.5 Research Hypotheses
This study hypothesizes that:

1) TBLT can affect K3 students’ Chinese speaking skills positively.

2) TBLT can affect K3 students’confidence in speaking Chinese positively.

1.6 Conceptual Framework

This experimental research is based on Willis’ (1996) TBLT model, used to
design the lesson plans; and as the treatment to affect K3 Thai students’ Chinese
speaking skills and confidence in speaking Chinese. The three sequential stages of
TBLT were implemented to help Thai K3 students use the Chinese vocabulary they
learned in their K1 and K2 to express themselves verbally and meaningfully. The
researcher controlled TBLT as an independent variable, and the students’ Chinese
speaking skills and confidence in speaking Chinese as dependent variables shown in

Figure 1.1.

Students’ Chinese speaking skills
(dependent variable)

TBLT
(independent variable)

\ Confidence in speaking Chinese

(dependent variable)

Figure 1.1 Conceptual Framework
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1.7 Definitions of Key Terms

Task-based Language Teaching

Task-based language teaching refers to a teaching method which is central to
goal-oriented activities students use their learned target language knowledge to
accomplish a real outcome through listing, ordering and sorting, solving a problem,

doing a project or sharing and comparing their experience.

Chinese Speaking Skills

Chinese speaking skills refer to K3 Thai students’ ability to use Chinese
vocabulary they learned in K1 and K2 to express themselves verbally and
meaningfully with six topics adopted from this textbook YCT Standard Course 1 for
their first semester: personal information, body parts, family members, dates, places,

and animals.

Confidence

Confidence means a state in which the K3 students are sure of all aspects of
themselves or are certain of their abilities in speaking Chinese. Active responses to the
researcher, paying attention to how to do the task enthusiastically, active discussion
with group work, willingness to ask for help and giving help to their peers, active
report on the tasks, willingness to correct their mistakes, and cheerfulness to do the
practice characterize their confidence in each stage. In the stage of pre-task, the
students show their confidence when they respond to the researcher actively as they
understand the topic (active responses to the researcher), and they pay attention to or
observe how the researcher does the task with enthusiasm (paying attention to how to
do the task enthusiastically). In the stage of task-cycle, the students continue to show
their confidence when they discuss with peers in the group actively because they
understand how to do the task (active discussion with group work), and they ask for

teachers’ help or peers’ help without hesitation or willing to help other peers
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(willingness to ask for help and giving help to other peers), and report the tasks
actively by raising their hand (active report on the tasks). In the stage of language
focus, if the students correct their language mistakes guided by the researcher with
willingness (willingness to correct their mistakes), and practice the main task
cheerfully, they show their confidence to complete the task (cheerfulness to do the

practice).

Thai Kindergarten 3 Students

This refers to K3 students who were enrolled in Plengprasiddhi Sailom

Kindergarten during May and September, 2022.

A Trilingual Education School

The trilingual education school refers to Plengprasiddhi Sailom Kindergarten,

which is a trilingual education school located in Bangkok.

1 .8 Significance of Research

This research can be significant for Plengprasiddhi Sailom Kindergarten and
teachers of Chinese in Thailand. For the kindergarten, the researcher could supply a
16-week lesson plan based on Willis” (1996) model for K3 students to improve their
Chinese speaking skills and confidence in speaking Chinese. For teachers of Chinese
at Thai kindergartens, this study can serve as a reference for using TBLT to teach the
students who are in kindergarten levels to enhance Chinese speaking skills and boost
their confidence, and it also gives some suggestions about the implementation of

TBLT in the classroom.



Chapter 2

Literature Review

This chapter reviews the literature for the present studies of task-based language
teaching (TBLT), it includes the definition, the development, children language ability

development, and related studies.

2.1 The Definition of Task-based Language Teaching

This study is based on the task-based language teaching (TBLT) theory, which
has been used in many research studies with different terms referring to the same
theory. For example, Han (2014), Hanif and Halim (2018), Nurul, Sakinah and Melor
(2019), Nadi and Ozcan (2020), and Ma (2021) used task-based teaching, task-based
instruction, task-based learning, and TBLT. In this study, TBLT is used as it is easy to
understand and show that the researcher would prefer to use this teaching approach,
which is based on the given task being done during the language teaching. For this
reason, it is important to understand the meanings of the term ‘task’. (For the meaning
of ‘tasks’ refer to Table 2.1 below). Chen (2019) defines TBLT as a task-centered
way to organize language teaching and emphasizes the importance of tasks. There are

some researchers who define the task in different ways as shown in Table 2.1.

Table 2.1 The Definitions of Task

Researchers Definitions of Task

The task is the different social activities that people do
Long (1985) every day in life. The activities such as borrowing a book,

writing a letter, shopping, or booking a room, require processes
of communication in order to complete the tasks in the real

world.
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Table 2.1 The Definitions of Task (Cont.)

Researchers Definitions of Task

The task is the activity in the classroom, in which the
learners need to follow the information from the teacher, using
Prabhu (1987) | their existing knowledge to think and then get the result. In the
process of completing the task, the teacher needs to control and

manage the time.

The task is a communicative activity that the learners need
to process, express, and use the target language. He proposes that
the students need to focus on the expression of language
Nunan (1989) | meaning, not the language form, and that the task is also a
complete communicative behavior which has a beginning,

process and ending.

Willis (1996) The task is a goal-oriented activity where students use their
learned target language knowledge to accomplish a real outcome
through listing, ordering and sorting, solving a problem, doing

the project or sharing and comparing experiences (pp.23-27).

Yan, Fu, and The task is the activity designed to interest the students
Wang (2018) | according to their age, interests, and cultural background,
allowing them to work in groups in real and meaningful

situations and to learn the target language by doing tasks.

All of the above-mentioned researchers emphasize the students-centered teaching
way and encourage the students to complete tasks according to their own specific
knowledge. It can be said that the task can be defined as an activity and a way to
encourage the students to complete the tasks by using the target language to achieve a
real outcome, focusing on the language meaning and expression. It is comprehensive
and similar to the researcher’s idea to design the goal-directed activities as the task and
to encourage her K3 students to have more opportunities to speak Chinese when they
are doing the tasks. TBLT in this study is defined similarly to the study by Willis
(1996), which is central to goal-oriented activities where students use their learned

target language knowledge to accomplish a real outcome through listing, ordering and
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sorting, solving a problem, doing project or sharing and comparing experience (pp.23-

27).

2.2 The Development of Task-based Language Teaching

As a new theory, TBLT emerged in 1980, and it has been developed by different
scholars influenced by these main theories, communicative language teaching (CLT),

constructivism and second language acquisition (SLA).

Pradhu (1980), in one of his experiments with the communicative approach in
Bangalore, South India, can be seen as the first person to attempt to use tasks as a
classroom design unit. This experiment gave rise to the prototype of task-based
classroom teaching and sparked widespread interest in the second language teaching

community.

The theory of TBLT was then further developed. Nunan (1989) conducted the
model design of task utilisation in communication teaching classes which included
task goal, the input of task, detail of activity, the role of teachers and students, and the
environment in the classroom. He also emphasized that tasks should be closely
connected with real life, and the teaching activities involved by teachers should be
closely connected with students' daily life, and paying more attention to the

communication process of language.

TBLT was continually being developed from theory into practice. TBLT became
a true pedagogy, beginning with Willis (1996), who divided the implementation of
tasks into three stages: pre-task, task cycle, and language focus, providing teachers a
model with theoretical guidance and step-by-step suggestions for implementing TBLT
in the classroom. With the development of TBLT, Ellis (2003) combined second
language research with second language teaching, summarized and sorted out the
theories and research on TBLT in second language acquisition from multiple
perspectives. Recently, Chen (2019) found that TBLT has attracted widespread

attention in language teaching, and there are many scholars in many parts of the world
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conducting their studies on the use of TBLT in language teaching from various

perspectives shown in Table 2.2.

Table 2.2 The Development of TBLT

Researchers Development of TBLT
TBLT emerged 1980, Pradhu

(1980) conducted a communicative
method experiment in Bangalore, South
Pradhu (1980) India, where he assumed that students
could learn a language by completing
tasks;  and proved this idea with
experimental results. This experiment
produced the beginnings of TBLT.

The theory of TBLT was further
developed. Nunan (1989) defined TBLT

as a communicative task that was a
Nunan (1989) classroom activity that required students
to use the target language to understand,

explain, practice, use or communicate.

TBLT was continually being
developed from theory to practice.
Willis (1996) proposed a TBLT model,
Willis (1996) which divides the task into three stages:
pre-task, task-cycle, and language focus.
The model provides a theoretical basis

and teaching mode for teachers to

implement TBLT in the classroom.
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Table 2.2 The Development of TBLT (Cont.)

Researchers Development of TBLT

More attention was paid to TBLT
by the language teaching community.
Ellis (2003) Ellis (2003) combined second language
research with second language teaching,
and proposed a new model of TBLT
which included three stages: pre-task,

during-task, and post task.

TBLT has gathered widespread
Chen (2003) attention in language teaching.

TBLT, as a theory, is influenced by Communicative Language Teaching (CLT).
CLT, a language teaching approach, as Duff (2014) defines it, emphasizes
communicating with others as being the foremost goal. CLT has several core
principles such as developing the learners’ confidence, fluency, strategies, and
autonomy in L.2. Past studies (e.g. Prabhu, 1987; Willis, 1996; Long, 1981; Ellis, 2003;
Xi, 2019) show that cultivating communicative competence is the ultimate goal of
language teaching in CLT, and that the CLT approach is divided into a strong version;
and a weak version. The strong version proposes that learners develop their
communicative competence in language communication, and excludes any explicit
language teaching such as grammar teaching. The weak version proposes the learners
develop their communicative competence by using any language teaching method,
including grammar teaching, and that a communicative activity is just one of the ways

to teach.

TBLT, as a kind of communicative approach of CLT, also developed the theory
of CLT in language teaching. Chen (2018) concludes that in comparison with CLT,
TBLT pays more attention to the goal and result of the task by pre-task, task-cycle and
language focus. Furthermore, that it cultivates students’ ability of using target
language to communicate and solve problems, and that learning the target language is

by doing the task which is related the real life. Therefore, TBLT is more specific on



17

the goal of teaching and learning in L2 teaching, by providing a clear task to do and
evaluation of the students’ reporting of the task in the stage of language focus. It can

thus be said that TBLT developed CLT.

TBLT is influenced by the Constructivism Learning Theory, which is an
educational psychology theory put forward by a Swiss psychologist, Piaget (Song,
2013). He believes that cognition is constructed based on the learners’ existing
knowledge and experience, which is then called “Constructivism”. It is student-
centered, and the teacher is the helper, manager, and organizer in the process of
teaching. He also holds that the learners take the initiative to build a new knowledge
system in the existing knowledge system, constantly adjusting and reconstructing in
the learning process, and learn together as a learning community in different

environments such as conversation, situation, and cooperation.

In TBLT, the learners use their existing knowledge to gather new information and
knowledge in the process of completing a task, and pay more attention to the
communication in the groups, then construct, absorb and utilize the new knowledge in
the real environment. Thus constructivism provides the educational psychology theory
basis for TBLT. Chen (2019) mentions that task is the way to simulate daily
communication, so the students are familiar with the task, they can use their existing
knowledge to do the task and be interested in learning. In the process of completing
the task, the students can reconstruct their existing language knowledge and acquire
the new knowledge as they work in groups, cooperating with others and sharing the
results of the task together. It shows the nature of construction-, student-centered-, and

learning communities which are adopted in TBLT.

TBLT also is influenced by Second Language Acquisition (SLA) in that it
promotes the development and maturity of TBLT. Krashen (1985) proposes Input
Hypothesis where the learners get the language acquisition through input of
understanding language that is suitable for the learners’ ZPD (zone of proximal

[13%2]
1

development), which is defined by the learners’ existing knowledge “i”. Higher new

knowledge is added as “1” to “1 +1”. In TBLT, the learners need to receive language
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input to complete the task. When the learners receive enough language input, they
need more chances output of the language in the process of undertaking the task.
Moreover, the learners also need to communicate with others in the process of

completing the task, as interaction is key for communicating fluently.

Interaction Hypothesis, which was put forward by Long (1985), believed that
interactive input is more important than non-interactive input, and the input during
interaction is easier to absorb. This means negotiation is made by both parties to
understand each other's meaning and to choose and adjust the correct way of
expression in the process of language communication. SLA emphasizes the
importance of language input and output, also learners can then constantly use
meaning negotiation in the process of completing tasks and increase opportunities for
oral expression in TBLT. It can be said that Input Hypothesis and Interaction

Hypothesis are adopted and developed in TBLT.

Therefore, with the development of TBLT, the model of TBLT was gradually used
in foreign language teaching. Willis” (1996) TBLT model commonly used to teach
older learners, is central to a communication task, a goal-oriented activity where
students use their learned target language knowledge to accomplish a real outcome
through listing, ordering and sorting, solving a problem, doing project or sharing and
comparing experience (pp. 23-27). These tasks are as follows: (1) Listing task:
students list relevant facts in a certain order or relationship around what they have
learned such as Brainstorming, Memory tasks. (2) Ordering and sorting task: students
summarize, conclude and classify what they have learned such as Classifying,
Sequencing and Collecting sets tasks. (3) Solving a problem: students use target
language to solve real-life problems they may encounter, based on their knowledge
and ability to interpret and conclude such as Puzzles and Guessing tasks. (4) Doing
project: students do this project task which includes listing, ordering and sorting,
comparing, problem solving or personal experiences sharing tasks such as media
projects. (5) Comparing task: students compare similar things and identify similarities

and differences such as Matching task and Identifying task. (6) Sharing personal
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experiences: students communicate freely in the target language about their personal

experiences such as survey task.

These tasks can be adapted for use with younger learners. Listen-and-do tasks,
classifying tasks and puzzle tasks are other tasks suitable for younger learners up to
the age of eleven or twelve as well. Through doing tasks in three sequential stages,
younger learners, as language beginners, can also gain confidence in using the target
language as they are given plenty of opportunities to interact with their friends in the
target language in pairs and/or small groups without banning use of their mother-
tongue (p.130). It should be noted that TBLT can encourage young beginners to
achieve whatever they can, regardless of their little target language knowledge, as they
have enough ability to understand and cope with doing the task-based activities, and
they can use their learned vocabulary and sentences in a meaningful way. It is

important not to expect them to communicate perfectly in the target language (pp. 118-

130).

The three sequential stages that involve the tasks are pre-task, task-cycle, and
language focus. In the first stage of pre-task, the teacher spends a longer time than in
the original model for older learners to introduce the topic and the task using pictures,
demonstrations and songs to the students to review the vocabulary they previously
learned and help them understand how to do the task in the next stage. In the second
stage of task-cycle, the teacher gives students more sets of tasks and informal
explanations about the tasks so as to keep them interested. After the students complete
the tasks in groups, the teacher guides them how to do the short planning and reporting
until they accomplish it, so that they can report the results in front of the class with
confidence. In the final stage of language focus, the teacher firstly identifies and
classifies common words and phrases to the students to help them be more aware of
language features they have already experienced in the second stage, such as singular
and plural forms and basic sentence patterns for language analysis. Fhen Lastly, the
teacher teaches some useful classroom language expressions in the target language and

lets them practice the Chinese vocabulary used in different social situations, so that
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they can transfer this language exposure to their own knowledge. Willis’ (1996, p.116)

TBLT model for young language beginners is shown in Figure 2.1 below.

Pre-task (Longer)

Introducing the topic and the
task with more teacher talk
about the topic using pictures,
demonstrations, songs

Task-cycle (More)
Giving sets of short tasks,
followed by informal

explanations about the tasks and
gradual increasing an emphasis

Language focus
Analysis: Identifying and
classifying common words and
phrases

Practice: Classroom language
expressions and language practices in
different social situations

Figure 2.1 Willis’ (1996) TBLT Model for Young Language Beginners
Source: Willis, 1996, p.116

As a theory which is used in the TBLT classroom, Willis’ (1996) TBLT model

has been adopted by some researchers to do the task design. For example, Song (2013)

applied Willis’ (1996) model to design the tasks for Thai undergraduate students in the

Chinese oral class. Through a questionnaire, it was found that with the implementation

of teaching, the students’ interest in learning Chinese; and confidence in speaking

Chinese, were gradually enhanced, and their oral communication ability also
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improved. Chen (2019) adopted Willis’ (1996) model to do the task design for Thai
primary school students. Through a questionnaire, it was found that after
implementing TBLT in the Chinese class, most of the participants enjoyed learning
Chinese by doing tasks and that TBLT could enhance their listening and speaking
skills.

The model of TBLT was also further developed as Ellis (2003) proposed a TBLT
model which was influenced by Willis’ (1996) TBLT model and divided it into three
stages: pre-task, during-task and post-task. In the stage of pre-task, the students need
to be clear about the topic of the task, and understand the requirements and outcomes
of the task; for example, learn about the language and background knowledge, and
know how to do the task. In the stage of during-task, the students need to do the task in
groups. In the stage of post-task, the students need to report the result of the task, get
the feedback from the teacher and classmates, and then practice the language by
another similar task. Yu (2013) said there was no difference between Willis’ (1996)
model and Ellis’ (2003), but the Ellis’ (2003) model is more reasonable, flexible, and
practical, so the TBLT model had become stable and mature. Theories of TBLT were

then applied around the world.

Nowadays, Willis’ (1996) TBLT model is widely used in second language
teaching research. Past studies (Yu, 2013; Song, 2013; Yan, Fu & Wang, 2018; Ding,
2018; Chen, 2019; Ma, 2021) show that Willis® TBLT model (1996) is effective in
enhancing the learners’ Chinese learning ability and suggested adopting Willis> TBLT

(1996) model with their research contexts.

2.2.1 Task-based Language Teaching Model for the Present Study

In this study, Willis’ (1996) model of TBLT was applied to K3 students at
Plengprasiddhi Sailom Kindergarten in order to help them acquire Chinese speaking
skills and move to the stage of speech emergence by encouraging them to use the
Chinese vocabulary they learned in their K1 and K2 to express themselves verbally

and meaningfully, and the model are as follows:
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In preparation for the implementation of the tasks for the pre-task stage, the
researcher must first introduce the Chinese vocabulary the students learned related to
the topic, showing the pictures, songs or videos, and explanation in English. Thereafter,
the researcher would introduce the task and give an example showing how to complete
the task. However, because the students are too young and the researcher does not
know Thai, the Chinese Thai teacher can assist the researcher explain how to do the
task in Thai language. For example, after reviewing the Chinese vocabulary of “family
members”, the researcher will show the task while holding a picture of her own family
and introduce the family members in Chinese, then complete the instruction of how to
this task. If the students still don’t understand how to do the task, the Chinese Thai

teacher will assist in explaining how to do it in Thai language.

In the task-cycle stage, the students need to do the tasks individually or in groups
with the sets of tasks. The researcher gives more sets of activities and instruction of
the steps of these activities and walked around the classrooms to help the students,
such as asking how to say the words in the target language. Because they are so young,
they can use their native language to discuss the task with the group. In this process of
doing the task, the students can get more confidence to plan the task and participate
actively in groups. After completing the tasks, the researcher will guide the students
how to do the short planning and reporting until the students have confidence to do it
by themselves. For example, when the students are discussing within the group, they
can use Thai language to discuss how to, for example, introduce their family in
Chinese, so they could focus on the tasks, discuss the tasks, and come up with many
ideas in Thai language and Chinese. If they experience the problem of not knowing
how to say the word in Chinese, they can ask for help from the teachers or their peers
and get answers easily, and thus they would feel confident in preparing for the report
in Chinese. When the students are doing the report of the task, they need to present the
task in class using the target language, and if they prepare enough, they will participate
actively. For example, when the students introduce their family members in Chinese to

the class, they are ready to do the report and raise their hands actively, and are cheerful
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when they get praise after reporting. Thus this process of task-cycle can help the
students build their confidence in speaking Chinese by doing the task.

In the language focus stage, the researcher needs to give feedback after the
students finish the report of the task, identifies and classifies the Chinese words they
learned in the class, then teaches them some classroom language expressions that were
used in this class. After that, the students practice the Chinese vocabulary used in
different social situations to get more opportunities to practice their Chinese speaking
skills. For example, after the students finish their report of their family, the researcher
would give positive feedback, then identify and classify the important sentences,
which include the Chinese words and classroom language expressions, to students. At

the end of this stage, the students would practice the phrases and sentences in a role

play.

2.3 Children Language Ability Development

Children were 3 and 6 years old at kindergarten. Li and Feng (2014) pointed out
that the ages were an important time for language development, especially oral
language development. The development of language in young children had a
significant impact on the development of other areas of learning, Zhang (2019)
advised that the Chinese language was a complex system, and summarized that young
children around the world had a fundamentally similar process of language acquisition,

with stages of phonological, vocabulary, grammatical, and pragmatic development.

For the development of language phonology, the ages of 2.5 and 4 are a period of
rapid language development for children, with the most significant phonological
progress occurring between the ages of 4 and 5. For the development of language
vocabulary, vocabulary growth peaks at the ages of 3 and 5 in the children who
prioritized the acquisition of vocabulary with a higher chance of repetition, vocabulary

of interests and vocabulary that met a variety of needs.
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For the development of language grammar, the children learned simple sentences
earlier than compound sentences; and used these more often to express the meaning of
language, preferring complete structures, simple grammar, and semantic images. For
the development of language pragmatic competence, children who were between the
ages of 3 and 6 were able to communicate socially and acquire language skills much

easier.

Based on child psychology, Liang (2001) suggested that children who were
between the ages of 5 and 6 enjoyed independent observation, hands-on
experimentation, and inquiring activities; they still focused on concrete images but
began to shift to abstract logical thinking; their ability to talk back and tell was further
enhanced; their intentional behavior increased; and their personalities were

furthermore formed.

