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Chapter 1

Introduction

This chapter introduced the background of this research, the significance of
the problem, the research objectives, the research questions, the definitions of terms,

the significance of the research and scope of research.

1.1 Background of the Study

With the increase of China’s international status, Chinese has been used more
and more frequently in international communication. More and more foreigners have
felt the charm of the Chinese language, and the “Chinese popular” has received more
and more attention from more and more countries (Jin, 2016). In 2013, President Xi
Jinping formally proposed to the world an initiative to develop international
cooperation among Confucius Institutes, which proposed to increase the popularity of
Confucius Institutes in countries around the world and to increase the number of
foreigners learning Chinese (Li, 2016). Li (2018) once said, “Foreigners’ Chinese
learning was a barometer of China’s strength and weakness, and the scale of the
barometer shows the number of learners”. A total of 154 countries have established
548 Confucius Institutes and 1,193 Confucius Classrooms. Over 70 countries have
incorporated Chinese into their national education systems, and more than 4,000
foreign universities offered courses in Chinese (Wu, 2020). Chinese became the only
official language they have added since IATA was founded in 1945, as reported
(Chen,2021). Therefore, the importance of teaching Chinese as a foreign language was

becoming more and more prominent.



In order to attach importance to Chinese as a foreign language, major
universities had actively established a master’s degree in Chinese as a foreign
language and included it in the second level of national disciplines, cultivating more
outstanding talents for the international promotion of Chinese. The Hanban has also
increased the dispatch of Chinese language teachers and Chinese language volunteers.
The number of overseas Chinese volunteers and Chinese teachers has been increasing
year by year. The teaching Chinese as a foreign language in the 21st century has
achieved an unprecedented development, and the teaching Chinese as a foreign
language, which has a history of more than half a century, has entered a new period in
which the Chinese language was accelerating to the world. Today, the number of
people learning Chinese has exceeded 25 million, and the cumulative number of
people learning to use Chinese has spread to more than 180 countries and regions,
nearly 200 million people (Liu, 2021). With the increasing number of Chinese
language learners, the number of Chinese teachers sent out was far from enough to
meet the real demand (Gao, 2020). In addition to the arrival of the epidemic, many
Chinese volunteers had to be employed in China, as well as many teachers in China
who wanted to teach Chinese abroad. Due to the epidemic, most of these teachers
chose to be employed in online Chinese language institutions in China to teach online
(Chen, 2021). Therefore, online teaching Chinese as a foreign language is becoming

more and more popular.

Globally, the COVID-19 epidemic broke out in December 2019. Various
countries around the world were affected by the epidemic to varying degrees. The
offline education of students has been disrupted in several countries by schools
temporarily suspending offline classes. The arrival of the epidemic has also had an
impact on every aspect of life in China. Due to the development of the pandemic,
schools have not been able to reopen normally, which has had a significant impact on
classroom teaching. In order to stop the spread of the epidemic, “social distancing and
avoiding crowd gathering” has become an effective measure to fight the epidemic. In
order to ensure the continuity of teaching, the Ministry of Education called on
everyone to “stop teaching, stop teaching, stop school” (Yan, 2020). Schools across

the country were quickly responding to their own circumstances. Schools have set up



cloud classrooms, shifting their teaching positions from offline to online, including

teaching Chinese as a foreign language class.

Early in 2001, Zheng (2001) proposed the concept of “network in the
classroom” and “classroom on the network™ and advocated that the classroom be
placed on the network. Her belief was that classroom teaching Chinese as a foreign
language could take advantage of computer technology, multimedia technology, and
network technology to transmit information. In 2019, when the global epidemic broke
out, domestic online Platforms for speaking Chinese as a foreign language developed
rapidly. The development of science and information technology has solved the
problem of overseas friends who want to learn Chinese. Nowadays, the Internet has
become an important part of people’s life. With the support of Internet technology,
people could communicate with people on the other side of the ocean, transcends the

limitation of time and space (Liu, 2021).

Multimedia and networking technology had significantly changed the
teaching of Chinese as a foreign language at that time, and the online teaching trend
resulting from the epidemic accelerated the ‘“hurricane” of Chinese teaching.
According to Lin and Wu (2020), They believed that the development of Internet
technology provided sufficient objective conditions for online teaching Chinese as a
foreign language, and that online teaching could overcome the limitations of space and
provide a professional Chinese learning Platform for students from all over the world.
As a result of the development of the whole epidemic situation, Huang (2021) believed
that overseas students will continue to study Chinese online for a long time to come.
To carry out online teaching through the network, this has been a great change in the
history of Chinese education. Such a historic change would inevitably bring great
influence to our traditional teaching mode, teaching means, teaching methods and
teaching ideas. By online teaching Chinese as a foreign language, we could not only
resolve the contradiction between the increasing number of students and the lack of
teacher resources, but also overcome the disadvantages associated with offline
education, such as time and space constraints (Gao, 2020). As early as 2011, Bai and

Yu (2011) mentioned that teaching Chinese as a foreign language, teachers were often



confronted with a variety of educational objects, including different age levels,
different knowledge backgrounds, and different motivations and needs for learning
Chinese. The more diverse the teaching objects, the more diverse the teaching methods
of teaching Chinese as a foreign language teacher should be. The role of mobile
Internet for Chinese language learning has become irreplaceable (Liu, 2016), and with
the sudden outbreak of the epidemic, then, this has placed new demands on the basic
literacy and teaching skills of teachers. We needed to move with the times, keep up
with the times, and strive to explore teaching methods that adapted to the new era and

new models.

In the current social environment, online teaching Chinese as a foreign
language has been developing rapidly, but many teachers have not been able to adapt
to this mode of online teaching. Most teachers of online teaching Chinese as a foreign
language were novice teachers for the Internet, and many problems arose in online
teaching Chinese as a foreign language, such as lack of classroom organization,
classroom teaching competencies, and classroom supervision competencies. Therefore,
it was necessary to conduct specific and intensive training for novice teachers of
online teaching Chinese as a foreign language (Zhou, 2022), and there has been a need
to further identify what competencies needed for novice teachers of online teaching

Chinese as a foreign language.

Faced with the change of teaching mode, teaching Chinese as a foreign
language has ushered in many challenges and opportunities. Teachers of online
Chinese as a foreign language needed to have solid subject matter expertise, as well as
pedagogical and information technology knowledge. 2005, American scholars Koehler
and Mishra (2005) proposed a technology-integrated teacher knowledge framework,
named TPACK, It described teachers’ professional competencies as the integration
and enhancement of specialized subject matter knowledge, pedagogical knowledge
and information technology knowledge. The competency of integrating the used of
three kinds of knowledge in teaching was defined as the subject teaching competency
of integrating technology, that was TPACK competency (Technological Pedagogical
and Content Knowledge).



Xu, Liu, and Wang (2013) believed that in the information technology era,
the TPACK framework has redefined and reapplied the knowledge structure of
teachers, and it was considered to be an important breakthrough in the field of teacher
education research in the future, which was of great research value. TPACK
measurement-related research was the basis for the study of subject knowledge,
information technology and pedagogical knowledge, and the whole study had the role
of a carrier, which could not only amend and improve the existing theoretical
framework of TPACK, but also provided a certain reference for guiding the strategies

and methods of teachers in TPACK teaching and learning.

Liu and Zhang (2019) examined the literature and practice in China, and
strengthened the integration and innovation of “subject content-technology-teaching”
under the framework of TPACK. In addition, they built a framework of “Modern
Educational Technology” and prepared a course outline of “Modern Educational
Technology” to help improve the information technology application competency of

teacher trainees.

Chen and Hu (2020) conducted a questionnaire survey on Chinese language
students participating in a micro classroom competition, used the TPACK teaching
competency structure as a guideline. The results of the study showed that the overall
level of TPACK of the students of Master of International Chinese Education was very
high, but there were some deficiencies in the area of information technology. It could
be seen that the research of TPACK has received great attention from scholars all over
the world, and research on TPACK from various perspectives has been carried out one
after another. However, there were few studies on TPACK for novice teachers of

teaching Chinese as a foreign language in China.

Two teachers, Lin and Wu (2020), conducted an online survey of teaching
Chinese as a foreign language teacher in universities who participate in online
teaching. Most of these teachers were novice teachers of online teaching Chinese as a
foreign language for online teaching Chinese as a foreign language. Four aspects of

the questionnaire were included in the questionnaire: “the implementation of online



teaching Chinese as a foreign language and teachers’ work”, “the classroom
interaction of online teaching Chinese as a foreign language”, “the teaching effect of
online teaching Chinese as a foreign language”, and “the future expectations of online
teaching.” According to the survey results, the two teachers found significant changes
in online teaching Chinese as a foreign language compared to offline teaching. Such as
changing from the same space class to a different space class, from the noon class
without a time difference to a class with a time difference, and from paper textbooks to
network textbooks have greatly increased the difficulty of teaching, increasing the
workload of many novice teachers of teaching Chinese as a foreign language. In
particular, 77% of novice teachers felt the preparation time for lessons is longer than
offline teaching. They also felt that the pressure they were under was high. Compared
with offline teaching, novice teachers of online teaching Chinese as a foreign language
needed to devote more time and energy. In this context, in order to train teachers with
online teaching competencies, teachers must first understand online teaching and
gained a deep appreciation of the various aspects of teaching and the problems that
were likely to arise, as well as understanding the characteristics of online learning and
the needs of students (Zhang, 2019). As a result, more and more teachers of teaching
Chinese as a foreign language were devoting themselves to improving their

competencies.

Li (2021) analyzed and observed her own classroom. According to the
survey results, Teacher Li found that there was a significant correlation between
teachers’ teaching time and the frequency of various classroom activities. Li believed
that this was due to the novice teacher’s lack of classroom management competencies
and a certain level of lesson planning. Based on the survey results, Li put forward
relevant suggestions, such as online teaching Chinese as a foreign language teacher
should comprehensively improve their teaching competencies, such as enhancement of
knowledge base competencies, classroom management competencies, lesson planning

competencies, intercultural communication competencies, etc.



Through several months of online teaching Chinese as a foreign language
practice, Teacher Liu (2021) found many problems in novice teachers of online
teaching Chinese as a foreign language, such as unstable network, low learning
enthusiasm of students and lack of online teaching experience of teachers. Teacher Liu
believed that, on the one hand, the sudden outbreak of the epidemic made online
education a new teaching method to cope with the epidemic. Many teachers of offline
teaching Chinese as a foreign language were converted to teachers of online teaching
Chinese as a foreign language, and they were not adapted to online teaching. As a
result, the communication between teachers and students was not smooth in the
teaching process, and to some extent, the enthusiasm of students to learn was also
affected. In view of such a situation, Liu suggested that online teaching Chinese as a
foreign language teacher should have the competency to learn actively, learn to reflect
on themselves, continuously improve their teaching methods and enhance their

competencies as teachers.

Online teaching Chinese as a foreign language really broke the limitations of
time and space, therefore, in the context of the current “Internet + education”, the
flourishing of online teaching Chinese as a foreign language teaching enterprise
needed online teaching Chinese as a foreign language teacher with professional online
teaching competency (Zhou & Ge, 2022). The State has always attached great
importance to the training of teaching Chinese as a foreign language teacher and has
published several documents to establish standards of competencies for teaching

Chinese as a foreign language teacher.

China’s ministry of education issued the Measures for the Examination and
Approval of Qualifications for Teachers of Chinese as a Foreign Language as early as
1990 which emphasized the business quality requirements of Chinese teachers, and
specified detailed rules for the knowledge structure and capacity structure of foreign
Chinese teachers. The knowledge structure of foreign Chinese teachers should include
four elements: teaching theory and teaching method, linguistics and textual knowledge,

literary knowledge, and other cultural knowledge. The competency structure consists



mainly of verbal and working competency (Wu, 2020). In 1991, the Chinese education
committee held a meeting on the certification of Chinese as a foreign language teacher
at Harbin Heilongjiang University. The central topic of the conference was to study
and discuss the implementation of the Measures for the Examination and Approval of
the Qualifications for Teachers of Chinese as a Foreign Language promulgated by the
State Education Commission. At that time, based on the opinions and suggestions of
the representatives, the Examination Committee discussed and approved Several
Opinions on the Investigation, Assessment and Examination of Teachers of Chinese as
a Foreign Language, as a supplement to the Detailed Rules of Implementation (Li,

1991).

In August 2004, the Ministry of Education promulgated the Measures for the
Determination of Chinese as a Foreign Language Teaching Competency. The
examination subjects for teachers of Chinese as a foreign language were divided into
three levels: Elementary examination subjects (Basic knowledge of modern Chinese,
basic knowledge of Chinese culture, mandarin proficiency), intermediate examination
subjects (Modern Chinese, Theory of teaching Chinese as a foreign language, Basic
knowledge of Chinese culture) and advanced examination subjects (Modern Chinese
and ancient Chinese, Linguistics and theory of teaching Chinese as a foreign language,
Chinese culture). In 2005, Hanban promptly issued the Standards and Examination
Syllabus for the Teaching Competency of Chinese as a Foreign Language, which was
the main basis for identifying teaching competency and aims to further promote the
professionalization and specialization of teachers of teaching Chinese as a foreign
language, and was of pioneering significance (Hou, 2012). In October 2007, Hanban
issued the Standards for International Chinese Language teachers (Zhang, 2007). In
December 2015, in order to further adapt to the actual needs of international Chinese
language education and improve the competency and level of international Chinese
language teachers, Hanban once again denied the 2007 edition of the Standards for
International Chinese Language Teachers and officially issued the revised Standards
for International Chinese Language Teachers. The 2015 edition of the Standards for

International Chinese Language Teachers covered five major standards: Chinese



teaching basis, Chinese teaching method, teaching organization and classroom
management, Chinese culture and intercultural communication, professional ethics and
professional development, on which the international Chinese language teacher
certificate examination was held (Hou, 2016). The 2021 edition of the the Standards
for International Chinese Language Teachers focused on the competency areas of
Chinese culture and intercultural communication, teaching organization and classroom
management, and Chinese language teaching methodology, and indicated a direction

for the training of teachers of Chinese as a foreign language (Fan, 2021).

Zhang (2007) categorized the knowledge levels of teachers of Chinese as a
foreign language into a pyramidal structure of importance, with four levels from the
bottom to the top in order of increasing importance: basic, helpful, important and
critical. She classified knowledge into content knowledge, knowledge about learners,
general pedagogical knowledge and knowledge of teaching Chinese as a foreign
language, where knowledge of teaching Chinese as a foreign language was practical
knowledge based on the other three types of knowledge. In the study of the structure
of competencies, she categorized the competencies of teachers of teaching Chinese as
a foreign language into general competencies, competencies for teaching Chinese as a
foreign language in the classroom, competencies for making judgments about teaching
Chinese as a foreign language, and competencies for designing teaching Chinese as a
foreign language. Classroom teaching competencies could be divided into
communication competencies, classroom teaching competencies, and classroom
organization and management competencies. Zhang’s classification of teaching
competencies has provided a theoretical basis for other scholars to a certain extent, and
her “knowledge structure and competency structure of teaching Chinese as a foreign

language teacher” scale has also of great reference value.

The evaluation standards for teaching Chinese as a foreign language teacher’s
teaching competency have been developing and improving. Because of the complexity
of teaching Chinese as a foreign language, teaching objects and teaching environment,

it was not possible to establish a set of scientific and universal teaching competency
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standards overnight, and such standards must also be revised and improved with the

continuous development of teaching theories and learning theories as well.

The researcher has been working as an online teaching Chinese as a foreign
language teacher in several online Chinese as a foreign language institution since 2019.
These institutions were all global online Chinese education institutions for children.
They have been focusing on the field of Chinese education, and have been providing
professional, efficient and interesting Chinese online courses for overseas Chinese
children aged 3-15. At present, the researcher has more than 1,800 hours of video
playback of lectures, teaching a total of more than 110 students. The teaching mode
has been divided into “one-to-one” and ‘“one-to-many” teaching. The students came
from all over the world, such as the United States, Singapore, Italy, Germany, Chile,

Denmark, Thailand and other countries. They were all learners who love Chinese.

The Blingo Chinese Platform has been one of the Chinese learning Platforms
where the researcher works as an online teaching Chinese as a foreign language
teacher. The Blingo Chinese Platform has been a professional Chinese brand owned
by New Oriental Education and Technology Group, focused on improving Chinese
language literacy for overseas Chinese children aged 3-15. Blingo Chinese Platform
was based on 28 years of teaching and research at New Oriental. This Platform
scientifically divides course levels and builds a complete course system. At present,
Blingo Chinese Platform has 850 online Chinese as a foreign language teacher, with a

very comprehensive teacher management and assessment system.

This research focused on novice teachers of online teaching Chinese as a
foreign language on the Blingo Chinese Platform. Because, in the current social
environment, online teaching Chinese as a foreign language has been developing
rapidly, but many teachers have not been able to adapt to this mode of online teaching
(Cui, 2021). Most online teachers of teaching Chinese as a foreign language were

novice teachers for the Internet (Wu,2022), and many problems have arisen in online
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teaching Chinese as a foreign language, such as lack of classroom organization,
teaching competencies, and classroom supervision competencies (Zhou, 2022),
Therefore, it was therefore important to further identify what competencies were
required of novice teachers of online teaching Chinese as a foreign language. Liu
(2014) has suggested that teachers with less than 3 years (included 3 years) of teaching
experience in teaching Chinese as a foreign language could be used as novice teachers.
so, online teaching Chinese as a foreign language teacher with less than 3 years
(included 3 years) of teaching experience were considered as novice teachers in this
research. As a large group of online teaching Chinese as a foreign language teacher,
the development of their teachers’ competencies could be very crucial to the teaching

Chinese as a foreign language education that was currently being carried out globally.

1.2 Significance of the Problem

As early as 1988, Lu (1988) pointed out that the central task of the entire
teaching Chinese as a foreign language is to improve the quality of teaching, learn to
respond to the development of the times, and constantly improve the quality and

competency of teaching Chinese as a foreign language teacher.

As a result of COVID-19 worldwide, countries around the world have been
affected to varying degrees. The shift from offline to online teaching Chinese as a
foreign language course, many teaching Chinese as a foreign language teacher has
little or no experience on online teaching Chinese as a foreign language (Cui, 2020),
and most teachers of online teaching Chinese as a foreign language were novice
teachers for the Internet (Zhou, 2022). Therefore, it was necessary to train novice
teachers of online teaching Chinese as a foreign language (Cui, 2020). It means that
the standards of Chinese as a foreign language teacher competency have changed
somewhat. It has been proposed by Cui that online teaching Chinese as a foreign
language suffered from many problems and new topics as a result of global public
health emergencies. Wu (2021) also suggested that with the change of the general

environment, the training of novice teachers of online teaching Chinese as a foreign
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language should be strengthened so that they can face the new market as soon as

possible and do a better job of teaching Chinese as a foreign language online.

During this period, a number of online teaching Chinese as a foreign language
teacher has identified many problems with online teaching Chinese as a foreign
language through their own practice. For example, Li (2021), Lin and Wu (2020)
found that novice teachers on online teaching Chinese as a foreign language had poor
classroom interaction and were unable to control the pace of the class well. Liu (2021)
found that students showed a low level of enthusiasm for learning and poor
communication between teachers and students in the classroom of novice teachers.

The researcher also encountered these same problems in teaching practice.

From 2019 to now, the researcher has accumulated a lot of experience online
teaching Chinese as a foreign language. In addition, the researcher kept in close
contact with fellow teachers to exchange teaching experiences with one another and
improve mutual online teaching Chinese as a foreign language teacher competency.
According to the communication, many novice teachers on online teaching Chinese as
a foreign language hold that online Chinese as a foreign language teaching has certain
standard requirements for the teacher’s competencies of online teaching Chinese as a
foreign language teacher. However, such standard requirements have not been

unchanged for a long time, and it has been updated with the development of the times.

Therefore, the researcher, based on the new situation of the moment, has
chosen to work on the Blingo Chinese Platform, and take novice teachers of online
teaching Chinese as a foreign language on this Platform as research objects. The
researcher has collected data, both quantitatively and qualitatively, to explore what
teacher competencies novice teacher of online teaching Chinese as a foreign language
should possess and to assess the views of novice teachers of online teaching Chinese
as a foreign language on online teaching Chinese as a foreign language. The research
findings expected to provide some insights for those who want to teach online
teaching Chinese as a foreign language and help them to identify the competencies of

online teaching Chinese as a foreign language teacher so that they could better cope
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with the problems encountered in online teaching Chinese as a foreign language in the

future.

1.3 Research Objectives

1.3.1 To find the competencies of Blingo Chinese Platform novice teachers of
online teaching Chinese as a foreign language on online teaching Chinese as a foreign

language.

1.3.2 To assess the views of Blingo Chinese Platform novice teachers of
online teaching Chinese as a foreign language on online teaching Chinese as a foreign

language.

1.4 Research Questions

1.4.1 What competencies do Blingo Chinese Platform novice teachers of
online teaching Chinese as a foreign language they should have for online teaching

Chinese as a foreign language?

1.4.2 What are the views of Blingo Chinese Platform novice teachers of
online teaching Chinese as a foreign language toward online teaching Chinese as a

foreign language?

1.5 Research Framework

This research explored the teacher competencies Blingo Chinese Platform
novice teachers of online teaching Chinese as a foreign language should have, and the
views of Blingo Chinese Platform novice teachers of online teaching Chinese as a

foreign language about online teaching Chinese as a foreign language.
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As shown in Figure 1.1, this research investigated the experience of Blingo
Chinese Platform novice online teaching Chinese as a foreign language teacher, as
well as their experience in online teaching Chinese as a foreign language. The
teacher’s competencies of Blingo Chinese Platform novice online teaching Chinese as
a foreign language teacher should possess include content knowledge competencies
(CK), pedagogical knowledge competencies (PK), technological knowledge
competencies (TK), and other competencies. The teachers’ teaching experience in
teaching Chinese as a foreign language affected novice teachers’ views on online

teaching Chinese as a foreign language and their views of teacher competencies.

Independent variables Dependent variables
Blingo Platform novice Competencies possessed by Blingo Platform
teachers of  online [——| novice teachers of online teaching Chinese as
teaching Chinese as a a foreign lgnguage (content kpowledge
foreign languggde, competencies (CK), pedagogical knowledge
competencies (PK), technological knowledge
/ l \ competencies (TK), and other competencies.
Teaching On.line teaching The views of Blingo Platform novice teachers
experienc Chlr}ese as a of online teaching Chinese as a foreign
foreign language on online teaching Chinese as a
language foreign language.
teaching.

Figure 1.1 Illustration of the Conceptual Framework.

As shown in Figure 1.2, the researcher distributed questionnaires to novice
teachers of online teaching Chinese as a foreign language on the Blingo Chinese
Platform after determining the aspects of the research subjects, research questions and
research tools, and the valid interview outlines were compiled in a timely manner by
collating the returned valid questionnaires. During the research process, the researcher

used SPSSPRO software to analyze the collected data.
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Implementation of questionnaire.

|

The According to the results of the
Research questionnaire, the online teaching
Process Chinese as a foreign language teacher
were asked questions and interviewed.

!

Data were collected and analyzed using
SPSSPRO software.

Figure 1.2 Research process of this research

1.6 Significance of the Study

Through an investigation of the competency of novice teachers of online
teaching Chinese as a foreign language on the Blingo Chinese Platform. The results of
this research have been useful in promoting the growth of online teaching Chinese as a

foreign language.

1) For the online teaching Chinese as a foreign language teacher, this could
help them to develop their own self-improvement plans and actively learn the
appropriate teaching competencies for their work. and could help to make online
teaching Chinese as a foreign language classes more interesting and smooth. In the
classroom, teachers of online teaching Chinese as a foreign language have been able to
better manage the classroom and the students. The quality of teachers’ teaching were

improved.