Moreover, according to the development of children's attention, Chen (2017)
suggested that children who are between the ages of 5 and 6 years old had further
development of intentional attention, they were able to plan their access to relevant
information, have the ability to organize and control their attention independently, use
language to regulate their mental activities and behaviors, and maintain their attention
for a longer period of time, especially when they encounter activities or games that

interest them.

Following the above aspects of children’s language ability, in this study, it is
found the students who are between 5 and 6 years old have enough ability to
pronounce Chinese vocabulary correctly and have mastered YCT-1 Chinese
vocabulary they have learned in their K1 and K2. Additionally, they can learn Chinese
speaking skills by using simple Chinese sentences because they have enough ability to
communicate socially with their peers and acquire language skills. Moreover, they are
eager to explore the world, prefer working with their peers, express themselves and
focus more on the various activities they liked. Thus, TBLT, as a way to assign the
goal-oriented activities to encourage the students use their learned target language

knowledge to accomplish a real outcome, can also help the students learn Chinese
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speaking skills when they are doing the tasks and feel confident if they can complete
the tasks. Therefore, it is suitable to the students who are young leaners to learn

Chinese speaking skills in this study.

23.1 Stages of Second Language Acquisition (SLA) and Third Language

Acquisition (TLA)

Chinese constitutes a Third language (L3) for this research. It is included in SLA
as Susan, Jennifer and Luke (2020) defined SLA as the process of the learners learning
another language after having first learned their native language. It could also refer to
the learning of the third or fourth language. They also emphasize that, commonly,
second language (L2) refers to any language learned after the first language (L1) has
been learned, while, L3 is defined by Zhou, Wang, and Li (2020) as currently being
learned in addition to the learner’s L1 and L2. Therefore, the L3 learners are
influenced not only by their native language but also by their L2. Past studies (Jin &
Zhang, 2013; Wang, 2018; Hu, 2020; Zhou & Wang & Li, 2020) define TLA as the
learning process of one or more language that the L3 learners acquire in addition to
their L1 and L2, and the research of TLA originates from the SLA. This is even
though it is more complicated, and additionally, they mainly pay attention to the
linguistic elements and theoretical fields. In this research, most of the K3 students’ L1
is Thai, their L2 is English, and their L3 is Chinese. Since the researcher does not
know Thai, English is the medium of instruction in the Chinese class with a Thai
Chinese teacher’s assistance. Thus, Chinese as L2 or L3 should be considered in this

study.

In SLA, the learners have different language stages. Hill and Flynn (2006)
points out that Krashen and Terrell first explored the five stages of SLA in English
learning classroom: 1) preproduction, that the learners are in the silent period, they
don’t say the words and need a lot of language input around other people, 2) early
production, they have limited comprehension and produce one or two words, 3) speech
emergence, they can make the simple conversations and correct grammar and

pronunciation errors, 4) intermediate fluency, they have good comprehension and
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make few grammatical errors, 5) advanced fluency, they have reached near-native
speech level. Combined with the students in this study, the K3 students are between 5
and 6 years old, they get a lot of Chinese language input in the Chinese classroom,
they can follow the teacher in repeating words, recognize the Chinese vocabulary, and
do the activity by using keywords. However, most of them are not good at speaking
Chinese, expressing themselves verbally and meaningfully, and are not confident.
Thus, they are in the second stage of early production in SLA. They need more
opportunities to practice their Chinese speaking skills. The researcher hopes the
students can reach the stage of speech emergence by using TBLT at the end of
semester 1, so this stage is adopted to design the weekly assessment to assess the

students’ learning results in each class.

Language transfer is a universal phenomenon in SLA and also should be
considered in this research. Odln and Jarvis (1989) define it as the effects caused by
commonalities and differences between the learner’s learning of target language and
other language(s) that have been acquired or not fully acquired. Odln (2004) also
points out that language transfer has two kinds, the one is positive transference that
can improve the progress and effectiveness of learning the target language. The other
kind of language transfer is negative transference that can hinder the learning of the
target language. Language transfer also happens in TLA, L3 learners already have
knowledge of their L1 and L2, and their language transfer involves the influence of
both L1 and L2. Wang (2018) points out that psychotypology, L2 status, and
proficiency are the main factors that contribute to language transfer in language
acquisition. He also finds that teaching Chinese phonetics should take into account not
only the transfer influence of the L1 but also the transfer influence of L2, when the
Thai learner’ L1 is Thai, L2 is English, and L3 is Chinese. In this study, Chinese is
also considered as L3 for the Thai students who learn Chinese speaking skills. As the
students are so young, their L2 and L3 are limited. This follows Wang’s (2018)
opinion that the lower the proficiency of L3, the more L1 can influence TLA and
facilitate learning. In facilitating the learning, the learners need to ask for help from
the Thai Chinese teacher who acts as a translator when communicating with the

students to reduce the influence of negative language transference.
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Very little research on TBLT being used as a teaching method in the TLA
research is available. Du and Zhou (2001) follow Willis’ (1996) model of TBLT to
design the lesson plans with different topics of the tasks such as “self-introduction”,
“greeting”, “buying a ticket”, “dinner party”, “shopping”, and “celebrating a festival”.
The learners whose L1 is Chinese and L2 is English, are interested to learn Tagalong
language as L3 by using TBLT in the class. They also claim that TBLT is an effective
and worthwhile teaching method in the use of TLA at a trilingual school. Therefore, it

is possible to apply TBLT at a trilingual school.

2.3.2 Task-based Language Teaching and Affective Domain

TBLT is also related the learners’ affective domain, Eliis, Skehan and Lambert
(2019) point out in the book of “In Task-Based Language Teaching: Theory and
Practice” that personal investment in Maehr’s theory can provide a basis for the role of
the learners play in performing tasks in the TBLT classroom. The learners have their
own existing experience and knowledge and personal cultural background that would
show in the class. Maehr’s theory is formed by five aspects: 1) personal experience, 2)
cultural context, which can be used in the teaching, 3) task design, 4) social
expectations, and 5) information which can be controlled in the class. The teacher can
change the design of the task, the building of social expectations in the class, and the
provision of information in the class to directly affect the learners’ performance in the
TBLT classroom. He also points out that if the activity is meaningful, the learners will
invest their own resources into the task, using their talents, time, and energy to
complete the task. Thus, they can do the task well, and there are specific points that
will show in the results of the task: 1) direction, the learners pay their attention to task,
2) persistence, the learners can keep on doing the task without the support and
encouragement from the teacher, 3) continued motivation, the learners are willing to

do the language focus after completing the task.

Nowadays, there are few studies that pay attention to the learners’ affective

domain in the TBLT classroom. Lambert (2019) conducts that the researcher and the
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learners can get more opportunities to apply the suitable task which is related to the
real situation in the TBLT classroom according to the learners’ personal drives and
experience. In this research, the K3 students are between 5 and 6 years old, most of
them have mastered YCT-1 vocabulary and live in a non-Chinese society. They have
less social experience and chances to speak Chinese outside of class. It is important to
do proper instruction of cultural background, target vocabulary and of the task, and
easy-to understand design of the tasks in this study. In addition, the encouragement

and guide from the researcher is equally important in the class.

Confidence is one of the factors that affect the learners’ performance in the TBLT
classroom. It is defined by Che (2001) as the degree to which people are sure of
themselves in many ways. In some specific areas, people can get self-sufficient when
they discover that they are capable of performing an activity and successfully
completing it. In speaking Chinese, the learners are highly confident that they are
active to the response of the teacher, positive to speak Chinese and enjoyed doing the
activity. Conversely, they are diffident, so that they are scared to speak Chinese with
others, keep silent when doing the activity, and dare not have a conversation in
Chinese in front of the class. Similar to the K3 students in this research, the researcher
applied the TBLT model in order to help the K3 students boost their confidence in
speaking Chinese in ¢ach stage which were supported by Subekti ‘s (2020) argument.
In the pre-task stage, the students will build their confidence when they understand the
background of the task, the Chinese words they learned, and the way to do the task
because they have enough preparation for the task. In the task-cycle stage, they will
improve their confidence when they are active in discussing group work, asking help
from others, and reporting the task because they have more motivation in doing the
task. In the language focus stage, they will become more confident when getting
positive feedback from the teacher, summarize the language feature together, and
practice with a mini task positively because they are cheerful to be done with work

after completing the task.

Therefore, in this study, Thai children who were 5 and 6 years old, had sufficient

cognitive language skills and unique psychological characteristics, as described above,



29

to improve their Chinese speaking skills and boost their confidence in speaking

Chinese under the guidance of TBLT.

2.4 Related Studies

Previous studies in different contexts that applied Willis’ (1996) TBLT to
enhance foreign students’ Chinese speaking skills revealed positive findings and
suggestions. For example, in China, as pointed out by Ma (2021) with international
college students, the application of TBLT at the beginner level of oral Chinese
teaching in present studies is rare, but does provide some teaching strategies. The
teaching strategies, such as in the stage of pre-task, are that the teacher needs to be
well prepared for the class, as well as consider both the students’ characteristics and
the content of the textbook. In the stage of task-cycle, the design of the task cannot be
too easy or too difficult for the students. Moreover, the teacher needs to be a good
facilitator in the process of the students completing the task. In the stage of language
focus, the teacher needs to record the results of students’ reports and provide the mini
tasks to practice the target language points. These above listed strategies can ensure

the effective application of TBLT at the beginner level of oral Chinese class.

Similar to Ma (2021), in Hungary, Zou and Ning (2020) conducted their study
with primary school students and found that TBLT and the design of Chinese teaching
should be close to authentic situations. This was based on the introduction of questions,
activities that were practiced in groups, and feedback from teachers that could improve

the learners’ level of Chinese speaking.

For children’s oral Chinese teaching, some scholars focus on a students-centered
approach by using Willis’ (1996) model in TBLT. For example, in America, Ding
(2018) demonstrated the applicability of TBLT based on the following: the primary
school students’ beginner level of oral Chinese teaching from the perspectives of
foreign language policies, foreign language teaching, the particularity of primary
Chinese classes for primary school students, the educational environment of primary

school students, and the characteristics of child learners. Combined with her own
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teaching experience, she conducted three types of tasks which were based on Willis’
(1996) model: game task, role play task and hand make task. The best teaching results
was from the game task. It can be said that TBLT can interest the children to learn

Chinese by using different types of tasks.

In Thailand, there are some related studies in Thai schools. For example, Zhang
(2019) found that TBLT could make classroom teaching more interesting and catch
the students’ attention in the class, so TBLT could therefore improve the effect of the
beginner level of Chinese oral class at a Thai university. As pointed out by Chen
(2019) that when the teachers used TBLT in the Thai primary school, they should pay
more attention to the design of the task suitable for the students’ Chinese level,
students’ characters, and advantages. When preparing for the task, they should prepare
fun activities to review the Chinese words. When implementing the task, it is
important to control the time. When providing feedback, the teachers should correct
the mistakes appropriately. In terms of the discipline and the intermediate language in
the class, the teachers can ask for help from other native teachers to discipline the

students, and to help explain the task.

For Thai kindergarten students’ Chinese speaking skills learning in Thai contexts,
past studies (e.g., Guo, 2019; Xie, 2019; Yao, 2019; Lin, 2019; Jiang, 2019) applied
other teaching methods like games, pictures, situational topics, themes and total
physical response to encourage them to speak the language and help them enjoy
learning it. Those studies showed the same results in that during the process of
Chinese learning, the students became more confident in speaking Chinese since they
improved their Chinese speaking skills and were interested in learning it. In fact, it is
difficult to find research implementing TBLT in a Chinese speaking class of
kindergarten as Li (2021) reports that it is a new trend for kindergarten learners to
study Chinese in Thailand. Only one study by Wang and Liu (2020) using Willis’
(1996) model to enhance Chinese kindergarten students’ English learning in China
was found, reporting that TBLT was suitable for the students to learn English as it

could cultivate their interest and satisfaction in language learning.
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For the learners’ confidence in Chinese speaking, Gu (2017) pointed out that
South Korean students were afraid to speak and take part actively in the beginning
level of Chinese oral class, and that based on the topic task, teaching under the
guidance of TBLT can encourage the students to speak Chinese and enjoy the
activities effectively. This is a new attempt to design the task by using a different topic,
which combines the contents of the textbook with real life. Every student must
participate in the task of the group, and furthermore, it provides them with the
opportunity to show their own personality. For example, one student was poor in
Chinese communication, but during the topic task of “hobby”, he was excited to talk
about his hobby of music. He ended the task with singing a Chinese song and received
applause from his classmates. In the process of this task, the student got a chance to
practice speaking and a positive feedback, which can build their confidence in

speaking Chinese.

Similar to Gu (2017), Jo (2019) mentioned that TBLT was valued due to the way
it emphasizes the task of language acquisition and the cultivation of communicative
competence and communication strategies. It was also found that TBLT could
encourage the Korean beginner level learners to get more opportunities to speak
Chinese and improve their confidence in communicating in Chinese. Consequently, it
can be said that when TBLT is applied to the Chinese oral class, it can boost learners’
confidence because they become active learners with the tasks given, which is
facilitated when doing tasks. However, there are few studies specifically of the effect

of TBLT to improve the learners’ confidence in speaking Chinese.

As more countries incorporate Chinese into their national education systems, the
trend of younger Chinese learners is becoming more evident, along with the influence
of YCT, which is a standardized international Chinese language proficiency test, for
the primary and secondary learners whose native language is not Chinese. YCT is
divided into YCT-1, for learners who have mastered 80 Chinese words, and YCT-2 for
learners who have mastered 150 Chinese words. YCT-3 is for learners who have
mastered 300 Chinese words, and lastly YCT-4, is for learners who have mastered 600

Chinese words (Hou, 2022). In Thailand, The Confucius Institute at Khon Kaen
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University held the largest YCT exam of this year, with 8000 students taking the
Chinese language test, according to the Hu (2019). More and more schools, even
kindergartens, are using YCT as a standard for testing students’ Chinese level test. At
Plengprasiddhi Sailom Kindergarten, the school focuses on teaching YCT-1 Chinese
courses for K1, K2, K3. Each level has different goals, and additionally, the school
prepares K3 students who want to take the YCT-1 exam to achieve the certificate at

the end of semester 2. Thus, it is possible to teach YCT-1 in kindergarten.

Chinese speaking tests are used frequently among foreign learners. Chen (2014)
introduces two Chinese speaking tests, Oral Proficiency Interview (OPI) and Test of
Spoken Chinese (TSC). OPI is a foreign language proficiency test that focuses on the
test taker’s ability to use the target language. The examiner and the test taker have a
10-30-minute continuous conversation, and the final score is based on the recording of
this conversation. TSC, a Chinese spoken test which is based on the computer, is made
by ‘YBM ’ which is a Korean education group. The examiner’s evaluation is based
mainly on the pronunciation, grammar, vocabulary, and fluency of the test taker.
However, the OPI and TSL, which entails long conversations or using computers
speaking tests, are difficult for young learners to take.-Moreover, the Chinese oral
proficiency test (HSKK), a test made by the Center for Language Education and
Cooperation, was pointed out by Yuan (2017) that it covers some specialized
knowledge or strong social experience in the content of the exam. It is not suitable for
the K3 students who are between 5 and 6 years old, since they have less social

experience and cannot answer the questions such as “Why/How?” without pictures.

There is a special speaking test for YCT, which is YCT-koushi. It is divided into
YCT-koushi elementary level test for YCT-3 learners, and YCT-koushi intermediate
level test for YCT-4 learners (Hou, 2022). The YCT-koushi test consists of the
following three parts: “Listening then repeat”, “Post-listening answer”, and “Look at
the pictures and speak”. These three parts test the learners’ Chinese speaking skills,
such as repeating the sentence, answering in the form of a sentence, and describing
using sentences. This test focuses more on listening and having an understanding

before speaking for young learners. In addition, the content of the YCT-koushi



33

elementary level test is mixed items with YCT-1 level, YCT-2 level, and YCT-3 level.
To be consistent with the teaching of YCT-1 Chinese teaching in this research, and
while considering the students’ age and Chinese beginner level, the researcher adopted
YCT-koushi test as the Chinese speaking test and selected the YCT-1 content from the

Y CT-koushi elementary level test as the exam items.

In conclusion, it is difficult to find research on the use of TBLT to affect the Thai
kindergarten students’ Chinese speaking skills and confidence at a trilingual school.
Additionally, it is also hard to find research of specialized exams to test the students’
Chinese speaking skills in kindergarten. In order to fill the gap in these research fields,
the research adopted TBLT as a teaching way to find the effect of Chinese language

studies on the Thai kindergarten students’ Chinese speaking skills and confidence.



Chapter 3

Research Methodology

This chapter introduces the methodology of the research, which includes research
design, population and samples, research instruments, validity and reliability of

research instruments, research ethics clearance, and data analysis.

3.1 Research Design

In this research, TBLT was used as a treatment or an independent variable to
improve Thai K3 students’ Chinese speaking skills (dependent variable) and their
confidence (dependent variable) in the Chinese speaking class. The one group, pretest-
posttest design was used in this experimental research as Jack and Norman (2009)
define that a single group is measured or observed not only after being exposed to a

treatment, but also prior.

3.2 Population and Samples

The population in this study was K3 students at Plengprasiddhi Sailom
Kindergarten, enrolled in semester 1/2022, with a number of 62. Convenience
sampling was suitable to select the target group as the researcher was assigned to teach
a Chinese class for one hour a week, for it was a group available for her study (Jack
and Norman, 2009). The class includes 9 boys and 5 girls who are non-native Chinese
speakers from a Thai cultural background, and their first and second languages are
Thai and English. Since they are between 5 and 6 years old, who are so young with
limited language ability, a Thai Chinese teacher co-teaches to control the discipline in

the class and communication.
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3.3 Research Instruments

There are five research instruments. The Chinese speaking tests and weekly
assessments were used to test the first hypothesis. The observations were for the
second hypothesis, and the 16-week lesson plan was for the treatment. The video

records were used for data collection throughout the whole process of the treatment.

3.3.1 The 16-week Lesson Plan

The 16-week lesson plan was used as the treatment was designed covering the
entire term (one hour per week) based on the TBLT for young language learners with
different types of tasks: listing, classifying, ordering and sorting, solving a problem,

games and hand-made.

In the pre-stage, the researcher introduced the topic from the ‘YCT Standard
Course 1’ Book using pictures, videos and songs to the students. English and Thai
were used to give instructions for the task with a Chinese Thai teacher’s help to guide

the students to understand how to do the task.

In the task-cycle, the researcher explained to the students how to do the sets of
tasks and walked around the classroom to give them help. After finishing the tasks,
they were guided on doing the planning and the reporting until they could do it by
themselves. They were also encouraged to help each other and/or ask for help in
Chinese; the Thai language was allowed when they were doing the tasks. After

reporting to the class, they were given positive feedback.

In the language focus, they were guided to identify and classify basic Chinese
sentences based on conversations they have learned in the beginning of the class. Then
they were taught some classroom language expressions and guided to do language

practice through a role-play, a display, and a story-telling.

The topics for the lesson plans adopted from the book included 6 topics

(personal information, body parts, family members, dates, places, and animals) with
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required 70 vocabulary and classroom language expressions for the first term as shown

in Table 3.1.

Table 3.1 The Topics and Vocabulary of 16-week Lesson plan

K (big)

Week 1 2 3 4 5 6 7 8
Topic | Person | Person | Person | Family | Family | Family | Date Date
-al -al -al membe | membe | membe
inform | inform | inform -8 - -8
-ation | -ation | -ation
and and
body body
parts parts
Main | 75 | % | | | fihe) | X | AR | R
vocab | (you) (you) (you) (this) Tith (this) (today) | (your)
ulary | @ |&@ | KO | 2o |[(she) |Z(to | K | KK
Ha | flithe) | fif(he) | be) fi(to | be) (tom | (my)
(what) | (o | &(to | KK | have) | FHJ orro- | fliY
Mi(be | be) be) (my) |&FH |(my) |[w) (his)
called) | #E INIH R (don’t | ZHZH JL b 1)
% (who) | (know) | (you) have) (older | (how (her)
(year A A (no) X i sister) | many) | &(to
old) (eyes) | (home) | (older | #F & | H be)
— AT g? A (to brother | (older | (month | JL
(one) | (height | (Chine | have) |) brother | ) (how
...... ) V4 fib(he) | A ) |5 many)
+(ten) ;%% people ilﬂ_j‘ (Older Ta (numb- H
(nose) ) (she) SiStCI’) (father er) (month
s I BE ) B ])
(ears) | (hair) | (measu | (father b (week) | %
Sk | IRES | e Vil | (mothe | 24 | (numb-
(hair ) (eyes) WOTd) (mothe _r) T ( er)
T HZ&E (A '2 il Mond-
(hand) | (ears (peopl- | 2 (i“d) ay)
W | BT |9 |ome) | %E |y
(foot) | (nose) AL H Q?Ve) R
Eall) | T (older | (measu | ¢ (Sunda
A(no) (hand) brother | -T€ (home) y)
Keigy | B ) ||
o (foot) THEH A have)
AT (older | (peopl- | 1(one).
(small) (helght Sister) e) ..... 1 O(t
) & en)
%(tall) gfather




37

Table 3.1 The Topics and Vocabulary of 16-week Lesson plan (Cont.)

Week 9 10 11 12 13 14 15 16
Topic | Date | Places | Places | Places | Anima | Anima | Anima | Revie-
-1Is -1s -Is W
Main | /R[] | AR EME RO KRR XL | @D
vocab | (your) | (you) |(store) | 7E(at) | (elepha | (this) (here) | AY(be
ulary | &% 1 1) =Y E -nt) (o | H(to | called)
(my) | Z(to | (hospit | (home) | K3 | be) have) | 1(one)
(o | go) -al) Ere | K| Hi(cat) | -
be) L | R (hospit | (giraff- | Ji 2] 10(ten)
JL | (where | (school |al)  |©) | (giraff |(dog) | MR
(how |) ) 75 Mi(cat) | e) /N (eyes)
many) | iX B (store) | M K% | (small) | K(big)
H (this) | J& i (dog) | (elepha | & & (to
(month | JI§ (police | (school | % -nt) (bird) | be)
) (that) | station | (bird) | fE(at) | fa H
Kl wE ) wpe | ML | (fishy | (month
(numb- | (store) | 2 = (fish) | (there) | K& |)
er) = it (home) (police 4N 4N (clepha | 7
(hospit (N station | (small) | (small) | -nt) (numb-
-al) (you) | K(big) | K(big) | KT | e
2R | O X Hi(cat) | JEE X
(school | fili(he) (this) | ¥ (giraff- | (this)
) fth R@o |(dog) |e Kt
LH | (she) be) 1, (my)
J5i £(g0) tH4 | (bird) o
(police | 7f(at (what) | 14 (father)
station | ) =0 (fish) K
) Wk )L (like). | F&() (like)
EN (where =X K%
(home) | ) (like) (elepha
AL (no) -nt)
(there)
XL
(here)
Main X242 (What's this? ) MR 24? (What's
Classroom | that? ) e ? (Yes orno?) XFANKT 2
langua.ge (Right or not?)
Expressions | K5 (No) A¥f. (Wrong) Fii—H. (Say itagain)
ERFK . (Repeat after me) 1525 F.( Please hands up)
KL, (Read it out loud) /INFEE.  (Readina
whisper) PRAITWTE 7 75?2 (Do you understand? )
1% 7 (yes) /A& (No)s W Z#f ! (Be quiet)
FAHMB ., (There is a question)
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Table 3.1 The Topics and Vocabulary of 16-week Lesson plan (Cont.)

[FIURIZH 0 — R BT iR, WiEM L. (Discuss with your group
members and try to solve) fRITAH17%8.  (You have ten
minutes)

XA A EATL?  (How to say it in Chinese)

5T, (Reporting time)

HiE F—4. (Nextgroup please) FE##E! (Excellent)
$& 1A 18] (Question and answer time )

Lesson Plans 1, 2 and 3 were about the topics of ‘personal information’ and
‘body parts’. In Lesson Plan 1, the researcher directed the students to accomplish a
real outcome that they could use Chinese vocabulary to introduce themselves verbally
and meaningfully through completion of some tasks. Thus the researcher started with a
Chinese song called “Hello” and showed a student’s card to introduce the topic for this
class. A vocabulary activity including the cartoons picture with words was played to
review the Chinese vocabulary in the pre-task stage. Each group received the cards by
answering the questions from the researcher with group works (Collecting task). Then
they created their own ID cards individually (Hand-made task) and introduced
themselves to find the common point they all have in groups (Ordering and Sorting
task). Before reporting their task results in front of the class, they discussed and
planned how to report their results in groups while the researcher walked around to
provide help in the task-cycle stage. The researcher gave each group positive feedback
after reporting and guided them to identify and classify basic Chinese sentences based
on conversations they had learned at the beginning of the class. Then the researcher
taught the classroom expressions they used in the class and gave a practice of target
language they learned today, by answering the researcher’s questions with throwing a

ball in the language focus stage. This is shown in Table 3.2.
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Table 3.2 Lesson Plan 1

Lesson plan 1 Week 1 Subject: Chinese Speaking Class

Topic: Personal Information

Time: 60 minutes

Goals

After this lesson, the students will be able to:
1. introduce themselves in Chinese.

2. ask questions to get others’ names and ages in a basic way.

Main
Vocabulary

i (yow) , (), ft4(what) Main LARIAH27 2.3
MY(be called), %/ (year old), — Sentences A eeeee 3ARILE?
(one)...... 1(ten) 4. KhH% .

Classroom
Expressions

XEH4? (What’s this? )

Teaching Procedures

Pre-task
(15 mins)

Introduction

1. Greet the students and check their attendance.

2. Play the “Hello” song in Chinese and encourage the students to
sing it.

3. Show one of the students’ ID cards provided by the school and
ask the students what they know from it in English, then introduce
our topic.

4. Use the vocabulary cards, which are cartoon pictures with words,
of the words they have learned in K2, in a fast review. If they
cannot recall the words, that flash card is set aside. After all the
flash cards have been shown, the unknown flash cards will be
reviewed again by introducing the meaning of the words by using
pictures. Then introduce the sentences with pictures.

5. Demonstrate how to do the task.

Task-cycle
(25 mins)

Collecting Task, Hand-make Task, displaying Task

Each group collects the cards by answering the questions from
the researcher. They need to draw their own self-portrait and write
down their name and age on their card individually. Then, they
show their name cards and introduce themselves in groups, discuss
how to introduce it in Chinese. When they are doing the task in
groups, the teacher walks around and provides help.
Planning

Each group needs to plan how to report the results of the task in

Chinese to the class.
Reporting

Each group takes turns introducing their group members one
by one to the class, and the teacher gives positive feedback.
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Table 3.2 Lesson Plan 1 (Cont.)

Analysis
1. Summarize the results of all the group presentations and give
big stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.
Focus 2. Correct the language mistakes made during presentations.

(20 mins) 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the
class.
Practice

Let the students practice the conversation by answering the
teacher’s question in Chinese. The teacher throws a ball and the
student who catches it needs to answer the question, then throws
the ball to another student.
Assessment | The teachers assess the students’ learning results throughout the
video recordings.

In Lesson Plan 2, the researcher directed the students to accomplish a real
outcome that they could use Chinese vocabulary to introduce others verbally and
meaningfully through completing some tasks. Thus the researcher started with asking
the students for their best friend’s name (the student must be in our class) to introduce
the topic for this class. A vocabulary activity included the cartoon pictures with words
was played to review the Chinese vocabulary in the pre-task stage. The students, in
groups, introduced their best friend to make other group members find out the photo of
their friend (Matching task. Then each group needed to rank their friends following
their age and introduce them to the class in the task-cycle stage (Listing task). Before
reporting their task results in front of the class, they discussed and planned how to
report their results in groups while the researcher walked around to provide help in the
task-cycle stage. The researcher gave each group positive feedback after reporting and
guided them to identify and classify basic Chinese sentences based on conversations
they had learned at the beginning of the class. Then the researcher taught the
classroom expressions they used in the class and gave a practice of target language
they learned today by a random game to introduce one student (display activity). This

is shown in Table 3.3.



41

Table 3.3 Lesson Plan 2

Lesson plan 2

Week 2 Subject: Chinese Speaking Class

Topic: Personal Information, body parts.

Time: 60 minutes

Objectives

After this lesson, the students will be able to:
1. introduce their friend in Chinese.

2. ask and answer questions in Chinese about their friend.

Main
Vocabulary

1At 2
A
3ABAIRAE K. 4.
AT

iz (you) , (), fh(he), #Z(tobe), 2 M2
fE(who), HRI(eyes), ~F(height), &
F(nose), H-Z(ears), kK (hair

), T (hand) , ¥ (foot) , Hi(tall),

(o), K(big), /I(small)

Main
Sentences

Classroom
Expressions

24?2 (What’s that? )

Teaching Procedures

Pre-task
(15 mins)

Introduction

1. Greet the students and check their attendance.

2. Ask the students’ best friend’s name in English, encourage the
students to answer in Chinese, then introduce our topic.

3. Use the vocabulary cards, which are cartoon pictures with
words, of the words they have learned in K2, in a fast review. If
they cannot recall the words, that flash card is set aside. After all
the flash cards have been shown, the unknown flash cards will be
reviewed again by introducing the meaning of the words by using
pictures. Then introduce the sentences with pictures.

4. Demonstrate how to do the task.

Task-cycle
(25 mins)

Matching Task, Listing Task

The students introduce their best friend to make other group
members find out the photo of their friend in groups. Then each
group needs to rank their friends according to their ages and
introduce them to the class. When they are doing the task in groups,
the teachers walk around and provide help.
Planning

Each group needs to plan how to report the results of the task in

Chinese to the class.
Reporting

Each group takes turns to show their group board and
introduce their friends’ personal information one by one to the
class, and the teacher gives positive feedback.
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Table 3.3 Lesson Plan 2 (Cont.)

Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.
Focus 2. Correct the language mistakes made during presentations.

(20 mins) | 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the class.
Practice

Put their names in a basket and the student pulls one name
from the basket and they then have to introduce that student to the
rest of the class.
Assessment | The teachers assess the students’ learning results throughout the
video recordings.

In Lesson Plan 3, the researcher directed the students to accomplish a real
outcome that they could use Chinese vocabulary verbally and meaningfully to get
other people’s information and describe their body features in a basic way through
completing some tasks. Thus the researcher started with showing a cartoon video of
Spiderman to introduce the topic for this class. A vocabulary activity including the
cartoon pictures with words was played to review the Chinese vocabulary in the pre-
task stage. The students, in groups, collected the information of one fictional person to
complete the card by asking and answering questions (Collecting task). Then they
talked about this person to let other groups find out this person’s photo in the task-
cycle stage (Matching task). The researcher gave each group positive feedback after
reporting and guided them to identify and classify basic Chinese sentences based on
conversations they had learned at the beginning of the class. Then the researcher
taught the classroom expressions they used in the class and gave a practice of target
language they learned today by describing one person in conversation in the language

focus stage. This is shown in Table 3.4.
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Table 3.4 Lesson Plan 3

Lesson plan 3

Week 3 Subject: Chinese speaking class

Topic: Personal Information. Body parts.

Time: 60 minutes

Goals

After this lesson, the students will be able to:
1. ask others for basic information and introduce others in
Chinese.

2. describe other people’s body features in Chinese

Main
Sentences

LARINIREBIG? 2.
AR 30072
FEAN. 400k
KA

ik (yow) , FK(I), fth(he), AZE(to INiH
(know), A~(no), 1 A(Chinese people),
Sk (hair), [R[ (eyes), F-Z&(ears), &1
(nose), F (hand) ,  (foot) , F
(height), Fi(tall), K(big), 7N(small)

Main
Sentences

Classroom
Expressions

Fi—ii. (Say it again)

Teaching Procedures

Pre-task
(15

mins)

Introduction

1. Greet the students and check their attendance.

2. Show a video of the cartoon that students know, such as
Spiderman. Ask the students for information about the cartoon in
English, get the answer then introduce our topic.

3. Use the vocabulary cards, which are cartoon pictures with words,
of the words they have learned in K2, in a fast review. If they cannot
recall the words, that flash card is set aside. After all the flash cards
have been shown, the unknown flash cards will be reviewed again
by introducing the meaning of the words by using pictures. Then
introduce the sentences with pictures.

4. Demonstrate how to do the task.

Task-cycle
(25 mins)

Collecting Task, Matching Task

Each group receives one calling card, and each group member
receives different information on a card about the same fictional
person. They need to ask other group members for information about
this person. After collecting all information, they complete the
calling card of this person. Then they talk about this person to let
other group members find out this person’s photo. While they are
doing the task in groups, the teachers walk around and provide help.
Planning

Each group needs to plan how to report the results of the task in
Chinese to the class.
Reporting

Each group takes turns to introduce the person’s information to
the class, while the teacher gives positive feedback.
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Table 3.4 Lesson Plan 3 (Cont.)

Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.
Focus 2. Correct the language mistakes made during presentations.

(20 mins) | 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the class.
Practice

Give another fictional person’s picture to each student and let
them answer the question “Do you know him?”” in Chinese and then
describe this person in Chinese.
Assessment | The teachers assess the students’ learning results throughout the
video recordings.

Lesson Plans 4, 5 and 6 were about the topic ‘my family’. In Lesson Plan 4, the
research directed the students to accomplish a real outcome that they could use
Chinese vocabulary verbally and meaningfully to introduce their family members
through completing some tasks. Thus the researcher started with showing a family
photo to introduce the topic for this class. A vocabulary activity included the cartoon
family pictures with words was played to review the Chinese vocabulary in the pre-
task stage. The students, in groups, received the pictures of their family members by
asking and answering “Do you have...?” from the researcher (Collecting task). Then
they needed to introduce their family members by answering the students’ questions to
let them find out the correct family photo in the task-cycle stage (Matching task). The
researcher gave each group positive feedback after reporting and guided them to
identify and classify basic Chinese sentences based in conversations they had learned
at the beginning of the class. Then the researcher taught the classroom expressions
they used in the class and gave a practice of target language they learned today by
introducing one fictional person’s family individually in the language focus stage. This

1s shown in Table 3.5.
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Table 3.5 Lesson Plan 4

Lesson plan 4

Week 4 Subject: Chinese speaking class

Topic: My Family

Time: 60 minutes

Goals

After this lesson, the students will be able to:
1. introduce their family members in Chinese.

2. ask and answer questions about introducing their family.

Main
Vocabulary

LXRRMER. 2.
BEHF 4O 3.3
S, 4 MR 3
FA.

iX(this), #(tobe), FMi(my), &
(you), Z(home), #(to have), fti(he), Main
Hi(she), Fl(measure word)s A(people), | Semtences
aF&F(older brother), 4H4H(older sister),

¥ (father), U3 (mother)

Classroom
Expressions

FEARIE? (Yes or no?)
AiE.  (No)

Teaching Procedures

Pre-task
(15 mins)

Introduction

1. Greet the students and check their attendance.

2. Show a photo of a family and ask the students what they know
about it in English, encourage the students to answer in Chinese,
then introduce our topic.

3. Use the vocabulary cards, which are cartoon pictures with words,
of the words they have learned in K2, in a fast review. If they
cannot recall the words, that flash card is set aside. After all flash
cards are shown, the unknown flash cards will be reviewed again by
introducing the meaning of the words with pictures. Then introduce
the sentences with pictures.

6. Demonstrate how to do the task.

Task-cycle
(25 mins)

Collecting Task. Matching task

The students, in groups, receive the pictures of their family
members by asking and answering “Do you have...?” from the
researcher. Then they need to introduce their family members by
answering the students’ questions to let them find out the correct
family photo in groups. While they are doing the task in groups, the
teachers walk around and provide help.
Planning

Each group needs to plan how to report the results of the task
in Chinese to the class.
Reporting

Each group takes turns to introduce their family in Chinese to
the class, while the teacher gives positive feedback.
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Table 3.5 Lesson Plan 4 (Cont.)

Analysis

1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
encourage students to actively participate in the task.

2. Correct the language mistakes made during presentations.
Language | 3. Identify and classify basic Chinese sentences based on

Focus conversations they have learned
(20 mins) | 4. Teach the classroom language expressions they used in the class.
Practice

Give a random picture to each student that includes one
fictional person’s family. They need to stand in front of the class
and introduce the family members from the picture.

Assessment | The teachers assess the students’ learning results throughout the
video recordings.

In Lesson Plan 5, the researcher directed the students to accomplish a real
outcome that they could use Chinese vocabulary verbally and meaningfully to ask
others’ family members through completing some tasks. Thus the researcher started
with asking about the students’ family members to introduce the topic for this class. A
vocabulary activity included the cartoon pictures with words was played to review the
Chinese vocabulary in the pre-task stage. Each group received one sheet of paper to
collect the number of different family members by asking and answering in groups
(Collecting task). Then they needed to introduce this family to let other groups to
guess which family it is in the task-cycle stage (Matching task). The researcher gave
each group positive feedback after reporting and guided them to identify and classify
basic Chinese sentences based on conversations they had learned at the beginning of
the class. Then the researcher taught the classroom expressions they used in the class
and gave a practice of target language they learned today by a role play in the

language focus stage. This is shown in Table 3.6.
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Table 3.6 Lesson Plan 5

Lesson plan § Week 5 Subject: Chinese speaking class

Topic: My Family

Time: 60 minutes

Goals

After this lesson, the students will be able to:
1. introduce others’ family members in Chinese.

2. ask and answer questions to others about their family in Chinese.

Main
Vocabulary

fih(he), Hli(she), 4 (to have), ¥4 (don’t Main LAlA — k. 2.
have), EFEF(older brother), 44 (older sister), | Sentences | fix#A 4 O A. 3.
& (father), 1945 (mother), ZX(home), I AR &R SRIN
(measure word), A (people) %? .

Classroom
Expressions

15245 T.( Please hands up) %I AXf? (Right or not?) A%f. (Wrong)

Teaching Procedures

Pre-task
(15

mins)

Introduction

1. Greet the students and check their attendance.

2. Ask how many family member types do they have in English and
Chinese, the students answer in English and Chinese, then introduce
our topic.

3. Introduce the sentences with pictures.

4. Demonstrate how to do the task.

Task-cycle
(25 mins)

Collecting Task, Matching Task

Each group receives one sheet of paper to collect the numbers
of different family members by asking and answering in groups.
Then they need to introduce this family to let other groups guess
which family is on the board. When they are doing the task in
groups, the teacher walks around and provides help.
Planning

Each group needs to plan how to report the results of the task in
Chinese to the class.
Reporting

Each group takes turns reporting the numbers of their total
different family members, while the teacher gives positive feedback.

Language
Focus
(20 mins)

Analysis

1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
encourage students to actively participate in the task.

2. Correct the language mistakes made during presentations.

3. Identify and classify basic Chinese sentences based on
conversations they have learned

4. Teach the classroom language expressions they used in the class.
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Table 3.6 Lesson Plan 5 (Cont.)

Lesson plan 5 Week 5 Subject: Chinese speaking class
Practice
Have a conversation with the students to practice by answering the
question “Do you have ...... ?” in Chinese. One student will stand in

front of the class, and the other students can only ask one question
each of “Do you have......?” The student needs to answer, and other
students then guess how many members are in the student’s family.
Assessment | The teachers assess the students’ learning results throughout the
video recordings.

In Lesson Plan 6, the researcher directed the students to accomplish a real
outcome that they could use Chinese vocabulary verbally and meaningfully to
introduce their family members through completing some tasks. Thus the researcher
started with showing a cartoon video of ‘Peppa the Pig and Family’ to introduce the
topic for this class. A vocabulary activity included the cartoon pictures with words was
played to review the Chinese vocabulary in the pre-task stage. Each student drew their
family individually (Hand-made task). Then they introduced their family and rank
their family in the number of the family members in groups in the task-cycle stage
(Listing task). The researcher gave each group positive feedback after reporting and
guided them to identify and classify basic Chinese sentences based on conversations
they had learned at the beginning of the class. Then the researcher taught the
classroom expressions they used in the class and gave a practice of target language

2

they learned today by making a video of saying “I love my....” in Chinese in the

language focus stage. This is shown in Table 3.7.

Table 3.7 Lesson Plan 6

Lesson plan 6 Week 6 Subject: Chinese speaking class

Topic: My Family

Time: 60 minutes

After this lesson, the students will be able to:
Goals 1. draw a picture of family tree and introduce the members in
Chinese.

2. express their love to their family in simple sentences in Chinese.
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Table 3.7 Lesson Plan 6 (Cont.)

Lesson plan 6

Week 6 Subject: Chinese speaking class

Main
Vocabulary

LI FR A AHH .
2EREHFSHON
3ERERMES.

RKthis), (tobe), o (KD (my), dHEHlder
sister), BF BF(older brother), BT B (father), U
(mother), Hlland), %(love)y ZK(home)s H(to
I (measure word), A

Main
Sentences

have), 1(one)=10(ten),

(people)

Classroom
Expressions

ERIKE. (Repeat afterme) KH1%. (Read it out loud) /NFE L,

(Read in a whisper)

Teaching Procedures

Pre-task
(15

mins)

Introduction

1. Greet the students and check their attendance.

2. Let students watch a family cartoon video “Peppa the Pig and
Family” and ask them what they know from it in English, encourage
the students to answer in Chinese, then introduce our topic.

3. Introduce the sentences with pictures.

4. Demonstrate how to do the task.

Task-cycle
(25 mins)

Hand-made Task, Listing Task

Each student needs to draw their family tree and trace the
sentence “I love my father, mother....” in Chinese. Then introduce
their family and rank their family in the number of the family
members in groups in Chinese. While they are doing the task in
groups, the teachers walk around and provide help.
Planning

Each group needs to plan how to report the results of the task in
Chinese to the class.
Reporting

Each group takes turns to show their family cards and introduce
them to the class, while the teacher gives positive feedback.

Language
Focus
(20 mins)

Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
encourage students to actively participate in the task.
2. Correct the language mistakes made during presentations.
3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the class.
Practice

Make a short video one by one that shows the family cards,
while saying “I love my ....” in Chinese and send the video to their
parents after class.

Assessment

The teachers assess the students’ learning results throughout the
video recordings.
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Lesson Plans 7, 8 and 9 were about the topic of ‘dates’. In Lesson Plan 7, the
researcher directed the students to accomplish a real outcome that they could use
Chinese vocabulary verbally and meaningfully to express the date through complete
some tasks. Thus the researcher started with showing a calendar to introduce the topic
for this class. A vocabulary activity included the cartoon pictures with words was
played to review the Chinese vocabulary in the pre-task stage. Each student received a
page of a calendar and found out their group which had the same month by asking in
Chinese (Classifying task). Then they explained their own favorite day to let their
group find out the day on the page of calender in the task-cycle stage (Matching task).
The researcher gave each group positive feedback after reporting and guided them to
identify and classify basic Chinese sentences based on conversations they had learned
at the beginning of the class. Then the researcher taught the classroom expressions
they used in the class and gave a practice of target language they learned today by a

role play in the language focus stage. This is shown in Table 3.8.

Table 3.8 Lesson Plan 7

Lesson plan 7 Week 7 Subject: Chinese Speaking Class

Topic: Dates.

Time: 60 minutes
After this lesson, the students will be able to:

Goals 1. know how to say the date in Chinese.