2) For the online Chinese as a foreign language teaching enterprise,
enterprises had teachers with guaranteed teaching competencies, which reduced some
training costs to a certain extent. In terms of training, enterprises targeted to train
online teaching Chinese as a foreign language teacher. With professional teachers,

enterprises were able to grow and expand.
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3) For the students, their interest in learning Chinese would increase, they
would be able to understand Chinese more easily and would learn Chinese more
smoothly, which would be helpful for their Chinese language performance. Students
would have more choices of regular online teaching Chinese from foreign language

teaching companies.

1.7 Scope of Research

1.7.1 Research Methodology

This research used the mixed method of quantitative method and qualitative
method, firstly to answer the two research questions with the quantitative research and
then to supplement the quantitative findings with qualitative research. The
questionnaire included personal information about the participants, their views on
online teaching Chinese as a foreign language and views on the competency to online
teaching Chinese as a foreign language. The questions for the semi-structured

interview were designed based on the results of the questionnaire.

1.7.2 Population

The Blingo Chinese Platform has approximately 850 novice teachers of
online teaching Chinese as a foreign language. (according to the report of the Blingo
Chinese Platform administration office, in 2023)

1.7.3 Sample

Two Sample Groups used for data collection in this research as follows.

1) First Group of teachers to answer the questionnaire.
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Simple random sampling method used to this first sample group. Based on
Johnson and Larry (2015), the recommended sample size based on the 95%
confidence level was 265. Therefore, the researcher fully utilized the WeChat and
DingTalk workgroup to send the questionnaires online in the form of a QR code to the
Blingo Chinese Platform, in order to maximize the quality of the recovered data, the
researcher firstly designed the questionnaire with a special question to ensure that the
participants were novice teachers of online teaching Chinese as a foreign language.
Secondly, the researcher also eliminated the answers that were obviously answered
incorrectly and that do not fit the characteristics of the subjects of this research or
incomplete to the questionnaire items by manual exclusion, and received 265 valid

questionnaires.

2) Second Group of teachers to take a semi-structured interview.

Purposive sampling method used to select this second sample group, Based
on Creswell (2012), recommended interview size samples of 8-12. Semi-structured
interviews further compensated for the limitations of the questionnaire. 11 teachers
selected from 265 teachers who answered the questionnaire and they were willing to
volunteer to participate in the interviews. All 11 teachers were from the Blingo
Chinese Platform and all of them have less than 3 years (included 3 years and the ages
of years of their experices are not included) of experience in online teaching Chinese

as a foreign language.

1.7.4 Location

The research conducted online and the researcher sent a questionnaire to the
Blingo Chinese Platform novice teachers of online teaching Chinese as a foreign
language via the DingTalk workgroup route. Semi-structured interviews were
conducted via an online WeChat phone call and recording of the conversations were

kept with permission on the interviews.

1.7.5 Length of Research
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The research has begun in January 2023. The data collection process began in

October and collection process continued for one month.

1.8 Definition of Terms

In order to better understand this research, the following terms were defined

in the context of this research.

Novice teachers
Novice teachers referred to who have taught online teaching Chinese as a
foreign language experience for less than 3 years (included 3 years and the ages of

years of their experices are not included).

Blingo Chinese Platform novice teachers

Blingo Chinese Platform novice teachers referred to all from the Blingo
Chinese Platform, and novice teachers have taught online teaching Chinese as a
foreign language experience for less than 3 years (included 3 years and the ages of

years of their experices are not included).

Novice teachers’ competencies

Novice teachers’ competencies in this research referred to the competencies
of online teaching Chinese as a foreign language, included the content knowledge
competencies (CK), the pedagogical knowledge competencies (PK), and technological
knowledge competencies (TK), and other competencies, such as foreign competencies,

lesson preparation competencies and write on the board competencies.

Blingo Chinese Platform

The research site for this research was online and the subject was the Blingo
Chinese Platform, an online teaching Chinese language as a foreign language agency.
Blingo is a professional Chinese brand owned by New Oriental Education and
Technology Group, focusing on improving Chinese language literacy for overseas

Chinese children aged 3-15. Based on 28 years of teaching and research at New



19

Oriental, through the cultivation of oral expression, reading comprehension,
understanding and listening, writing and other competencies, to enhance children’s
language competencies, general competency and humanistic quality, so that more
overseas Chinese children could improve their Chinese language competencies and

understand Chinese culture.

Online teaching Chinese as a foreign language

Online teaching Chinese as a foreign language referred to teaching as a
foreign language via online, also known as distance Chinese teaching. The sample of
this research were all novice teachers who had been teaching on the Blingo Chinese

Platform and engaged in online teaching Chinese as a foreign language.

Novice teachers’ views

Views referred to the act of looking or seeing or observing, and opinions and
perspectives on something. In this study, novice teachers’ views referred to the
perceptions on the level of understanding of teaching Chinese as a foreign language
online and the recognition of this job among the novice teachers on the Blingo Chinese

Platform in this research.



Chapter 2

Literature Review

This chapter presented related literature review on online teaching Chinese as
a foreign language and the competencies of novice teachers of online teaching Chinese
as a foreign language. It included developments, concepts, advantages and

disadvantages, types, competencies structures and related studies.

2.1 Online Teaching

Online teaching referred to the use of the Internet as a medium for teaching
and learning, through which students and teachers can carry out teaching and learning

activities even if they were far apart (Jiang & Wang, 2015).

The start of the Internet in China began in 1994 with the opening of a 64K
international dedicated line to the Internet on the China National Computing and
Networking Facility NCFC project, which enabled a fully functional connection to the
Internet. In March 1995, the Chinese Academy of Sciences completed the remote
connection of four branches in Shanghai, Hefei, Wuhan and Nanjing, starting the first
step to expand the Internet to the whole country (Chen, 2015). In January 1996, the
CHINANET national backbone network of China’s public computer Internet was
completed and officially opened, and a nationwide public computer Internet network
began to provide services. Therefore, the larger-scale used of the Internet in the real

sense in China was in 1996 (Chen & Bao, 2014).

Online teaching was creating a new and distinct educational realm, and it was
the future of education. There was a global market here that was potentially worth

hundreds of billions of dollars. (Drucker, 2000). In 2000, online teaching entered the
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multimedia phase and online teaching colleges emerged. The New Oriental Online
School went live and operated in 2000, marking the beginning of traditional training
schools competing with each other in the online teaching market (Zhou & Zhang,
2017). Around 2010, the operating model of Khan Academy in the US began to
influence the world, and online teaching attracted the attention of Internet companies
(Liu, 2016). In 2012, influenced by the massive financing of the three major MOOC
Platforms in the United States, online teaching in China developed rapidly, and online
teaching, as a sub-sector of the Internet industry, began to receive the attention of
Internet giants, with hundreds of Internet education companies entering this market

and online teaching showing a spurt of growth (Ma, 2017).

As the rent of offline training institutions and teachers’ salaries have been
increased, the cost of traditional offline teaching has become more and more
expensive and stressful. There were also many problems with traditional offline
teaching, such as time and space constraints, problems with teachers (Wang, 2017),
inability to meet students’ individual needs and so on (Rachel, 2023). In contrast,
online teaching had a great deal of flexibility. Online can meet the different needs of
different users and learn whenever and wherever they want. Online teaching increases
the freedom of users and reduces the cost of education, so it was loved by more and
more users (Wang, 2017). According to statistics, billions of dollars entered the online
teaching industry in 2013 and nearly 1,000 new online teaching institutions were
added throughout the year. 2014 was the year of the big explosion of online teaching
in China (Liu, 2014).

The main advantage of online teaching was that it can break through the
constraints of time and space, and break the long-standing inequality in the
distribution of resources in the traditional teaching industry, allowing educational
resources to be shared, regardless of economic and geographical constraints (Xiao,
2014). Online teaching had the advantage of being terminal, allowing learners to study
on the go as long as they have access to the internet. Compared to traditional
education, learners no longer have to worry about missing a lesson or a teacher’s

lecture (Zhang, 2014). Online teaching allowed learners to repeat their learning.
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Learners have the flexibility to choose the pace and path of learning. Education
resources, which were limited by geography, are rapidly changing towards

virtualization, openness and sharing (Zhang, 2014).

The US online teaching market had led the way since 2012, with online
teaching providers such as Lynda.com, Coursera and Udacity securing major funding
rounds. Amazon acquired TenMarks, an online teaching company that offered online
math courses, and Google launched and tested Helpout, an online teaching Platform

with social networking as its core concept (Zhang, 2014).

In China, major Internet companies such as Baidou, Tengxun, Alibaba and
NetEase had also started to expand their presence in the online teaching market. The
Taobao classroom, which was only an exploratory project within Taobao, has attracted
widespread attention. The education industry had always been a major customer for
Baidou’s advertising, and Baidou had been exploring various ways to capture traffic
through Baidou’s education channels, library, and Baidu. In addition, NetEase had
started to expand its presence in the industry with the launch of Youdao Dictionary,
NetEase Public Classes and NetEase Cloud Classes. Internet giants have entered the
field of online teaching, which will trigger profound changes in the industry (Zhang,
2014).

In terms of vertical breakdown, online teaching could be broadly classified
into “K12” level education, examinations and certification training, language
education, skills upgrading, civil service examinations, overseas counseling and door-
to-door services (Qu, 2018). At that time, China Distance Education Holdings Ltd was
the only listed company in China in the field of online teaching, providing professional

learning services through distance learning. The training has been very successful.

By the end of 2017, the cumulative user size of China’s digital publishing
industry had reached 1.825 billion people, with the emerging segments: internet
advertising, mobile publishing, online teaching and online games ranking among the

top four in terms of revenue, with the combined revenue accounting for approximately
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54.7% of the total revenue of the digital publishing industry. Among them, the online
teaching segment gained dramatic growth, overtaking the online gaming industry and
ranking 3rd in the digital publishing revenue ranking (Zeng, 2018). A series of figures
showed that online teaching has become a major area leading the industry trend (Gacs,

2020).

In conclusion, the emergence of online teaching has been a new trend in the
development of teaching and brought about profound changes in the concept of

education, education system, teaching methods and talent training mode.

2.2 Online Teaching Language

With the emergence of online teaching, major companies had seized the

opportunity to actively explore the online teaching sector.

Since 1990, the training market in China has developed a diversified product
mix, with language training, computer training and extra-curricular training for
primary and secondary school students as the three main pillars, stimulated by the
demand for training. Language training in China has been growing rapidly since the
end of the 20th century. For example, the New Oriental Education and Technology
Group, the first foreign language training company, was established in November
1993. In 1994, Li Yang founded the International English Promotion Studio, starting
the process of “Crazy English” training industry. The famous English training
institution Wall Street English entered the Chinese training market in 2000. Since
1995, the market size of the language training industry has been increasing at an
annual rate of around 20%. In 2010, the value of China’s language training industry
reached 30 billion yuan, and by 2016 the value of China’s language training industry
exceeded 80 billion yuan (Chen, 2017).

Language tests were becoming increasingly popular due to the demand for
further education, going abroad and assessing titles. TOEFL, IELTS, GRE, etc. Were

swelling in the Chinese market. The size of the English IV and VI examinations was



24

also increasing year on year. At the same time, as China’s economic power continues
to grow, the “Chinese language fever” has begun to spread around the world and
Chinese language tests for foreigners were developing rapidly. The continuous
development of various language tests has given rise to a new testing industry (Chen,

2017).

With the emergence and development of computers, Internet Platforms and
mobile devices, language technology had entered a new era, revolutionising the way
we acquire and use language. From the perspective of language elements, language
information technologies can be broadly classified into the following categories: (1)
technologies that classify, organise, retrieve and store language materials (Words,
segments, parts of speech, etc.). (2) Information processing technologies that used text
as graphics, such as text input and speech shape recognition. (3) Information
processing techniques for speech, such as speech recognition, speech synthesis, etc.
(4) Information technology for content processing of natural language, e.g. machine
translation, automatic digest, human-computer dialogue, etc. (5) Integrated language
processing technologies, such as language proficiency assessment, language function

rehabilitation, etc. (Chen, 2017).

At the 2014 stage, online teaching service providers could be divided into six
categories according to the content provided, which were universities providing online
academic education, training institutions, learning tool providers, equipment providers,
skill learning online schools, and second-hand Platforms (Chen & Bao, 2014).
Training institutions appeared, and many parents enrolled in courses at training
institutions with the aim of improving their children’s academic performance and
learning an additional language. The New Oriental School, for example, included
subject education, online extra-curricular tutoring, and online teaching language (Liu,

2021).

In addition, in 2014, TutorGroup, the world’s leading online education
Platform and the largest online English learning provider, announced the completion

of a Series B round of funding of nearly US$100 million from Alibaba Group,
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Singaporean investment firm Temasek and Qiming Ventures, with which TutorGroup
plans to further accelerate its growth as a leader in Asia and expand into the Americas.
Since its inception in 2004, TutorGroup built the world’s first commercial
synchronous learning portal Platform through a network of offices across Asia, with
its Silicon Valley R & D team at its core. The Platform connects online learners and
teachers around the world and dynamically recommended optimal class sizes and
intelligently selected material content from over 10,000 hours of generated learning

materials (Ban, 2014).

After a long period of development, online teaching language broken through
the original single mode of selling, adding live interaction, one-to-one education, voice
recognition, assessment, APP punching learning, foreign language question banks,
speaking practice, word memorization and many other forms. This solved to a large
extent the drawbacks of online language education that cannot interact and correct
pronunciation, eliminated the biggest concerns of language learners and attracted more
learners with more favorable prices (Liu, 2015). The market size of online teaching
language in China was RMB19.38 billion in 2014, up 23.7% from 2013 (Su, 2020).
By 2016, China’s online teaching language market reached RMB30.22 billion, up
26.69% year-on-year (Yan & Xu, 2018).

According to data, the online language education market in China was RMB
147.76 billion in 2014, of which 8.911 million people were enrolled in online language
education for people with higher education. The number of online language educators
for the professional population reached 3.72 million. The number of online language
learners for primary and secondary education reached 1.491 million. There were
597,000 online language education students studying abroad. The number of online
language learners in preschool education reached 56,000 (Liu, 2015). In the online
language education market, English was the main language of research, accounting for
44.7% of the total. This was followed by Chinese with 28.7%, Japanese, Korean and
other minor languages with 16.6%, and French, German, Russian, Spanish, Portuguese,

Arabic and other minor language learners with a total of 9.8% (Liu, 2015).
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In conclusion, teaching language was gradually becoming a popular area of

the online teaching market.

2.3 Online Teaching Foreign Language

In this research, the foreign language referred to Chinese, so it is online

teaching Chinese as a foreign language.

2.3.1 The Concept and Development of teaching Chinese as a Foreign

Language

Chinese as a foreign language was the teaching Chinese as a foreign language
to people from countries or nationalities where other languages were spoken as their

mother tongue (Duan, 2019).

The teaching Chinese as a foreign language in China began in 1950, when the
first institution in China specialising in Chinese as a foreign language was the Chinese
Language Course for Eastern European exchange students at Tsinghua University,
which hosted the first foreign students in the new China (Guan, 2015). In 1952, Zhu
and other famous linguists went to Bulgaria to teach Chinese for the first time, which
was the beginning of China sending teachers overseas to teach Chinese after the
liberation (Xu, 2009). From 1961 to 1964, China trained four classes of reserve
teachers of Chinese abroad and established the higher preparatory school for foreign
students in 1962, which was renamed the Beijing Language Institute in 1965 (Zhang &
Wu, 2018 ).

At a symposium on the planning of language disciplines in Beijing in 1978,
the issue of treating the teaching of Chinese to foreigners as a special discipline was
discussed for the first time, and it was proposed that “the teaching of Chinese to
foreigners should be studied as a special discipline, and special research institutions
should be set up to train special talents.” The establishment of the Society for the

Teaching of Chinese as a foreign language indicates that the teaching Chinese to
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foreigners has been officially recognised as a specialised discipline. The recognition of
Chinese language teaching to foreigners as a specialized discipline has far-reaching
significance in promoting the development of this undertaking, which was one of the
important signs that the development of Chinese language teaching to foreigners in

China has reached a new stage (Lu, 1983).

Between 1980 and 1992, a national academic group for the teaching Chinese
as a foreign language was established, and a preparatory meeting for the Chinese
language teaching research institute for foreigners was held at the Beijing language
institute (Shi & Yan, 1990). 1992 saw the promotion of the Chinese language
proficiency test by the ministry of education at home and abroad (Zhang, 2000).

With the improvement of China’s international status, Chinese has an
important position in international communication, and more and more people from
more and more countries are learning Chinese. Zhu (2017) mentioned that the Chinese
as a foreign language business in China has become better and better, and had

developed to have a strong and stable teaching team as well as teaching resources.

2.3.2 The Concept and Development of Online teaching Chinese as a

Foreign Language

Online teaching Chinese as a foreign language referred to teaching Chinese as
a foreign language online, which was also known as distance learning Chinese as a
foreign language (Ma, 2021). Teachers and students taught Chinese as a foreign
language in their own real space through an online Platform. Liu (2022) mentioned
that online teaching Chinese as a foreign language was a relatively new form of
teaching formed by the combination of Chinese international education and the

Internet.

Online teaching Chinese as a foreign language was developed from the
computer-assisted instruction (CAI) of the 1960s as a result of its networking. Li and

Ding (2009) proposed that computer-assisted instruction is a teaching process that
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creates interactive activities between teachers and students in the network. In terms of
teaching methods, it was the latest stage in the contemporary development of distance

learning.

Distance learning had gone through three stages of development. The initial
phase, traditional distance learning, could be traced back to the FEuropean
correspondence courses of the 1840s, when printed materials were sent by post. In the
1930s, the development of electronic information technology provided a new technical
basis for distance learning, and the era of radio and television education was entered,
distance learning was carried out with radio and television technology as the main
media. The third stage of the development of distance learning with network
multimedia technology as the main media was thus formed. As network technology
continued to break through and virtual technology continued to improve, the third
generation of distance learning was developing towards virtualization, especially with
the formation of a large-scale virtual university as a symbol. Virtual teaching based on
virtual universities was the latest form of contemporary online teaching development

and the latest crystallization of digital technology in cyberspace (Li & Gao, 2001).

Modern educational technology used in teaching Chinese as a foreign
language for nearly 30 years. From e-learning and computer-assisted teaching Chinese
as a foreign language in the 1980s, to online teaching Chinese as a foreign language
and E-Learning and teaching Chinese as a foreign language in the late 1990s, to digital

teaching Chinese as a foreign language, which was commonly used today (Xu, 2012).

Distance network teaching, called “modern distance learning” in China,
began in 1994 with the implementation of the “China Education and Research
Network Demonstration Project”. In January 1999, the State Council approved the
Ministry of Education’s Action Plan for the Revitalization of Education in the 21st
Century, which clearly put forward the idea of “modern distance education projects,
forming open education networks and building a lifelong learning system” (Pei, 2013).
As the Chinese language popular rose worldwide, the Chinese government attached

more and more importance to the cause of Chinese language education for foreigners,
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and given strong support to the development and construction of websites for teaching
Chinese as a foreign language. The earliest websites for teaching Chinese as a foreign
language included “Online Confucius Institute”, “Chinese Net”, “Online Beiyu” and
“ChinesePod” and so on. Through the intervention of remote network technology, the
online classroom Platform could achieve convenient, massive and rapid retrieval of
teaching materials, and the teaching process was more visual and intuitive, and the

scenarios are more realistic through the network multimedia technology (Li, 2018).

In 2019, the globally outbreak of the epidemic forced many schools to
temporarily suspend offline instruction and opt for an online mode of delivery model
(Jiang & Wu, 2022). Chinese classes for foreigners were no exception, transforming
from an offline teaching position to online. As a result, more and more online Chinese
teaching Platforms came into being, and more and more foreigners who loved Chinese
chose to learn Chinese. For example, “Wukong Chinese”, “Hare Chinese”, “Preply”,

“LingoAce” etc.

2.3.3 Online teaching Chinese as a Foreign Language Teaching Model

There were two types of online teaching Chinese as a foreign language
teaching model, “one-to-one” and “one-to-many”. There were two main ways to

implement this model (Wen, 2018).

1) Both teachers and students relied on modern online communication
Platforms for teaching. Some common ones are Dingtalk, Tencent meetings, WeChat
video sharing, Tencent qq, etc (Liu, 2021). Online teaching Chinese as a foreign
language teacher needed to prepare teaching contents according to the students’

situation and tought through the function of screen sharing (Zhou & Huo, 2020).

2) Both teachers and students relied on the proprietary webcasting Platform
developed by online teaching Chinese as a foreign language institution to teach.
Online teaching Chinese as a foreign language institution was generally more mature

Platforms with professional teaching and research teams as well as rich and
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comprehensive processes and courseware resources. Online teaching Chinese as a
foreign language teacher did not need to make their own courseware, they just needed
to log on to the institution’s proprietary live streaming Platform 5-10 minutes in
advance and waited for their turn to teach (Han, 2020). Both teachers and students
could rely on the Platform to teach face-to-face in the online classroom and complete
their teaching tasks. After the lesson, the teacher needed to fill in a feedback form,
which sent to the student automatically. Many online teaching Chinese as a foreign
language institution in China were based on this teaching model. There were many
popular online teaching Chinese as a foreign language institution in the market, such
as Blingo Chinese, Hatu Chinese, Chinese Road, Koala Chinese, PPtutor, etc (Luo,
2019).

2.3.4 Features and Advantages of Online teaching Chinese as a Foreign

Language

Online teaching Chinese as a foreign language was a transition from
traditional offline teaching to a modern teaching model, with the following features

and advantages.

1) Higher network technology requirements

Online teaching Chinese as a foreign language relied on online technology, so
there were higher technological requirements in teaching than in traditional Chinese
classes. The primary prerequisite for realising online teaching Chinese as a foreign
language was that student and teacher can establish a smooth two-way Internet
connection during the teaching process, which required both teachers and students to
have the necessary skills to operate Internet tools and knowledge of the Internet (Wen,
2018). On the one hand, teachers and students were required to have the necessary
methods to deal with emergency network emergencies, while on the other hand,
background network maintenance was required to avoid technical incidents such as
dropped connections and delays. As mentioned in Zhou (2022), the online teaching

system had gradually improved. Under the influence of the epidemic, Chinese
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language teaching worldwide had changed from offline to online teaching, and the
online teaching system had gradually improved, with a variety of teaching Platforms
and teaching resources. Online teaching had overcome the difficulties of time and
space, broke through the traditional “paper textbook + blackboard + chalk” model of
fixed classroom teaching, and online teaching had replaced almost all offline

classroom teaching.

2) Flexible and relaxed teaching style

What online teaching Chinese as a foreign language and offline traditional
teaching had in common were the teaching purposes, teaching objects, teaching
contents and other aspects, and there were differences in teaching styles. Online
teaching Chinese as a foreign language was more flexible and relaxed, and it could
easily achieve situational teaching (Wen, 2018). Online teaching Chinese as a foreign
language class for foreigners could simulate real-life situations in a vivid and
imaginative way, and could directly use different forms of teaching content such as
pictures, videos and audio to promote students’ interest in learning, thus enabling them
to better learn vocabulary, grammar and other knowledge. Through their own practices,
Zhou and Ge (2022) believed that the class format of online teaching could be
diversified, for example, there could be classes for beginners, children and adults
based on age groups, exam classes and regular classes based on learning needs, and
each class could be set based on the students’ personal situation to suit the learners’
work and study. The online teaching Chinese as a foreign language format was
increasingly recognised and chosen by overseas Chinese language enthusiasts, who
find the class format very flexible. In addition, Liu (2021) also believed the view that
online teaching Chinese as a foreign language classe for foreigner had enriched the
form of Chinese language education and occupied a place in the current education
sector. Online teaching Chinese as a foreign language with flexible schedule and
location, thoughtful in terms of teaching services, enriched in teaching resources in the
teaching environment, diversified in terms of teaching content, and different in terms
of teaching focused for different learning objectives and different learning purposes,

so that teaching could be tailored to meet students’ learning needs.
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3) Enhanced learners’ intrinsic motivation to learn

The rise of online Chinese as a foreign language teaching was the inevitable
result of the development of modern information technology. It could strengthen
learners' intrinsic motivation (Jia, 2022). When learners became interested in Chinese
language and took the initiative to look for ways to learn Chinese online, their intrinsic
motivation would be stronger and their learning effect would even exceed expectations.
Through practice, Zhao (2022) believed that overseas Chinese learners were a very
large group, regardless of the learners’ motivation, online teaching Chinese as a
foreign language could match knowledge to different people, and learners could
simply choose what to learn according to their needed on the online Platform,
effectively expanded the coverage of Chinese as a foreign language education and

strengthened children’s motivation to learn to a certain extent.