2. ask and answer questions about the date in Chinese.

4K (today). WK (tomorrow) , JL(how LA RILAILS?
Main many), J(month), % (number), i3] Main | 2 g R 2812

Vocabulary | (yeek), 5 (Monday).... 1 F (Sunday) | SCHEENCES | 5 g o gy

Classroom YRAITWFE 75?2 (Do you understand? )
Expressions T (yes) /AN (No).
Teaching Procedures
Introduction
1. Greet the students and check their attendance.
Pre-task 2. Show a calendar and ask the students what they know from it

(15 mins) | and answer in English, then introduce our topic.

3. Use the vocabulary cards, which are cartoon pictures with
words, of the words they have learned in K2, in a fast review. If
they cannot recall the words, that flash card is set aside. After all
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Table 3.8 Lesson Plan 7 (Cont.)

Lesson plan 7 Week 7 Subject: Chinese Speaking Class

flash cards are shown, the unknown flash cards will be reviewed
again by introducing the meaning of the words with pictures. Then
introduce the sentences with pictures.

4. Model how to do the task.

Classifying Task, Matching Task
Each group receives a different page of a calendar, they then
discuss how to introduce the date of this page in Chinese and pick
Task-cycle | out which day is their favorite day of that month on the page.
(25 mins) When they are doing the task in groups, the teacher walks around
and provides help.
Planning
Each group needs to plan how to report the results of the task
in Chinese to the class.
Reporting
Each group takes turns to introduce the date of that calendar
page and their own favorite day in Chinese to the class, while the
teacher gives positive feedback.
Analysis
1. Summarize the results of all the group presentations and give
big stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.
Focus 2. Correct the language mistakes made during presentations.
(20 mins) 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the
class.
Practice
Give one calendar page showing the date and the students
practice having a conversation with role play in pairs to ask the
date in Chinese.
Assessment The teachers assess the students’ learning results throughout the
video recordings.

In Lesson Plan 8, the researcher aimed the students to accomplish a real outcome
that they could use Chinese vocabulary verbally and meaningfully to express their
birthday through completing some tasks. Thus the researcher started with asking their
birthday date to introduce the topic for this class. A vocabulary activity including the
cartoon pictures with words was played to review the Chinese vocabulary in the pre-
task stage. Each student asked their classmates for their birthdate in order to form a

group with the same birthday month (Classifying task). Then they introduced their
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birthday to rank their birthday in groups in the task-cycle stage (Listing task). The

researcher gave each group positive feedback after reporting and guided them to

identify and classify basic Chinese sentences based on conversations they had learned

at the beginning of the class. Then the researcher taught the classroom expressions

they used in the class and gave a practice of target language they learned today by a

story telling about one toy’s name, age and birthdate which they had discussed in the

language focus stage. This is shown in Table 3.9.

Table 3.9 Lesson Plan 8

Lesson plan 8

Week 8 Subject: Chinese speaking class

Topic: Dates

Time: 60 minutes

After this lesson, the students will be able to:

Goals 1. express their own and others’ birthday in Chinese.
2. ask and answer questions about others’ birthdays.
K (your), FA(my), Aif¥)(his), kb fK(her), LARIA HAZ LA JL
Main f&(tobe), JL(how many, H(month), 5 Main 52
Vocabulary | pumber) Sentences 2RI HE—H—
o
3MbAEHR=H =
o
Classroom iE 2! (Be quiet)
Expressions
Teaching Procedures
Introduction
1. Greet the students and check their attendance.
2. Ask the students questions such as “How old are you?” “When is
Pre-task | your birthday?” in English, get the answer from the students, then
(15 introduce our topic.
mins) 3. Introduce the sentences with pictures.
4. Model how to do the task.
Classifying Task, Listing task
Each student gets their birthday date from the teacher. They
need to ask their classmates, “when is your birthday?” and answer
Task-cycle | “my birthday is...” in Chinese to find out which classmates have the
(25 mins) | same birthday month and then be in a group. Then they introduced

their birthdays to rank their birthdays in groups. When they are doing
the task, the teacher walks around and provides help.
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Table 3.9 Lesson Plan 8 (Cont.)

Lesson plan 8 Week 8 Subject: Chinese speaking class

Planning
Each group needs to plan how to report the results of the task in

Chinese to the class.
Reporting

Each group takes turns reporting their birthday date in Chinese to
the class, while the teacher gives positive feedback.
Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.

Focus 2. Correct the language mistakes made during presentations.
(20 mins) | 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Taught the classroom language expressions they used in the class.
Practice

Give a toy to each group and they make a story for the toy. They
also need to discuss the name, age, and birthday of the toy they got,
and then to introduce the toy in Chinese to the class.
Assessment | The teachers assess the students’ learning results throughout the
video recordings.

In Lesson Plan 9, the researcher aimed the students to accomplish a real outcome
that they could use Chinese vocabulary verbally and meaningfully to express their
birthday through completing some tasks. Thus the researcher started with a video of a
birthday party to introduce the topic for this class. A vocabulary activity included the
cartoon pictures with words was played to review the Chinese vocabulary in the pre-
task stage. Each student made a birthday card individually and send it to the students
who they found by asking their birthdates in Chinese (Hand-made task), Then they
needed to list their students birthdates they remembered in groups in the task-cycle
stage (Memory task). The researcher gave each group positive feedback after reporting.
And guided them to identify and classify basic Chinese sentences based on
conversations they had learned at the beginning of the class. Then the researcher
taught the classroom expressions they used in the class and gave a practice of target
language they learned today by describing a random picture of a birthday in Chinese

sentences in the language focus stage. This is shown in Table 3.10.
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Table 3.10 Lesson Plan 9

Lesson plan 9 Week 9 Subject: Chinese speaking class

Topic: Dates

Time: 60 minutes

Goals

After this lesson, the students will be able to:
1. ask questions about birthdays and say “Happy Birthday” in
Chinese.

2. answer the dates in Chinese.

Main
Vocabulary

LAREEF LA
JIRR:

2R FHUR
3R

R[(your), FK[IFJ(my), s&(tobe), JL(how
Main
Sentences

many), H(month), -5 (number)

Classroom
Expressions

A in)

(There is a question)

Teaching Procedures

Pre-task
(15

mins)

Introduction

1. Greet the students and check their attendance.

2. Show a video of a birthday party and ask the students what they
know from it in English, encourage the students to answer in
Chinese, then introduce our topic.

3. Introduce the sentences with pictures and ask the questions about
the date to each student in Chinese and if they answer correctly, they
get the materials to decorate their birthday card.

4 Demonstrate how to do the task.

Task-cycle
(25 mins)

Hand-made Task, Memory Task
Each student needs to make a birthday card for another student.

They then receive a note from the teacher with one classmate’s date
of birth, and they need to ask their classmates “when is your
birthday?” in Chinese and find the correct person to send the
birthday card to and say “Happy Birthday” in Chinese. Then they
needed to list their classmates’ birthdates they remembered in groups
When they are doing the task in groups, the teacher walks around
and provides help.
Planning

Each group needs to plan how to report the results of the task in
Chinese to the class.
Reporting

Each group takes turns to report their list of their classmates’
birthdates in front of the class, while the teacher gives positive
feedback.
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Table 3.10 Lesson Plan 9 (Cont.)

Lesson plan 9 Week 9 Subject: Chinese speaking class

Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.

Focus 2. Correct the language mistakes made during presentations.
(20 mins) | 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the

class.
Practice

Each student receives a random picture of birthday, they need to
look at the picture and speak Chinese sentences about this picture.

The teachers assess the students’ learning results throughout the
Assessment | video recordings.

Lesson Plans 10, 11 and 12 were about the topic ‘places’. In Lesson Plan 10, the
researcher directed the students to accomplish a real outcome that they could use
Chinese vocabulary verbally and meaningfully to express the places through
completing some tasks. Thus the researcher started with showing pictures related to
the places to introduce the topic for this class. A vocabulary activity included the
cartoon pictures with words was played to review the Chinese vocabulary in the pre-
task stage. Each student received one picture of a different place, and those with the
same picture were grouped together after asking each other and answering to find the
same place (Classifying task). Then they needed to design their map of different places
with different positions in groups in the task-cycle stage (Problem solving task). The
researcher gave each group positive feedback after reporting and guided them to
identify and classify basic Chinese sentences based on conversations they had learned
at the beginning of the class. Then the researcher taught the classroom expressions
they used in the class and gave a practice of target language they learned today by role

play in the language focus stage. This is shown in Table 3.11.
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Table 3.11 Lesson Plan 10

Lesson plan 10

Week 10 Subject: Chinese speaking class

Topic: Places

Time: 60 minutes

Goals

After this lesson, the students will be able to:
1. ask and answer the question about places in Chinese.

2. express the places in Chinese.

Main
Vocabulary

LAREMEIL? 238
ESGIP
3XRMRIL? 40X

D

i(you), F(I), Ji(to go), ML
(where) , iX(this), #i(that), %
(store), [EPi(hospital), “#4%(school), %%

J&i(police station), Z%(home)

Main
Sentences

Classroom
Expressions

[FIVRAZH 2 — i i, Wik,  (Discuss with your group members
and try to solve)

Teaching Procedures

Pre-task
(15

mins)

Introduction

1. Greet the students and check their attendance.

2. show the pictures with something related to the places and ask the
students some questions such as “if you are sick, you need to go to
see a doctor, so you need to go where?”, encourage the students to
answer in English or Chinese. Then introduce our topic.

3. Use the vocabulary cards, which are cartoon pictures and words, of
the words they have learned in K2, in fast review. If they cannot
recall the words, that flash card is set aside. After all flash cards are
shown, the unknown flash cards will be reviewed again by
introducing the meaning of the words with pictures. Then introduce
the sentences with pictures.

4. Demonstrate how to do the task.

Task-cycle
(25 mins)

Classifying Task, Problem Solving Task

Each student gets a picture of one place. They will need to ask
other students “Where will you go to?” in Chinese and get the
answers one by one, to find classmates with the same place to go to
and become a group. Then they need to discuss how to introduce this
place in Chinese. Then they needed to design their map of different
places with different positions in groups. When they are doing the
task in groups, the teacher walks around and provides help.
Planning

Each group needs to plan how to report the results of the task in
Chinese to the class.
Reporting

Each group takes turns to introduce their map in Chinese to the
class. The teacher gives positive feedback.
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Table 3.11 Lesson Plan 10 (Cont.)

Lesson plan 10 Week 10 Subject: Chinese speaking class

Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.
Focus 2. Correct the language mistakes made during presentations.

(20 mins) | 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the class.
Practice

Give each student one picture of one place and practice having a
conversation by asking where it is in Chinese through role play.
The teachers assess the students’ learning results throughout the
Assessment | video recordings.

In Lesson Plan 11, the researcher directed the students to accomplish a real
outcome that they could use Chinese vocabulary verbally and meaningfully to ask and
answer about the places through complete some tasks. Thus the researcher started with
a sample map to introduce the topic for this class. A vocabulary activity included the
cartoon pictures with words which was played to review the Chinese vocabulary in the
pre-task stage. Each group received one map, and the group had to state where each
group member would go and make a note to count the number of the people in each
place (Collecting task). Then each group needed to tell other groups how many people
in each place they have and find the same number in the same place from the other
groups in the task-cycle stage (Puzzles task). The researcher gave each group positive
feedback after reporting. And guided them to identify and classify basic Chinese
sentences based on conversations they had learned at the beginning of the class. Then
the researcher taught the classroom expressions they used in the class and gave a
practice of target language they learned today by displaying one place at random in the

language focus stage. This is shown in Table 3.12.
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Table 3.12 Lesson Plan 11

Lesson plan 11

Week 11 Subject: Chinese speaking class

Topic: Places

Time: 60 minutes

Goals

After this lesson, the students will be able to:
1. make a conversation of going to some places in Chinese.
2. practice having a conversation of asking which way to go in

Chinese.

Main
Vocabulary

LEEBEAEMR)L?
2.7 EEAL.
3.

M ) (store), [ [ (hospital), 24 (school),
Main
Sentences

52 [Fy(police station), ZX(home), fR(you),
(1), fh(he), U(she), Zi(go), TE(at), Wil
JL(where), 7 )L(there), iXJL(here)

Classroom
Expressions

RT3t

(You have ten minutes)

Teaching Procedures

Pre-task
(15 mins)

Introduction

1. Greet the students and check their attendance.

2. Show a sample map with some places and encourage the students
to answer what they see on the map in English and Chinese, then
introduce our topic.

3. Introduce the conversation with pictures.

4. Demonstrate how to do the task.

Task-cycle
(25 mins)

Collecting Task, Puzzles Task

Each group will receive one map and different place they need
to go. They need to discuss how to design a conversation to ask each
group member’s destination and make a route on the map. Then
each group needs to tell the other group how many people in each
place they have and find the same number in the same place from
the other groups. When they are doing the task in groups, the teacher
walks around and provides help.
Planning

Each group needs to plan how to report the results of the task in

Chinese to the class.
Reporting

Each group takes turns reporting their results of the task while
the teacher gives positive feedback.

Language
Focus
(20 mins)

Analysis

1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
encourage students to actively participate in the task.

2. Correct the language mistakes made during presentations.

3. Identify and classify basic Chinese sentences based on
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Table 3.12 Lesson Plan 11 (Cont.)

Lesson plan 11 Week 11 Subject: Chinese speaking class
conversations they have learned

4. Teach the classroom language expressions they used in the class.
Practice

Each student receives a picture about location at random and
describe it in Chinese sentences.

The teachers assess the students’ learning results throughout the
Assessment | video recordings.

In Lesson Plan 12, the researcher directed the students to accomplish a real
outcome that they could use Chinese vocabulary verbally and meaningfully to
introduce other’s locations through completing some tasks. Thus the researcher started
with showing a Chinese cartoon video of ‘go home’ to introduce the topic for this
class. A vocabulary activity included the cartoon pictures with words was played to
review the Chinese vocabulary in the pre-task stage. Each group collected the pictures
of family members and places from other groups by asking and answering (Collecting
task). Then each group discussed and explained how to pick up all family members
with a short and safe way in groups in the task-cycle stage (Listing task). The
researcher gave each group positive feedback after reporting and guided them to
identify and classify basic Chinese sentences based on conversations they had learned
at the beginning of the class. Then the researcher taught the classroom expressions
they used in the class and gave a practice of target langnage they learned today by a

role play during the language focus stage. This is shown in Table 3.13.

Table 3.13 Lesson Plan 12

Lesson plan 12 Week 12 Subject: Chinese speaking class
Topic: Places

Time: 60 minutes

After this lesson, the students will be able to:

Goals 1. introduce some places in Chinese.

2. ask other’s location in Chinese.

RO, fE(at), FK(home), [E[i(hospital LEEIERIE

Main ), TE)E (store), £ (school), %% J5j(police Main Ve AGIE &
Vocabulary | sation) Sentences | 5 vy 4 5m 2
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Table 3.13 Lesson Plan 12 (Cont.)

Lesson plan 12 Week 12 Subject: Chinese speaking class
Classroom XA CEAW?  (How to say it in Chinese)
Expressions
Teaching Procedures
Introduction
1. Greet the students and check their attendance.
2. Have them watch a Chinese cartoon video that shows the way of
Pre-task | going home and ask the students what they know from it in English,
(15 encourage the students to answer in Chinese, then introduce our
mins) topic.
3. Introduce the conversation with pictures.
4. Demonstrate how to do the task.
Collecting Task, listing Task
Each group collects the pictures of family members and places
from other groups by asking and answering. They need to discuss in
Task-cycle | a group to figure out the best route to pick up all family members
(25 mins) | who are waiting in the places to go home in a short, safe way on the
map. Also, they will discuss how to introduce the route in Chinese.
When they are doing the task in groups, the teacher walks around
and provides help.
Planning
Each group needs to plan how to report the results of the task in
Chinese to the class.
Reporting
Each group takes turns to introduce the route on the map in
Chinese. The teacher gives positive feedback.
Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.
Focus 2. Correct the language mistakes made during presentations.
(20 mins) | 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the class.
Practice
Give each pair a picture and let them practice having a
conversation of asking others’ location in Chinese with role play.
The teachers assess the students’ learning results throughout the
Assessment | video recordings.

Lesson Plans 13, 14 and 15 were about the topic ‘animals’. In Lesson Plan 13, the
researcher directed the students to accomplish a real outcome that they could use

Chinese vocabulary verbally and meaningfully to express the animals’ features
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through completing some tasks. Thus the researcher started with showing a video of
different animals to introduce the topic for this class. A vocabulary activity included
the cartoon pictures with words was played to review the Chinese vocabulary in the
pre-task stage. Each student received the part of an animal and found out what the
animal it is in groups (Puzzles task). Then each group needed to introduce the animal
they to let other groups found out that animal on the board in the task-cycle stage
(Matching task). The researcher gave each group positive feedback after reporting.
And guided them to identify and classify basic Chinese sentences based on
conversations they had learned at the beginning of the class. Then the researcher
taught the classroom expressions they used in the class and gave a practice of target
language they learned today by displaying their favorite animals in the language focus

stage. This is shown in Table 3.14.

Table 3.14 Lesson Plan 13

Lesson plan 13 Week 13 Subject: Chinese speaking class

Topic: Animals

Time: 60 minutes

After this lesson, the students will be able to:

Goals 1. describe the animals in Chinese.
2. express their favorite animals in Chinese.
K% (elephant), KHifiE(giraffe), Hfi(cat), LEMETFK,
Main (dog), (bird), fi(fish), /P(small), A Main | 2 k@i TR,
Vocabulary | g ixhis), £(tobe), fiA(whaty e | SCMLEMCES | 3 3pjg
(like), 4 IR
Classroom & FFaR.  (Reporting time)
Expressions

Teaching Procedures

Introduction

1. Greet the students and check their attendance.

2. Play the voice of different animals and encourage the students to
Pre-task | guess the animals by answering in Chinese.

(15 mins) | 3. Use the vocabulary cards, which are cartoon pictures with words,
of the words they have learned in K2, in a fast review. If they cannot
recall the words, that flash card is set aside. After all flash cards are
shown, the unknown flash cards will be reviewed again by
introducing the meaning of the words with pictures. Then introduce
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Table 3.14 Lesson Plan 13 (Cont.)

Lesson plan 13 Week 13 Subject: Chinese speaking class
the sentences with pictures.
4. Demonstrate how to do the task.

Puzzles Task, Matching Task

Each student in the group receives a picture that shows a part of
the same animal. They need to describe their pictures one by one
Task-cycle | such as “it has a big nose” and collect the information and discuss
(25 mins) | which animal they got. Then each group needed to introduce the
animal they to let other group found out that animal on the board.
When they are doing the task in groups, the teacher walks around
and provides help.
Planning

Each group needs to plan how to report the results of the task in

Chinese to the class.
Reporting

Each group takes turns to show their picture and introduce their
animal in Chinese. The teacher gives positive feedback.
Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.

Focus 2. Correct the language mistakes made during presentations.

(20 mins) | 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Taught the classroom language expressions they used in the class.
Practice

Give each student a turn to pick their favorite animal and
introduce it in Chinese to the class.
The teachers assess the students’ learning results throughout the
Assessment | video records.

In Lesson Plan 14, the researcher directed the students to accomplish a real
outcome that they could use Chinese vocabulary verbally and meaningfully to describe
the animals’ features and locations through completing some tasks. Thus the
researcher started with an activity of having to guess the animals, to introduce the
topic for this class. A vocabulary activity included the cartoon pictures with words was
played to review the Chinese vocabulary in the pre-task stage. Each group collected
different pictures of animals to design their zoo on the map by answering the
researcher’s questions about the animals Chinese vocabulary (Collecting task). Then

each group introduced their zoo map that they designed in groups to the class to find
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out the most popular zoo in the class in the task-cycle stage (Project task). The
researcher gave each group positive feedback after reporting. And guided them to
identify and classify basic Chinese sentences based on conversations they had learned
at the beginning of the class. Then the researcher taught the classroom expressions
they used in the class and gave a practice of target language they learned today by

expressing the animals they like or dislike in the language focus stage. And it is shown

in Table 3.15.

Table 3.15 Lesson Plan 14

Lesson plan 14 Week 14 Subject: Chinese speaking class

Topic: Animals

Time: 60 minutes

After this lesson, the students will be able to:

Goals 1. introduce the animals in Chinese.
2. make a map of a zoo in Chinese.
X(this), FE(tobe), K (giraffe), K% LIX 2RI
Main (elephant), 7E(at), FF)L(there), /IN(small), Main 2 KGHAEH Lo
Vocabulary | 00 pca. Midog) Gebird), g1 | SCMENCES | 5o i,
(fish), (1), F(like), 4(no) 4 FASEIRAN o
Classroom HiE F—4. (Next group please)
Expressions

Teaching Procedures

Introduction

1. Greet the students and check their attendance.

Pre-task 2. Show the different parts of animals and encourage the students to
(15 mins) | guess the animals then answer in Chinese.

3. Introduce the sentences with pictures.

4. Model how to do the task.

Collecting Task, Project Task

Each group collects different pictures of animals to design their
zoo on the map by answering the researcher’s questions about the
Task-cycle | animal Chinese vocabulary. Then each group introduces their zoo

(25 mins) map that they designed in groups to the class to find out the most

popular zoo in the class. When they are doing the task in groups, the
teacher walks around and provides help.
Planning

Each group needs to plan how to report the results of the task
in Chinese to the class.
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Table 3.15 Lesson Plan 14 (Cont.)

Lesson plan 14 Week 14 Subject: Chinese speaking class
Reporting
Each group takes turns to show their zoo map and introduce

their animals in the zoo in Chinese. The teacher gives positive
feedback.

Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
Language | encourage students to actively participate in the task.

Focus 2. Correct the language mistakes made during presentations.
(20 mins) | 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Taught the classroom language expressions they used in the class.