4) Emphasized on immediate interaction between teachers and students

Online teaching Chinese as a foreign language emphasized the immediate
interaction between the teacher and the learner (Luo, 2022). During the teaching
process, learner could seek help directly from the online teaching Chinese as a foreign
language teacher when they encounter problems. Moreover, during the teaching
process, The online teaching Chinese as a foreign language teacher could grasp the
learner’s phonetic mastery as a whole through the Internet and corrected the learner’s
pronunciation in time, which could effectively avoid having biased pronunciation

(Zhao, 2022).

5) Effective time cost saved

Another convenient advantage of online teaching Chinese as a foreign
language was that both teacher and student could teach or learn Chinese without
having to leave their home, which saved their travel time compared to traditional
classroom teaching and made Chinese learning more convenient (Ma, 2021). Bu (2022)

proven through practice that the online teaching Chinese as a foreign language model
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could make full use of the advantages of online teaching to solve some corresponding
problems, such as increased effective teaching time, improved teaching efficiency and

enhancing students’ independent learning competency.

6) Solved the problem of teaching Chinese as a foreign language teacher

The online teaching Chinese as a foreign language was a shortcut to solve the
shortage of Chinese teachers for foreigners, as suggested by Wang (2008). Every year,
China sent out Chinese language volunteers and public teachers to overseas countries.
With the development of China, the number of overseas Chinese learners was growing,
and the volunteers and public teachers were no longer able to meet their Chinese
learning needs (Zhan & Lu, 2019). Online teaching Chinese as a foreign language
could mobilize the resources of international Chinese teachers and provided more

learning opportunities for Chinese learners (Wang, 2017).

2.3.5 Shortcomings of Online teaching Chinese as a Foreign Language

The new mode of online teaching Chinese as a foreign language had many
advantages that could not be replaced by the traditional classroom teaching mode, but

at the same time, there were also problems that needed to be solved (Sun, 2023).

1) Online teaching Chinese as a foreign language was not easy

Online teaching Chinese as a foreign language was dependent on higher
network technology, such as the needed for good network and the needed for operators
to have rich experience in network maintenance and updated when there were
problems with the network (Zhou, 2022). Live classrooms on online Platforms had a
wealth of virtual tools for teaching, which required online teachers to be skilled in

online office work, which required a certain level of online skills (Fu, 2020).

2) Unstable teaching environment
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It was suggested that the online teaching Chinese as a foreign language model
required both teachers and students to maintain a stable and efficient Internet speed,
and any one of the parties such as network disruptions affected the teaching progress
by Lu and Zhang (2017). Therefore, the network environment greatly affected online

teaching Chinese as a foreign language.

4) Poor real-time monitoring of online teaching Chinese as a foreign language.

Online teaching Chinese as a foreign language teacher and learner were
connected through the Internet, which provided a lot of convenience for teaching, but
this connection was too fragile (Geng, 2021). Shi and Wang (2021) concluded through
practice, for example, that teachers could not monitor learners in real time, and
teachers needed to juggle more things when conducting lessons, such as Internet speed,
online teaching tools, and conversion of lesson materials, and if students had shifted
attention or other classroom problems, it was possible that the teacher was unable to

monitor them in real time.

5) The standard of online teaching Chinese as a foreign language teacher

varies

Many teachers of online teaching Chinese as a foreign language were not
majoring in Chinese international education, and they did not have systematic
theoretical knowledge or practical training in teaching, which was also irresponsible to
learners (Jin & Wang, 2022). Zhang and Zheng (2021) found from their experience
and by looking at the recruitment requirements for online teaching Chinese as a
foreign language teacher in major companies that most teacher did not have high
requirements for their professional competencies, and some of the recruitment
requirements did not even restrict the teacher's major, which meant that job seekers
who were not majoring in teaching Chinese as a foreign language could also work as

online teaching Chinese as a foreign language teacher.

2.4 Blingo Chinese Platform
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The New Oriental Education and Technology Group was founded in 1993 as
Beijing New Oriental School. It was a large and comprehensive education and
technology group with language training as its core, short-term training system, basic
education system, cultural communication system, technology industry system and

consulting service system.

Blingo was a wholly-owned subsidiary of the New Oriental Education and
Technology Group, was dedicated to improving the international comprehensive
competency and cultural literacy of Chinese students. Based on the 28 years of
teaching and research of New Oriental, Blingo has scientifically divided the

curriculum levels and built a complete curriculum system.

The Blingo Chinese Platform was developed in collaboration with Chinese
language experts to provide a curriculum with different levels of difficulty for children
with different levels of language learning, integrated the curriculum with the
developmental characteristics of Chinese children and helped them to improve their
Chinese language skills. At Blingo Chinese Platform, each lesson was taught online by
a dedicated quality Chinese teacher, and children could interact with the Chinese

teacher in real time and had fun in the classroom.

2.4.1 Teachers and Teaching Materials for the Blingo Chinese Platform

The Blingo Chinese Platform strictly selected licensed and professional
teaching Chinese as a foreign language teacher. The teaching Chinese as a foreign
language teacher on the Platform were all licensed, such as domestic language

teaching qualification or international Chinese teaching qualification.

The Blingo Chinese Platform curriculum was developed based on the New
Oriental language products for children and primary schools. The content was
benchmarked against the Ministry of Education’s “Language” textbook and referred to
the “International Chinese Language Education Chinese Language Proficiency

Standards” to be released in March 2021. For children at different levels of language
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learning, the Blingo Chinese Platform curriculum system offered two types of learning
content. Children at the introductory stage of Chinese language learning could start
from K1-K3 level to develop the five skills of “listening, speaking, reading, writing
and recognition” and to consolidate their Chinese language foundation. Children who
had a certain level of language proficiency could choose from G1-G6 Chinese core
classes after language assessment to develop their interest in language learning,
improved their overall Chinese culture, expanded their general cultural knowledge and

enhanced their overall humanistic skills.

2.4.2 The Blingo Chinese Platform Application Technology Teaching
Approach

The Blingo Chinese Platform fully applied the technology teaching approach
and used technology to create an efficient classroom. It provided a rich and interesting
learning app for overseas Chinese children and a convenient teaching Platform for

online teaching Chinese as a foreign language teacher.

The Blingo Chinese Platform had its own App, teacher-side website for live
teaching for teachers and students. It was based on the widespread use of computers,
mobile phones and the Internet. the Blingo student side App included pre-course
previews, videos of course content, picture aids and post-course reviews. The live
teacher app included a wealth of classroom teaching aids inside. The teacher-side

website includes a lesson scheduler, time management schedule and more.

2.4.3 Blingo Chinese Platform Applying the Problem-Based Learning
Method

The Blingo Chinese Platform scientifically applied the Problem-Based
Learning method, which was a student-centred approach to learning through problem
solving, where each student was supported by a classroom teacher, a teaching manager,

and a teacher of choice. The Blingo Chinese Platform made classroom learning more
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effective through scenario introduction, intensive text reading and word learning,

cultural expansion, oral expression practice, and teacher feedback and assessment.

2.4.4 The Blingo Chinese Platform Needed What Kind of Teachers

The following requirements were posted by Blingo Chinese Platform in the

job search software.
1) Full-time undergraduate degree or above, majoring in Chinese, Chinese as
a Foreign Language, Linguistics and Applied Linguistics, Chinese International

Education and other related liberal arts.

2) Must hold an International Chinese Teacher's License or Teacher's

Qualification Certificate

3) Standard and fluent Mandarin, with a Standard spoken Chinese horizontal

checkout rank certificate second levels of first-class

4) More than one year of online teaching experience related to Chinese as a
foreign language or experience as a Confucius Institute volunteer or selected teacher
preferred.

5) Experience in online education or international schools preferred.

6) Have an internet environment with smooth sound quality on the screen.

7) The total time available for scheduling is not less than 18h per week

(weekend+midweek).

8) English or a small language preferred
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From the application requirements, it could be seen that the most basic
conditions to enter the Platform to work as an online teaching Chinese as a foreign
language teacher must be: 1) Academic qualifications. 2) Must hold an International
Chinese Language Teacher’s Certificate or Teacher’s Qualification Certificate. 3)
Standard and fluent Mandarin, with a Standard spoken Chinese horizontal checkout
rank certificate second levels of first-class. 4) A smooth network environment. 5)
Weekly scheduling time could be provided. Others, after meeting the above conditions,
such as teachers with foreign language competency, wired teaching experience, and

small language competency would be given preference.

After passing the trial interview, job seekers were unified for training. The
platform trained teachers in five aspects: platform-related introduction, preparation
before class, student situation, platform use and class structure, pedagogy and
emergency response. This also included requirements for teachers’ dress and makeup,
equipment and network requirements, response competency, and lesson preparation

competency.

2.5 Competencies for Novice Teachers of Online teaching Chinese as a

Foreign Language

Teachers with less than 3 years (included 3 years) of teaching experience in
teaching Chinese as a foreign language can be considered as novice teachers (Liu,
2014). Therefore, in this research, teachers who had taught Chinese as a foreign
language online for less than 3 years (included 3 years) were considered as novice
teachers, and the researcher selected the Blingo Chinese Platform, where the
researcher worked, to used novice teachers of online teaching Chinese as a foreign

language on this Platform as the research population.

Due to the worldwide outbreak of Covid-19, countries around the world had
been affected by the epidemic to varying degrees. In the current social environment,
online teaching Chinese as a foreign language was developing rapidly, but many

teachers were not yet able to adapt to this mode of online teaching, and most online
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teachers of teaching Chinese as a foreign language are novice teachers for the Internet
and had many problems in online teaching, such as lacked of classroom organization
competency (Li, 2021), classroom teaching competency (Liu, 2021), and classroom
supervision competency (Zhou, 2022), It was therefore important to further identify
what competencies were required of novice teachers of online teaching Chinese as a

foreign language.

2.5.1 Teachers’ Competencies Structure for teaching Chinese as a

Foreign Language

The Ministry of Education’s training requirements for students majoring in
Chinese international education were to master the basic theory, basic knowledge and
basic skills of Chinese linguistics, to understand the application prospects and
development dynamics of the discipline, and to have the basic language
professionalism of a teacher (Wang, 2021). Different scholars had different definitions
of “competency in teaching Chinese as a foreign language”. The broad definition of
teaching competency referred to three aspects: intercultural communication, pedagogy
and theories of teaching Chinese as a foreign language. In a narrower sense, it referred
to the competency to prepare lessons, organise classroom teaching, write on the board,
focus students’ attention, made them learn actively and creatively, used modern

teaching technology, and conducted research (Zhou & Mou, 2014).

According to Zhang (2007), the formation of knowledge and competency
structures was dynamically constructed, practice-oriented and individual in nature. In
terms of knowledge structure, Zhang categorised the knowledge levels of teaching
Chinese as a foreign language teacher into a pyramid of importance, with the four
levels from the bottom to the top being basic, helpful, important and critical in order of
increasing importance. In terms of content, Zhang divided knowledge into pedagogical
content knowledge, knowledge about learners, general pedagogical knowledge and
knowledge of teaching Chinese as a foreign language, of which knowledge of teaching
Chinese as a foreign language was a practical knowledge based on the other three

types of knowledge. In terms of research on the structure of competencies, Zhang
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categorised the competencies of teaching Chinese as a foreign language teacher into
general competencies, competency in teaching Chinese as a foreign language in the
classroom, competency in making judgments about teaching Chinese as a foreign
language, and competency in designing teaching Chinese as a foreign language. To a
certain extent, Zhang’s classification of teaching competencies provided a theoretical
basis for other scholars, and her “Knowledge structure and competency structure of
Chinese teacher in foreign countries” survey was also her “Knowledge structure and
competency structure of Chinese teacher for foreigners” scale was also of great

reference value.

The knowledge structure of teaching Chinese as a foreign language teacher
was divided into basic theoretical knowledge of linguistics, theoretical knowledge of
Chinese language and cultural knowledge and theoretical knowledge of related
disciplines, and the competency structure of teaching was divided into the competency
to organize teaching, innovation, classroom organization and management, and the
competency to express by Che (2011). Li (2016) believed that the knowledge structure
of teaching Chinese as a foreign language teacher contained teaching content
knowledge, basic theoretical knowledge, the knowledge of teaching Chinese as a
foreign language and the form of teaching organization, while the competency
structure was knowledge mastery competency, teaching organization competency and
teaching expression competency, and teachers who were not strong in any of these
competencies in the classroom were not be able to achieve the best teaching effect.
Zhang and Wang (2015) elaborated that teaching Chinese as a foreign language
teaching competencies should contain five modules: Chinese application competency,
foreign language application competency, humanistic literacy, professional knowledge,
and teaching competency. From the perspective of practical teaching, Wang (2018)
believed that teaching competencies consist of four major components: “preparation

o5 13

competency”’,
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classroom teaching competency”, “discussion competency” and The
four major components of teaching competency were “preparation competency",
“classroom teaching competency”, “discussion competency” and “reflective

competency”.
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The teaching Chinese as a foreign language teacher should not only have
fluent mandarin and accurate comprehensive knowledge of Chinese, but also have
bicultural literacy in both Chinese and foreign countries, so that they could better teach
Chinese (Xu, 2012). Che (2020) had put forward requirements for teaching Chinese
language as a foreign teacher’s teaching competencies in terms of their knowledge of
Chinese ontology, teaching theory knowledge, teaching practice competency, and
basic research literacy, with special emphasized on the classroom management
competency of teaching Chinese as a foreign language teacher. Ge and Sun (2018)
divided the competencies of teaching Chinese as a foreign language teacher into
teaching design competency, teaching practice competency, and teaching reflection
competency, with emphasized on teaching practice competency and the expectation
that comprehensive competencies that could be adapted to employment positions

could be developed.

In conclusion, scholars were more consistent in their delineation of the
structure of teaching competencies, but the knowledge and competencies of teachers
of teaching Chinese as a foreign language were complex and difficult issue to study.
Some of the specific elements of this knowledge and competency were subject to
change with the times and the market. Especially with the arrival of the epidemic,

online teaching Chinese as a foreign language had sprung up.

2.5.2 Competency to teaching Chinese as a Foreign Language Standard

and Evaluation Indicator

At a time when the promotion of Chinese as a foreign language was booming,
China attached great importance to the training of teaching Chinese as a foreign
language teacher, and had issued a number of documents in order to establish
standards for the teaching competencies of Chinese teachers and to set benchmarks for

the training of qualified teachers.

China’s ministry of education issued the Measures for the Examination and

Approval of Qualifications for Teachers of Chinese as a Foreign Language as early as
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1990 which emphasized the business quality requirements of Chinese teachers, and
specified detailed rules for the knowledge structure and capacity structure of foreign
Chinese teachers. The knowledge structure of foreign Chinese teachers should include
four elements: teaching theory and teaching method, linguistics and textual knowledge,
literary knowledge, and other cultural knowledge (Hou, 2012). The competency

structure consisted mainly of verbal and working competency (Wu, 2020).

In 1991, the Chinese education committee held a meeting on the certification
of Chinese as a foreign language teacher at Harbin Heilongjiang University. The
central topic of the conference was to study and discuss the implementation of the
Measures for the Examination and Approval of the Qualifications for Teachers of
Chinese as a Foreign Language promulgated by the State Education Commission. At
that time, according to the opinions and suggestions of the representatives, the
Examination Committee discussed and approved Several Opinions on the
Investigation, Assessment and Examination of Teachers of Chinese as a Foreign

Language, as a supplement to the Detailed Rules of Implementation (Li, 1991).

In August 2004, the Ministry of Education promulgated the Measures for the
Determination of Chinese as a Foreign Language Teaching Competency. The
examination subjects for teachers of Chinese as a foreign language were divided into
three levels: Elementary examination subjects (Basic knowledge of Modern Chinese,
basic knowledge of Chinese Culture, Mandarin proficiency), intermediate examination
subjects (Modern Chinese, Theory of teaching Chinese as a Foreign Language, Basic
knowledge of Chinese culture) and advanced examination subjects (Modern Chinese
and Ancient Chinese, Linguistics and Theory of teaching Chinese as a foreign
language, Chinese Culture). In 2005, Center for Language Education and Cooperation
promptly issued the Standards and Examination Syllabus for the Teaching
Competency of Chinese as a Foreign Language, which is the main basis for
identifying teaching competency and aimed to further promote the professionalization
and specialization of teachers of Chinese as a foreign language, and was of pioneering

significance (Hou,2012). In October 2007, Center for Language Education and
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Cooperation issued the Standards for International Chinese Language Teachers

(Zhang ,2007).

In December 2015, in order to further adapt to the actual needed of
international Chinese language education and improved the competency and level of
international Chinese language teachers, Center for Language Education and
Cooperation once again denied the 2007 edition of the Standards for International
Chinese Language Teachers and officially issued the revised Standards for
International Chinese Language Teachers. The 2015 edition of the Standards for
International Chinese Language Teachers covered five major standards: Chinese
teaching basis, Chinese teaching method, teaching organization and classroom
management, Chinese culture and intercultural communication, professional ethics and
professional development, on which the International Chinese Language Teacher
Certificate examination was held (Hou,2016). The 2021 edition of the the Standards
for International Chinese Language Teachers focused on the competency areas of
Chinese culture and intercultural communication, teaching organization and classroom
management, and Chinese language teaching methodology, and indicated a direction

for the training of teachers of Chinese as a foreign language (Fan, 2021).

In conclusion, the assessment criteria for Chinese as a foreign language
teachers’ teaching competency were always being developed and improved. With the
complexity of the work of teaching Chinese as a foreign language, the teaching
targeted and the teaching environment, it was not possible to develop a set of scientific
and universal teaching competency standards overnight, and they needed to be revised
and improved in line with the continuous development of teaching and learning

theories.

2.6 Related theory

2.6.1 Technology Teaching Approach
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The modernization of education could not be achieved without the
widespread used of modern educational technology based on information technology.
The technology teaching approach, which referred to the application of information
technology tools in teaching, digitises all aspected of teaching, thus improved the
quality and efficiency of teaching. Teaching with modern teaching philosophy,
supported by information technology and applying modern teaching methods. (Zhang,
Du, Wang, Zheng & Ma, 2004). In the long-term teaching practice, the utilization of
information technology helped to improve the quality and efficiency of learning and to

develop the multiple intelligences of the students. (Luo, 2023).

The information-based teaching model was student-centred, and learners gave
full play to their own initiative and motivation in the context, collaboration and
conversational learning environment created by the teachers to construct meaning to
the current knowledge and used what they have learned to solve practical problems
(Wang, 2019). In teaching, Teachers were transformed from a transmitter and instiller
of knowledge to a helper and facilitator of students’ active access to information, and
students were transformed from passive recipients of external stimuli and objects of
knowledge instillation to subjects of information processing and active constructors of
knowledge meaning. The knowledge carried by information is no longer the content
taught by teachers, but the object of students’ active construction of meaning (Yu &
Wang, 2016). The teaching and learning process changed from a process of
explanation to a student-led process through scenario creation, problem solved,
negotiation and meaning making. The role of media also changed from being a
presentation tool for teacher explanation to a cognitive tool for students’ active
learning, collaborative exploration, meaning construction and solved practical
problems, which students used to look up information, search for information,

collaborative learning and conversational communication (Chen, 2020)

The Blingo Chinese Platform fully applied the technology teaching approach
and used technology to create an efficient classroom. It provided a rich and interesting
learning App for overseas Chinese children and a convenient teaching Platform for

online teaching Chinese as a foreign language teacher.
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2.6.2 TPACK Theory

In 2005, Mishra and Koehler of Michigan State University, USA, proposed
the idea of “Technological Pedagogical Content Knowledge (TPACK)” based on the
framework of “Pedagogical Pedagogical Knowledge for Subject Matters (PCK)” by
Schulman (2005), which they defined as a “framework for integrating technological
teachers’ knowledge”. The TPACK framework consisted of three foundational core
elements and three convergent elements, with Content Knowledge (abbreviated as
CK), Pedagogical Knowledge (abbreviated as PK), and Technological Knowledge
(abbreviated as TK) as the foundational core elements ( Mishra & Koehler, 2006).

Content Knowledge (CK) referred to the knowledge contained in specific
disciplines and was composed of discipline-specific concepts, perspectives, theories,
frameworks for the organization of knowledge, proofs of knowledge, and the practices
and methods established for the development of such subject content knowledge
(Shulman, 1986). From Shulman’s (1986) definition of CK, it could be concluded that
teachers of Chinese as a foreign language should develop knowledge, skills and
strategies in the target language. Combined with the the Standards for International
Chinese Language Teachers (2021), online teachers of Chinese as a foreign language
should master basic knowledge of Chinese language, knowledge of Chinese culture,
knowledge of teaching Chinese as a foreign language, knowledge of second language
learning and teaching, knowledge of learners and learning environments, knowledge

of linguistics, pedagogy and psychology, and so on.

Pedagogical Knowledge (PK) was the deep knowledge about the practices or
methods applied to the process of teaching and learning, and it was the structure of
knowledge that assisted in reaching the purpose of education and realizing the value of
education (Zhu, 2018). Teachers’ pedagogical knowledge could be utilized in
classroom management, curriculum implementation, student learning and teaching
assessment. In conjunction with the Standards for International Chinese Language
Teachers (2021), online teaching Chinese as a foreign language teacher should have,

for example, the knowledge of classroom organization and management, the
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knowledge of expression and communication, and the knowledge of judging the level

of students and the teaching environment, and so on (Chen, 2022).

Technological knowledge (TK) could be categorized into traditional
technological knowledge and digital technological knowledge, and technological
knowledge was the most changing uncertain element. TPACK’s requirement for TK
was that teachers needed to go beyond the traditional sense of technological
knowledge, i.e., computer information literacy, which required teachers to
continuously learn and use new information technologies in teaching (Meifeng Li,
2008). Combined with thethe Standards for International Chinese Language Teachers
(2021), online teachers of teaching Chinese as a foreign language should master
modern educational technologies, such as proficiency in the use of computers (Fan,

2021).

Therefore, in this research, the researcher investigated the teacher
competencies of novice teachers of online Chinese as a foreign language on the Blingo
Chinese Platform based on the frameworks of Subject Content Knowledge (CK),
Pedagogical Knowledge (PK), and Technological Knowledge (TK) in TPACK. To a
certain extent, this could give novice teachers of online Chinese as a foreign language
a clearer and clearer idea of what kind of competencies they should have, and it could
also help teachers who were preparing to work in the online Chinese as a foreign

language industry as a reference.

2.7 Previous Research Related to the Study

2.7.1 Research on Online Teaching

In 2012, the Ministry of Education issued the Ten-Year Development Plan for
Education Informatization (2011-2020). From the introduction of this strategic
blueprint of education informatization to the deployment of strategic action of
education digitization nowadays, in the process of China’s education informatization

moving towards high-quality development, informatization in colleges and universities,
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as a pioneer, has experienced a wonderful decade of bearing up and innovating across.
In this decade, the informatization of colleges and universities could be divided into
three stages. The first was the construction and application stage during the 12th Five-
Year Plan, in which network infrastructure and education management informatization
had achieved remarkable results. The second was the stage of integration and
innovation during the 13th Five-Year Plan, in which the construction of a digital
campus with the integration of physical space and cyberspace began. The third phase
was the transformation and rebirth phase from the beginning of the epidemic to the

present (Ben, 2022).