Practice

Each student picks up each picture of animals and expresses
their opinions by using the sentences “I like...... ” “T don’t
like...... ”” in Chinese.

Assessment | The teachers assess the students’ learning results throughout the
video records.

In Lesson Plan 15, the researcher directed the students to accomplish a real
outcome that they could use Chinese vocabulary verbally and meaningfully to express
the number and the features of the animals through completing some tasks. Thus the
researcher started with showing a picture of animals and asking “Do you like....?” to
introduce our topic for this class. A vocabulary activity included cartoon pictures with
words was played to review the Chinese vocabulary in the pre-task stage. Each group
collected the numbers of different animals around the classroom (Verbal hide and seek
task). Then they needed to count the numbers on the sheet to rank the number of
animals in groups in the task-cycle stage (Listing task). The researcher gave each
group positive feedback after reporting. And guided them to identify and classify basic
Chinese sentences based on conversations they had learned at the beginning of the
class. Then the researcher taught the classroom expressions they used in the class and
gave a practice of target language they learned today by displaying one animal at
random to let the other students guess the animal in the language focus stage. And it is

shown in Table 3.16.
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Table 3.16 Lesson Plan 15

Lesson plan 15

Week 15 Subject: Chinese speaking class

Topic: Animals

Time: 60 minutes

Goals

After this lesson, the students will be able to:
1. express the number and the features of the animals in Chinese.

2. practice having a conversation of animals in Chinese.

Main
Vocabulary

LiX LA — Hl.
2 BB SR,
3K,

iX )L(here), 7 (to have), Zfi(cat), 1
(dog), /IN(small), (bird), Fi(fish), K%
(elephant), K20 (giraffe)

Main
Sentences

Classroom
Expressions

dEw#E ! (Excellent)

Teaching Procedures

Pre-task
(15 mins)

Introduction

1. Greet the students and check their attendance.

2. Show the picture of animals and ask the students “do you
like....” in Chinese. Encourage the students to answer in Chinese.
3. Introduce the sentences with pictures.

4. Model how to do the task.

Task-cycle
(25 mins)

Verbal Hide and Seek Task, Listing Task

Each group collects the numbers of different animals around
the classroom and receives a sheet to record the numbers. They
need to find out the number of each kind of animals in that paper
and fill out the sheet to rank the numbers from big to small in
groups. When they are doing the task in groups, the teacher walks
around and provides help.
Planning

Each group needs to plan how to report the results of the task in

Chinese to the class.
Reporting

Each group takes turns to show their sheet and introduce the
rank of the number of different animals in Chinese. The teacher
gives positive feedback.

Language
Focus
(20 mins)

Analysis
1. Summarize the results of all the group presentations and give big
stickers to the best group, and small stickers to other groups to
encourage students to actively participate in the task.
2. Correct the language mistakes made during presentations.
3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the class.
Practice

Give each student a picture of one animal and let them
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Table 3.16 Lesson Plan 15 (Cont.)

Lesson plan 15 Week 15 Subject: Chinese speaking class
describe this animal using Chinese words such as “it is very tall.” to
the class. The others need to guess what that animal is.

The teachers assess the students’ learning results throughout the
Assessment | video records.

Lesson Plan 16 was revision of all topics. The researcher directed the students to
accomplish a real outcome that they could use all Chinese vocabulary they have
learned verbally and meaningfully through completing some tasks. Thus the researcher
started with telling a story about ‘me’ to introduce the topic for this class. A
vocabulary activity included the cartoon pictures with words was played to review the
Chinese vocabulary in the pre-task stage. Each student made a handbook individually
(Hand-made task). Then they needed to explain their information from the book to let
other group members classify them in different way in groups in the task-cycle stage
(Classifying task). The researcher gave each group positive feedback after reporting.
And guided them to identify and classify basic Chinese sentences based on
conversations they had learned at the beginning of the class. Then the researcher
taught the classroom expressions they used in the class and gave a practice of target
language they learned today by asking others for information from the handbook to get

the stickers in the language focus stage. And it is shown in Table 3.17.

Table 3.17 Lesson Plan 16

Lesson plan 16 Week 16 Subject: Chinese speaking class

Topic: Review
Time: 60 minutes

After this lesson, the students will be able to:
Goals 1. express their information in a basic way.
2. ask other’s information in Chinese.
(), M(be called), 1(one)...10(ten), HRHE(eyes), K(big), #(tobe), H(month),
Main 5 (number), 1X(this), FM(my), T (father), EFK(like), K% (elephant)
Vocabulary

Classroom Expressions RS A (Question and answer time)
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Table 3.17 Lesson Plan 16 (Cont.)

Lesson plan 16 Week 16 Subject: Chinese speaking class

Teaching Procedures

Introduction

1. Greet the students and check their attendance.

Pre-task 2. Tell a story about “me” with pictures in English, encourage the
(15 mins) | students to answer what they know from the story in English or
Chinese. Then introduce the sentences with pictures.

3. Model how to do the task.

Hand-made Task, Classifying Task
Each student receives a blank book, and they need to draw
themselves, family members, their home, and favorite animals,
Task-cycle | write down their age and birthday date in the blank book. Then
(25 mins) they needed to explain their information from the book to let other
group members classify them indifferent way in groups such as
their age, gender. The teacher walks around and provides help.
Planning
Each group needs to plan how to show and talk about their book
in Chinese to the class.
Reporting
Each student takes turns to show their handbook and
introduce it in Chinese. The teacher gives positive feedback.
Analysis
1. Summarize the results of all the presentations and give big
stickers to the best student, and small stickers to other students to
Language | encourage them to actively participate in the task.
Focus 2. Correct the language mistakes made during presentations.
(20 mins) 3. Identify and classify basic Chinese sentences based on
conversations they have learned
4. Teach the classroom language expressions they used in the
class.
Practice
Let each student ask one question they want to know to
another student one by one, and when they get the answer, they
put one sticker on the other’s handbook. So, they need to ask and
answer, to get the stickers.
The teachers assess the students’ learning results throughout the
Assessment | video recordings.

The duration of each lesson was one hour. The stage of pre-task was 15 minutes,
in which the teacher’s main role was to guide the students. Thereafter was the stage of
task-cycle, with a duration of 25 minutes, in which the students’ main role were to do

the task, and the teachers only needed to provide the help. After that, the stage of
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language focus took place for 20 minutes, in which the researcher needed to
summarize the results of the task and guide the students to practice the target language
by doing another mini task. At the end of the mini task, the researcher and another
native Chinese teacher needed to complete the assessment sheet to assess whether the
students achieved the objectives of the lesson. In the whole teaching process, the
researcher taught in Chinese and English. The Thai Chinese teacher helped the
researcher translate in Thai to make sure all students understood the the tasks. In
addition, due to the K3 students’ Chinese ability were limited, they were allowed to
use Thai and Chinese to discuss in groups during the task planning, but they needed to
report the task in Chinese. The researcher and the Thai Chinese teacher provided help

when the students asked.

3.3.2 Video Records

During the process of the pre-test, post-test and 16 lesson plans for 16 weeks., a
video recorder was used to record the whole teaching and learning process in the
classroom to assess whether the students understand the Chinese vocabulary which is
used in the practice, do the practice in Chinese with simple sentences, achieve the
learning goal, and speak Chinese with a few errors in grammar and pronunciation
during the language focus stage. Those video recordings are also used to observe the
students, whether they respond to the researcher actively as they understand the topic
and observe how the researcher does the task with enthusiasm in the pre-task stage;
whether they discuss with peers in the group actively because they understand how to
do the task, ask for teachers’ or peers help without hesitation or willing to help other
peers, and report the tasks actively by raising their hand in the task-cycle stage;
whether they respond actively to correct their language mistakes guided by the
researcher with willingness, and practice the language cheerfully by raising their hand
as they have confidence to complete the practice in the language focus stage in each

lesson (see Appendix D).
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3.3.3 The Chinese Speaking Tests

The Chinese speaking tests were used to pre-test K3 students’ speaking skills
before teaching them with TBLT method and post-test them at the end of the term.
The researcher adapted the Chinese speaking test format from YCT-koushi elementary
level Test. Center for Language Education and Cooperation (2020) is a permanent
office of the National Leading Group for the Promotion of Chinese as a Foreign
Language, with the function of developing and implementing the Chinese Language
Proficiency Test. YCT-koushi Test which is made by Center for Language Education
and Cooperation is defined as the Chinese speaking ability test for primary and
secondary school students (including students who are between 5 and 6 years old). It is

divided into YCT-kuoshi elementary level test and YCT-koushi intermediate level test.

As a test specifically for young children’s Chinese speaking ability, the YCT-
koushi test was based on three parts, 1) ‘listening then repeating’ for repeating the
single sentence for each item; 2) ‘post-listening answer’ for answering briefly with a
single sentence for each item; 3) ‘look at the picture and speak’ for saying something
based on the pictures using two-three simple sentences (Hou, 2022). The candidates
who pass the test can understand and express themselves orally in Chinese on more
familiar everyday topics to meet basic communicative needs. In this study, the K3
students had learned YCT-1 during K1 and K2, and consequently most of them had
mastered 80 YCT-1 vocabulary words. In addition, the researcher designed lesson
plans using YCT-1 six topics: personal information, body parts, family members, dates,
places, and animals. Thus the researcher chose YCT-koushi elementary level test
format as the Chinese speaking test and selected the content of YCT-1 items from
Official Examination Papers of YCT Speaking (2012), which is the latest version of
the YCT-kuoshi test paper and is shown in Appendix C.

The Chinese speaking test which was adopted in this research is divided into
three parts with the time limit of 15 minutes and 30 points in total. The first part was
‘listening then repeating’, consisting of five sentences. Students first listened to each

sentence and then repeated it. They would have 2 minutes in total to repeat the five
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sentences after hearing each sentence. If they cannot repeat a sentence, they would
lose the point, and moved on to the next sentence. The total score of this part was 5

points.

The second part was ‘post-listening answer’, consisting of five questions.
Students would be asked each question and would answer one by one with a short
answer. They would have 3 minutes in total to answer those five questions. If they
could not answer a question, then they would move on to the next question and lose

the point. The total score of this part was 10 points.

The third part was to ‘look at the picture and speak’, consisting of five pictures.
Students needed to look at each picture and described it in Chinese. They would have
10 minutes in total for this part, and 2 minutes to prepare and describe each picture.
When answering, they needed to describe the picture in two or three sentences. If they
could not describe a picture within 2 minutes, they would lose the points. The total

score of this part was 15 points.

In order to make this part suitable for the K3 students’ age and limited English
and Chinese ability, the researcher reduced the items from 15 to 5 in the first part, so
that they had more time to understand the questions and think about the answer in the
second part and third part. The Thai Chinese teacher also helped them with the

instruction in Thai. The Chinese speaking test format is shown in Table 3.18.

Table 3.18 Chinese Speaking Test Format

Type of Test Numbers Scores (points) Time (minutes)
Listening then repeating 5 5 2
Post-listening answer 5 10 3
Look at the picture and 5 15 10
speak
Total 15 30 15
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Since the YCT-koushi test does not have its own rubric, the researcher adopted
The Oral Chinese Proficiency test (HSKK) rubric to the Chinese speaking rubric in
this study. Li (2018) defined HSKK as a test to show candidates’ ability to express
themselves orally in Chinese, which was made of three levels: elementary,
intermediate, and advanced. The rubric of HSKK was designed based on different
types of the test, including ‘listening then repeating’, ‘post-listening answer’, ‘post-
repeating answer’, ‘read aloud’, ‘look at the picture and speak’, and ‘answer
questions’. The HSKK rubric for ‘listening then repeating’, ‘post-listening answer’,
and ‘look at the picture and speak’ is the same types of test as the YCT-kuoshi
elementary level test. Therefore it was used in this study to measure the K3 students’
Chinese speaking skills. Moreover, as K3 students had limited Chinese ability in YCT-
1 without complicated grammar and long sentences, the researcher adopted the rubric

of HSKK with three scales which are shown in Table 3.19.

Table 3.19 Chinese Speaking Test Rubric

Chinese Speaking Rubric

comprehensibly.

Types of test Descriptions
Listening 1 point: Students 0.5 point: Students | 0 points: Students
then could repeat the could repeat the could not repeat the
repeating | whole sentence sentence partly. sentence.

Post-listening

2 points: Students

1 point: Students

0 point: Students

the content of the
picture to produce at
least three sentences
with a few errors of
grammar and
pronunciation.

to the content of the
picture to produce
less than three
sentences with a few
errors of grammar
and pronunciation.

answer could understand the | could understand the | could neither
question well and question and answer | understand the
answer comprehensibly with | question nor answer
comprehensibly ina | some key it comprehensibly.
basic Chinese vocabulary.
sentence.
Look at the | 3 points: Students 2 points: Students 0 point: Students
picture and | could talk about the | could talk about the | could not use
speak picture picture Chinese vocabulary
comprehensibly comprehensibly to talk about the
using Chinese using Chinese picture
vocabulary related to | vocabulary related comprehensibly.
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Table 3.19 Chinese Speaking Test Rubric (Cont.)

Chinese Speaking Rubric
Descriptions
1 point: Students
could talk about the
picture
comprehensibly by
only using some key
vocabulary related
to the content of the
pictures.

Types of test

3.3.4 The Weekly Assessments

The weekly assessments adopted from the stage of speech emergence (Hill &
Flynn, 2006) was used each lesson in the language practice of the final stage of task to
triangulate the pre-and-post test results. The K3 students in this study are in the stage
of early production which has limited comprehension, can speak a few Chinese words,
and use the key words to respond in the activities at present. The researcher aimed to
investigate whether using TBLT as the treatment could affect the students’ Chinese
speaking skills positively. If it could, their Chinese speaking ability would be in the
stage of speech emergence. In this stage, they would have good comprehension, make
simple sentences and have conversations, and make grammar and pronunciation errors.
The researcher combines the stage of speech emergence with the students’ learning
behaviors in the class to assess their learning results during the language practice,
which is shown in Table 3.20 ( in each step, 0 point means ‘rarely happening’ , 1

points mean ‘sometimes happening’, 2 points mean ‘always happening’).

Table 3.20 Weekly Assessments for Each Lesson

Weekly Assessment Rubric during the Language Practice (Lesson )
0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2
points mean ‘always happening’

Student | Understand the | Do the practice | Achieve Speak
No. Chinese in Chinese with | the Chinese with | Total
(__) | vocabulary simple learning | a few errors in | Scores
which is used in | sentences. goal. grammar and
the practice. pronunciation.
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Table 3.20 Weekly Assessments for Each Lesson (Cont.)

Weekly Assessment Rubric during the Language Practice (Lesson )
0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2
points mean ‘always happening’
Scores | 0 [ 1| 2 o 1] 2ol 1 ]2]o0]1 ]2

3.3.5 The Observations

The researcher and another native Chinese teacher observed each student’s
learning behaviors that characterized their confidence in every stage with the use of
video records, and ticked the observation sheets after each class. The researcher aimed
to investigate how TBLT affects the students’ confidence in the Chinese speaking
class. The observations were based on the procedure of Willis” (1996) model of TBLT
and it includes three stages: pre-task, task-cycle and language focus. In the stage of
pre-task, the students respond to the researcher actively as they understand the topic,
and they observe how the researcher does the task with enthusiasm. In the stage of
task-cycle, the students discuss with peers in the group actively since they understand
how to do the task. Furthermore, they will ask for teachers’ or peers’ help without
hesitation, or help the peers positively, and then report the tasks actively by raising
their hand. In the stage of language focus, the students correct their language mistakes
guided by the researcher with willingness (respond actively), and practice cheerfully
by raising their hand as they have confidence to complete the practice. Observations
were conducted through the video records to see the K3 students’ learning behaviors

that characterized their confidence in every stage shown in in Table 3.21.

Table 3.21 Observations for Students’ Learning Behaviors in Each Lesson

Lesson Pre-task Task-cycle Language Focus
()
Respond | Observe | Discuss | Ask | Report | Correct | Practice
to the how the | with for the their cheerfully
Student | research | research | peersin | teach- | tasks | languag | by raising
No. -er -er does | the ers’ activel | e their hand
) actively | the task | group or y by mistake | as they
as they | with actively | peers | raising | -s have

understa | enthusia | asthey |help | their |guided | confidence
-nd the | -sm. could witho | hand. | bythe |to
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Table 3.21 Observations for Students’ Learning Behaviors in Each Lesson (Cont.)

Lesson Pre-task Task-cycle Language Focus
C
topic. unders | -ut researc | complete
tand hesitat her the
how to | ion. with practice.
do the | /Willin willing
task. gto ness.
help (respon
other ding
peers. actively
)
Y| N|Y| N |[Y[N|]Y |N|Y N |Y| N Y N
e o | ¢ 0 e P e loje| o |E|l o E 0
S S S S S S S

3.4 Validity and Reliability of Research Instruments

3.4.1 Validity

In terms of validity of the research instruments, as Shun (2016) points out, a
correlation between whether the test result detects what it is intended to detect and
whether it achieves the intended purpose. The research invited three experts to
evaluate the research tools by using the items-objective congruence (IOC) to ensure

the instruments have validity (see Appendix B).

In IOC, each item was given the score based on following standards: 1) ‘+1°
means that the item meets the stated objectives. 2) ‘0’ means unsure or it is unclear
whether the item can meet the stated objectives. 3) ‘1’ means the item cannot meet the
stated objectives. If the IOC value of each item is between 0.67 and 1.00, it is
approved. However, if the IOC value of each item is between 0.67 and -1.00 when

evaluated, it is not approved and needs to be changed in accordance to the suggestions
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from the experts. For example, in the Chinese speaking test, the item of No.15 was
marked ‘-1’ from one expert for the reason that it was similar to No.12. The researcher
found another YCT-1 item to change and received approved of this item. The results

of IOC from three experts are shown in Table 3.22.

Table 3.22 I0OC Results of Research Instruments

Research Expert 1 Expert 2 Expert 3 Average Result
Instruments
Chinese +1 +1 +1 +1 Approved
Speaking
Tests
Weekly +1 +1 g +1 Approved
Assessments
Observations +1 +1 +1 +1 Approved
16-week +1 +1 +1 +1 Approved
Lesson Plan

3.4.2 Inter-rater Reliability

Inter-rater reliability of this study instruments was defined as the degree of
consistency of multiple raters scoring exams for the same group of people. As pointed
out by He, He, Xi and Xu (2007) the more consistent the ratings, the higher the inter-
rater reliability. Since there is no other native Chinese teacher in this school, to ensure
the inter-rater reliability was credible, the researcher and another native Chinese
teacher (YCT-1 Chinese teacher from another Thai kindergarten) separately scored the
Chinese speaking tests as pre-test and post-test, as well as completed the weekly

assessments and observations by observing the video records.
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3.5 Research Ethics Clearance

Before data collection, the researcher applied for approval by ethics review board
of Rangsit University through the Full Board Review. As Jack and Norman (2007)
defined ethics are about questions of right and wrong, the researcher must confirm that
they are conducting the particular research or performing certain procedures correctly.
The researcher should address those problems, like protecting participants from harm,
ensuring confidentiality of research data, and the question of deception of subjects
when the researcher applies for research approval from Institutional Review Boards
(IRB). In this study, because the participants were younger than 18 years old and
received the treatment at the kindergarten, the researcher also applied for the
permission of the school principal, the students, and their legal guardians to ensure the

implementation of this study (see Appendix A).

3.6 Data Collection

Data collection was carried out after the approval of the University Ethics Review
Board. Two consent letters were sent to the students and their parents, who then
permitted the experiment, and the letter of placement was successfully accepted by the
target school. At the beginning of the study, the researcher gave the students the
Chinese speaking test as a pre-test. The researcher and another native Chinese teacher
separately recorded the scores with the use of video recordings. After that, the
researcher carried out the sixteen-week lesson plan in the classroom, one hour for one
lesson a week and sixteen lessons for four months. The researcher and another native
Chinese teacher separately observed the students’ interactions in the classroom
through video recording and ticked the observations (see Appendix F). During the
language focus stage in each lesson, the researcher and another native Chinese teacher
separately assessed the students’ learning results by marking the weekly assessments
(see Appendix E). After implementing the lesson plans, the researcher gave the
students the same Chinese speaking test as a post-test. For the post-test, the researcher

and another native Chinese teacher separately recorded the scores. During the process
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of teaching and collecting data, the Thai Chinese teacher helped the researcher as an

assistant.

3.7 Data Analysis

According to Xu (2017) et al, a paired t-test is exactly the one-sample t-test based
on the difference within each pair, and the samples are related. The researcher used
paired t-test to check the magnitude of the difference between the mean and zero of
the difference between the pairs from the Chinese speaking test as pretest and posttest,
using SPSS version 28. At the significant level, if the “P” is less than 0.05, the
difference between the K3 students’ pre-test and post-test scores is significant. The
researcher and another native Chinese teacher collected data separately from the pre-
test and post-test, thus the data from the pretest and posttest was analyzed by the

average of two scores.

The weekly Assessments were also used to crosscheck the K3 students’ Chinese
speaking skills during each lesson. The researcher used the rating scales to assess the
students’ learning results during the language practice and interpreted based on the

criteria in Table 3.23.

Table 3.23 Interpreting Criteria of Learning Results

Rating Scales 6-8 3-5 0-2
Degree of the learning Excellent Good Moderate
results

Data from the observations were analyzed by a frequency distribution used to
count occurrence of their learning behaviors characterizing their confidence in each
stage during the 16-week lesson plan and interpreted based on the criteria adapted in

Table 3.24.
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Table 3.24 Interpreting Criteria of Learning Behaviors Characterizing Confidence

Frequency 7 4-6 1-3 0
Descriptive Always Mostly Seldom Rarely
Rating
Meaning Highly Moderately Slightly Diffident
confident/ confident/ | confident/Negative /
Positive effect Positive effect Negative
effect effect




Chapter 4

Research Results

This chapter reports the results of quantitative data from the research

instruments.