In April 2014, China’s Ministry of Education established the Online
Education Research Center of the Ministry of Education. The establishment of the
Online Education Research Center signified that the state invested more resources in
the development of online education, and thus online education was likely to become a
new direction for the future development of education, which enabled the sharing of
quality educational resources, provided more ways for people to learn, and was
conducive to the establishment of a learning society, while that it also promoted the

change of education philosophy, etc. (Ma, 2017).

Online teaching could be delivered on a large scale at a fraction of the cost,
with more freedom of time and space, and a greater variety of content and formats.
Initially, online education took the form of simply uploading teaching videos online or
accessing learning materials via the Internet. Information technology was only an aid
to teaching and learning and was not fundamentally different from traditional teaching
models. Nowdays, online education was no longer simply about uploading classroom

videos, but had developed in depth at all levels.

With Liu (2015) used the example of children in mountainous areas using
online classes to learn English effectively, Liu (2015) explored how to share quality
online education resources to schools lacking English teachers, thus promoting the
development of English education in primary schools in mountainous areas while

talking about it. Through a questionnaire research of all students in a certain class of
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the first grade randomly selected from a middle school in Yanji City, Meng (2016), the
results of the research showed that the current situation of middle school students’
choices against online education in Yanji City was characterized by the inherent nature

of traditional thinking and the insufficient level of teachers’ information technology.

Through a case research by Wu and Chen (2015), Wu and Chen (2015)
summarised the strategic adjustments and strategies for the development of online
education. Taking the Skyline English learning website as an example, Dong (2016)
has pointed out that online education was a new trend in the development of English
teaching and an extension of the traditional classroom, in terms of the impact of the

new model of English online education on English teaching.

To summarize, with the rapid development of information technology, online
education combined with the Internet and education should not only be considered for
the sustainable development of education in the future, but also continued to explore
and innovate. The essence of online teaching was the deep integration of teaching
concepts and teaching methods with the Internet, changed the original teaching
structure and developed mode, which was conducive to promoting the modernization
of education and realized digital, networked, intelligent and multimedia teaching

methods (Li, 2017).

2.7.2 Research on Online Chinese as a Foreign Language

In 1998, Beijing language and culture university developed the first website
for teaching Chinese as a foreign language in China (Li, 2017). The establishment of

this website meant that Chinese language teaching entered a new era.

Then, more and more scholars began to advocate and advocate the integration
of modern means such as information technology with teaching Chinese as a foreign
language. For example, in 2000, Zhang (2000) summarized the progress of online
teaching Chinese as a foreign language in China from four aspects: participating units,

teaching techniques, teaching methods and teaching institutions, and also discussed
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how to unify technical standards in teaching, improve network speed, cultivate talents
and avoid duplication of investment. In 2001, Tang and Li (2001) analyzed the main
dilemmas currently faced by overseas Chinese language education and proposed that
one of the ways to solve the dilemma was to establish a general website for overseas
online teaching Chineseas a foreign language education. In 2004, Song and Xu and Xu
(2004) proposed theoretical principles for the development of courseware for online
teaching Chinese as a foreign language, suggesting that it should follow the laws of
language teaching, master the software engineering methods and other suggestions.
Zheng (2006) discussed the achievements of computer-assisted teaching Chinese as a
foreign language in the last ten years. The theoretical aspected are shown in the
beginnings of Chinese information processing and computer-assisted teaching in
Chinese, the integration of multimedia and network technologies with computer-
assisted teaching in Chinese, and the development of computer-assisted teaching in
Chinese in the context of modern educational technology. The practical aspected were
manifested in Chinese computer-assisted teaching and supporting environment,
multimedia classroom teaching design methods, distance learning design methods,
multimedia teaching materials and resources construction, teaching experiments and
testing and teaching management, etc. Zheng (2006) believed that this mode of
teaching was be better developed in the future of online teaching Chinese as a foreign

language.

In the context of this global “Chinese language popular”, Kang (2009) also
has proposed a new way of thinking on teaching Chinese as a foreign language. Kang
(2009) argued that in order to meet the eager demand of people from all over the world
to learn Chinese and to better enable foreigners to learn Chinese, teaching Chinese as a
foreign language should deepen the teaching reform, innovated the curriculum system
and increased the training of teaching Chinese as a foreign language teacher. Kang
(2009) advocated that we should make full use of various Platforms and adopt flexible
and diverse teaching modes to improve the quality of teaching Chinese as a foreign

language.
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In recent years, scholars have devoted themselves to the cause of online
teaching Chinese as a foreign language, and there were more and more online websites
for learning Chinese as a foreign language, and while they were developing, there
were also a lot of problems, and everyone was trying to find ways to solve them. In
2009, Ji and Zeng (2009) analyzed the current situation of the construction of three
major types of websites for learning Chinese as a foreign language: comprehensive,
special skills and tools, and proposed principles for the design of Chinese learning
websites in response to their problems, including the principle of gradual progression,
integration of audio-visual, reading and writing, real-time openness and interactive

collaboration.

At that time, more and more scholars also recognized this problem, and
Zheng (2015) examined 29 websites for teaching Chinese as a foreign language at that
time, and made a detailed analysis of all 29 websites, summarized the problems that
existed in online teaching Chinese as a foreign language website. For example, all of
these online websites had problems such as the lack of standardization of resources,
the single presentation of teaching contents, the lack of flexibility and personalization
of the websites, and the serious disconnect between the post-management and the
effective use of resources. Zheng (2015) proposed specific strategies for the
construction of online teaching Chinese as a foreign language website in response to
the prevailing situation. Zheng (2015) suggested that each website should strengthen
the content construction of website resources, improved the quality of information on
the website, and ensured the authority of the content. Secondly, Zheng (2015) also
mentioned suggestions such as highlighting the personalization of content and

focusing on the diversity of content.

By summarizing previous studies and reports, aggregating and collating some
of the data now known, Ma (2016) used theories of teaching Chinese as a foreign
language and distance learning, and sought to build a sound and effective online
teaching Platform for teaching Chinese as a foreign language in terms of website
model, teaching model, software design, curriculum, web design, teaching material

design, and supporting panels. For example, a simple web design could reduce the
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loading speed of the website. It was best to use less flash on the website. Animations
not only take time to load and slow down the opening of the website, but also cannot
be recognized by search engines, which was not conducive to optimizing the website
later on. In addition, Ma (2016) believed that in addition to choosing a good quality
server to improve the speed of the site, the physical location of the server and the
location of the visitors also affected the speed of the site, so selected a good quality
server as much as possible in the early stages. From what she saw at the time, Ma
(2016) believed that there was no global organization that could come up with a
standard to measure the Internet speed of each country, but one thing was for sure,
China’s infrastructure was one of the faster to achieve a relatively leading position in
the world, and the Internet was also part of the infrastructure, in the era of global
popularity of the Internet and Internet speed updates, the future of China’s Internet

development was bright.

From the above literature, it could be seen that, with the development of the
Internet, online teaching Chinese as a foreign language has received widespread
attention from educational researchers, but online education at home and abroad was
still in the exploratory stage, and the teaching system of “Internet + education” was
not yet perfect. How to carry out online teaching efficiently was the main problem we
all faced, and the establishment of a personalized education system also needed to be

explored.

2.7.3 Research on Online teaching Chinese as a Foreign Language

Online teaching Chinese as a foreign language was a teaching mode that
crosses the limits of time and space, expanded the scope of Chinese language teaching
and promoted the Chinese language to the world (Ren, 2021). At the 10th Confucius
Institute Conference in 2016, the presidents of Confucius Institutes expressed their
concern about the development of online teaching Chinese as a foreign language
material, the training of online teaching Chinese as a foreign language teacher and the
evaluation of online teaching performance. They also pointed out that although this

teaching mode faces many challenges, the positive impact of this teaching mode on
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teaching Chinese as a foreign language should not be overlooked. They also said that

they were looking forward to seeing more excellent cases (Li, 2021).

As exchanges between China and the rest of the world increase and the
demand for foreigners to learn Chinese grows, the traditional teaching Chinese as a
foreigner language business had hit a bottleneck in the 21st century (Liang, 2022). It
was worth thinking about how to use the Internet as a powerful tool to break through
the bottleneck and allowed foreigners to learn Chinese in a better and comprehensive
way. In addition, if new forms of Internet teaching were pursued unilaterally without
tracing the language learning itself, it was difficult to achieve the purpose of teaching
in this way. Huang (2016) started from the perspective of foreigners’ cognitive
psychology and cultural differences in learning Chinese, and tried to explore and
design a new and detailed online learning programme for Chinese as a foreign
language by combining new tools such as the Internet, and he wanted to really achieve
the purpose of making the world listen to Chinese voices and understand Chinese
culture across. In terms of children’s learning, Huang designed the teaching from
several demand points respectively, such as gamified learning, the content of the game
was synchronised with the classroom material, the game needed to be fun and the
students’ learning needed to be fed back to the teacher’s parents in time. Li (2017)
summarized the similarities and differences between online and offline teaching
Chinese as a foreign language through a comparison of online and offline teaching
Chinese as a foreign language and analyzed the characteristics of online teaching
Chineseas a foreign language. Li (2017) also summarized the bottlenecks encountered
in online teaching Chinese as a foreign language. such as the technology of the
Platform, teachers’ qualifications and the control of learning outcomes, and concluded

b (13

with suggestions for improvement at the level of teachers’ “teaching”, students’

“learning” and technology.

On the basis of combined the domestic and international literature, the main
problems of classroom teaching effectiveness at that time were analyzed by Zhang and
He (2019). Zhang and He (2019) argued that teachers relied too much on multimedia

technology and made excessive use of information technology, for example, during
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lessons, some teachers showed videos for the whole lesson. Zhang and He (2019)
believed at the time that classroom effectiveness was about teachers and students
collaborating and interacting with each other in the classroom so that the objectives
could be better achieved. Zhang and He (2019) pointed out that the effectiveness of
classroom teaching is the process of teachers and students participating and interacting
with each other in the classroom in order to achieve the objectives in an effective way.
In the context of “Internet + education”, teaching resources and teaching conditions
could be further improved and enhanced, which played a greater role in promoting the

effectiveness of classroom teaching.

In conclusion, the rapid development of online teaching Chinese as a foreign
language Platform had led more and more scholars to recognise that the current
changes in the Chinese language teaching model have placed new demands on
teaching Chinese as a foreign language teacher, requiring them to have knowledge of
Chinese language teaching as well as the appropriate online operational competencies
to ensure teaching effectiveness. Therefore, the importance of training teachers of

Chinese as a foreign language was becoming more and more prominent.

2.7.4 Research on the Competencies of Novice Teachers on Online

teaching Chinese as a Foreign Language

With the rise of the online teaching Chinese as a foreign language model,
scholars conducted research on the problems of online teaching Chinese as a foreign
teacher and teacher’s competency development of online teaching Chinese as a foreign

teacher.

Table 2.1 Researchers on online teaching Chinese as a foreign language

Problems Researchers Suggestions for perspectives
Foreign students’ Chinese | Wang Wang (2012) found through practice
phonological skills cannot | (2012) that reflective note-taking was an
be effectively and effective way to improve Chinese
efficiently improved. language teachers’ teaching practice.
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Table 2.1 Researchers on online teaching Chinese as a foreign language (cont.)

neglected the training of
online teachers of teaching
Chinese as a foreign

language.

Problems Researchers Suggestions for perspectives
Teachers lack the Wu (2014) | Wu (2012) suggested the need to
competence to teach with emphasize and strengthen the
information technology. development of teachers’ information-

based teaching competencies.
Novice teachers’ views and | Liu (2014) In Gao’s (2023) research study, it was
perceptions of online Gao (2023) | concluded that as novice teachers of
teaching Chinese as a online teaching Chinese as a foreign
foreign language were not language increased their experience in
created out of nothing, they online teaching Chinese as a foreign
were gradually internalized language, the more confident these
in their own minds as a teachers were in facing the classroom
result of long-term and the more positive their outlook on
environmental influences. online teaching Chinese as a foreign
Online teaching Chinese as language.
a foreign language
experience can influence
teachers’ views on online
teaching Chinese as a
foreign language to a
certain extent.
The social environment Luo (2019) | Luo (2019) proposed focusing on the

new changes in the market demand for
teachers of teaching Chinese as a
foreign language to train teachers of
teaching Chinese as a foreign
language who teach online teaching
Chinese as a foreign language at home

and abroad.
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Table 2.1 Researchers on online teaching Chinese as a foreign language (cont.)

Problems

Researchers

Suggestions for perspectives

Training programs in
higher education were
lacking in relevance and

timeliness.

Wu (2020)

Wu (2020) suggested that the course
structure should be restructured to
broaden the range of course choices,
as well as increased university-
enterprise cooperation to provide
students with online internship

opportunities.

Online novice teachers of

Lin and wu

Lin and wu (2020) also suggested that

classroom management
competencies as well as a
degree of lesson

preparation.

teaching Chinese as a (2020) it was necessary for teachers to first
foreign language thought understand online teaching and have a
that the length of lesson deep appreciation of the various
preparation exceeded the aspects of teaching and the problems
length of lesson preparation that tend to arise as well as

for offline instruction, and comprehend the characteristics of
teachers found lesson online learning and the needs of
preparation very stressful. students (Zhang, 2019)

Novice teachers lack Li (2021) Li (2021) advocated that online novice

teachers of Chinese as a foreign
language should comprehensively
improve their teaching competence
through professional pathways to
enhance their knowledge base
competence, classroom management
competence, lesson planning
competence, and possess cross-

cultural communication competence.
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Table 2.1 Researchers on online teaching Chinese as a foreign language (cont.)

factors was as important as
the knowledge of the
Chinese language itself in
teaching Chinese as a

foreign language,

The problems in the Liu (2021) Liu (2021) suggested that online
classrooms of online teachers of Chinese as a foreign
novice teachers of teaching language should have the competency
Chinese as a foreign of active learning, learn to self-reflect,
language included unstable and continuously improved their
network, students’ low teaching methods to enhance their
enthusiasm for learning, teacher competence.

and teachers’ inexperience

in online teaching.

The introduction of cultural | Gao (2021) | Gao (2021) suggested teachers should

appropriately incorporate the cultural
content into the Chinese as a foreign
language classroom. If Chinese
learners could master appropriate
knowledge of Chinese culture and
understand Chinese customs, taboos,
Chinese ways of thinking and life
lessons, they would be able to achieve
twice the results in their daily
communication.

Wen and Zhou (2023) mentioned that
in terms of teaching content, teachers
need to guide students to understand
the excellent traditional Chinese
culture, and at the same time, they
need to experience the changes and
development of contemporary China

in a multi-dimensional way.
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Table 2.1 Researchers on online teaching Chinese as a foreign language (cont.)

Online teaching Chinese as
a foreign language teacher
without offline teaching
experience faced more

problems than those with

offline teaching experience.

Yang (2022)

In terms of their views on online
teaching Chinese as a foreign
language, teachers with offline
teaching experience were more
optimistic about the future of the
industry and believed that online
teaching was a useful supplement to
offline teaching.

Liu (2023) believed that novice
teachers of online teaching Chinese as
a foreign language, should have the
attitude of lifelong learning, not only a
certain grammar point, but also to
connect the knowledge of Chinese
language ontology and the knowledge
of teaching Chinese as a foreign
language into a line to form own

knowledge system.

2.7.5 What Areas of Competencies the Teachers Can Do

In the course of the study, the researchers proposed their own perspectives

through teaching practice, and suggested that some subjects as well as teacher

competencies hold an important place in Chinese language teaching.

Table 2.2 Researchers’ perspectives on the competencies of online teachers of Chinese

as a foreign language

Subjects Researchers Suggestions for perspectives
Knowledge of Chinese | Gao (2021) | The introduction of cultural factors was
culture. Wen and | as important as the knowledge of the
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Table 2.2 Researchers’ perspectives on the competencies of online teachers of Chinese

as a foreign language (cont.)

Subjects

Researchers

Suggestions for perspectives

Knowledge of Chinese

culture.

Zhou (2023)

Chinese language itself in teaching
Chinese as a foreign language, and that
teachers should appropriately incorporate
the cultural content into the Chinese as a
foreign language classroom. If Chinese
learners could master appropriate
knowledge of Chinese culture and
understand Chinese customs, taboos,
Chinese ways of thinking and life lessons,
they would be able to achieve twice the

results in their daily communication.

Basic knowledge of

Chinese language.

Wu (2020)

Basic knowledge of Chinese language
and their own cultural literacy and
methods of teaching Chinese as a foreign
language are still the most important and
essential. Online teaching Chinese as a
foreign language targets more or less
come to learn Chinese with certain
learning interests, so how to emphasize
teachers’ professionalism is particularly

important.

Knowledge of teaching
Chinese as a foreign

language

Liu (2023)

Novice teachers of online teaching
Chinese as a foreign language, not only a
certain grammar point, but also to
connect the knowledge of Chinese

language ontology and the knowledge of

teaching Chinese as a foreign language.
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Table 2.2 Researchers’ perspectives on the competencies of online teachers of Chinese

as a foreign language (cont.)

Knowledge of second
language learning and

teaching.

Jin and Hou

(2016)

Jin and Hou (2016) suggested that
teachers can notice and derive language
rules through a large number of
communicative examples. The result
would be to help learners subconsciously
acquire language rules through examples,
regularity of language, and frequency of

occurrence.

Lesson preparation

Lin and wu

Novice teachers of online teaching

generalization

competencies.

competencies. (2020) Chinese as a foreign language needed to
Li(2021) have rich classroom activities while
Liu (2021) | teaching, which required teachers to
Huang spend time to collect information,
(2021) designed classroom activities, and well
prepared before class.
Classroom management | Li (2021) Online teaching Chinese as a foreign
competency. Zhou (2022) | language has developed rapidly, and
Hua (2021) | novice teachers of online teaching
Chen (2021) | Chinese as a foreign language should
adapt and adjust their status in time.
Observation, Chen (2021) | Novice teachers of online teaching
adaptation, and Yang (2023) | Chinese as a foreign language should

observe the learning situation of their
students, scientifically select andnuse
existing teaching materials for Chinese as
a foreign language, and if necessary, have
the competence to design their own new
materials according to the actual situation

of Chinese language learners.
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Table 2.2 Researchers’ perspectives on the competencies of online teachers of Chinese

as a foreign language (cont.)

Arrange the teaching

order reasonably.

Chen (2021)
Liu (2021)
Yang (2023)
Yue (2023)

Novice teachers of online teaching
Chinese as a foreign language were
expected to have the competency of
active learning, to learn self-reflection, to
continuously improve teaching methods,
to rationalize the teaching sequence, and
to enhance teachers’ competence. Online
teaching differed from traditional
teaching in terms of teaching equipment,
students’ level, and students’ feedback
competency, and so on. Therefore, novice
teachers of online teaching Chinese as a
foreign language need to rationalize the
teaching sequence based on the students’

learning conditions.

Expression and
communication

competencies.

Wang
(2021)
Chen (2022)

As a knowledge transmitter, teachers
needed to transmit knowledge to students
through linguistic coding, which meant
that teaching and learning activities were
mainly carried out in verbal and body
language communication between
teachers and students, so novice teachers
of online teaching Chinese as a foreign
language needed to have good expression
and communication competencies, which
could be said to be the basic threshold of

the teaching profession.

Competency in

assigning homework

Wu (2021)
Zhao (2022)

Assigning homework needed to be

designed and assigned according to the

learning environment and situation.
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Table 2.2 Researchers’ perspectives on the competencies of online teachers of Chinese

as a foreign language (cont.)

Competencies in Li(2017) Teachers should familiarize themselves
judging the level of Wu (2023) | with the students before class. A Chinese
learners and the language teaching class would have
teaching environment students from different countries, so it is
important to know the basic situation of
the students in all aspects. Teachers could
use questionnaires and tests to understand
and judge the learning level of the
students, and then tailor the teaching to

the students’ needs.

Proficiency in the use Wu (2022) | Novice teachers of online teaching

of computer Wu (2023) | Chinese as a foreign language must

competency. Zhu (2023) | change their educational concepts,
Zhang combine Chinese language teaching with
(2023) modern educational technology, master

online teaching Chinese as a foreign
language teaching platforms, tools, and
methods, integrate online teaching
resources effectively, and give full play to
the advantages of modern educational
technology to customize the personalized

classroom interaction mode.

It was clear from this that the development of teaching competencies required
the state and universities to improve and optimize training programmes, provided
regular training for teaching Chinese as a foreign language teacher, and offered more
opportunities for learning and exchange, while at the same time requiring teaching
Chinese as a foreign language teacher to constantly reflected on and improve

themselves and their own competencies and training.
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2.8 Conclusion

From the literature review, it can be concluded that with the development of
the Internet, online teaching has gradually matured. Online teaching Chinese as a
foreign language has also received a lot of attention from educational researchers in
recent years, but online teaching at home and abroad was still in the exploratory stage,
and the teaching system of “Internet + education” was not yet perfect. The main
problem we all faced now was how to teach online efficiently, and the establishment
of a personalized teaching system also needed to be explored. In addition, with the
rapid development of online Chinese teaching Platforms, more and more scholars
recognized that the changes in the current Chinese teaching model have placed new
demands on teachers teaching Chinese as a foreign language, requiring them to have
knowledge of Chinese teaching as well as the appropriate online skills to ensure the
effectiveness of their teaching. Therefore, the importance of training teachers of

Chinese as a foreign language was becoming more and more prominent.

In addition, from the above-mentioned literature, it was found that the
structure of teaching competency was relatively consistent among scholars, and the
criteria for evaluating the teaching competencies of teachers teaching Chinese as a
foreign language was always being developed and improved, and some of the specific
contents may deviate with the changes of the times and the market. It could be seen
that with the complexity of the work of teaching Chinese as a foreign language, the
teaching objects and the teaching environment, the development of a set of scientific
and universal teaching competency standards could not be achieved overnight, and
needed to be revised and improved in line with the continuous development of
teaching and learning theories. The development of teaching competency required the
state and universities to improve and optimize training programs, provided regular
training for novice teachers of teaching Chinese as a foreign language, and offered
more opportunities for learning and exchange, while at the same time requiring novice
teachers of teaching Chinese as a foreign language to constantly reflected on and

improved themselves and their own competency and training.



Chapter 3

Research Methodology

This chapter covered the research methodology, the research design,
population and sample, the research instruments, the data collection procedures, and

the methods of data analysis.

3.1 Research Design

This research assessed the views of novice teachers of online teaching
Chinese as a foreign language on online teaching Chinese as a foreign language, as
well as explored what teacher competencies novice teachers of online teaching
Chinese as a foreign language should have. This research collected data in a
quantitative and qualitative manner. The main purpose of the questionnaire survey was
to find out the views of novice teachers of online teaching Chinese as a foreign
language on online teaching Chinese as a foreign language as well as teacher
competencies. To supplement the limitations of the questionnaire survey, the

researcher used semi-structured interviews to collect additional information.

3.2 Population and Samples

3.2.1 Population

The Blingo Chinese Platform has approximately 850 novice teachers of
online teaching Chinese as a foreign language. (according to the report of the Blingo

Chinese Platform administration office, in 2023).



3.2.2 Sample
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According to the report of the Blingo Chinese Platform administration office,

there were 850 (N=850) online teaching Chinese as a foreign language teacher at the

Platform. There were two sample groups of teachers to answer the questionnaire and

teachers to take a semi-structured interview.

Table 3.1 Determining Sample Size for Activities.

N n N n N n N n N n

55 48 200 132 480 214 1800 317 30000 379
60 52 210 136 500 2N 1900 320 40000 380
65 56 220 140 550 226 2000 322 50000 381
70 59 230 144 600 234 2200 327 75000 382
75 63 240 148 650 242 2400 331 100000 384
80 66 250 hd.) 700 248 2600 335 250000 384
8 70 260 155 750 254 2800 338 500000 384
9% 73 270 159 800 260 3000 341 1000000 384
95 76 280 162 850 265 3500 346 10000000 384
100 80 290 165 900 269 4000 351 500000000 384

N=Population n=Sample

Source:Johnson & Larry, 2015

1) First Group of teachers to answer the questionnaire.

Simple random sampling method used to this first sample group. Based on

Johnson and Larry (2015), the recommended sample size based on the 95%
confidence level was 265 (n=265) as shown in Table 3.1 (Johnson & Larry, 2015,

p.220). Therefore, the researcher fully utilized the WeChat and DingTalk workgroup

to send the questionnaires online in the form of a QR code to the Blingo Chinese

Platform, in order to maximize the quality of the recovered data, the researcher firstly

designed the questionnaire with a special question to ensure that the participants were

novice teachers of online teaching Chinese as a foreign language. Secondly, the
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researcher also eliminated the answers that were obviously answered incorrectly and
that do not fit the characteristics of the subjects of this research or incomplete to the

questionnaire items by manual exclusion, and received 265 valid questionnaires.

2) Second Group of teachers to take a semi-structured interview.

For qualitative studies, purposive sampling method used to select this second
sample group, semi-structured interviews further compensated for the limitations of
the questionnaire. Based on Creswell (2012), recommended interviews, and
observations, and case studies to include about 8-12 cases. The researcher invited 11
novice teachers of online teaching Chinese as a foreign language to participate in a
semi-structured interview, 11 teachers were selected from 265 teachers who answered
the questionnaire and they were willing to volunteer to participate in the interviews.
All 11 teachers were from the Blingo Chinese Platform and all of them have less than
3 years (included 3 years) of experience in online teaching Chinese as a foreign
language. The researcher protected the privacy of the samples. The researcher created
nicknames for the samples. The researcher was then keeping a recording of the

interview, as well as taken notes.

3.3 Research Instruments

The researcher’s questions and semi-structured interviews contained no
commercial content of any kind for the Blingo Chinese Platform. All research has
been approved by all novice teachers of online teaching Chinese as a foreign language
of the Blingo Chinese Platform. The information obtained was kept strictly

confidential by the researcher. Children were not included in this research.

Two research instruments were used in this research which were
questionnaires and semi-interviews to answer the two research questions. The design
of the questionnaire was based on the theoretical framework of CK, PK, and TK in
TPACK as well as the questionnaire adapted from Wu (2020). In addition, these items

covered the knowledge structure and competency structure of Chinese as a foreign
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language teacher proposed by Zhang (2007) and the 2021 version of the Standards for
International Chinese Language Teachers. During the design process, the researcher
listened to and adopted the suggestions of the IOC experts to design a teacher
competency questionnaire for novice teachers of online teaching Chinese as a foreign
language, Therefore, the questionnaire for this study was credible. To supplement the
limitations of the questionnaire survey, the researcher used semi-structured interviews

to collect additional information.

3.3.1 Questionnaire

The researchers used a questionnaire that was created online in the form of a
QR code and sent to participants via WeChat and DingTalk workgroup. The

questionnaire included three sections.

Part one: Personal information section, which included five questions,
included the participants’ gender, age, profession, teaching experience, online teaching
Chinese as a foreign language teaching style and offline teaching Chinese as a foreign

language teaching style.

Table 3.2 The Content of the Five-Point Likert Scales

Degree Score
Strongly agree 4
Agree 4
Neutral 3
Disagree 2
Strongly disagree 1

Source: Likert, 1932

Part two and part three used table 3.2 the content of the five-point Likert
scales (5 = “Strongly Agree”, 4 = “Agree”, 3 = “Neutral”, 2 = “Disagree”, and 1 =
“Strongly Disagree”) as shown in Table 3.2 to measure the participants’ online

teaching Chinese as a foreign language view and teacher’s competency for online
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teaching Chinese as a foreign language teacher. In part two items 1-10 covered the
views of novice teachers of online teaching Chinese as a foreign language toward on
online teaching Chinese as a foreign language, and in part three items 1-16 covered the
teacher competencies that novice online teaching Chinese as a foreign language

teacher should have (see Appendix A).

3.3.2 Semi-Structured Interview

This research used semi-structured interviews to make up for the limitations
of the questionnaire. According to Wu (2016), the main purpose of the interviews was
to get a closer look at the work experience of online teaching Chinese as a foreign
language teacher, to understand whether there were biases and omissions in the
researcher’s assumed knowledge structure and competency structure, and to achieve
two-way communication more closely. The semi-structured interview method
facilitated the interviewer to get the information he wants more directly and more

quickly.

This research used the following outline to conduct semi-structured
interviews. 1) The views of novice teachers of online teaching Chinese as a foreign
language toward online teaching Chinese as a foreign language. 2) The views of
novice teachers of online teaching Chinese as a foreign language on the competencies
required for online teaching Chinese as a foreign language as opposed to offline
teaching Chinese as a foreign language. 3) What were the most important knowledge
or competencies that novice teachers of online teaching Chinese as a foreign language
considered, and what kind of knowledge or competencies they would like to add at
present. 4) Problems and difficulties encountered by novice teachers of online teaching

Chinese as a foreign language in the teaching proceeds (see Appendix B).

3.4 Validity and Reliability

3.4.1 Validity
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In order to ensure the scientific validity and accuracy of this research, it was
necessary to test the validity and reliability of the questionnaire. The Index of Item-
Objective Congruence (IOC), developed by Rovinelli and Hambleton (1977), was an
instrument development procedure used to assess content validity during the item
development phase. In this research, the IOC were used to assess questionnaires and
semi-structured interviews and were evaluated by three experts (Invitation letters to

experts shown in Appendix C, D & E).

In this research, each expert rated each item of the questions in the

questionnaire on the basis of three options +1, 0 and -1.

+1 = The question was definitely congruent with the research objective

0 = Uncertain whether the question was congruent with the research

objective

-1=The question was definitely incongruent with the research objective

According to Turner and Carlson (2003), the score of item congruence for

each item must not be lower than 0.5 to be recognized and accepted. If the score was

below 0.5, the researcher needed to make modifications based on the comments of the

three experts. The formula for calculating the 10C:

IOC=NXR

R = Point given by experts

>R = Total points of each expert

N = Numbers of experts
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The criteria were set up for the score of the test item, if the score fell between
0.67 and 1.00, the item was considered valid and acceptable (Li,2021). The test items
in this research study all scored higher than 0.67, therefore, these items were valid for

data collection in this research (see Appendix F).

3.4.2 Reliability

Before the official distribution of the questionnaire, the researcher sent the
questionnaire to some online novice teachers of teaching Chinese as a foreign
language who were not participants in this research, and the researcher used SPSSPRO

to interpret the data collected.

The researcher used the SPSSPRO application to analyze the Cronbach’s
coefficients of the returned pilot research questionnaires. According to Table 3.3, it
could be seen that the higher the Cronbach’s alpha coefficient, the more reliable the
instrument was considered acceptable in the research and the reliability must be at

least 0.7 (Xu, 2016).

Table 3.3 Description of Internal Consistency Using Cronbach’s Alpha

Cronbach's @ Internal consistency
a= 09 Excellent
09> a=08 Good
08> a=0.7 Acceptable
0.7>a= 0.6 Questionable
0.6>a=05 Poor
05> a Unacceptable

Source: Taber, 2018

The researcher calculated the pre-experimental questionnaire by using
SPSSPRO and the Cronbach’s alpha value of the questionnaire was 0.894. Table 3.3

showed that the questionnaire used in this experiment was good (see Appendix G).
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3.5 Data Collection Procedures

3.5.1 Approval

Firstly, for research ethical considerations, the research received a certificate
of approval from the Rangsit University Research Ethics Review Board, approved on
September the 15th, 2023. Numbered COA. NO. RSUERB2023-135 (see Appendix
H). Secondly, the researcher submitted a letter of request for permission to collect data
to Suryadhep Teachers College of Rangsit University, and then the researcher obtained
a letter of permission to collect data (see Appendix I). Finally, the researcher started to

prepare for the research.

3.5.2 Data Collection

The data collection process for this research was as follows.

Step one, the researcher constructed a questionnaire based on the identified
research objectives and questions and distributed it to online teachers of teaching
Chinese as a foreign language on the Blingo Chinese Platform. To ensure that the data
collected was authentic and accurate, the researcher randomly distributed the pilot
questionnaire to 15 online teachers of teaching Chinese as a foreign language, and
Cronbach’s alpha formula was used to measure the reliability of the questionnaire after
data collection. The researcher calculated the pre-experimental questionnaire by using
SPSSPRO and the Cronbach’s alpha value of the questionnaire was 0.894. Table 3.3
showed that the questionnaire used in this experiment was good (see Appendix G).
The questionnaires were sent to Blingo Chinese Platform via WeChat and DingTalk
workgroup on October 26, 2023, and finally 265 valid questionnaires were recovered

that met the objectives of this research.

Step two, based on the distribution of the questionnaire, the researcher
selected 11 novice teachers of online teaching Chinese as a foreign language from the

Blingo Chinese Platform to conduct semi-structured interviews on online WeChat
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phone call. This research focused on the questions asked during the design phase of
the dissertation, which revised and formulated as necessary during the interview
process. Each novice teachers of online teaching Chinese as a foreign language were
questioned for 10 to 15 minutes and the researcher recorded the interview with the

consent of the interviewees while taking notes.

3.6 Data Analysis

3.6.1 Quantitative Research

The SPSSPRO, an online data processing and analysis Platform. The
researcher used frequency and percentage to analyze the participants’ personal
information, and used mean, standard deviation to analyze the views of novice
teachers of online teaching Chinese as a foreign language on online teaching Chinese
as a foreign language and teachers’ competencies. The researcher interpreted this

according to the 5-rating scales in Table 3.4.

A mean value of 4.21-5.00 means that the samples’ views of online teaching
Chinese as a foreign language were very high or positive and their views of teachers’
competencies were very high or positive. A mean value of 3.41-4.20 meant that the
samples had high or positive views of online teaching Chinese as a foreign language

and high or positive views of teachers’ competencies.

A mean value of 2.61-3.40 meant that the samples’ views on online teaching
Chinese as a foreign language were moderate and their views on teachers’
competencies were moderate. A mean value of 1.81-2.60 meant that the samples’
views on online teaching Chinese as a foreign language were low or negative and their
views on teachers’ competencies were low or negative. A mean of 1.00-1.80 meant
that the samples’ views on online teaching Chinese as a foreign language were very
low or negative and their views on teachers’ competencies were very low or negative.

The final results were presented in table and text form.
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Table 3.4 The 5-Rating Scale

Descriptive Rating 5-Rating Scales Likert Scales
Strongly Agree 4.21-5.00 5
Agree 3.41-4.20 4
Neutral 2.61-3.40 3
Disagree 1.81-2.60 2
Strongly disagree 1.00-1.80 1

3.6.2 Qualitative Data Analysis

Qualitative content analysis referred to the systematic coding and
categorization of textual data and its interpretation to discover the themes embedded in
it (Li, 2021). Content analysis was used in this research and the interview data was
through MAXQDA. MAXQDA is a specialized software for qualitative data analysis
(Li, 2021).

Firstly, the researcher placed the interviewer’s interview data in 11 different
files, and the researcher translated the interviews’ data from Chinese to English, which

then be uploaded to MAXQDA.

Secondly, the researcher created a project in MAXQDA and chose an
appropriate name location for the project. This project was used to manage and

organize the data, analyses, and results of this research to be found.

Thirdly, if the interview data were to be coded and a categorical name formed,
it would be appropriate to begin with text describing the content of the data segments
and then divide all data into meaningful units of analysis (Johnson & Larry, 2015).
The researcher selected the most frequent and meaningful keywords, therefore,
“Views”, “Teacher Competencies”, and “Problems” were the key words used for

segmentation and coding.



73

Finally, the researcher analyzed the content of the text by counting and
analyzing the frequency of occurrence of some key words or sentences. Then the

analysis report was formed.

3.7 Ethical Consideration

To ensure that the research was conducted ethically, the researcher received a
certificate of approval from the Rangsit University Research Ethics Review Board,
approved on September the 15th, 2023. Numbered COA. NO. RSUERB2023-135 (see
Appendix H). Meanwhile, the researcher obtained approval from different participants
and protected the identity of all participants, included survey respondents and
interviewees. To protect the privacy of all participants, a number of specific steps were

used:

1) Participants were informed in advance and consent were obtained prior to

the research.

2) Data was collected and maintained in a secure manner by the researcher

during the course of the research.

3) To prevent disclosure of participant information, data collected was deleted

within one year of the publication of this research.

4) All samples signed an Informed Consent Form to confirm that their
personal information and identity would not be disclosed as a result of this research.
The informed consent form for this research included an 18+ Informed Consent Form
which was adapted from the RSU Ethical Review Board (ERB) form. The researcher
followed the requirements of the RSU Ethical Review Board (ERB) and the researcher
conducted the informed consent process without pressure or undue influence by
providing sufficient information and ample opportunity for potential subjects to

consider whether to participate in the research. Furthermore, the researcher would not
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disclose personal information or the identity of the sample and was used the data

collected solely for the research purposes of this research.

5) The samples of this research were adult novice teachers of online teaching

Chinese as a foreign language, and did not include minor children.

6) Due to the novice teachers of online teaching Chinese all in China, the

informed consent form was sent online.

7) All the documents regarding data collected from the samples will be

destroyed one year after the research article has been published.



Chapter 4

Data Analysis

This chapter collated and introduced the quantitative results of the

questionnaire survey and the qualitative results of the semi-structured interviews.

4.1 The Analysis of Questionnaire

The researcher fully utilized the WeChat and DingTalk workgroup to send the
questionnaires online in the form of a QR code to the Blingo Chinese Platform were to
answer the two research questions posed in Chapter one. In order to maximize the
quality of the recovered data, the researcher firstly designed the questionnaire with a
special question to ensure that the participants were novice teachers of online teaching
Chinese as a foreign language. Secondly, the researcher also eliminated the answers
that were obviously answered incorrectly or incomplete to the questionnaire items by
manual exclusion, and received 265 valid questionnaires. The questionnaire was
divided into three sections: personal information, views of novice teachers of online
teaching Chinese as a foreign language on online teaching Chinese as a foreign
language, and teacher competencies that novice teachers of online teaching Chinese as

a foreign language should have.

4.1.1 Personal Information

As could be seen from Table 4.1, there was considerable difference in the
gender ratio. There were 73 (27.55%) male participants and 192 (72.45%) female
participants. In addition, the age of the participants varied. 95 (35.85%) of the
participants were under 25 years of age, 103 (38.87%) were between 25-30 years of
age, 58 (21.89%) were between 31-35 years of age, and 9 (3.4%) were between 36-40

years of age.
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Table 4.1 Gender and age of novice teachers of online teaching Chinese as a foreign

language
Categories Frequency Percentage

Male 73 27.55%
Gender Female 192 72.45%

Total 265 100%

Under 25 years old 95 35.85%

25-30 years old 103 38.87%
Age 31-35 years old 58 21.89%

36-40 years old 9 3.4%

Total 265 100%

4.1.2 Professions, Forms of Work, and Teaching Experience of Novice
Teachers of Online Chinese as a Foreign Language

According to the Table 4.2, the professional distribution of the novice
teachers of online teaching Chinese as a foreign language were analyzed. There were
97 participants (36.6%) majored in teaching Chinese as a foreign language, 79
participants (29.81%) majored in Chinese language and literature, 62 participants
(23.4%) majored in English, and 27 participants (10.19%) majored in other majors.

Table 4.2 Major of novice teachers of online teaching Chinese as a foreign language

Major Frequency Percentage
Teaching Chinese as a foreign language 97 36.6%
Chinese language and literature 79 29.81%
English 62 23.4%
Other 27 10.19%

Total 265 100%

According to the Table 4.3, the distribution of teaching forms of novice

teachers of online teaching Chinese as a foreign language was analyzed. There were
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169 (63.77%) teachers of online teaching Chinese as a foreign language and 96
(36.23%) were engaged in both online and offline teaching Chinese as a foreign

language.

Table 4.3 Forms of work of novice teachers of online teaching Chinese as a foreign

language
Categories Frequency Percentage
Online teaching Chinese as a foreign language 169 63.77%
Online + offline teaching of Chinese as a foreign 96 36.23%
language
Total 265 100%

According to Table 4.4, the distribution of teaching experience of novice
teachers of online teaching Chinese as a foreign language was analyzed. There were
107 (40.38%) with 3 years of online teaching Chinese as a foreign language teaching
experience and 158 (59.62%) with less than 3 years of online teaching Chinese as a

foreign language teaching experience.

Table 4.4 Teaching experience of novice teachers of online teaching Chinese as a

foreign language

Teaching experience Frequency Percentage
3 years 107 40.38%
< 3 years 158 59.62%
Total 265 100%

4.1.3 Novice Teachers’ Views on Online Teaching Chinese as a Foreign

Language

The means were interpreted as follows: Strongly agree 4.21-5.00; Agree 3.41-
4.20; Neutral 2.61-3.40; Disagree 1.81- 2.60; Strongly disagree 1.00-1.80 (Taber,
2018)
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Table 4.5 Novice Teachers’ Views on Online Teaching Chinese as a Foreign

Language
No. Items Means SD Interpre-
tation
1 T understand the online teaching Chinese asa  3.804 0.701 Agree
foreign language.
2 T agree that online teaching Chinese as a 4.185 0.529 Agree
foreign language is a good way for
foreigners to learn Chinese.
3 T agree that online teaching Chinese as a 4.057 0.616 Agree
foreign language is a useful complement to
offline teaching.
4 T agree that online teaching Chinese as a 4211 0477 Strongly
. : . . Agree
foreign language incorporates multimedia
technology in learning, which helps to
increase learners’ motivation and learning
effectiveness.
5 T agree that the future of online teaching 3.883 0.655 Agree
Chinese as a foreign language is very good.
6 I’'m interested in continuing to teach online 4.023 0.662 Agree
teaching Chinese as a foreign language in the
future.
7 I agree that online teaching Chinese as a 3.623 1.077 Agree
foreign language is a good career choice.
8 T agree that it is easy to find a job related to 3.200 0.880 Neutral

online teaching Chinese as a foreign

language in China.
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Table 4.5 Novice Teachers’ Views on Online Teaching Chinese as a Foreign

Language (cont.)

No. Items Means SD Interpre-
tation
Cooperation. 3.615 0.676 Agree
10 I agree with myself that teaching Chinese as ~ 4.226  0.572 Strongly
. . . Agree
a foreign language online is a meaningful
career.
Overall Mean 3.883 0.685 Agree

According to Table 4.5, the average view of online teachers of Chinese as a
foreign language on teaching Chinese as a foreign language online was 3.883 (S. D.

0.685).

Item 1, novice teachers of online teaching Chinese as a foreign language
agreed to understand online teaching of Chinese as a foreign language, with a mean of
3.804 (S. D. 0.701). Item 2, novice teachers of online teaching Chinese as a foreign
language agreed that online teaching Chinese as a foreign language is a good way for

foreigners to learn Chinese, with a mean of 4.185 (S. D. 0.529).

Item 3, novice teachers of online teaching Chinese as a foreign language
agreed that online teaching Chinese as a foreign language is a useful complement to
offline teaching Chinese as a foreign language, with a mean of 4.057 (S. D. 0.616).
Item 4, novice teachers of online teaching Chinese as a foreign language strongly
agreed that online teaching Chinese as a foreign language incorporates multimedia
technology in learning, which helps to improve learners’ motivation and learning

effectiveness, with a mean of 4.211 (S. D. 0.477).

Item 5, novice teachers of online teaching of Chinese as a foreign language
agreed that the future of online teaching Chinese as a foreign language is very good,

with a mean of 3.883 (S. D. 0.655). Item 6, novice teachers of online teaching Chinese



80

as a foreign language agreed that they were interested in continuing to work related to
online teaching Chinese as a foreign language in the future, with a mean of 4.023 (S.

D. 0.662).

Item 7, novice teachers of online teaching Chinese as a foreign language
agreed that online teaching Chinese as a foreign language is a good career choice, with
a mean of 3.623 (S. D. 1.077). Item 8, novice teachers of online teaching Chinese as a
foreign language, showed a neutral view that it is easy to find a job related to online

teaching Chinese as a foreign language in China, with a mean of 3.200 (S. D. 0.880).

Item 9, Novice teachers of online teaching Chinese as a foreign language
agreed that they were well aware of the content of the International Standards for
Teachers issued by the Center for Language Education and Cooperation, with a mean
of 3.615 (S. D. 0.676). Item 10, novice teachers of online teaching Chinese as a
foreign language strongly agreed that online teaching Chinese as a foreign language is

a meaningful career, with a mean of 4.226 (S. D. 0.572).

Table 4.6 Cross tabulation of novice teachers’ online teaching experience and level of

understanding of online teaching Chinese as a foreign language

Online Strongly Disagree  Neutral Agree Strongly  Fre
teaching disagree agree que
experience ncy
3 years 0 0 0 78(72.90%) 29(27.10%) 107
<< 3 years 0 9(5.70%) 69(43.67%) 74(46.84%)  6(3.80%) 158

Table 4.6 showed that among the novice teachers who had been engaged in
online teaching Chinese as a foreign language for 3 years, 78 (72.9%) agreed that they
understood online teaching Chinese as a foreign language, and 29 (27.1%) strongly

agreed that they understood online teaching Chinese as a foreign language.
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Table 4.6 showed that among the novice teachers who had been engaged in
online teaching Chinese as a foreign language for less than 3 years, 9 (5.70%)
disagreed that they understood online teaching Chinese as a foreign language, 69
(43.67%) were neutral that they understood online teaching Chinese as a foreign
language, 74 (46.84%) agreed that they understood online teaching Chinese as a
foreign language, and 6 (3.8%) strongly agreed that they understood online teaching

Chinese as a foreign language.

It could be seen that the number of novice teachers who had been engaged in
online teaching Chinese as a foreign language for 3 years was more concentrated in
the number of those who agreed and strongly agreed in agreeing to understand the
views of online teaching Chinese as a foreign language. However, for novice teachers
who had been online teaching Chinese as a foreign language for less than 3 years, their
views were more dispersed among those who agreed that they understood the views of

online teaching Chinese as a foreign language.

Table 4.7 Cross tabulation of online + offline teaching experience in teaching Chinese
as a foreign language and level of understanding of online teaching Chinese

as a foreign language

Teaching Strongly Dis Neutral Agree Strongly  Fre
experien disagree agree agree que

ce ncy
Online/3y 0 0 35(72.92%) 13(27.08%) 48
Both/ 3 0 0 0 43(72.88%) 16(27.12%) 59
years

Online/<< 0 9(7.44%) 69(57.02%) 42(34.71%)  1(0.83%) 121

3 years
Both/<< 3 0 0 0 32(86.49%)  5(13.51%) 37

years
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In particular, it was explained that both in the research tables in this chapter
refer to have experience in online teaching Chinese as a foreign language as well as

also offline teaching Chinese as a foreign language.

Combined with Table 4.6, Table 4.7 further showed that the majority of those
teachers who had longer experience in online teaching Chinese as a foreign language
and agreed that they understood online teaching Chinese as a foreign language were
teachers who had experience in offline teaching Chinese as a foreign language. For
example, of the 78 teachers that they agreed with the understanding of online teaching
Chinese as a foreign language, they were made up of 35 teachers who had been
engaged in online teaching Chinese as a foreign language for 3 years, and 43 teachers
who had been engaged in online teaching Chinese as a foreign language for 3 years as
well as those who also had experience in offline teaching Chinese as a foreign
language. And of the 29 teachers who strongly agreed that they understood online
teaching Chinese as a foreign language, 13 were teachers who had been engaged in
online teaching Chinese as a foreign language for 3 years, and 16 were teachers who
had been engaged in online teaching Chinese as a foreign language for 3 years as well

as had experience in offline teaching Chinese as a foreign language.