4.1 The Quantitative Results

Quantitative data collected from the Chinese speaking pre-tests and post-tests,
and weekly assessments were analyzed to test the first hypothesis while the

observations to test the second hypothesis.

4.1.1 Results From Chinese Speaking Tests

Data collected from the 14 Thai K3 students’ Chinese speaking pre-tests and
post-tests. As shown in Table 4.1, all students scored higher in the post-test. Between
the scores from the pre-test and the post-test, Students 2, 3, 5, 7, 8, 9, 10 and 12
showed the big difference that plus their scores more than five points. Students 1, 4, 13
and 14 showed the normal difference that plus five points. Studnets 6 and 11 showed
the slight difference that plus their scores less than five points. In addition, only

Student 5 plus ten points while only Student 11 plus two points.

Table 4.1 Chinese Speaking Pre-test and Post-test Scores

Student No. Pre-test Score Post-test Score Variation
1 15 20 +5
2 10.5 18 +7.5
3 20 26 +6
4 12 17 +5
5 15 25 +10
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Student No. Pre-test Score Post-test Score Variation
6 11.5 16 +4.5
7 17 26 +9
8 11 18 +7
9 15 22 +7
10 11 17 +6
11 9 11 +2
12 15.5 y 22 +6.5
13 16 K| 21 +5
14 8 13 +5

From Table 4.2, all students’ mean score is 13.321 on the pre-test and 19.43 on

the post-test, with the post-test mean being 6.109 points higher than the pre-test mean.

Table 4.2 Paired Samples Statistics

Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
Pair 1 Pre-test Score 13.321 14 3.3889 9057
Post-test Score 19.43 14 4.586 1.226

From Table 4.3, the correlations of all students’ pre-test mean score and post-test

mean is 0.918. As the significant value 1s 0.000 (P < 0.05), a paired t-test is applied.

Table 4.3 Paired Samples Correlations

Paired Samples Correlations

N

Correlation

Sig.

Pair 1

Pre-test Score & Post-test Score

14

918

.000

From Table 4.4, the paired t value of all students’ pre-test scores and post-test

scores is -11.471. The significant value is 0.000 (P < 0.05) , thus there is a significant

difference between the pre-test scores and post-test scores. A positive effect is

showed on the Chinese speaking tests by using TBLT as a treatment.
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Table 4.4 Paired Samples Test

Paired Samples Test

Paired Differences

Std. 95% Confidence Interval

Std. Error of the Difference
Mean | Deviation | Mean Lower Upper t df | Sig. (2-tailed)
Pair 1 | Pre-test Score | -6.1071 | 1.9921 5324 -7.2573 -4.9569 -11.471 | 13 .000
- Post-test
Score

4.1.2 Results From Weekly Assessments

Quantitative data collected from the 14 Thai K3 students’ (N=14) learning results
for 16 week lessons (L= 16) through video recordings. Students who scored 6-8 points
received excellent learning results (E=Excellent). Students who scored 3-5 points
received good learing results (G=Good). Students who scored 0-2 points received

moderate learning results (M=Moderate).

As shown in Table 4.5, Students 1, 3, and 7 consistently achieved excellent
learning results in each lesson. They had good Chinese comprehension ability and
were active in speaking Chinese while doing the tasks. Students 5 and 9 achieved
excellent learning results in each lesson except one lesson that showed moderate
results. It meaned they had good Chinese comprehension ability and willingness to
learn Chinese speaking skills. Students 2, 4, 6, 8, 10, 12, 13 and 14 achieved excellent
learning results in some lessons. They did better at the end of each topic and
developed well in the last few lessons. Student 11 achieved good learning results in
some lessons. This student was poor at Chinese vocabulary knowledge but did better
in the last few lessons. All 14 students resulted in excellent and good levels in the last
lesson that used a game task for the language practice. All these results supported the

score differences between the pre-test and post-test.
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The score of each lesson/Degree of the learning results
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4.1.3 Results From Observations

Quantitative data collected from observations of each lesson through video

records were analyzed to test the second hypothesis. As shown in Table 4.6, Students

1,3,5 7,8,9, 12 and 13 developed themselves from being moderately confident

learners to being highly confident learners during Lessons 1 and 16. They were more

confident when they found interesting topics and learned how to work with their group

members to complete the tasks. Students 2, 6 and 10 developed themselves from being

slightly confident learners to being highly confident learners during Lessons 1 and 16.
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They learned how to work with others and ask for help from others in group work to
build their confidence gradually. They also became more confident when they found
the topics they liked and were familiar with. Students 4, 11 and 14 developed
themselves from being slightly confident learners to being moderately confident
learners during Lessons 1 and 16. They became more confident at end of the treatment
(N=Student Number, H=Highly confident, M=Moderately
confident, S=Slight confident, D=Diffident).

L=Lesson Number,

Table 4.6 The Frequency of Student’s Learning Behaviors Characterizing

Confidence in Each Lesson

The frequency of students’ behaviors in each lesson/ meaning of

N/L descriptive rating

1 [2[3]4[5]6 7 18[9 [10[11 [12]13]14]15 16
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Table 4.6 The Frequency of Student’s Learning Behaviors Characterizing

Confidence in Each Lesson (Cont.)

The frequency of students’ behaviors in each lesson/ meaning of
N/L descriptive rating
1 /2 |3 /4 |5]6 (7 |89 |10 |11 |12 [13 |14 |15 |16
4 14 |5 [4 |5]6 [4]7]6 |4 |5 5 |7 |6 |7 |7
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4.1.4 Conclusion

Each student scored higher in their Chinese speaking post-test. Eight students
showed significant score differences between the pre-test and the post-test with
excellent learning results in the last few lessons. Four students showed moderate score
differences with excellent and good learning results in the last few lessons. Two
students showed a slight score difference but got good learning results in the last few
lessons. Thirteen students were up to the stage of speech emergency that they had
good Chinese comprehension ability of the Chinese listing and oral abilities, could
speak sample Chinese sentences and speak Chinese positively though they made s a

few errors in grammar and pronunciation.

In the classroom, each student’s confidence was boosted with the treatment. Ten
students enjoyed doing the tasks in groups and discussed actively. Eight students of
different Chinese levels have learned how to ask for help from others and help others
willingly. Each student performed better when they found the topics and tasks they
liked. Only one student who was introverted had slight confidence on some topics she
was not good at. All Thai K3 students’ Chinese speaking skills improved along with
their confidence in speaking the language at different levels from highly confident to
slightly confident. Thus, TBLT was suitable for this group of students as it had

positive effects on their Chinese speaking skills and confidence.



Chapter 5

Discussion, Conclusion and Recommendations

This chapter introduces the discussion of the findings, the conclusion from the

research findings, and the recommendations for this study.

5.1 Discussion

This experimental research based on Willis’ (1996) TBLT model, was used as the
treatment to enhance those 14 K3 Thai students’ Chinese speaking skills and

confidence in speaking the language. Two hypotheses were tested.

5.1.1 Hypothesis 1: TBLT could affect K3 students’ Chinese speaking skills

positively.

The results confirmed the first hypothesis, for all the 14 students scored their
post-test higher than their pre-test with the significant value of .000 (P < 0.05), which
indicated positive effects of Willis” (1996) TBLT as the treatment on their Chinese
speaking skills. In line with the weekly assessments, 13 of them could reach the stage
of speech emergence in Chinese as they were able to understand the Chinese
vocabulary used during the language practice, do the practice in Chinese with simple
sentences, achieve the learning goal, correct their language mistakes guided by the
researcher with willingness and practice the language cheerfully by raising their hand
with confidence in completing the practice. One student, who had a poor foundation of
Chinese vocabulary, tended to be nervous to do the individual practice and only made
progress in using previously learned Chinese at the end of the treatment, could not yet

reach this stage, consistent with the pre-test and post-test result of two. Three students
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had excellent learning results throughout the treatment due to their solid
foundation of Chinese vocabulary and active responses and discussions to do the tasks

and practice.

Eleven students’ learning slowed down at the beginning of the task of some
topics to use Chinese vocabulary verbally and meaningfully, but they could cope with
it faster toward the end of the language practice. It can be said that the use of TBLT
for young language beginners like kindergarten students could help them gradually
improve their Chinese speaking skills once they were given more chances to practice
their Chinese speaking through lesson plans and tasks considerably prepared and
designed (Zhang, 2019; Chen, 2019; Zou & Ning, 2020; Ma, 2021) with the main goal
enabling them to use their learned Chinese vocabulary successfully. In addition, all
students were able to speak Chinese well in Lesson 16 which included a game task as
the language practice, similar to Ding (2018) demonstrating that game tasks could
make the best results for American primary school students to learn Chinese speaking

skills.

Both findings from the tests and the weekly assessments provided evidence in
parallel with Van den Branden, Van Gorp and Verhelst (2009) that 5 and 6 years old
children were keen to explore the world and had a great passion to complete the tasks,
and that TBLT was suitable for kindergarten students to learn the target language in
the classroom or as a foreign language. During the treatment, some students showed
excellent or good learning results in each lesson, so it could be said that the treatment
of TBLT worked well for this group of Thai K3 students. Some of them made
excellent learning results in some lessons on different topics and tasks like family
members, places, and animals, because they appeared interested in those topics and
tasks. This finding was similar to Lambert’s (2019) argument that the suitable tasks
should be based on the learners’ social experience, target language level and cultural
background to encourage them to pay attention to the task, persistence to do the task
without the teacher’s support, and motivation to do the language focus after the task if

the task and the topic are interesting to them.
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5.1.2 Hypothesis 2: TBLT could affect K3 students’ confidence in speaking

Chinese positively.

The results confirmed the second hypothesis since all the 14 students developed
their confidence throughout those 16 lessons gradually and positively. From Lessons 1
to 16, eight students improved their confidence from a moderate level to a high level,
for young learners needed time to be familiar with TBLT and gain confidence to do
the task in each stage. Once they became accustomed to the teaching, they engaged
themselves in activities with confidence throughout the lessons (Willis, 1996). It can
be said that TBLT could encourage young learners to speak Chinese and enjoy doing
various types of tasks in different topics and similar to Jo (2019) that their confidence
in speaking Chinese was built when they devoted their enthusiasm to the topics they
liked. Obviously, the students were positive about learning Chinese and motivated to
speak Chinese when they found the topics they were interested in, which was
supported by Gu (2017) who emphasized that TBLT could encourage the students to
speak Chinese and enjoy the activities positively with different types of tasks in
different topics. They would build their confidence in speaking Chinese when they

devoted their enthusiasm to the topics they liked.

In addition, three students appeared slightly confident in some lessons partly
because they were quiet in the class at the beginning of the treatment and had poor
Chinese vocabulary knowledge on some topics. It may also be that the task was not
suitable for their Chinese level and learning characters which could make them lose
interest and confidence to do the task (Zhang, 2019; Chen, 2019). However, their
slight level of confidence increased to a moderate level for the rest of the lessons
because they were allowed to use their mother tongue to discuss with their group
members during the process of doing the tasks with the target language help from their
classmates and the researcher. Thus they gained confidence to join the tasks
enthusiastically (Willis, 1996). In line with Wang (2018) who reported that the more
the students used L1, the better the positive language transfer in the classroom where
their L3 level was limited. It can be said that the L1 teacher plays a vital role in the
TBLT classroom in kindergarten, which was also supported by Chen (2019) who
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discovered that an L1 teacher could help to control the discipline, communicate with
the students, and explain the tasks for young learners in the Chinese class. Once they
started being familiar with TBLT, most of them responded actively as they understood
the topic, observed enthusiastically how to do the tasks, discussed positively with
group work, asked for help or provided help willingly by learning Chinese speaking,

and performed actively in reporting tasks.

At the end of the treatment, eleven students appeared to have high confidence
while three of them had moderate levels due to their active responses to the researcher
and discussions with their classmates in group work, enthusiasm to observe how to do
different tasks and willingness to ask the researcher for help and assist others during
the lessons they liked and the tasks that suited them. It could be said that TBLT as a
teaching method could improve this group of Thai K3 students’ confidence in Chinese
speaking skills in line with Subekti (2020) who pointed out that the model could boost

young learners’ confidence.

Particular Student 11 was slightly confident learner in six lessons, because partly
she was introverted in the class at the beginning of the treatment and was poor at
Chinese vocabulary knowledge on some topics. She was moderately confident learner
in the rest of the lessons because she could do better if the topics and tasks she was
interested. She could speak Chinese louder than before, be willing to ask her peers’s
help, respond to the researcher positively after learning TBLT. It can be said that

TBLT could also have positive effects on her confidence in speaking Chinese.

5.1.3 Limitation

This research was experimented in one group at one kindergarten where it
followed the YCT-1 Chinese syllabus. The K3 students who were at YCT-1 Chinese
level, had learned YCT-1 Chinese when they were at K1 and K2 circularly. Therefore,
the findings could not be totally suitable for other Thai kindergarten with different

Chinese syllabus and the students who are in other Chinese level.
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5.2 Conclusion

While teaching Chinese to Thai kindergarten students in Thailand remains a new
trend and research applying TBLT in the Thai Chinese classroom is rare, the present
study implemented Willis’ (1996) TBLT model for young language beginners as the
treatment for the entire term of 16 weeks provides teachers of Chinese at the target
school with positive findings. The model comprised three sequential stages of pre-task,
task cycle and language focus with activities considerably designed to meet the needs
of the target group of 14 Thai K3 students to apply the 80 Chinese vocabulary of
YCT-1 they have learned from the same book for two years in their K1 and K2 as an
L3 in the Chinese class for one hour per week to express themselves verbally and
meaningfully (Chinese speaking skills) or reach the stage of speech emergence
(having both basic Chinese listening comprehension and oral Chinese skills with a few
errors in grammar and pronunciation) with confidence in speaking it. The 16-week
treatment that was central to goal-directed tasks or activities could affect their Chinese
speaking skills and confidence positively because they were given more time or
chances to be active and enthusiastic learners with willingness to ask for help and
assist other classmates and practice the language cheerfully, which were learning
behaviors characterizing their confidence. Game tasks appeared the most suitable for
this target group. The use of Thai or their mother tongue could also facilitate some
students’ learning processes that the model could gradually boost young learners’

confidence right from the start of the task to the end of the language focus.

5.3 Recommendations

For research practice, it is recommended that other teachers of Chinese at
Plengprasiddhi Sailom Kindergarten extend the present experiment to K2 students as
they have already learned the 80 Chinese vocabulary that cover 8 topics from the same
book circularly for a year in their K1 to see if they can recognize all the Chinese

vocabulary and use itto express themselves comprehensibly.
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For future studies, this research was only conducted among the K3 students at the
target kindergarten in their first term. Willis” (1996) TBLT model for young language
beginners can be further developed and implemented for K3 students in the second

term.
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@ The paper consent forms will be sent to the parents and students
before the start of this research. If the parents and students have
any questions, please contact Wang hao at 084-998-1180.
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Il (Assent form for children age less than 12 years)
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Appendix B

Letters of Invitation for the IOC Experts



C=
S

\

Memorandum

A\
0

N

STC.4800/0388

22 April 2022
Subject: Invitation for you ta be our I0C (Item Objective Congruence) expert

Dear Dr. Boonsri Cheevakumjorn,

Our student, Miss Hao Wang student number 6305254, who has already completed her
coursework and thesis proposal defense on 22 March 2022. Her research title is “The Use of
Task-Based Language Teaching 10 Enhance Thai Kindergarten Students’ Chinese Speaking
Skills and Confidence at a Trilingual Education School in Bangkok™, Currently, she is in the
stage of collecting and analyzing data.

Miss Hao Wang has finished designing her research instruments. Thus; the college would like to
invite you to validate these instruments. The package has been attached herewith.

I truly appreciate your Kind support in this matter and hope that you will accept my invitation.

Sincerely yours,
> (-_'__.-—-*
Malivan Praditteera; Bd:D.
Dean
Suryadhep Teachers College

Rangsit University
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STC4800/0389
22 April 2022
Subject: Invitation for you to be our 10C (ltem Objective Congruence) expert

Dear Dr. Suthida Soontornwipat,

Qur student, Miss Hao Wang student number 6305254, who has already completed her
coursework and thesis proposal defense on 22 March 2022, Her research title is “The Use of
Task-Based Language Teaching to Enhance Thai Kindergarten Students’ Chinese Speaking
Skills and Confidence at a Trilingual Education School in Bangkok”, Currently, she is in the
stage of collecting and analyzing data.

Miss Hao Wang has finished designing her research instruments. Thus, the college would like to
invite you to validate these instruments. The package has been attached herewith,

I truly appreciate your kind support in this matter and hope that you will aceept my invitation,

Sincerely yours,
o L/'—

Malivan Praditteera, Ed.D.

Dean

Suryadhep Teachérs College

Rangsit University

WWARLTSLLOE L
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STC 4800/0387
22 April 2022

Subject: Invitation for you to be our IOC (Item Objective Congruence) expert

Dear Asst. Prof. Dr, Somruedee Khongput,

Our student, Miss Hao Wang student number 6305254, who has already completed her
coursework and thesis proposal defense on 22 March 2022. Her rescarch title is “The Use of
Task-Based Language Teaching to Enhance Thai Kindergarten Students’ Chinese Speaking
Skills and Confidence at a Trilingual Education School in Bangkok™. Currently, she is in the
stage of collecting and analyzing data.

Miss Hao Wang has finished designing her research instruments, Thus, the college would like to
invite you to validate these instruments. The package has been attached herewith.

1 truly appreciate your kind support in this matter and hope that you will accept my invitation.

Sincerely yours,

-

Malivan Pradittecra, Ed. D
Dean

Suryadhep Teaghers College
Rangsit University

WIWWTSU.OC N




Appendix C

Chinese Speaking Test



Chinese Speaking Test

Name: Class: Score:
Listening then repeating (5 items, 5 points, 2 minutes)

1.
1. AR

2. BAMVPAELRE)E.
3. RIGIHAHREE R K.
4

5

. WEE XAz,
SVAVER =P e I EAE P

2. Post-listening answer (5 items, 10 points, 3 minutes)

6. BIRAEWJL?

7. AREXNN 2

8. MRATA AT A4 52

9. SRZJLHILT?

10. VRA B IRIR?

3. Look at the picture and speak (5 items, 15 points, 10 minutes)
11.

13.

14.

15.
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Appendix D

Video Recordings
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A mobile phone was used to record the process of teaching of the 16 lessons.