Meanwhile, most of the teachers who had less than 3 years of experience in
online teaching Chinese as a foreign language and agreed that they agreed to
understand online teaching Chinese as a foreign language were teachers with offline
experience in teaching Chinese as a foreign language. For example, of the 74 teachers
who agreed that they agreed with the understanding of online teaching Chinese as a
foreign language, they were made up of 42 teachers who had been engaged in online
teaching Chinese as a foreign language for less than 3 years, and 32 teachers who had
been engaged in online teaching Chinese as a foreign language for less than 3 years as
well as teachers who had experience in offline teaching Chinese as a foreign language
as well. The 6 teachers who strongly agreed that they understood online teaching
Chinese as a foreign language consisted of 1 teachers who had been online teaching
Chinese as a foreign language for less than 3 years and 5 teachers who had been online

teaching Chinese as a foreign language for less than 3 years as well as having



83

experience in offline teaching Chinese as a foreign language. In addition, the views of
novice teachers of online Chinese as a foreign language who had been engaged in the
work for less than 3 years on teaching Chinese as a foreign language online were

neutral in 69 cases (57.02%).

Therefore, on the basis of both engaged in online teaching Chinese as a
foreign language, the number of teachers who also had experience in offline teaching
Chinese as a foreign language held a higher number of agreeing and strongly agreed
views on online teaching Chinese as a foreign language. The views of these teachers
were more concentrated. This may be because the offline teaching experience base
enabled the teachers to understand and be more familiar with online Chinese as a

foreign language teaching more quickly.

Table 4.8 Cross tabulation of novice teachers’ online teaching Chinese as a foreign
language teaching experiences and agreed prospects of online teaching

Chinese as a foreign language

Online Strongly Disag Neutral Agree Strongly Frequ
teaching disagree ree agree ency
experience

3 years 0 0 6(5.61%) 61(57.01%) 40(37.38%) 107
<3 0 0 68(43.04%) 87(55.06%)  3(1.90%) 158
years

Table 4.8 showed that among the novice teachers who had been engaged in
online teaching Chinese as a foreign language for 3 years, 6 of the novice teachers
neutrally that the future of online teaching Chinese as a foreign language was very
good, 61 of the novice teachers agreed that the future of online teaching Chinese as a
foreign language was very good, and 40 of the novice teachers strongly agreed that the

future of online teaching Chinese as a foreign language was very good.

Meanwhile, novice teachers who had been online teaching Chinese as a

foreign language for less than 3 years, 68 were neutral that the future of online
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teaching Chinese as a foreign language was very good, 87 agreed that the future of
online teaching Chinese as a foreign language was very good, and 3 strongly agreed

that the future of online teaching Chinese as a foreign language was very good.

Therefore, it could be seen that the number of novice teachers who had been
engaged in online teaching Chinese as a foreign language for 3 years were more
concentrated in the number of those who expressed agreed and strongly agreed in the
views that were good to the future of online teaching Chinese as a foreign language.
For novice teachers who had been engaged in online teaching Chinese as a foreign
language for less than 3 years, the number of those who were neutral and agreed in the
views that were good for the future of online teaching Chinese as a foreign language

were even higher.

Table 4.9 Cross tabulation of online + offline teaching experience in teaching Chinese
as a foreign language and agreed future of online teaching Chinese as a

foreign language

Teaching  Strongly  Dis Neutral Agree Strongly  Fre
experience Disagree agree Agree que
ncy
Online/3 0 0 6(12.5%)  27(56.25%) 15(31.25%) 48
years
Both/3 years 0 0 0 34(57.63%) 25(42.37%) 59
Online/<< 3 0 0 66(54.55%) 54(44.63%) 1(0.82%) 121
years
Both/<< 3 0 0 2(5.41%)  33(89.19%)  2(5.41%) 37
years

Combined with Table 4.8, Table 4.9 further showed that the novice teachers
who had been engaged in online teaching Chinese as a foreign language for 3 years
and agreed that the future of online teaching Chinese as a foreign language was good

were mostly novice teachers with offline experience in teaching Chinese as a foreign
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language. For example, among the 61 novice teachers who agreed that online teaching
Chinese as a foreign language was a good future, 27 were novice teachers who had
been online teaching Chinese as a foreign language or 3 years, and 34 were novice
teachers who had been engaged in online teaching Chinese as a foreign language for 3
years as well as offline teaching experience in teaching Chinese as a foreign language.
40 novice teachers who strongly agreed that online teaching Chinese as a foreign
language has a good future were 15 novice teachers with 3 years of online teaching
Chinese as a foreign language, and 25 novice teachers with 3 years of online teaching
Chinese as a foreign language and offline teaching experience in teaching Chinese as a

foreign language.

Meanwhile, the novice teachers who had less than 3 years of experience in
online teaching Chinese as a foreign language and agreed that the future of online
teaching Chinese as a foreign language was very good were mostly novice teachers
with offline experience in teaching Chinese as a foreign language. For example,
among the 68 novice teachers who were neutral that online teaching Chinese as a
foreign language was good, 66 were novice teachers with less than 3 years of online
teaching Chinese as a foreign language teaching experience, and 2 were novice
teachers with less than 3 years of online teaching Chinese as a foreign language
teaching experience and teaching experience in offline teaching Chinese as a foreign
language. Among the 87 novice teachers who agreed that online teaching Chinese as a
foreign language has a good future, there were 54 novice teachers who had been
online teaching Chinese as a foreign language for less than 3 years, and 33 novice
teachers who had been online teaching Chinese as a foreign language for less than 3
years as well as had experience in offline teaching Chinese as a foreign language. 3
novice teachers who strongly agreed that online teaching Chinese as a foreign
language has a good future were 1 novice teacher with less than 3 years of online
teaching Chinese as a foreign language, and 2 novice teachers with less than 3 years of
online teaching Chinese as a foreign language and offline teaching experience in

teaching Chinese as a foreign language.
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Therefore, it could be seen that on the basis of all equally engaged in online
teaching Chinese as a foreign language for 3 years or less, novice teachers with
experience in offline teaching Chinese as a foreign language were more in number in
expressing the views that they agreed and strongly agreed that the future of online
teaching Chinese as a foreign language was good. The views of these teachers were

more focused.

4.1.4 Teacher Competencies for Novice Teachers of Online Teaching

Chinese as a Foreign Language

Table 4.10 Teacher competencies for novice teachers of online teaching Chinese as

a foreign language

No. Items Means SD  Interpretation
A1l I think online teaching Chinese as a 4.611 0.488 Strongly
Agree

foreign language teacher should have
basic knowledge of Chinese.
A2 I think online teaching Chinese as a 4.679 0.468 Strongly
foreign language teacher should master Agree

the knowledge of Chinese culture.

A3 I think online teaching Chinese as a 3.928 0.848 Agree
foreign language teacher should have
knowledge of linguistics, pedagogy and
psychology.
A4 1 think online teaching Chinese as a 4.204  0.800 Agree
foreign language teacher should have
knowledge of second language learning
and teaching.
AS5 I think online teaching Chinese as a 4.608 0.489 Strongly
foreign language teacher should have Agree

knowledge of teaching Chinese as a

foreign language.
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Table 4.10 Teacher competencies for novice teachers of online teaching Chinese as

a foreign language (cont.)

No. Items Means SD  Interpretation

A6 1 think online teaching Chinese as a 3.977 0.835 Agree
foreign language teacher should acquire
knowledge about learners and the
learning environment.

B1 I think online teaching Chinese as a 4.509 0.501 Strongly
foreign language teacher should have the Agree
competency to arrange the teaching order
reasonably.

B2 I think online teaching Chinese as a 4.547  0.499 Strongly
foreign language teacher should have the Agree
competency to observe, adapt and
generalize.

B3 I think online teaching Chinese as a 4.408 0.550 Strongly
foreign language teacher should have the Agree
competency to express and communicate.

B4 I think online teaching Chinese as a 4.623 - 0.486 Strongly
foreign language teacher should have Agree
classroom organization and management
competencies.

B5 I think online teaching Chinese as a 4.362 0.588 Strongly
foreign language teacher should have the Agree
competency to judge the level of learners
and the teaching environment.

B6 I think online teaching Chinese as a 4.385 0.487 Strongly

Agree

foreign language teacher should have the

competency to assign homework.
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Table 4.10 Teacher competencies for novice teachers of online teaching Chinese as

a foreign language (cont.)

No. Items Means SD  Interpretation
C1 I think online teaching Chinese as a 3.891 0.843 Agree

foreign language teacher should have

foreign language competency.

C2 I think online teaching Chinese as a 4.404 0.499 Strongly
foreign language teacher should have Agree
lesson preparation competency.

C3 I think online teaching Chinese as a 4177 0.775 Agree
foreign language teacher should have the
competency to write on the board.

D1 I think online teaching Chinese as a 4351 0.647 Strongly
foreign language teacher should be Agree
proficient in the use of computers.

Overall Mean 4354 0.613 Strongly
Agree

Table 4.10 showed that the average views of novice teachers of online
teaching Chinese as a foreign language on the teacher competencies that novice
teachers of online teaching Chinese as a foreign language should have were 4.354 (S.

D. 0.613).

Regarding content knowledge competencies (CK), Item Al, novice teachers
of online teaching Chinese as a foreign language strongly agreed that novice teachers
of online teaching Chinese as a foreign language should have basic knowledge of
Chinese, with a mean of 4.611 (S. D. 0.488). Item A2, novice teachers of online
teaching Chinese as a foreign language strongly agreed that novice teachers of online
teaching Chinese as a foreign language should have knowledge of Chinese culture,
with a mean of 4.679 (S. D. 0.468). Item A3, novice teachers of online teaching

Chinese as a foreign language agreed that novice teachers of online teaching Chinese
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as a foreign language should have knowledge of linguistics, pedagogy, and
psychology, with a mean of 3.928 (S. D. 0.848). Item A4, novice teachers of online
teaching Chinese as a foreign language agreed that novice teachers of online teaching
Chinese as a foreign language should have knowledge of second language learning
and teaching, with a mean of 4.204 (S. D. 0.800). Item AS5, novice teachers of online
teaching Chinese as a foreign language strongly agreed that novice teachers of online
teaching Chinese as a foreign language should have knowledge of teaching Chinese as
a foreign language, with a mean of 4.608 (S. D. 0.489). Item A6, novice teachers of
online teaching Chinese as a foreign language agreed that novice teachers of online
teaching Chinese as a foreign language should have knowledgeable about learners and

learning environments, with a mean of 3.977 (S. D. 0.835).

Regarding pedagogical knowledge competencies (PK), item B1, novice
teachers of online teaching Chinese as a foreign language strongly agreed that novice
teachers of online teaching Chinese as a foreign language should have the competency
to arrange the teaching order reasonably, with a mean of 4.509 (S. D. 0.501). Item B2,
novice teachers of online teaching Chinese as a foreign language strongly agreed that
novice teachers of online teaching Chinese as a foreign language should have the
competencies of observe, adapt, and generalize, with a mean of 4.547 (S. D. 0.499).
Item B3, novice teachers of online teaching Chinese as a foreign language strongly
agreed that novice teachers of online teaching Chinese as a foreign language should
have the competency to express and communicate, with a mean of 4.408 (S. D. 0.550).
Item B4, novice teachers of online teaching Chinese as a foreign language strongly
agreed that novice teachers of online teaching Chinese as a foreign language should
have classroom organization and management competencies, with a mean of 4.623 (S.
D. 0.486). Item BS5, novice teachers of onlien teaching Chinese as a foreign language
strongly agreed that novice teachers of online teaching Chinese as a foreign language
should have the competency to judge the level of learners and the teaching
environment, with a mean of 4.362 (S. D. 0.588). Item B6, novice teachers of online
teaching Chinese as a foreign language strongly agreed that novice teachers of online
teaching Chinese as a foreign language should have the competency to assign

homework, with a mean of 4.385 (S. D. 0.487).
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Regarding other competencies, item C1, novice teachers of online teaching
Chinese as a foreign language agreed that novice teachers of online teaching Chinese
as a foreign language should have foreign language competency, with a mean of 3.891
(S. D. 0.843). Item C2, novice teachers of online teaching Chinese as a foreign
language strongly agreed that novice teachers of online teaching Chinese as a foreign
language should have the competency to prepare lessons, with a mean of 4.404 (S. D.
0.499). Item C3, novice teachers of online teaching Chinese as a foreign language
agreed that novice teachers of online teaching Chinese as a foreign language should

have the competency to write on the board, with a mean of 4.177 (S. D. 0.775).

Regarding technological knowledge competencies (TK), item D1, novice
teachers of online teaching Chinese as a foreign language strongly agreed that novice
teachers of online teaching Chinese as a foreign language should should have the

competency to use computers proficiently, with a mean of 4.351 (S. D. 0.647).
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Figure 4.1 Cross tabulation of experience in online teaching Chinese as a foreign

language and the content knowledge competencies (CK)
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Figure 4.1 showed that although there were only 107 novice teachers who had
engaged in online teaching Chinese as a foreign language for 3 years and 158 novice
teachers who had less than 3 years. However, regarding the content knowledge
competencies (CK), teachers with longer time of online teaching Chinese as a foreign
language experience are more concentrated in the strongly agreed views, and the
views of novice teachers with less than 3 years are more dispersed, distributed in the
disagreed, neutral, agreed, and strongly agreed views. Obviously, novice teachers with
longer online teaching experience have more positive views than novice teachers with

less than 3 years of experience.

Table 4.11 Cross tabulation of novice teachers’ experience in online teaching Chinese

as a foreign language and importance of basic knowledge of Chinese

Online Strongly Dis Neutral Agree Strongly Freque
teaching Disagree agr Agree ncy
experience ee

3 years 0 0 0 7(65.42%) 100(93.46%) 107
<< 3 years 0 0 0 96(60.76%) 62(39.24%) 158

Table 4.11 showed that 7 novice teachers who had been engaged in online
teaching Chinese as a foreign language for 3 years agreed that novice teachers of
online teaching Chinese as a foreign language should have the basic knowledge of
Chinese, and 100 agreed strongly, totaling 107. 96 novice teachers who had been
engaged in online teaching Chinese as a foreign language for less than 3 years agreed
that novice teachers of online teaching Chinese as a foreign language should have the

basic knowledge of Chinese, and 62 strongly agreed, totaling 108.

Therefore, it could be seen that although the number of 3 years novice online
teachers was comparatively small, more teachers with longer experience in online
teaching Chinese as a foreign language strongly agreed with the views that they should

master the basics of Chinese.
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Table 4.12 Cross tabulation of novice teachers’ online + offline experience in teaching

Chinese as a foreign language and the importance of basic

Chinese knowledge
Teaching Stro  Disa Neu Agree Strongly  Frequ
experience ngly gree tral Agree ency
Disa
gree
Online/3 years 0 0 0 2(4.17%) 46(95.83%) 48
Both/3 years 0 0 0 5(8.47%) 54(91.53%) 59
Online/<< 3 years 0 0 0 95(78.51%)  26(21.49%) 121
Both/<< 3 years 0 0 0 1(2.70%) 36(97.30%) 37

Combined with Table 4.11, Table 4.12 further showed that most of the novice
teachers who had engaged in online teaching Chinese as a foreign language for 3 years
and agreed that novice teachers of online teaching Chinese as a foreign language
should master the basics of Chinese were novice teachers with offline experience in
teaching Chinese as a foreign language. For example, the 7 teachers consisted of 2
novice teachers who had engaged in 3 years of online teaching of Chinese as a foreign
language and 5 novice teachers who had engaged in 3 years of online teaching Chinese
as a foreign language and also had experience in offline teaching of Chinese as a
foreign language. Among the teachers who strongly agreed, 46 were novice teachers
with 3 years of experience in online teaching Chinese as a foreign language, and 54
were novice teachers with 3 years of experience in online teaching Chinese as a

foreign language and offline.

Meanwhile, most of the novice teachers who had engaged in online teaching
Chinese as a foreign language for less than 3 years and agreed that novice online
teachers of Chinese as a foreign language should master the basic knowledge of
Chinese were novice teachers with offline experience in teaching Chinese as a foreign
language. For example, the 96 teachers consisted of 95 novice teachers who had
engaged in online teaching Chinese as a foreign language for less than 3 years, and 1

novice teacher who had engaged in online teaching Chinese as a foreign language for
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less than 3 years and also had experience in offline teaching Chinese as a foreign
language. The number of novice teachers who strongly agreed was made up of 26
novice teachers who had engaged in online teaching Chinese as a foreign language for
less than 3 years and 36 novice teachers who had engaged in online teaching Chinese
as a foreign language for less than 3 years and also had experience offline teaching

Chinese as a foreign language

Therefore, it could be seen that the number of novice teachers of online
teaching Chinese as a foreign language with offline teaching experience was more
concentrated in the “strongly agreed” viewpoints. For novice teachers who have been
online teaching Chinese as a foreign language for less than 3 years, there was a higher

concentration in the “agreed” view.
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Figure 4.2 Cross tabulation of experience in online teaching Chinese as a foreign

language and the pedagogical knowledge competencies (PK)

Figure 4.2 showed that although there were only 107 novice teachers who had
engaged in online teaching Chinese as a foreign language for 3 years and 158 novice

teachers who had less than 3 years. However, regarding pedagogical knowledge
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competencies, teachers with longer time of online teaching Chinese as a foreign
language experience are more concentrated in the strongly agreed views, and novice
teachers with less than 3 years are more concentrated in the agreed views. Obviously,
novice teachers with longer online teaching experience have more positive views than

novice teachers with less than 3 years of experience.

Table 4.13 Cross tabulation of novice teachers’ online + offline online experience in
teaching Chinese as a foreign language and the importance of classroom

organization and management competencies

Teaching Strongly Disa Neu Agree Strongly  Frequen

experience Disagree gree tral Agree cy
Online/3 years 0 0 0 5(10.42%) 43(89.58%) 48
Both/3 years 0 0 0 0 59(100%) 59
Online/<< 3 0 0 0  93(76.86%) 28(23.14%) 121
years
Both/<< 3 years 0 0 0 2(5.41%)  35(94.59%) 37

Combined with Figure 4.2, Table 4.13 further showed that most of the novice
teachers who had been engaged in online teaching Chinese as a foreign language for 3
years and agreed that novice teachers of online teaching Chinese as a foreign language
should have the competency of classroom organization and management were novice
teachers with offline teaching Chinese as a foreign language experience. For example,
among the novice teachers who strongly agreed, 43 were novice teachers with 3 years
of experience in online teaching Chinese as a foreign language, and 59 were novice
teachers with 3 years of experience in teaching Chinese as a foreign language online

and offline.

Meanwhile, although the number of novice teachers who had been engaged in
online Chinese as a foreign language teaching for less than 3 years and agreed that
novice teachers of online Chinese as a foreign language teaching should have the
ability of classroom organization and management was only 37, 35 of them expressed

the view of strongly agreed, while 121 novice online Chinese as a foreign language
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teachers who had been engaged in teaching for less than 3 years were more likely to

hold the view of agreed.

Therefore, it could be seen that the number of novice teachers with offline

experience in teaching Chinese as a foreign language was more concentrated in the

“strongly agreed” view.

200

150

100

Agree l 3 years @
Strongly agaree D = 3 years ©
Neutral
Disagree E]

126

?-l 70 67

I = Bl

f
: 2 =Ml L
o] Yol Nel X X 1°X L =X X=X Je)
Foreien Lesson Board Proficiency
] mm{}me preparation Wrifing in the use of
co 1;'1 p ellje ney competency competency computer

competency

Figure 4.3 Cross tabulation of online teaching Chinese as a foreign language

experience and others competencies and technological knowledge

competencies (TK)

Figure 4.3 showed that although there were only 107 novice teachers who had

engaged in online teaching Chinese as a foreign language for 3 years and 158 novice

teachers who had less than 3 years. However, regarding the other competencies,

teachers with longer time of online teaching Chinese as a foreign language experience

are more concentrated in the strongly agreed views, and novice teachers with less than

3 years are more concentrated in the agreed views. Obviously, novice teachers with

longer online teaching experience have more positive views than novice teachers with

less than 3 years of experience.
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Table 4.14 Cross tabulation of novice teachers’ online + offline experience in teaching

Chinese as a foreign language and the importance of lesson preparation

competencies
Teaching Strongly  Dis Neutral Agree Strongly  Freque
experience Disagree agree Agree ncy
Online/3 0 0 0 19(39.58%) 29(60.42%) 48
years
Both/3 0 0 0 11(18.64%) 48(81.36%) 59
years
Online/<< 0 0 1(0.83%) 117(96.69%)  3(2.48%) 121
3 years
Both/<< 3 0 0 0 9(24.32%)  28(75.68%) 37
years

Combined with Figure 4.3, Table 4.14 further showed that most of the novice
teachers who had been engaged in online teaching Chinese as a foreign language for 3
years and agreed that novice teachers of online teaching Chinese as a foreign language
should have the competency of lesson preparation were novice teachers with offline
teaching Chinese as a foreign language experience. For example, 30 consisted of 19
novice teachers who had been engaged in online teaching Chinese as a foreign
language for 3 years, and 11 novice teachers who had been engaged in online teaching
Chinese as a foreign language for 3 years and also had offline experience in teaching
Chinese as a foreign language. Among the novice teachers who strongly agreed, 29
were novice teachers with 3 years of experience in online teaching Chinese as a
foreign language, and 48 were novice teachers with 3 years of experience in teaching

Chinese as a foreign language online and offline.

Meanwhile, although the number of novice teachers who had been engaged in
online Chinese as a foreign language teaching for less than 3 years and agreed that
novice teachers of online Chinese as a foreign language teaching should have the

ability of classroom organization and management was only 37, 28 of them expressed
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the view of strongly agreed, while 121 novice online Chinese as a foreign language
teachers who had been engaged in teaching for less than 3 years were more likely to

hold the view of agreed.

Therefore, it could be seen that novice teachers of online teaching Chinese as
a foreign language with offline teaching Chinese as a foriegn language experience
were more numerous in the choices of strongly agreed. They were more concentrated

in the “strongly agreed” views.

4.2 The Analysis of Semi- Structured Interviews

In this section, the researcher collected data through semi-structured
interviews. A total of 11 participants were involved in this semi-structured interview. 7
females and 3 males. They were under 25 years old and between the ages of 25 and 40
years old and had 3 years or less of teaching experience. All of these participants were

from the Blingo Chinese Platform.

The interview data were divided into three themes, views, competencies, and
problems, which were used to explain and supplement the online teaching Chinese as a
foreign language teachers’ views on online teaching Chinese as a foreign language and

what teacher competencies they should have.

4.2.1 Views

4.2.1.1The analysis of the first question

The question one was ‘How did you first find the job of online teaching
Chinese as a foreign language? And was it easy? * The results of the interviews with
the 11 participants showed that there were several main ways to find a job in online
teaching Chinese as a foreign language, and the views on whether it was easy or not to

find this job were as follows.
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1) WeChat Public accounts

“I majored in Chinese as a foreign language and worked in Chinese
as a foreign language as soon as I graduated, I worked offline first,
then by chance I found the way to find the job search on the job
recommendation post pushed by WeChat public accounts. After two
weeks of training, trial lectures, lesson sharpening, assessment and
other processes, it’s quite hard to find a job in online teaching
Chinese as a foreign language (Teacher A, personal communication,

November 11, 2023)”

“I sent in my active resume on a WeChat that specializes in teaching
Chinese as a foreign language job search, and I think it's pretty easy
to find an online teaching Chinese as a foreign language job.”

(Teacher B, personal communication, November 11, 2023)

2) Red Booklet social software

“I saw someone sharing online teaching Chinese as a foreign
language experience on the Red Booklet social software app and
further inquired about the job search path. Training, lesson
sharpening and assessment all take time and I don't think it's too easy.

(Teacher C, personal communication, November 11, 2023)

3) Boss Job search software
“Unsolicited resumes at Boss Job search software. Training,
assessment, all take time and not too easy.” (Teacher D, personal

communication, November 11, 2023)

“I actively submit on the Boss Job search software, not too easy. I

didn't have much experience with online teaching Chinese as a
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foreign language, so it wasn’t too easy.” (Teacher E, personal

communication, November 11, 2023)

4) Recommendation from friends

“Recommended by a friend, I have experience in offline teaching
Chinese as a foreign language and it was easier to find a job in
online teaching Chinese as a foreign language.” (Teacher F, Teacher
G, Teacher H, Teacher I, personal communication, November 11,

2023)

“Recommended by a friend, [ have less experience with online
teaching Chinese as a foreign language, it takes a lot of time to
sharpen the lessons and then pass the test, which I don’t think is too
easy”’ (Teacher J, Teacher K, personal communication, November 11,

2023)

4.2.1.2 The analysis of the second question

The question two was ‘Do you understand online teaching Chinese as a
foreign language? What do you think about the future of online teaching Chinese as a
foreign language? * The results of the interviews with 11 participants were showed as

follows.
1) Understanding online teaching Chinese as a foreign language
“Understand, it has a quite good future, many foreigners learn
Chinese.” (Teacher K, Teacher I, personal communication,

November 11, 2023)

“I’ve been working in online teaching Chinese as a foreign language

for 3 years now, and I think I understand online teaching Chinese a
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a foreign language better. I think the future of online teaching
Chinese as a foreign language is not bad.” (Teacher F, personal

communication, November 11, 2023)

“I had experience in offline teaching Chinese as a foreign language
before I engaged in online work, so after I engaged in online, I could
understand and familiarize myself with online teaching Chinese as a
foreign language very quickly. I think more and more foreigners will
want to learn Chinese afterward, so I think the prospect of teaching
Chinese as a foreign language online is not bad.” (Teacher G,

personal communication, November 11, 2023)

“I’ve been engaged in online teaching Chinese as a foreign language
for the past 3 years, and my teaching experience has helped me to
understand online Chinese as a foreign language. The future is very
good.” (Teacher B, Teacher H, personal communication, November

11, 2023)

2) Still learning and exploring

“Although I'm just now engaged in online teaching Chinese as a
foreign language, I have the basis of experience in offline work, so |
believe that with my hard work and study, I will understand more
about online teaching of Chinese as a foreign language. “Chinese
Popular” is very popular, and I am optimistic about the future of
online teaching Chinese as a foreign language.”(Teacher C, personal

communication, November 11, 2023)

“When I was working in offline teaching Chinese as a foreign
language, I had the active understanding about online teaching

Chinese as a foreign language, so I have been learning and exploring.
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The future of online teaching Chinese as a foreign language is very

good.” (Teacher A, personal communication, November 11, 2023)

“Although I don’t have much experience in online teaching Chinese
as a foreign language, I’ve been learning and exploring, and I'll learn
more about online teaching Chinese as I get more experience in
teaching. It has a pretty good future.” (Teacher J, personal

communication, November 11, 2023)

3) Not too understanding of online teaching Chinese as a foreign language

“I don’t understand much about online teaching Chinese as a foreign
language, 1 just started working in online teaching Chinese as a
foreign language and I have so little teaching experience.” (Teacher

D, Teacher E, personal communication, November 11, 2023)

4.2.1.3 The analysis of the third question

The question three was ‘What do you think are the differences in the
competencies required for online teaching Chinese as a foreign language as opposed

to offline?” The results of the interviews with 11 participants were showed as follows.

1) Classroom organization and management competencies

“I think online teaching of Chinese as a foreign language requires
more classroom organization and management competencies.”

(Teacher J, personal communication, November 11, 2023)

“Online teaching Chinese as a foreign language requires teachers to
have higher teaching skills and skills to active the classroom
atmosphere, which means that classroom organization and

management competencies are more demanding. Especially in the
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children's classroom, teachers need different interesting games to
motivate students.” (Teacher F, personal communication, November

11, 2023)

“The difference between online and offline is that one is the number
of students being taught and the other is the way of teaching. So I
think classroom organization and management competencies will be
more demanding.” (Teacher C, personal communication, November

11,2023)

“In my previous offline classes, there were more than fifty students
in a class and I was able to communicate face-to-face in the real life.
Now, after working online, I feel that online teaching requires a
higher level of teaching, organization, management skills and active
classroom atmosphere, especially in the children's classroom where
teachers need different interesting games to motivate students.”

(Teacher G, personal communication, November 11, 2023)

“I have not been engaged in offline teaching Chinese as a foreign
language, but online teaching Chinese as a foreign language requires
a great competency in the classroom.” (Teacher E, personal

communication, November 11, 2023)

2) Expression and communication competencies

“I think the expression and communication competencies are much
more demanding.” (Teacher C, personal communication, November

11, 2023)

“Most of my classes are one-to-one, so I think expression and
communication competencies are also a little more demanding.”

(Teacher A, personal communication, November 11, 2023)
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“Due to the different forms of teaching, most of which are one-to-
one, and the need for feedback on the child's learning with the
relevant teacher, expression and communication competencies are
required to a higher degree.” (Teacher H, personal communication,

November 11, 2023)

3) Lesson preparation competencies

“Because teachers are faced with a group of people with different
language levels and learning backgrounds, the competencies
required for lesson preparation are higher. It takes a long time to
prepare for different students, different textbooks, and different
teaching contents.” (Teacher I, Teacher K, personal communication,

November 11, 2023)

“Although there are fewer students to teach online, classroom
content should be more targeted, so better lesson preparation
competencies are needed.” (Teacher A, Teacher G, personal

communication, November 11, 2023)

4) Observation, adaptation, and generalization competencies

“I think observation, adaptability, and generalization competencies
are more demanding, and teachers need to deal with emergencies
that occur on the fly in the classroom.” (Teacher H, Teacher K,

personal communication, November 11, 2023)

“I think that observation and adaptability are much more demanding,
teachers need to be constantly observing their students' listening, and
then need to keep them focused in a variety of ways.” (Teacher E,

Teacher J, personal communication, November 11, 2023)
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“Students in small classes have different language levels and
learning backgrounds, so i think that adaptability is more important.”

(Teacher D, Teacher I, personal communication, November 11, 2023)

5) Proficiency in the use of computers

“More than offline, teachers also need to have the competency to
familiarize themselves with computer use. Since the teaching is
online, there are times when classroom technology situations arise in
the classroom and the teacher needs to assist the students and the
technology instructor.” (Teacher A, Teacher B, Teacher C, Teacher
H, Teacher I, Teacher K,personal communication, November 11,

2023)

6) Teachers need to be jet-lagged
“Since online teaching of Chinese as a foreign language involves
students from countries all over the world, online teaching requires
jet lag.” (Teacher D, Teacher I, Teacher K, personal communication,
November 11, 2023)

4.2.2 Competencies

4.2.2.1 The analysis of the fourth question

The question four was ‘What knowledge or competencies do you think are

most important and necessary for online teaching Chinese as a foreign language?’ The

results of the interviews with 11 participants were showed as follows.

1) Knowledge of Chinese culture



105

“It 1s most important for teachers to have knowledge of Chinese
culture.” (Teacher A, Teacher B, Teacher C, Teacher F, Teacher G,
Teacher H, Teacher I, Teacher K, personal communication,

November 11, 2023)

2) Basic knowledge of Chinese language

“It is most important for teachers to have a strong basic knowledge
of Chinese.” (Teacher A, Teacher C, Teacher H, Teacher I, Teacher

K, personal communication, November 11, 2023)

“Most of my students are teenagers, and they ask harder, more
detailed questions, so I think the most important knowledge needed
is basic Chinese language knowledge.” (Teacher D, Teacher F,

Teacher J, personal communication, November 11, 2023)

“Compared with offline teaching, online teaching Chinese as a
foreign language has more forms of teaching, such as one to one,
that way, the knowledge of Chinese language taught to the children
will be more detailed, so it is most necessary to master the basics of
Chinese language.” (Teacher B, Teacher G, personal communication,

November 11,.2023)

“I think it should be the basics of the Chinese language, so that it can
introduce students to the origin of Chinese characters in a vivid
way.” (Teacher E, personal communication, November 11, 2023)

3) Knowledge of teaching Chinese as a foreign language

“Online teaching Chinese as a foreign language is not the same as

teaching a language class in China, so knowledge of teaching
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Chinese as a foreign language is important.” (Teacher A, Teacher C,

Teacher F, Teacher H, personal communication, November 11, 2023)

4) Classroom organization and management competencies

“I think the most important competencies are classroom organization
and management competencies.” (Teacher A, Teacher F, personal

communication, November 11, 2023)

“The age of most of my students is children, and the most important
competencies needed for me are classroom organization and
management competencies.” (Teacher D, personal communication,

November 11, 2023)

“Because I don’t have a lot of experience in online teaching Chinese
as a foreign language, I currently think the most important
competencies are classroom organization and management.”

(Teacher E, personal communication, November 11, 2023)

5) Expression and communication competencies

“Most of my students are teenagers, and I feel that the most
important competencies are expression and communication
competencies.” (Teacher A, Teacher F, Teacher H, Teacher J,

personal communication, November 11, 2023)

“I have a lot of one-to-one students, and many times I need to
customize a specialized lesson plan for them, so I think the
expression and communication competencies are important.”

(Teacher C, personal communication, November 11, 2023)

6) Lesson preparation competencies
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“Students’ diverse personalities, learning characteristics, and
learning objectives vary, and the importance of lesson preparation
competencies.” (Teacher A, Teacher I, Teacher K, Teacher F,

personal communication, November 11, 2023)

“Because I need to drive the students in the classroom, I need to
spend a lot of time to prepare the lesson and use it to enrich my
teaching, the preparation competency is very important.” (Teacher D,

personal communication, November 11, 2023)

7) Arrange the teaching order reasonably

“In class, teachers cannot simply follow the courseware, and should
arrange the teaching sequence reasonably according to the students’
learning level and characteristics.” (Teacher K, Teacher I, personal

communication, November 11, 2023)

8) Observation, adaptation, and generalization competencies

“Most of my students are younger children, and sometimes when
there are slightly more people in a small class, it is easy for me to
fail to observe some of the children in the class, and try to make
simple phrases when speaking. If there is an urgent network problem
in the classroom, I need to cooperate with the technical teacher as
well as the children, so I think it is important to have observation,
adaptability, and generalization competencies.” (Teacher E, personal

communication, November 11, 2023)

9) Proficiency in the use of computers

“Before class, I need to search a lot of information to make ppt or

pictures, so I have to have the competence to familiarize myself with
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the use of computer.” (Teacher F, personal communication,

November 11, 2023)

“There are a lot of teaching tools available in the lesson platform, but
they need to be constantly operated. So it is important to have the
competence to be familiar with the use of computers.” (Teacher C,

Teacher G, personal communication, November 11, 2023)

10) Competency in assigning homework

“In a small one-to-three class, each child learns differently, and I
assign homework according to the student’s learning situation, so it
is important to have the competency to assign homework as well.”

(Teacher I, Teacher K, personal communication, November 11, 2023)

11) Keep an enthusiastic outlook on teaching

“Many of my students only have two classes a week, and I usually
have a full schedule, so the most important thing I need to have
when dealing with each student is to have an enthusiastic teaching
outlook. This way my students will respond to me with enthusiasm

as well.” (Teacher I, Teacher K, personal communication, November
11,2023)
4.2.2 2 The analysis of the fifith question
The question five was ‘What knowledge or competencies would you like to
add or improve at the moment?’ The results of the interviews with 11 participants

were showed as follows.

1) Knowledge of Chinese culture
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“I need to supplement and improve my knowledge of Chinese
culture.” (Teacher C, Teacher D, Teacher I, Teacher J, Teacher K,

personal communication, November 11, 2023)

“For the moment. I don't have enough experience, so I want to learn
more, such as supplementing my knowledge of Chinese culture.”

(Teacher A, personal communication, November 11, 2023)

“In class, especially when it comes to Chinese culture knowledge
board, students ask some questions, I sometimes can’t answer them,
in order to avoid such embarrassment, I need to improve my
knowledge of Chinese culture again.” (Teacher B, personal

communication, November 11, 2023)

2) Basic knowledge of Chinese language

“I want to teach better, and I need a good knowledge of the basics of
Chinese at the moment, I need to keep learning, supplementing and
improving.” (Teacher A, Teacher C, Teacher D, Teacher I, Teacher J,

Teacher K, personal communication, November 11, 2023)

“I want to have more sources of students, so I need to know more
about the basics of Chinese. This way I can be more detailed when
explaining Chinese characters, and I can make my classes more
interesting.” (Teacher G, personal communication, November 11,

2023)

3) Knowledge of teaching Chinese as a foreign language

“I need to supplement and improve my knowledge of teaching

Chinese as a foreign language.” (Teacher D, Teacher I, Teacher J,

Teacher K, personal communication, November 11, 2023)
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“I don’t have enough teaching experience, but I want to have more
students, so I want to learn more about teaching Chinese as a foreign
language so that I can teach my students better.” (Teacher A,

personal communication, November 11, 2023)

4) Classroom organization and management competencies

“I don’t have enough teaching experience and need to improve my
classroom organization and management competencies so that I can
better pace the classroom.” (Teacher A, Teacher E, personal

communication, November 11, 2023)

5) Lesson preparation competencies

“Online teaching of Chinese as a foreign language requires a very
rich and interesting teaching process, so I need to prepare my lessons
well, retrieve and collect detailed information, and improve the
efficiency of lesson preparation.” (Teacher E, personal

communication, November 11, 2023)

6) Observation, adaptation, and generalization competencies

“I want to improve my observation and adaptability. Sometimes in
small group classes, individual children may be noisy, or children
may suddenly drop out of the class, etc. I need to solve such
situations in a timely manner.” (Teacher E, personal communication,

November 11, 2023)

7) Competency in a foreign language

“I want to have a greater number of students and more teaching

opportunities, so I want to improve my foreign language competency.
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So that I can communicate with children in medium language when
appropriate.” (Teacher B, Teacher F, Teacher G, Teacher H,

personal communication, November 11, 2023)

“Since most of my students are native English speakers, I also need
to improve my foreign language competency.” (Teacher C, personal

communication, November 11, 2023)

8) Keep an enthusiastic outlook on teaching

“Usually I have more classes or classes that are more concentrated.
So the most important thing I need is to keep an enthusiastic outlook
on teaching.” (Teacher D, Teacher I, Teacher J, Teacher K, personal

communication, November 11, 2023)

4.2.3 Problems

4.2.3.1 The analysis of the sixth question

The question six was ‘What are the problems and difficulties you encounter
in online teaching Chinese as a foreign language?’ The results of the interviews with

11 participants were showed as follows.

1) Lack of teaching skills and classroom management methods

“I have less work experience in online teaching of Chinese as a
foreign language, so 1 lack teaching skills and classroom
management methods when teaching classes, especially for

children.” (Teacher E, personal communication, November 11, 2023)

“I have an individual student who is usually quite anorexic, I have

tried many ways to increase her interest in learning, but none of them



112

are very useful, I lack some teaching skills.” (Teacher B, personal

communication, November 11, 2023)

2) Lack of clear understanding of the content and requirements of the Chinese

Language Level Examination

“Not clear enough about the content and requirements of the Chinese
Language Level Examination.” (Teacher A, Teacher H, personal

communication, November 11, 2023)

3) Lots of classes, but need to keep an enthusiastic teaching outlook

“I have to meet different students in a day, and most of them have
two Chinese lessons a week. Sometimes I feel a little tired after
several lessons, but I still have to be emotionally available to every
student.” (Teacher C, Teacher D, Teacher I, Teacher J, Teacher K,

personal communication, November 11, 2023)

4) The jet lag is too large, and the schedule is unstable.
“The jet lag between me and my students is so great that sometimes
my breaks are unstable.” (Teacher F, Teacher D, Teacher J, personal
communication, November 11, 2023)

5) Communication is not smooth in language
“Some children whose mother tongue is a small language are not
very good at Chinese, and sometimes the language communication is
not smooth enough.” (Teacher C, Teacher E, Teacher G, personal

communication, November 11, 2023)

4.2.3.2 The analysis of the seventh question
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The question seven was ‘What do you want your online teaching Chinese as
a foreign language company to help you with?’ The results of the interviews with 11

participants were showed as follows.

1) Organize more training in classroom management skills categories

“I think it’s possible to organize more training on classroom
management skills.” (Teacher E, personal communication,

November 11, 2023)

2) Organize more training on interpreting the content of the Chinese

language level examination

“Organize more training on interpreting the content of the Chinese
language level examination.” (Teacher A, Teacher H, personal

communication, November 11, 2023)

(3) Organize more training on excellent teachers’ teaching cases
“Organize more training on teaching cases of excellent teachers, so
that we can learn from excellent teachers.” (Teacher F, Teacher G,
Teacher J, personal communication, November 11, 2023)

4) Organize more training on teaching skills
“Organize more training on teaching skills, such as how to better
explain Chinese characters, how to better introduce some more
difficult words, etc.” (Teacher B, Teacher C, Teacher D, Teacher I,

Teacher J, Teacher K, personal communication, November 11, 2023)

4.3 Summary
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In summary, by analyzing the data collected from the questionnaires
completed by 265 novice teachers of online teaching Chinese as a foreign language on
the Blingo Chinese Platform, and purposively selecting 11 teachers from the 265
novice teachers of online teaching Chinese as a foreign language to conduct semi-
structured interviews. All of the demographic information, the questionnaire’s answer,
and the interview’s answer were determined by using statistical calculation and
descriptive statements. The conclusion and discussion of the results found in this

chapter would be described in Chapter 5.



Chapter 5

Discussion, Conclusion and Recommendation

This chapter presented the conclusions of the analysis results, discussion of
the results, and recommendations and implications for future research. It is divided

into four sections, conclusions, discussion, recommendations, and implications.

5.1 Research Conclusion

This research has two research objectives, and they were: 1) To find the
competencies of Blingo Chinese Platform novice teachers of online teaching Chinese
as a foreign language on online teaching Chinese as a foreign language. 2) To assess
the views of Blingo Chinese Platform novice teachers of online teaching Chinese as a

foreign language on online teaching Chinese as a foreign language.

5.1.1 Responses to the First Objective

The first research objective is
‘To find the competencies of Blingo Chinese Platform novice teachers of
online teaching Chinese as a foreign language on online teaching Chinese as a foreign

language’
5.1.1.1 Results from the Questionnaire Answers
The questionnaire survey data were collected from 265 novice teachers of

online Chinese as a foreign language on the Blingo Chinese Platform. The researcher

found that novice teachers of online teaching Chinese as a foreign language thought
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that the most important items of knowledge that novice teachers should have among
their competencies in online teaching of Chinese as a foreign language were
knowledge of Chinese culture, knowledge of the basics of the Chinese language,
knowledge of teaching Chinese as a foreign language, knowledge of second language

learning and teaching, etc.

Meanwhile, the most important competencies that novice teachers should
have were classroom organization and management, observation, adaptability, and
generalization, the competency to arrange the teaching sequence reasonably,
expression and communication, lesson preparation, the competency of assigning
homework, the competency of judging the level of the learner and teaching
environment, and proficiency in computer use. Relatively less important are
knowledge about learners and learning environment, linguistics, pedagogy, and
psychology, and competencies such as competency in writing on the board, and

competency in a foreign language.

In addition, the findings showed that novice teachers with 3 years of
experience in online teaching of Chinese as a foreign language were more positive in
their views that novice teachers should master the basics of Chinese language, with
100 out of 107 strongly agreed with the views. Meanwhile, it could be seen that most
of these novice teachers have offline teaching experience in teaching Chinese as a
foreign language, and these teachers with offline teaching experience accounted for
more of the agreed and strongly agreed views or were concentrated. This was because
novice teachers of online teaching of Chinese as a foreign language with offline
teaching experience were more experienced in their work on regular days and
encountered relatively more comprehensive classroom teaching problems (Yang,
2021), so these teachers’ awareness of the mastery of content knowledge would be

relatively more positive as well.

Therefore, online teaching Chinese as a foreign language experience affected
novice teachers’ views on teachers’ competencies to a certain extent. In addition,

offline teaching Chinese as a foreign language experience also affected the novice
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online Chinese as a foreign language teachers’ views to a certain extent, with more
people choosing to agreed and strongly agreed for the same number of years of online
Chinese as a foreign language teaching or were more concentrated. This was because
novice online teaching Chinese as a foreign language teacher who also had offline
teaching Chinese as a foreign language teaching experience would have more

experience.

In summary, the competencies that novice teachers of online teaching
Chinese as a foreign language think they should possess include knowledge of Chinese
culture, basic knowledge of Chinese language, basic knowledge of Chinese as a
foreign language, knowledge of learning and teaching a second language, as well as
the competencies of class organization and management, expression and
communication, competency in preparation of lessons, competency in assigning
homework, observational and adaptability, generalization, proficiency in the use of
computers, competency in arranging a reasonable sequence of teaching and learning.
Competence in judging the level of learners and the teaching environment. Relatively
less important knowledge is knowledge about learners and learning environments,
linguistics, pedagogy, and psychology, and less important competencies are

competency in writing on the board and foreign language competency.

5.1.1.2 Results from the Semi-structured interview Answers

The researcher collected semi-structured interview data from 11 novice
teachers of online teaching Chinese as a foreign language on the Blingo Chinese
Platform, and the researcher found that the competencies that novice teachers of online
teaching Chinese as a foreign language should possess in online teaching Chinese as a
foreign language were generally in line with the conclusions drawn from the
questionnaire (Table 4.10). Table 4.10 The competencies that novice teachers of
online teaching Chinese as a foreign language should possess are as follows: 1)
Knowledge of Chinese culture, basic knowledge of Chinese language, knowledge of
Chinese as a foreign language, knowledge of learning and teaching a second language,

etc. 2) Competencies in classroom organization and management, observation,
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adaptability and generalize competencies, arrange the teaching sequence in a
reasonable manner, expression and communication competencies, lesson preparation

competencies, homework assignments, and proficiency in the use of computers etc.

Through content analysis, the results of the interviews with the 11
participants showed that novice teachers of online teaching Chinese as a foreign
language should have the following competencies: 1) Basic knowledge of Chinese
language, knowledge of Chinese culture, and knowledge of teaching Chinese as a
foreign language. 2) Classroom organization and management competencies,
expression and communication competencies, preparation of lessons, proficiency in
using computers, homework assignments, observation, adaptability, and generalization
competencies. 3) Teachers should keep an enthusiastic outlook on teaching in a large

number of classes.

5.1.2 Responses to the Second Objective

The second research objective is
“To assess the views of Blingo Chinese Platform novice teachers of online
teaching Chinese as a foreign language on online teaching Chinese as a foreign

language.”

The questionnaire data were collected from 265 novice teachers of online
teaching Chinese as a foreign language on the Blingo Chinese Platform. By the
analysis of the questionnaire data (Table 4.5), the researcher found that novice
teachers of online teaching Chinese as a foreign language agreed with online teaching
Chinese as a foreign language, with a mean value of 3.883, and that novice teachers of
online Chinese as a foreign language’s views on online teaching Chinese as a foreign

language were influenced by a number of factors.

Based on the questionnaire results of this research cross-tabulation analysis of
Tables 4.6 and 4.8 showed that most of the novice teachers engaged in online teaching

of Chinese as a foreign language for 3 years were concentrated in the views of agreed,
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strongly agreed, and the views of these teachers were more positive. The views of
novice teachers who had been engaged in online teaching of Chinese as a foreign
language for less than 3 years were more dispersed and were mainly distributed among
the views of disagreed, neutral, and agreed. And according to Tables 4.7 and 4.9, most
of the novice teachers of online teaching Chinese as a foreign language who had been
engaged in the online teaching Chinese as a foreign language for 3 years or less who
expressed agreed and strongly agreed with the views had experience in offline
teaching Chinese as a foreign language or were concentrated in “agreed” and “strongly

agreed” views.