Appendix E

The Raw Data of the Weekly Assessment



107

Weekly Assessment Rubric during the Language Practice (Lesson_| )

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean

‘always happening’
. Unfiersta'nd the !.')o lhlc practipe Achit_we the S_peak Chinese
St;t::nt S:;nagsu?w B :l}m(i)hlemese with | learning goal. ﬁm a::noas STotal
is used in the sentences. pronunciation. cores
practice,
1 oI [1[@[o[ T [@[o[T @] g
2 0 |(M] 2 0 | 1 @ ol 1 ]@ |0 @) 2 "'.'. 6
3 0 1@ | o 1) 0] 1 2o 1 | @ eg
4 o (V]| 2|0 [@ERA|O|CV] 2 Ol1 21 2
5 0 1 @ 0 1 @ 0 1 [ @[] @] 2 /’
6 0o || 2 @ 12101 2 (@] 1 2 I
7 0 1 ]lo [ rj@[o]l1[@]o0 A1 g2 9
8 0 1 @ 0 ) VL2 | 0| W] 2 /]
9 0 NG [ 1[0 ”igh | 0 | U] 2 -
10 o [0 (0] 2 | O 4eRT Lo | ()] 2 ‘f‘
11 o [OfF2 0 [O]2]0 [@]2 o171 2 3
12 o (@2 o 1@l 1 |{@[o]D]:?2 L
13 0,| 1 DMV 4 I EAK Y2 ([T 2 <
14 o2 [ 1]2 QO GO 1 |2 [
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A P
Weekly Assessment Rubric during the Language Practice (Lesson _é_)

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’® ; 2 points mean

‘always happening’
2 Understand the Do the practice | Achieve the Speak Chinese
Studen¢ | Chinese in Chinese with | learning goal. with a few errors
No. | vocabulary which | simple in grammar and | Total
is used in the sentences. pronunciation. | Scores
practice.
1 0 @ 2 o [T (006 Q2T o] @ 6
2 o [d] 2o [@ ol Wl 2O 12| 5
== ]
3 o 1 Hlol1Lf@lo[ T [@[o] T [@ b
4 0 102 |@|1f2|@| 1 [2]0o][D] 2 3
5 o [z o [T@[o[T @002 /
6 @ 1] 2 | g@reNe [{(V] 2o 0) i 3
7 0 1 @ AN O A IBP (D [0 | 1 [ é
8 0 1 (z) o pl2lof@[2]o][D] 2 &
9 o [T @0 [0l 1 [&[0] 1@ :
10 O [ Z o[ T[@[0[@[2 0[] 2 -
1 0) | dusiml 1| 2 | (0 gl 1] 2
¢/ | =L © 0
12 0 IS0 | (1] 2 | AL [ 0 | 1 e, é
3 TTETo (@ 2o lW 2z [0 1T ]® [
W | o[z [[I[2[@[ 1T ] 2]0|0 ]2 '
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|

Weekly Assessment Rubric during the Language Practice (Lesson_>)

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean

‘always happening’
Understand the Do the practice | Achicve the Speak Chinese
S “; deat Chinese ; il:l Chinese with | learning goal. \f«ith a few errors o
No. vocabulary which | simple in grammar and e
is used in the sentences. pronunciation.
practice,
1 o 1] e[o |@[z]o | D[z |01 2 b
2 o |1 @{ o [z D] 2 |@ l\ 2 (_P
3 o |1 [ @gf o l,_ @| 0 ,11 @ (Y, i 7
4 0 @ 2 0 |y i\ 0 (1) 270 ¢ | @ g-
5 0 1 @ 0 VR 0 1 @ 0 @n) 2 f'
6 o (W2 o J@z2]0 D] 2]0 12 1
7 0 1 (? o | 1T[@|o] 1] o] 1 @ %
8 0 [ 0 1 T2 | i @] @] 2 .7
9 o (Y] 2 o [1[R)]o (}) g(o| L | & (()
10 0o [1]@ 0|1 Q0| o [T 2 -
11 o [ i )1 i vl 1l 2 O] 1]2 |
12 0. | ¥|dried l @10 (‘{) VY @ | 2 é
13 S TOIE {i Dz 2 Rb230 D | 2 (](,
14 0 (1) 2 | gy|ar Eorplee 1 .2 | 1 |'
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|

Weekly Assessment Rubric during the Language Practice (I..esson’_—i'_)

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean

‘always happening’
X Understand the Do the practice | Achieve the Speak Chinese
Stadent Chinese ‘ i1‘1 Chinese with | learning goal. v?n'th a few errors gials
No. ?'ocabul‘ary which | simple in grammar and S
is used in the sentences. pronunciation.
practice.
1 O [ [O[2|o[O]2 (o] @ 5
2 0 @ 2 o [ PDi2]Jo /] 2ol ] 2 q/
3 0 1ﬂ Qlo|LiPplo| 1 @[] 1@ g
4 0 [ 2 0 @ 3 'K q) 2.1 6 {2 2 Z[/
5 o |t o 2]l 2ol 2 é
6 0 19l AUAR| PR D4 2 (o[ )| 2 q}
7 0 [1 LN O AT o] 1 [ 53
8 o [TI@ o [D[z[o[d)| 20D 2 €
9 o @l | 1|0 ialil [0 | D[ 2
10 o [t @l o @20 QX T | 2 ;
1 O 120 (D 2[@T |2 |02 |
12 0 1@ [0 |1 |@O|of T [0 T DT 2 =
13 o2 o |[2[o[HD] 210 D2
14 O 1] 2@ [21@] 1 [= [0 | OREE L;L
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Weekly Assessment Rubric during the Language Practice (Lesson > )

0 point means ‘rarely happening’ § 1 points mean ‘sometimes happening’ ; 2 points mean

‘always happening’
< Understand the Do the practice | Achieve the Speak Chinese
Student Chinese in Chinese with | learning goal. with a few errors
No. yocahu]_a:y which | simple in grammar and Total
is used in the sentences. pronunciation. | Scores
practice.
1 o [T | Do [1|@[o[T @0 T8 3
2 o W]l 2 o [1|@o]t |[@]0]D i I
3 0 tf@elofji@gioj 1 |@fof1 @ @
4 o 1@l 2o M2{olD] 2|0 Dl 2 U
5 0 rT@o1(@[o][@]0 aj 2 7
6 o (@l 2]ol@l2]lo|@®]2|0o]W] 2 ‘-}’
7 0o |1 | &[ 0] L[@]0 1 Ol 1T]|® g
8 o [t |@| o @2]0l@W] 2 0o]|A)] 2 T
9 0 @ |1 G o |0 116 3
10 0 2o (|20 ]@D| 2|0 L] 2 L.{/
11 o [l 2j@]|1]2 Qlirl2]old]2] o
12 L g S T EE XN N ENER T g
13 o [0 |2 P[0l @] 2 {0 V]| 2] ¢
14 o Yyl 20| @ 2ol 2 ]o|/] 2 g
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/
Weekly Assessment Rubric during the Language Practice (Lesson _@)

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean

‘always happening’
L Understand the Do the practice | Achieve the Speak Chinese
Student Chinese i1_1 Chinese with | learning goal. v_vith a few errors
No. vocabulary which | simple in grammar and Total
" |isusedin the sentences. profiunciation, | Seores
practice.

1 o 11 &0 1 Q Tr[A (0] & 3

2 0 1 ? a1 {z 0] 1 @ 0| 1 {2 8

3 0 NEEEEE) ZERESEZ) 1 {i) 3

4 0 1 %) o [Pj 2|0 @ T O R f%) /})

5 0 11 2| o 1 @ 0| 1 o] 1|4 %

6 0 G) i o [@z2fo| 1 @ 0| 1 @ 6

7 0 1 | RN &lof 1 @ 0 1 2 2

8 0 1 @ o [T|@|0o] 1 @3 0 (9 2 .

9 o (1|0 |1|@[o|T[@[0o] ! |& g
10 0 ey o | ! @lo] 1 [@]0 @ 2 =
11 o | 2|0 @la2|o @ 2 (o[ 2 Y
12 0 | Wi L @R W & ! & s
13 0 0 o 4 4 @ AN @ o 1 [ {¥ é
14 o D20 I EANORNE Bl s 2
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s

Weekly Assessment Rubric during the Language Practice ('Lmn_!_)

0 point means *rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean
‘always happening’

m ~ 3~ WIESES 3] —
mm@m w._... ~ e e e @2 ol e e e e
%T -pllhl--FrPRI-PPPR
S_.m.mm. o e |e |e DA@O 7 S 1T | = @0 o o
m @2 n@ I ORCI ORI I O LN R U O
iz PPl BRRI-
m.m e o |o @D o e |e lo e e (o o)
.mm. (S I I T @2 @2 I T I T T I o
it ¢ PRPF-lo-RPRP| BRI
254t
%Mmm e |le |o @0 =) 0‘0 o loe ©le le )
& .-m o e .@2 o1 e @2 S GO T PO P P
m et PR~ PPR|-PRePIPR |-
ﬁwa
m& .mm. © o @ |© 0 |0 @ |0 o (o | (e .U_..@
..ma = el | e v e [~ e (o [ | |8 =
..mN o S £ B T B £
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L |
Wecekly Assessment Rubric during the Language Practice (Lesson _é_)

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening' ; 2 points mean

‘always happening’
’ Understand the Do the practice | Achicve the Speak Chinese
Stadent Chinese in Chinese with | learning goal. with a few errors
No. vocabulary which | simple in grammar and | Total
is used in the sentences. pronunciation. | Scores
practice,
i O T[0T [@[o [T [@[°] 1 2 7
2 0 1o @D 2o @] 2 [0 OlE g—
3 0 1@ o o | 1 [@[0] 1 \ﬁ) 3,
+ 0 (D] 2 [0 |@f2|o[@D] 2]o]1 fi C
5 0 1@l o @] ol 1T [@o] 1 |42 /g
6 0o (/| 2 | AE@IRYR [ D210 D] 2 t
7 0 1 [V IR0OART T oar 49T @ | o | 1 |2 Z
8 0 [TB NN N FP PP 0| D] 2 7
9 0 |4 @ o [1[{@lofrT@o]| 1A <
10 0 @A o [D2]ofd | 2ol 2 C
11 o [ 2 |O@]|1]?2 ©)f 1 2“ @1 1 3 \
12 0 1 @ ol | @ O T 9l 1 ]2 7
13 o [1 @0 (@2 @] 20| >2 r
14 oM 2o [@[2lefTO] 2|1 [@) $
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Weekly Assessment Rubric during the Language Practice (Lesson ; )

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean

‘always happening’
L Understand the Do the practice | Achieve the Speak Chinese
Student Chinese in Chinese with | learning goal. with a few errors
No. vocabulary which | simple in grammar and | Total
is used in the sentences. pronunciation. | Scores
practice.
1 o [1|PD[o[@[z]o]l@ [z [0] 1] £
2 0 (1] Q| o0 IO T T la] )l 2.
AR ARICIKEN,
3 0 1@ |o|L|@lo| 1 [ @[o]| 1 |& g
a o (VT2 0o [@2[0[D]|z|0|D] 2 >
5 0 @ 2 ol 1iAlo|l 1 @0} 1 ]| ,',
6 o [ 2 [@[T|2[@] 1|20 2 2
7 o [T @0 [W2]o[®[z2][0o]1 @ Y,
8 o (U] 2|0 |WUTz[o[@|2 [0] D2 ¢
9 o [T[@To [zt |@[°| 1 |@® 3
10 o [@WTzfo 2|0 v [@|o || 2 5
11 o (U2 (@1 [2[@]t[20|D] 2 2
12 o (@2 [0 [[z[o| |2 [0]|DH] 2 n
13 o V&9 2 Bk & No.0Bh) 2 ORI m
14 O [z [@I[2[@] T [ 20| Q)] 2 7
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]
Weekly Assessment Rubric during the Language Practice (Lesson 7Jf;)_)

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean

‘always happening’
£ Understand the Do the practice | Achieve the Speak Chinese
Student Chinese in Chinese with | learning goal. with a few errors
No vocabulary which | simple in grammar and | Total
: is used in the sentences. pronunciation. | Scores
practice.

1 o [T[@[o[1[®@o][1 (@01 & 7

p I3[0z T\ W 294 2 Iw

3 o [Tl o | @g®[ol T [@fo] 1 13 g

a 0 @ 20 [®[2[°o[@m|2|o|D] 2 B

5 0 1 (@] 4| FFARe | 1 OO ] 2 ,2

6 o [ 2o [@[2[0[W][2 o] 2 &

7 0 1 | AN I & | 0] 1 D) X

8 o (@] 2o |0z (@2 0|D] 2 )
9 0 1 @ 0 1{@of1r @] 2 17
10 o @M 2fo |20 j@|2][0o]@T]2 LP
11 0 (PPl | T2 |0l [0 D 2 2
12 o WL A0 2 RN Q[N 2] 2 c
13 D2 [0 [O[z[0 /W] 2 [o]|D] 2 "
14 o B 2 [@[I[Z[@O T [ 2 [0 [®] 2] 4
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21
Weekly Assessment Rubric during the Language Practice (Lesson | | )
0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean
‘always happening’
X Understand the Do the practice | Achieve the Speak Chinese
Student Chinese in Chinese with | learning goal. with a few errors
No. | vocabulary which | simple in grammar and | Total
is used in the sentences. pronunciation. | Scores
practice,
1 0= 1.3 @ o [O[z]o[OD]20o]1TA b
2 o |1 @loOl2lo[D|2z]o| 1 @ é
3 NERFOAERE 2K ERE K ENE 2
4 o (@] 2z [0 [O]z]0 Oz ([T [® IS
5 0 tf@lo i@ o]l T [@]o| 1 [ & K
6 o W[z o |@2|0 @] 20| O 2 ¢
7 0 1T@lot@l2jof@Ol 20| 1@ ‘6
8 0 1 42 . In gl S & 2 [0 112
9 0 |1 o [T|@|o @0 | D] 2 T
9 1 0 1 [ 2 | 0w 2 1o 1 T 24——"1
11 o [ 2o @ 2[00l @] 2 (B 2 3
12 0 [P ZaP 8 | O] 2 LAy [0 [T [ -
13 o (@270 0> DT 2o ][ 2 ©
14 oo @l 2 [ [T 2 ] 2 L‘l,_
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1)
Weekly Assessment Rubric during the Language Practice (Lﬁson_];’-)

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean

‘always happening’
. Understand the Do the practice | Achieve the Speak Chinese
isused in the sentences. pronunciation. | Scores
practice.
1 o 1@ ofrj@o]l 1l @]0 2 3
2 0 1@l o 1|01 ]|]@]o0 D) 8
3 o [t @l i@ L ]|@]0 2) 3
4 o [ 2h o [BIR o[ 1t [D ][0 2) 7
‘ 5 0 |11/ ogqligf@hiee | 1 @] 0O @’ 2
6 0 |1 2‘ aN@ PEE D] 2 |0 (2 s
7 0 1 i RSNV T 2) | 0 2/ R
8 0 | (22 o [ 1T[@]o] 1 @0 f? 2
9 0 |mal2Rh | 1|Q| Flg™l@ |0 2 9
10 o [T |@| o |1[@]o]d2] 2 ]o 21 &
11 0o @] 210 D20 |@D2 |@ 21 2
12 o @_ Dol 1162 RO o @ 2
13 0 1L @rifof/i@lelo@] 2 [o9 ® A
14 0 @ 2o @ 2|0o]QW] 270 (2 c
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Weekly Assessment Rubric during the Language Practice (Lessonl.” )
0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean
‘always happening’
5 Unflerstand the !)0 the practice | Achieve the Speak Chinese
Student¢ | Chinese ‘ in Chinese with | learning goal. with a few errors
No, | Yocabulary which | simple in grammar and | Total
is used in the sentences. pronunciation. | Scores
practice.
1 0 1D o1 lo] 1 T&H|o]T [ ?
2 0 1l o[1|R[o]1T @01 2 %
3 0 |1 @ U I 2 DN O ) N B O ) g
4 o Q@ 2 o [@l21]o O|l2 (o] TP &
5 0 111 o[ T|@MR T [@ 0] T |2 e
6 o IOl2]o Dz Oz [0o]1 D g
7 0 J1]l@ |0 |FETRRS [ O°| T [BD <
8 0 L|@fo [ D[2[o]@D]| 2 o1 P é
9 0 1 [ (2, [0 W™ @ 0| 1 | [ ?
10 o (D[220 @ ERRE.". 7 ¢ W9, o
11 o (@20 (®2]0 H 2@ 1] 2 2
i) 0 | Dateitimimts | ()] 2 |0 | O | ceintams | G b
13 o O 2o @20 W][20|D] 2 Y
14 o W2l o [@2]o|@f2]0]1]|® gt
LL
Weekly Assessment Rubric during the Language Practice (Lessunj:b —I
0 point ‘rarely happening’ ; 1 point i times happening’ ;2 points mean
‘always happening’
. Understand the Do the practice Achieve the | Speak Chinese
S t:l t:::nt ngﬁary s :::m C;gaesa with | learning goal. v_\-l:ﬂglrm ;r;zgs Total
2 is used in the sentences. pronunciation. Scores
practice.
i O [T [@[o [T[@[o[ T [ 0] 2
p N U I T S -~ W I > 2 B B W ) 3
I S — — +——=2-] -0 [ 1|2 [0 37 [ —e—FpT 2
4 0 LD oM z2]0 O 2]e° 1 | & b
O B U > B B A R B N B R e
[3 o D[z |0 [Dz|o |2 o] 2 Y
7 0 1 /] o 1|@] o ! e W 8
) 0 talo T [&] o 1L 1 @|o 1| @ X
5 0 telolr@le| 1 | B 1103 L
10 eolrje v (Al el A& OTEr T —
11 N COIENERI BRI YR EEEE N
12 o (1@ |0 |[@[z[o @[z [o]1 |& b
13 ) 1@ o [][2]o|@®] 2 |0o] 1 [ 6
14 o @z o [(D[z[o|@[z2 |0 |D] 2 Y-
v
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Weekly Assessment Rubric during the Language Practice {Lessanj:)__)

0 point means ‘rarely happening’ ; 1 points mean ‘sometimes happening’ ; 2 points mean

‘always happening’
. Understand the Do the practice | Achieve the Speak Chinese
Student | Chinese ) in Chinese with | learning goal. with a few errors
No. | Yocabulary which | simple in grammar and | Total
is used in the sentences, pronunciation. | Scores
Ppractice.
1 0 O L[@[o] 1 @_ o] 1 | g
2 0
ol @l e[ [B]%
3 0 1 =
@ 0 LD o 1 oo 1 ) X
A RN, TR LRaT- I
el e e (e
6 o 1| o D2l 2o 1 [@ 6
7 0 1 @2 o L@l T TR0 1 [& g
8 o |1 @ o [T[@lol T @0l ) %
9 o T [@e [T[®[o| T P01 ol ¢
10 0 |1 LR AN DN 10 & | O 2 9
11 Oz o (@ 2 [z oD 2 v
12 o 11Tl T [@Fel 1 ® X
13 0 |1 P oL@ @[] TP 9
14 o |1l 2]0 2| T]TD £
7
Weekly Assessment Rubric during the Language Practice (Lesson J_Q)
0 P _l“rely h PP - g| ; 1 P inis L3 ﬁmes h PP : g’ + 2 P i
‘always happening®
. Understand the Do the practice Achieve the Speak Chinese
Stadent Chinese in Chinese with | learning goal. with a few errors
No. vocabulary which | simple in grammar and | Total
' is used in the sentences. pronunciation. Scores
practice.
i 0 T[]0 [@][0] 1 [& <
2 0 11 & ° 1] o0 1 | @] o 1 | 2 @
3 0 1] &1 © 1 @ 0 1 z)| o 1 @ <
4 0 1| @] o D20 D] 2o I o L
5 0 1 @] o 1 2)] o 1 @ | o 1 [3) 2
o o @]z o Mz |2 [0 1 @ S_'
7 0 12| o 1@ o 1 2 | o 1 & 2
8 0 LI/ o 1 [@] o 1 2|0 1 2) g?
9 0 1] o L e/ o 1 RIK 1 €] g
10 0 1| @0 D20 D] 2 0 1 [ é
11 o o] 2 oozl 2 0 1 @ L
12 [ 1@ 0 1 |@)] o 1 @ | o 1 (€] g
13 0 1 [ {22 o 1 (] o0 1 @ | o 1 1) 2
14 o D] 2 0 Ol 2]o0 @ 2 0 1 (3] =
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Lesson Pre-task Task-cycle Language Focus
(1)
Respond | Observe | Discuss | Ask for Rep:)rt Correct | Practice
to the how the | with teachers’ | the tasks | their cheerfully
researche | researche | peersin | or peers actively | language | by raising
Student | T 2ctively | r does the help by mistakes | their hand
No asthey |thetask | group without raising | guided as they
* | understa | with actively | hesitation. | their by the have
() |ndthe enthusias | as they an hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | help other willingne | the
nd how | PECIs. sS. practice.
to do the (respondi
task. ng
actively)
1 @No@NoYes@Ym@@No@No@m
2 @Noves@m@@mw@wom@@m
3 @No@m ‘@‘No Yes @@No'@m \@No
4 Yes @ @ No | Yes | 39 No | Yes @ Yes w Yes {9
5 @ No @ No | Yes @ Yes | Mo @ No @ No No
6 29 | No @ No | Yes @3 @ No | Yes @ Yes b Yes
7 @No@NoYes@@No@No‘@No‘@No
8 Y@ No @ No | Yes @ Yes @ Yes @ @ No @ No
9 @ No @ No @ No | Yes @ B No j@ No @ No
10 ‘@ No | Yes @ V@ No | Yes @ Yes @ }3 No tgs No
11 Yes @ Yes @ Yes @ Yes @ Yes @ 7@ No | Yes @
12 @NoNaNo Yes @ @No@m \@ No
13 ¥&3 | No | Yes @ No | Yes Yes EP @ No ‘6‘; No
14 Yes @ @ No | Yes @ No | Yes @ ‘@ No | Yes @
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Lesson Pre-task Task-cycle Language Focus

2

Respond | Observe | Discuss | Ask for Rei)on Correct | Practice
to the how the | with teachers’ | the tasks | their chee@lly
researche | researche | peersin | or peers actively | language | by raising

Student | T 2ctively | r does the help by mistakes | their hand
No asthey |thetask | group without raising | guided as they
: understa | with actively | hesitation. | their by the ha:; i
d th thusi h hand. he idence
e ?opic.e ﬂ = 22;];3( /Willing to ie‘i:::ﬁ ft()}complete
understa | help other willingne | the
nd how | Peers. ss. practice.
to do the (respondi
task. ng
actively)
1 \@No@ﬂo@mom@'@mm@m
2 Yes @ Yes @ @ No @ No | Yes % @ No | Yes I%f)
3 No @ No @ No W No @ No Y@s No No
4 Yes @ ‘@ No &s No W No ‘@ No | Yes @: Yes b
5 ?No‘f@No@sNoch@YeszoYﬁNo
6 Yes @ No | Yes @ Yes | X® | Yes @ 'Y\’E:} No | Yes @
7 @NO@NOWNoYes@@No@No\@NQ
8 @ No @ No @ No | Yes @ Yes @ ‘@ No No
) @No Yes@b&No@Nof?No Yes@@m
10 @ No | Yes @ @ No | Yes @J Yes EY? E‘? No @ No
11 Yes @ ‘@ No | Yes @ Y@ No | Yes w No | Yes Eg;
12 @ No ﬁ No @s No | Yes EB V@ No No Y@ No
13 @ No | Yes @ No | Yes 1{9 Y@ No | Yes @ ‘(O No
14 ‘@ No ‘@ No | Yes @ Yes @ Yes @ @ No | Yes It?
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Lesson Pre-task Task-cycle Language Focus
((_’/)

) Respond | Observe | Discuss | Ask for Report Correct | Practice
to the how the | with teachers’ | the tasks | their cheerfully
researche | researche | peersin | or peers actively [ language | by raising

Student | T 2ctively | r does the help by mistakes | their hand

No. asthey |thetask | group without raising guided as they
understa | with actively | hesitation. | their by the have

() |ndthe enthusias | as they . hand. researche | confidence
topic. m. could /Willing to r with to complete

understa | help other willingne | the
nd how | Peers. SS. practice.
to do the (respondi
task. ng
actively)

1 @No@No@N&@\No@NONQ e | No

2 ENO@NOY%@Y&@@NO@NQ@NO

3 @No@No@No@No@No@NoNo

4 61\!0@)«]061\10@1\&\’&3@@1@0‘{“

5 @ND@N&)@NO Yes | Q)| Feo)| No | e | No | Yes [0

6 @No@No@NoYes@NoYe&@Y%@

7N D N |7y N [T | No (3 | Mo || Mo | G| No

8 @m@m*@mm@)@m.@mw@

9 @No?m@Yes@@NoYes@@No Yeo | No

10 | ¥y No | Y| No | Yes | () | Yes | @D |EE)| No | YD | No [ o9 | No

11 Yes@@No@No Yes@Yes@@No @No

12 No @ No @ No | Yes | ()| ®¥e>| No | ¥ed | No e | No

13 |Yes | (@ [(oy| No [0 | No | Yes | @|&d | No | (| No | Yes [No

14 Yes @ Yes @ @ No @ No | Yes |fNg @ No | Yes @
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Lesson Pre-task Task-cycle Language Focus
S
Respond | Observe | Discuss | Ask for Report | Correct | Practice
to the how the | with teachers’ | the tasks | their cheerfully
researche | researche | peersin | or peers actively | language | by raising
Student | T2Ctively | rdoes | the help by mistakes | their hand
No asthey |thetask | group without raising guided as they
" | understa | with actively | hesitation. | their by the have
() |ndthe enthusias | as they il hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | help other willingne | the
nd how | PCers. S8. practice.
to do the (respondi
task. ng
actively)
1 Yes)| No [@ed| No | Ces)] No | Yes & | ¥e9[ No [Ted| No | Fey | No
2 YesA No [¥&y | No Ya@Y&s}@@No x@No Yes |&No
3 {®| No | ¥ No |({e)| No | (¥e? | No [Fes| No |Fey | No | Y& | No
4 ¥ep | No | Yes [®og de9| No Ye9 | No | Ye)| No | ¥e9| No | Yes |Qo
5 ¥e)| No [¥& | No |Jed| No | Yes |9 |¥ed| No | ¥ed | No | Yes |G
¢ | Y| No |¥S | No [(Ve| No | Yes @NoYes@Y&@
7 @m@m@m@ma@m@no@m
8 Yes| No [ ¥ed| No [ {es) No | Ves No) | ¥e3| No [Fed | No | Yes | @2
9 e | No | Yes | &9 [¥ed| No (Y& | No | Yes [(Ng [¥ep| No | & [No
10 [ No [¥S| No ;Nuvm@a@wogeewo@m
I [ Yes | 3@ ¥ | No [&e9] No No No | Yes | (3 | Yes |
12 1¥®| No [ Yed| No [Fed | No Yes | Mo} [ e’ No |[@e>| No | (Ted | No
13 |Yes| 89 | G| No @‘No ¥es | No [ Yes | jo e[ No No
14 Yes @@ No @ No | ¥es | No | Yes @ ‘@ No | Yes @
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Lesson Pre-task Task-cycle -Language Focus

(é)

i Respond | Observe | Discuss | Askfor | Report | Correct | Practice
to the how the | with teachers’ | the tasks | their r.:heerlﬁ}lly
researche | researche | peersin | or peers actively | language | by raising

Student | T2ctively | rdoes | the help by mistakes | their hand

No asthey |thetask | group without raising | guided as they

" | understa | with actively | hesitation. | their by the have
() |ndthe enthusias | as they ol hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | belp other willingne | the
nd how | Peers. SS. practice.
to do the (respondi
task. ng
actively)

T |fe) o [T Mo [T Mo | €| No | 483 | No | @] No | @S [No

2 '(; No @No Yeg)| No @ No | ¥ | No No | ¥e2 [ No

3 ¥ed | No @ No @No No & [ No | ¥ | No | ¥e» | No

2 No@‘wo@m@uovﬁ@m@m

5 {&)| No | ¥e9| No @No@Na@No ¥er | No | ¥&® [ No

6 Yes | Mo)| Yes | {O)[ Ye)| No | Y3 | No [¥ey| No | ¥e¥| No [ ¥e9 | No

7 Yes) No | Fes/| No | Yes) No | Y& | No [¥&| No [ ¥& [ No | ¥e9 [No

3 NO@NO@NO Yes @@NO@ND Yed [ No

9 Yes)| No | ¥ed)| No | Yed[ No [ Yes {9 |¥ed | No [ ¥ED| No | ¥ [ No

10 [ No | Yes)| No No | ¥c3 | No | Yes | X9 No | ¥ed | No

T |Yes | X| @ | No [¥ed| No | Yes | &9 | ¥ | No No [ Yes |9 |

12 X&) No | ¥y No-[¥es) No | K [ No | €& | No |¥es | No | e» | No

13 | Yed| No ¥eg)| No [ Yes) No | Yes [Q9 [ ¥ed| No Y| No | ¥ [No

14 @No @No@t\m Y& | No | Yes | {0 | Yes | (9 [ e | No
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Lesson Pre-task Task-cycle Language Focus
('_'P
Respond | Observe | Discuss | Ask for Ref:;ort Correct | Practice
tothe | howthe | with teachers” | the tasks | their cheerfully
researche | researche | peers in | or peers actively | language | by raising
Stadent | actively | r does the help by mistakes | their hand
No asthey |thetask | group without raising | guided | as they
* | understa | with actively | hesitation. | their by the have
(_) |ndthe enthusias | as they i hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | help other willingne | the
nd how | Peers. sS. practice.
to do the (respondi
task. ng
actively)
1 @ No No @ No | (fes | No No @ No | Y& | No
2 Yes | Qo X® | No | ¥es| No @ No | ¥ey| No | ¥es | No Yed | No
3 Ye? | No [ Yep| No [ | No | s | No | Y& | No | Yes |4 | ¥e9 | No
4 Yes |40 | ¥e3 | No | ¥e5 | No (\:9 No 1{9 No | Yes | No Yed | No
5 e} | No | ¥&p| No | Ye9| No Yes@@m@m e | No
6 Yes Yeo| No No @ No | Yes &9 Yes @ Yes @
7 @Na@ﬂo@m@mo@m@m@m
8 @ No @ No @ No @ No @ No @ No Ye» | No
9 @ No | Yes @ E? No @ No @ No | Yes @ ‘@ No
10 Yes @ ¥es | No ‘@ No @ No | X | No |¥es | No | ¥& | No
11 Yes | & @ No | Yes | {9 ¥ey | No | Yes | b | Yed| No | Yes &9
12 @ No | ¥y | No ‘{? No No | Yes | ¥o | %8 | No | Yes )
13 [Yes | | ¥e9) No |¥& | No | ¥& | No [Yes |29 [¥8& | No | Yes |9
14 Yes @ Yes @ V@ No | §p | No | Yes | o ¥ | No S | No
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Lesson Pre-task Task-cycle Language Focus
(%)
Respond | Observe | Discuss | Ask for Report 1 Correct | Practice
to the howthe | with teachers” | the tasks | their cheerfully
researche | researche | peersin | or peers actively | language | by raising
Student ractively | r does the help by mistakes | their hand
No as they the task | group without raising guided as they
* | understa | with actively | hesitation. | their by the have
() |ndthe enthusias | as they - hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | help other willingne | the
nd how | Peers. $S. practice.
to do the (respondi
task. ng
actively)
1 ) No | ¢8| No | 7> No | @& | No [@ [ No [Xed | No | gy [No
2 || No [¥e®)| No [X| No | ¥y | No | Yes | D | Y| No | Y&s)| No
3 | No [ X[ No (XS No [ & | No [ep| No [¢E) No | ¥ep | No
4 No@NoNo@NoNoYes@@No
5 X3y | No No | 9| No | ¥ep | No | Yes | N9 No | Y& | No
6 Yes @ ¥y | No | Yes | 9 | ey | No @ No No | Yes @
7 @No@m@m@m@m@wo@m
8 @ No @ No | ¥& | No Yes | Q00 | Yes @ ¥e9| No @ No
9 ¥ed | No [¥® | No | (| No | Yes | RO/ ¥&)| No | ¥ep| No ¥& | No
10 @No@mm@m@uo@m Yes | @O
11 Yes (> | ¥es?’| No [¥E¥| No | Yes Yes | &9 | Y| No | Yes [¥D)
12 |¥ey| No |XE9| No |{ey | No | Yes & No | ¥es | No | ey [No
13 [¥®|No & No [¥ey|No | & |No |¥ed| No ¥y | No | ¥& |No
W [Yes (|93 | No |Yes | (@[ TS | No | Yes | @D [YeJ| No | ¥ [No
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Lesson Pre-task Task-cycle Language Focus
T
Respond | Observe | Discuss | Ask for Report | Correct | Practice
to the how the | with teachers’ | the tasks | their cheerfully
researche | researche | peersin | orpeers | actively | language | by raising
Student | T 2Stively | r does the help by mistakes | their hand
No asthey |thetask | group without raising | guided as they
’ understa | with actively | hesitation. | their by the have
() |ndthe enthusias | as they i hand. researche | confidence
topic m. could /Willing to r with to complete
understa | belp other willingne | the
nd how | PEers. 5. practice.
to do the (respondi
task. ng
actively)
1 @No@NoNc@No@NoYes@@No
2 @ No | e | No @ No | Yes @ @ | No @ No | ¥ey | No
3 @mm@m@m@m@mwm
4 2®N0Yes®‘®No@No@No@No Yes | No
5 @ No | ¥2y| No | Yes,| No | Yes @9 e | No | ¥e5| No @ No
6 @ No | Yes () @ No No | Yes @ @ No | Yes @
4 @NO@NO‘@ No @ No ’@Ne@No ‘@No
8 @ No | Yes Xe | No @ No | ¥ey | No Xe5 [ No | Yes @
9 @ No | ¥e»| No @ No | Yes @ ¥ed | No | Vey | No Ys | No
10 @No@Nﬂ@Nﬂ@NnY&E@@No@NO
11 |Yes | K| ¥ | No [¥ep| No | ¥ No | ¥e§y| No | ey | No | Yes | o,
12 ¥e5| No | Y& | No No | Yes @ @ No No | Yes Yoy
13 @Ne@m@m,@wo@m@mm@
14-Yes@@NoYesE}@NoY&e@@No@No
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Lesson Pre-task Task-cycle Language Focus
(O
Respond | Observe | Discuss | Ask for Report | Correct | Practice
to the howthe | with teachers’ | the tasks | their cheerfully
researche | researche | peersin | or peers actively | language | by raising
Student | T ACtively | r does the help by mistakes | their hand
No asthey | thetask | group without raising guided as they
* | understa | with actively | hesitation. | their by the have
(_) |ndthe enthusias | as they o hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | help other willingne | the
nd how | PE€rs. sS. practice.
to do the (respondi
task. ng
actively)
1 @No@mo@wo\*m@@wo@mo Y& | No
2 @No@No@No @NO@NU@NO Yes @
3 @NuY@No@No@No@No@No@No
4 Yes @ & | No | ¥es | No (Y}’/s, No @s No | Yes @ @ No
5 @Nobm@wo@m@m@wo@m
6 Y%@@Nom@m;@uo@m@no
7 @NO@NO@NQ@N()@NO@NU@N(;
8 ch@@No@No@No@No‘@NoYm@
9 Yes |y | Y| No | ¥ey| No | 8y | No ¥ | No'fYes |(Np No
10 Ym@@NoYm@@Noch@@%Ymt@
11 Yes | No'| Yes’| No [Fey | No ch@vm@,@mo Yes@
12 [yes | No [ Y& 'No [ & [T @No@woves@@m
13 Ym@@wo@m Yes @@NO@NO Yes |5
14 Yes@@No@No Yﬁ@Y%@@NQ bwo
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‘ Lesson Pre-task Task-cycle Language Focus
((_p
Respond | Observe | Discuss | Ask for Report | Correct | Practice
to the how the | with teachers’ | the tasks | their cheerfully
researche | researche | peersin | or peers actively | language | by raising
Student | F 2Ctively | r does the help by mistakes | their hand
No asthey |thetask | group without raising | guided as they
" | understa | with actively | hesitation. | their by the have
(_) |ndthe enthusias | as they L hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | help other willingne | the
nd how | PEErs. sS. practice,
to do the (respondi
task. ng
actively)
1 @ No @ No @ No ‘@ No ‘@ No @ No @ No
2 @ No @ No @ No @ No @ No | ¥& | No @ No
3 @ No @ No @ No @ No @ No @ No {9 No
¥ | Mo [ 3| Mo [ ey No | @ [ No | Yes (K9 Yo | Mo | ¥o | No
5 Y& | No !9 No | ¥ey| No @} No @ No | Yey | No @ No
6 B No b No [ ¥ey| No | Y&y | No @ No | Yes ) T@ No
7 | XS | No [T No | ¥&| No | ¥ey [ No [¥e}[ No || No | &y [No
—t 8 | YesT-No|Yes| No FNOTTYES | NG TS NG esNo——Yes—No
9 Yes@@ﬂn@ﬂo@No@No@No@m
i0 No L No | Yes! No—Yes—|-ho- No—{-Yes-—No~—Yes—No
11 Yes @ Yes @ @ No | €3 | No | Yes @ No | Yes @
12 [@es | No @S| No @ No | F&s | No [ X&| No [¥ey | No ey [ No
13 ¥ No@No@No Yes @@No Y&y | No Yes [
14 Yes @ @ No @ No @ No | Yes @ @ No | Yes o
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Lesson Pre-task Task-evele Language Focus
({3 T
: ' Ask i Rep Correct | Practice
e [ e e |
researche | researche | peersin | or peers ;cyiivcly m g‘l;ymm
i the help istakes |
- ;s.?ht;ly m group without raising | guided | asthey
NS | ndersts | wi tively | hesitation. | their | bythe | have
e i i hand researche | confidence
S bty gy g:ﬂh? /Willing to ; r with to complete
e B o understa | help other willingne | the
nd how | PECTs. 58, | practice
to do the (respondi
task. ‘ ng
actively)
' ! N
1 @No@Nn@No@No@No@\lobln
2 @No@m@m@wo'{gmw@m@m
3 @ No @ No b No ,13 No @ No @ No 93 No
4 @No@Noa’ﬁﬂo@No@Noch@@ho
5 & | No (¥es | No | Y25 | No | ¥& | No | Y&y | No (E? No ‘5 No
6 @ No | Yes ® f“,‘j No b No ‘@ No | ¥c3 | No B No
7 @ No @ No 2!:9 No 6 No XB No @ No @ No
8§ |Yes | @O)| ¥8)| No | Yoy | No | ¥es, ['No [¥ey | No | ¥y | No'| ¥es | No
9 @ No '@ No )3 No | Y&3) | No b No E::@ No \‘B No
10 @ No @ No 0 No | Yes @ {9 Ne e::) No @ No
1 Yes @ - Yes @ @ No @ No @ No ‘Et.} No | Yes @
12 @ No @ No @ No @ Na | Yes @ @:; No @ No
3 || No [Yes |8 [Ves [ @ ¥ | No [¥S| No | ¥ | No [ V) [No
14 Yes | 100 @ No @ No @ No | Yes @ 8 No | ¥m | No
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Lesson Pre-task Task-cycle Language Focus
B
Respond | Observe | Discuss | Ask for Report | Correct Practice
to the how the | with teachers” | the tasks | their cheer_ﬁflly
researche | researche | peersin | or peers actively | language by raising
Stud ractively | rdoes the help by mistakes their hand
N o asthey |thetask | group without raising guided as they
% | understa | with actively | hesitation. | their by the haz; ;
nd th thusi hand. researche | confidence
& mpic:.e ::::l. i :soggy /Willing to r with to complete
understa | help other willingne | the
nd how | PeeTs. ss. | practice.
to do the (respondi
task. ng
actively)
1 @ No | ey | No @ No @ No | ¥&3| No [ ¥e9)| No | ¥&y | No
2 @ No @ No @ No | Yes @ Yes @ @ No @ No
3 @No@No@No@Nn@NoQ@No@No
4 Yes @ @ No @ No 6 No | Yes @ 1‘:55 No @ No
5 @ No | Xe3 | No @ty | No | Yes @ ¥e&| No | Yey| No | ¥&y | No
6 Yes @ b No b No @ No @ No | Yes (:1} @ No
7 @No@No@Nu@No.@No@Nu@No
8 Yes @ E No @ No ‘{9 No @ No | ¥es | No @ No
9 @No@No@No@No@No@No@No
10 [Y&[No | ¥§ [ No |35 [ No | Yes | o | Yes [ | ¥ | No | T [No
11 Yes @ ]__’5 No @ No @ No | Yes @0 ¥y | No | Y& | No
12 {35 | No ¥Ye§ | No @ No | ¥ | Nof¥es| No | ¥&'| No | 6D | No
13| No [XS[ No [¥§[No | Yey | No | Vo5 | No [ ¥5F | No | @) | No
14 Yﬁ@@No@NO@NO@NO@NQ@NO
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Lesson Pre-task Task-eycle Language Focus

W

Respond | Observe | Discuss | Ask for Report | Correct | Practice
to the how the | with teachers’ | the tasks | their cheerfully
researche | researche | peersin | or peers actively | language | by raising
Student | T 2ctively | rdoes | the help by mistakes | their hand
No asthey |thetask | group without raising guided as they
* | understa | with actively | hesitation. | their by the have
() |ndthe enthusias | as they s hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | help other willingne | the
nd how | Peers. sS. practice.
to do the (respondi
task. ng
actively)
1 Ted| No | ¥ey| No | X[ No | ¥eD | No | YED| No | =p[ No | ey [No
2 @NogyNo@NoYes@@Na@No@No
3 YT No——- No_| Yes t—NoYES No T ¥es—-DNo_| Yes Nﬂ—.—lﬂﬁ——uﬂ.__._
4 No@No@No@Na@NoYes@@No
5 |¥e| No |[Yed| No |¥ey| No | ¥& | No [Yed| No | ¥eD| No | e | No
6 Yes@@l\lo e | No @ No Yes@@ No @Ng
7 (2| No |¥& | No | Yes | No | (f€) | No |¥SD | No | ¥ed| No | Fed | No
8 || No|yes|No Ye|No| Yes | || No | )| No [ ¥ | No
9 @No@No@No@No@NoNo Yed [No
0 |@S | No (3| No |To| No | ¥D | No |¥D| No |{F| No | g9 | Mo
1T | Yes | ()| Yo [ No [¥&5[ No | & | No 3| No [FD| Mo | Yos |FD
2 Y| N | B[N [ BN | TR [ No [T Vo [ Vo | ¥ Vo
13 | ¥e)[No |¥ed| No [¥e¥| No | ¥ey [ No [¥& | No [¥ed | No | Yes |0
14 Yes @ ¥e?| No Y| No | ¥e | No No F-? No @ No
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Lesson Pre-task Task-cycle Language Focus
49
Respond | Observe | Discuss | Ask for Report  |[[Correct | Practice
to the how the | with teachers’ | the tasks | their cheer_ﬁ.xlly
researche | researche | peersin | or peers actively | language | by raising
Stadent | T 2ctively | rdoes the help by mistakes | their hand
No. asthey |thetask | group without raising guided as they
understa | with actively | hesitation. | their by the have
() |ndthe enthusias | as they . hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | help other willingne | the
nd how | PEers. ss. practice.
to do the (respondi
task. ng
actively)
1 &) No | Y Mo T[N | T [ Mo [TD] Mo [ Vo [ I [No
2 @NOND@NO Yes @ No [{¥S | No ‘@No
3 [Xe?| No | (/3| No | Xed| No | V&) | No | ¥& | No |¥5 | No | ¥es) | No
4 ¥t | No | Yes [(M0) [¥ed| No | {¥ey | No [ ¥ed | No [¥es | No [(Yed | No
5[ Y@ | No |€F| No (&P No | ¥ | No | ¥e| No | ¥} | No | ¥o | No
6 @N0®N0‘®No Q‘_&} No@NO@NO @ No
7 @Nﬂ@NQ@NQ@NO@No@No@NO
3 @Nowo@m Yes@@m@wo@wo
9 @No@lm@nm@ No [¥ey| No [ Y& | No | ¥ [No
10 @No@‘wo@wo@m@mo@@m@m
11 @ No @ No | Yes @ @ No LEB No | ¥&s| No @ No
12 @ No [(fed | No |(fey| No No [(¥es | No [¥ey | No [ e [ No
13 @ No No No | @& | No |¥es | No Q:f;? No | Ye9 | No
14 Q’@l No | ¥es'| No |[Neg| No @ No | Yes @ Q’E'Q No | ¥e® | No
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Lesson Pre-task Task-cycle Language Focus
%)
Respond | Observe | Discuss | Ask for Report [ Correct | Practice
to the how the | with teachers® | the tasks | their cheerfully
researche | researche | peersin | or peers actively | language | by raising
Student | f 3ctively | r does the help by mistakes | their hand
No asthey |thetask | group without raising | guided as they
* | understa | with actively | hesitation. | their by the have
() |ndthe enthusias | as they - hand. researche | confidence
topic. m. could /Willing to r with to complete
understa | help other willingne | the
nd how | Peers. ss. practice.
to do the (respondi
task. ng
actively)
1 @NO@NO@NO‘@ No ((¥Yep| No |{¥ey| No | (Yes) | No
2 @No@No@No@No@No@No@No
3 No@No@No@No@No@No@No
4 Yes@@wowo@m@m@m@mo
5 YE| No | ¥e§| No | Y& | No | ¥ey [ No | ¥e9[ No [¥c3 | No | Xed [ No
6 Yes @ @ No @ No @ No [(YE3 | No | ¥es)| No @ No
7 @m@uo@wo@m@m{;m@m
8 |Y3|No (¥ No[¥e)| No| ¥& [No [¥&| No |ofey| No Yesy [ No
5 (Y| No [ V8| No [ X&5| No | {9 | No | ¥ep| No | ¥ No | ¥ed [N
10 |Yyey| No (fc?| No [¥ey| No | Yoy No@iNo@ No. | ¥esd| No
11 Yes@@NnYm@@NoWNoYm@@No
12 || No |¥e9| No | ¥eD| No | (¥e} | No |(Fed [ No | {ed| No [ @ed | No
13 @awo@m@m@m@wom@m
14 Yes @ et | No @ No | ¥& | No | ¥&D[ No | Yes @ @) No
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