According to the content analysis of the semi-structured interviews in this
research, among the 11 novice teachers of online teaching of Chinese as a foreign
language, those who had been teaching online for 3 years or who also had offline
teaching experience had a more positive views on online teaching Chinese as a foreign
language, and these teachers indicated that they understood and were optimistic about
the future of online teaching. Teachers who were actively learning and exploring were
mostly those who had offline teaching experience and less than 3 years of online
teaching experience. Teachers with less understanding were those who had less than 3

years of experience in online teaching Chinese as a foreign language.

Obviously, teaching experience or online teaching Chinese as a foreign
language experience influenced novice teachers of online teaching Chinese as a
foreign language’s views on online teaching of Chinese as a foreign language. As

shown in Figure 5.1.

Teaching

Factors influencing the views of the / experience

novice teachers of online teaching
Chinese as a foreign language on the
Blingo Chinese Platform on online
teaching Chinese as a foreign
language

Online teaching
Chinese as a foreign
language experience

Figure 5.1 Factors influencing the views of the novice teachers of online teaching

Chinese as a foreign language on the Blingo Chinese Platform
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5.2 Research Discussion

This section discussed that responses to research questions, and the research had
two questions. They were 1) What competencies do Blingo Chinese Platform novice
teachers of online teaching Chinese as a foreign language they should have for online
teaching Chinese as a foreign language? 2) What are the views of Blingo Chinese
Platform novice teachers of online teaching Chinese as a foreign language toward

online teaching Chinese as a foreign language?

5.2.1 Responses to the First Question

The first research question of this research is
‘What competencies do Blingo Chinese Platform novice teachers of online
teaching Chinese as a foreign language they should have for online teaching Chinese

as a foreign language?’

The results of the research showed that the knowledge that novice teachers of
online teaching of Chinese as a foreign language on the Blingo Chinese Platform
should have were 1) knowledge of Chinese culture, basic knowledge of Chinese
language, knowledge of teaching Chinese as a foreign language, knowledge of

learning and teaching a second language.

Table 5.1 The knowledge novice teachers of online teaching Chinese as a foreign

language should master

Knowledge Means
Knowledge of Chinese culture 4.679
Basic knowledge of Chinese language 4.611
Knowledge of teaching Chinese as a 4.608

foreign language
Knowledge of learning and teaching a 4.204

second language
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The results of the research showed that the competencies that novice teachers
of online teaching of Chinese as a foreign language on the Blingo Chinese Platform
should have were 1) classroom organization and management competencies,
observation, adaptability, generalization competencies, arranging a reasonable
sequence of teaching, expression and communication competencies, preparation of
lessons, assignment of homework, judging the level of learners and the teaching
environment, proficiency in using computers. Comparatively less important were
knowledge of learners and learning environments, knowledge of linguistics, pedagogy,
and psychology, as well as the competency to write on a board, and the competency in

a foreign language.

Table 5.2 The competencies novice teachers of online teaching Chinese as a foreign

language should master

Competencies Means

Classroom organization and 4.623

management competencies

Observation, adaptability, 4.547
generalization competencies

Arranging a reasonable sequence of 4.509
teaching

Expression and communication 4.408
competencies,

Preparation of lessons, assignment of 4.404
homework

Judging the level of learners and the 4.385

teaching environment

Proficiency in using computers 4.362

Through the study, the researcher found that the view of the knowledge that
novice teachers of online teaching of Chinese as a foreign language should master was

consistent with the views of some researchers, as shown in the table.
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Table 5.3 The view of the knowledge novice teachers of online teaching Chinese as a

foreign language should master

Knowledge Researchers Perspectives
(means)
Knowledge of | Gao (2021) Gao (2021) believed that the
Chinese Wen and Zhou (2023) | introduction of cultural factors was as
culture (4.679) important as the knowledge of the

Chinese language itself in teaching
Chinese as a foreign language, and that
teachers should appropriately
incorporate the cultural content into the
Chinese as a foreign language
classroom. Wen and Zhou (2023)
mentioned that in terms of teaching
content, teachers need to guide
students to understand the excellent
traditional Chinese culture, and at the
same time, they need to experience the
changes and development of
contemporary China in a multi-

dimensional way.

Basic Wu (2020) According to Wu (2020), basic
knowledge of knowledge of Chinese language and
Chinese their own cultural literacy and methods
language of teaching Chinese as a foreign
(4.611) language are still the most important

and essential. Online teaching Chinese
as a foreign language targets more or

less come to learn Chinese with certain
learning interests, so how to emphasize

teachers’ professionalism was

particularly important.
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Table 5.3 The view of the knowledge novice teachers of online teaching Chinese as a

foreign language should master (cont.)

Knowledge Researchers Perspectives
Knowledge of | Liu (2023) Liu (2023) believed that novice teachers
teaching of online teaching Chinese as a foreign
Chinese as a language, not only a certain grammar
foreign point, but also to connect the knowledge
language of Chinese language ontology and the
(4.608) knowledge of teaching Chinese as a

foreign language into a line to form own
knowledge system.
Knowledge of | Jin and Hou (2016) Jin and Hou (2016) elaborated on the

second importance of second language learning
language and teaching knowledge and suggested
learning and that teachers could notice and derive
teaching language rules through a large number
(4.204) of communicative examples. The result

would be to help learners
subconsciously acquire language rules
through examples, regularity of

language, and frequency of occurrence.

Through the study, the researcher found that the view of the competencies
that novice teachers of online teaching of Chinese as a foreign language should master

was consistent with the views of some researchers, as shown in the table.

Table 5.4 The view of the competencies novice teachers of online teaching Chinese as

a foreign language should master

Competencies Researchers Perspectives

Classroom Hua (2021) Zhou (2022) believed that in the current

organization Chen (2021) social environment, online teaching
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Table 5.4 The view of the competencies novice teachers of online teaching Chinese as

a foreign language should master (cont.)

Competencies Researchers Perspectives

and Zhou (2022) Chinese as a foreign language has
management developed rapidly, and novice teachers
competencies of online teaching Chinese as a foreign

language should adapt and adjust their
status in time. When teaching classes,
teachers need to grasp the rhythm of
the classroom and have the classroom
organization and management
competencies. Hua (2021) mentioned
novice teachers should optimize the
rhythm of teaching, which would
include the rhythm of teaching
language, the rhythm of teaching
content and the rhythm of teaching
time. Teachers have been required to
control it effectively and make timely
adjustments according to the actual
situation in the classroom. Excellent
teachers of online teaching Chinese as
a foreign language should create a
good learning environment for Chinese
learners, stimulate students’ interest in
learning Chinese, formulate classroom
rules, emphasize classroom discipline,
strengthen communication and
interaction with students in classroom

teaching, and complete classroom

management efficiently (Chen, 2021).
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Table 5.4 The view of the competencies novice teachers of online teaching Chinese as

a foreign language should master (cont.)

generalization

competencies

Competencies Researchers Perspectives
Observation, Chen (2022) According to Chen (2022), novice
adaptation, and | Yang (2023) teachers of online teaching Chinese as a

foreign language should, on the basis of
a full grasp of professional knowledge,
observe the learning situation of their
students, select and creatively use
existing teaching materials for Chinese
as a foreign language, and if necessary,
have the competence to design their
own new materials according to the
actual situation of Chinese language
learners. This would test teachers’
competency, which requires timely
observation, timely feedback, and
teaching with a more precise teaching
program. According to Yang’s (2023)
findings, the results concluded that
novice teachers should pay attention to
observation, should understand the
basic situation of the students, and
adopt teaching methods that match to
mobilize the use of students’ learning
strategies. Supervision of students
should be strengthened so that teachers
could give timely feedback in
unexpected  situations. Teachers’
supervision could urge learners’
Chinese learning and increase the

frequency of using learning strategies.
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Table 5.4 The view of the competencies novice teachers of online teaching Chinese as

a foreign language should master (cont.)

Competencies

Researchers

Perspectives

Arrange  the
teaching order

reasonably

Yue (2023)

In Yue’s (2023) research, it was
concluded from the survey results that
the interaction between teachers and
students in online Chinese as a foreign
language classroom would be more
inclined to “reflect convenience”. It
could be concluded from the interviews
with teachers that online teaching
differed from traditional teaching in
terms of teaching equipment, students’
level, and students’ feedback
competency, and so on. Therefore,
novice teachers of online teaching
Chinese as a foreign language need to
rationalize the teaching sequence based

on the students’ learning conditions.

Expression and
communication

competencies

Wang (2021)
Chen (2022)

Wang (2021) mentioned that as a
knowledge transmitter, teachers needed
to transmit knowledge to students
through linguistic coding, so novice
teachers of online teaching Chinese as a
foreign language needed to have good
expression and communication
competencies. Chen (2022) mentioned
that in Chinese classroom, the quality
of teachers’ Chinese expression directly
affects students’ mastery of Chinese
knowledge and their competency to

communicate in Chinese.
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Table 5.4 The view of the competencies novice teachers of online teaching Chinese as

a foreign language should master (cont.)

Competencies

Researchers

Perspectives

Lesson
preparation

competencies

Liu (2021)
Huang (2021)

Liu (2021) found that many teachers of
offline teaching Chinese as a foreign
language who transformed into teachers
of online teaching Chinese as a foreign
language were not yet comfortable with
online teaching and did not prepare
their lessons adequately, which led to
insufficient communication between
teachers and students during the
teaching process, it would also affect
the degree of students’ enthusiasm for
learning. Liu suggested that novice
teachers should have good lesson
preparation competencies.Huang (2021)
also suggested that novice teachers of
online teaching Chinese as a foreign
language needed to spend time to
collect information, designed classroom
activities, and well prepared before

class.

Competency in
assigning

homework

Wu (2021)
Zhao (2022)

Zhao (2022) found that assigning
homework was not just simply posting
the homework, but needed to be
designed and assigned according to the
learning environment and learning
situation at the time. Wu (2021)
mentioned that novice teachers needed

to tailor their assignments to the

students’ learning situation.
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Table 5.4 The view of the competencies novice teachers of online teaching Chinese as

a foreign language should master (cont.)

Competencies

Researchers

Perspectives

Competencies
in judging the
level of
learners and the
teaching

environment

Li (2017)
Wu (2023)

Li (2017) analyzed the characteristics
of online teaching Chinese as a foreign
language and summarized the
bottlenecks currently encountered in
online teaching Chinese as a foreign
language. Finally, Li suggested
improvements from the level of

% ¢

teachers’ “teaching”, novice teachers of
online teaching Chinese as a foreign
language should judge the students’
learning level according to the different
characteristics of the first students
before conducting classroom teaching
and organizing the corresponding
classroom activities. Wu (2023)
mentioned that teachers should
familiarize themselves with the students
before class. It was important to know
the basic situation of the students in all
aspects. Teachers could use
questionnaires and tests to understand
and judge the learning level of the
students, and then tailor the teaching to

the students’ needs.

Proficiency in
using

computers

Wu (2022)
Wu (2023)

Wu (2023) suggested that an excellent
online teaching Chinese as a foreign
language teacher should not only have a

complete mastery of the Chinese

language, but also be proficient in
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Table 5.4 The view of the competencies novice teachers of online teaching Chinese as

a foreign language should master (cont.)

Competencies Researchers Perspectives

Proficiency in | Wu (2022) the use of modern educational

using Wu (2023) technology. Zhu (2023) mentioned that,
computers it is important to update the concept of

interaction, learn the latest interactive
ways, improve the competence of
information technology application, and
flexibly cope with online problems. Wu
(2022) argued that the online teaching
mode allowed students to learn Chinese
anytime and anywhere, but most of the
students would take lessons at home.
And home was a relatively loose and
comfortable environment for the
younger students, so they always had
trouble concentrating. Teachers should
make use of various forms of teaching.
Teachers should be skilled in the use of
computers, displaying teaching content
in the form of children’s songs and
animations, and using PPT courseware
rich in animation to assist teaching, so
that students could enter virtual
scenarios through images and
animations to conduct drills. Fully
utilize the platform function. Zhang
(2023) promoted that in order to better
adapt to distance teaching, novice
teachers must change their educational

concepts.
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In summary, the findings of this research were basically consistent with the
knowledge content frameworks of content knowledge (CK), pedagogical knowledge
(PK), and technological knowledge (TK) in the TPACK framework and the 2021
edition of the Standards for International Chinese Language Teachers, which were
basic knowledge of the Chinese language, knowledge of Chinese culture, knowledge
of teaching Chinese as a foreign language, and knowledge of learning and teaching a
second language in CK, classroom organization and management competencies,
observation, adaptability, and generalization competencies, and arrange the teaching
order reasonably, expression and communication competencies, and judgment of
learners’ levels and teaching environments in TK, and proficiency in using computers

in TK. Other competencies such as preparation of lessons.

And in this research, relatively not so important for novice teachers of online
teaching Chinese as a foreign language were CK’s mastery of knowledge about
learners and the learning environment, with a mean of 3.977 (S. D. 0.835 ), mastery of
knowledge of linguistics, pedagogy, and psychology, with a mean of 3.928 (S. D.
0.848), and other competencies foreign language competence, with a mean of 3.891 (S.
D. 0.843), and board writing competency, with a mean of 4.177 (S. D. 0.775). To
some extent, this indicated that novice teachers of online teaching Chinese as a foreign
language viewed these competencies relatively less positively. However, both the
TPACK theoretical framework and the 2021 version of the Standards for International
Chinese Language Teachers mentioned the need to acquire these knowledge or

competencies (Fan, 2021).

5.2.2 Responses to the Second Question

The second research question of this research was
‘What are the views of Blingo Chinese Platform novice teachers of online
teaching Chinese as a foreign language toward online teaching Chinese as a foreign

language?’
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The research showed that the mean views of novice teachers of teaching
Chinese as a foreign language on online teaching Chinese as a foreign language were
3.883. However, novice teachers’ views on online teaching Chinese as a foreign

language were influenced by a number of factors.

1) Online teaching Chinese as a foreign language experience

Through the research, the researcher found that online teaching Chinese as a
foreign language experience influenced online teaching Chinese as a foreign language
teachers’ views on online teaching Chinese as a foreign language to a certain extent.
This view was consistent with Liu (2014). Liu (2014) argued that novice teachers’
views and perceptions of online teaching Chinese as a foreign language were not
created out of nothing, they were gradually internalized in their own minds as a result
of long-term environmental influences. The updating of teachers’ views and
conceptions were also mostly stimulated and influenced by external factors. Online
teaching Chinese as a foreign language experience could influence teachers’ views on
online teaching Chinese as a foreign language to a certain extent. In Gao’s (2023)
research study, it was concluded that as novice teachers of online teaching Chinese as
a foreign language increased their experience in online teaching Chinese as a foreign
language, the more confident these teachers were in facing the classroom and the more

positive their outlook on online teaching Chinese as a foreign language.

2) Teaching experience

Through the research, the researcher found that teaching experience
influenced online teaching Chinese as a foreign language teachers’ views on online
teaching Chinese as a foreign language to a certain extent. This view was consistent
with Yang (2022), who found in her survey that online teaching Chinese as a foreign
language teacher without offline teaching experience faced more problems than those
with offline teaching experience. In terms of their views on online teaching Chinese as

a foreign language, teachers with offline teaching experience were more optimistic



132

about the future of the industry and believed that online teaching was a useful

supplement to offline teaching.

5.3 Research Recommendations

The results of the research showed that the competencies that novice teachers
of online teaching of Chinese as a foreign language on the Blingo Chinese Platform
should have were 1) knowledge of Chinese culture, basic knowledge of Chinese
language, knowledge of teaching Chinese as a foreign language, knowledge of
learning and teaching a second language 2) classroom organization and management
competencies, observation, adaptability, generalization competencies, arranging a
reasonable sequence of teaching, expression and communication competencies,
preparation of lessons, assignment of homework, judging the level of learners and the
teaching environment, proficiency in using computers. Comparatively less important
were knowledge of learners and learning environments, knowledge of linguistics,
pedagogy, and psychology, as well as the competency to write on a board, and the

competency in a foreign language.

In addition, the research found that novice teachers of online teaching
Chinese as a foreign language had a mean view on online teaching Chinese as a
foreign language of 3.883. Teachers’ views were influenced by two factors, which
were 1) online teaching Chinese as a foreign language experience 2) teaching
experience. Based on the findings, the researcher made the following

recommendations.

5.3.1 Recommendations for Implementation

In online teaching Chinese as a foreign language, novice teachers’ simple and
boring classroom teaching forms and dull and boring teaching state will only make
students feel that it was difficult to learn Chinese, and they may even develop an
aversion to learning. In order to mobilize the interest and enthusiasm of Chinese

language learners to learn Chinese, and to get twice the result with half the effort,
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based on the results of the study, the researcher puts forward the following suggestions

for novice teachers of online Chinese as a foreign language.

1) Emphasizing knowledge of basic Chinese language, Chinese culture, and

teaching Chinese as a foreign language

In the process of online teaching Chinese as a foreign language, Chinese
language knowledge was essential as a foundation and theoretical basis. Although the
researcher found that most of the novice teachers of online teaching Chinese as a
foreign language agreed that they should master the knowledge of basic Chinese
language, Chinese culture, and teaching Chinese as a foreign language, most of them
agreed that they needed to continue to improve their knowledge during the semi-
structured interviews. When novice teachers were asked about the problems and
difficulties they encountered in the classroom, many of them also expressed their lack
of teaching skills, such as not knowing how to explain Chinese characters and how to
introduce the origin of Chinese characters in a more interesting way. Therefore, for
novice teachers of online teaching Chinese as a foreign language to excel in online
teaching Chinese as a foreign language, building a good professional foundation was
the first task. Only by insisting on theoretical knowledge learning and repeatedly
consolidating their professional knowledge in the concrete teaching process could they

continuously improve their teaching competency.

2) Emphasizing knowledge of the learner and the learning environment

Knowledge about learners referred to teachers’ understanding of students'
learning competencies, motivation, academic performance, cognitive patterns, learning
attitudes, or cognitive processes, while knowledge about the learning environment was
expressed in teachers' knowledge and understanding of the social and cultural context
in which education operated, such as classroom contexts, teachers' cultures, school
climates, community politics, cultural traditions, and so on (Liu, 2023). Therefore,
novice teachers of Chinese as a foreign language should acquire knowledge about

learners and learning environments in the process of teaching.
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3) Emphasizing knowledge of linguistics, pedagogy, and psychology

Since the 1990s, the relation between language teaching and cultural teaching
Chinese as a foreign language has become a hot topic in theoretical research.
Therefore, philosophy, linguistics, pedagogy, psychology, and culture were
established as the theoretical basis of the discipline of teaching Chinese as a foreign
language (Zhang, 2021). The 2021 version of the Standards for International Chinese
Language Teachers explicitly stated that teachers of Chinese as a foreign language
should master the knowledge of linguistics, pedagogy, and psychology. Therefore,
novice teachers of online teaching Chinese as a foreign language on the line were
required to master knowledge about linguistics, pedagogy, and psychology. Teachers
needed to understand systematic knowledge of the language, know how students
should learn a language, understood how language and culture are closely related, and
utilized appropriate educational methods to tailor their teaching to the needs of their
students. In the process of teaching, novice teachers should understand and grasp

students’ motivation, and pay attention to how students learn and develop.

4) Emphasizing board writing competencies

Board writing was an important factor in improving the effectiveness of
teaching, it plays a role in strengthening knowledge and consolidating memory.
Teachers’ board writing should be neat and standardized, the content should be simple
and clear, the writing should be fast and accurate, and the board arrangement should
be appropriate. To improve the competency of board writing was a major event that
every teacher should not neglect (Zheng, 2010). In online teaching Chinese as a
foreign language, novice teachers of online teaching Chinese as a foreign language
needed to appropriately utilize the whiteboard function within the Platform app,
especially in the review session, which could build the knowledge structure with the

students in a good and clear way.

5) Emphasizing the training of foreign language competency
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In the semi-structured interviews, a number of novice teachers of online
teaching Chinese as a foreign language wanted to improve their foreign language
competency, or encountered problems with poor language communication. Novice
teachers of online teaching Chinese as a foreign language who wanted to improve their
foreign language competency so that they wanted to add more learners to their existing
base, and the teachers believed that having foreign language competency would result
in a broader resource of learners. That showed that the lack of foreign language
competency would limit the novice teachers of online teaching Chinese as a foreign
language’s competency to have a wide range of learners’ resources and to teach.
Therefore, it was necessary for novice teachers of online teaching Chinese as a foreign
language to emphasize the development of their foreign language competency and
actively learn English during the teaching stage, so that they could have more
opportunities for learning resources as well as better communication with students

who are not so good at Chinese.

6) Doing a good job by preparing for lessons and managing teaching during

lessons to improve the quality of teaching and learning

As the organizer of classroom teaching, teachers play a leading role in
Chinese language teaching activities. Before class, novice teachers of online teaching
Chinese as a foreign language should firstly study the teaching materials. Teachers
should select and use the existing teaching materials of Chinese as a foreign language
scientifically on the basis of their professional knowledge, and if necessary, they are
able to design their own new teaching materials according to the actual situation of the
Chinese learners or supplement the relevant contents. Secondly, teachers should
choose the best teaching methods on the basis of studying the teaching materials and
mastering the learning situation. In class, teachers should create a good learning
atmosphere for Chinese learners, stimulate students’ interest in learning Chinese, set
classroom rules, emphasize classroom discipline, strengthen communication and
interaction with students in classroom teaching, and complete classroom management
efficiently. Improving the quality of teaching requires not only the efforts of teachers,

but also the cooperation of students. Whether the students could insist on attending the
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lectures on time, finish the homework seriously, and discover and solve problems in
the process of doing the homework, as well as continuously improve their own
Chinese language proficiency, is an important criterion for evaluating the effectiveness

of Chinese language course teaching.

7) Emphasizing on self-regulation competencies

Online teaching Chinese as a foreign language is a teaching activity
conducted online, which means that teachers need to face computers for long hours.
During this semi-structured interview, some teachers mentioned that they were
troubled by the need to be emotionally full and jet-lagged from time to time. In online
teaching, staying emotionally full is one of the good images of teachers (Chen, 2022).
Novice teachers of online teaching Chinese as a foreign language could choose classes
that are not so close together in the early stages of picking up classes to give
themselves a transition process. After a long class, pay attention to get up and walk
around to promote blood circulation, which is conducive to emotional relief. In terms
of time difference, teachers could choose students who are not too different from their
own country. It is important to get up early and go to bed early in the day to self-

regulate emotions.

Improving the teaching competencies of novice teachers of online teaching
Chinese as a foreign language requires better communication and connection between
the teachers themselves, and between the teachers and the Platforms. Based on the
results of the research, the researcher makes the following recommendations for online

teaching Chinese as a foreign language enterprise Platforms.

1) Organizing competitions of teaching competencies for teachers of Chinese

as a foreign language on line

The competitions of teaching competencies of teaching Chinese as a foreign
language were one of the important ways to comprehensively display and review the

teaching competencies and teaching level of teachers of teaching Chinese as a foreign
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language, as well as an effective way to improve the teaching competencies, teaching
level and teaching quality of teachers of teaching Chinese as a foreign language (Liu,
2010). Similarly, the initiative of organizing online teaching competence competition
for teachers in teaching Chinese as a foreign language could, on the one hand, check
teachers’ competence in handling Chinese as a foreign language teaching material,
their familiarity with and understanding of the content of the lectures, their actual
classroom teaching organization, teaching skills, teaching styles and attitudes, teaching
methodology, linguistic expression, computer multimedia use, and so on; on the other
hand, the process of preparing for and taking part in the competition could also
objectively and realistically show the quality of teaching and the quality of teaching.
On the other hand, the process of preparing for and participating in the competition
could also objectively and truthfully reflect the strengths and weaknesses of teachers
of Chinese as a foreign language in the whole teaching process, and give them the

opportunity to have in-depth exchanges and learning with other participating teachers.

2) Conducting a continued periodic training

This research found that some novice teachers of teaching Chinese as a
foreign language encounter some difficulties in teaching, such as lack of teaching
skills and classroom management experience. The online teaching Chinese as a
foreign language enterprise Platform could collect the recent difficulties encountered
by the teachers and provide training on a regular basis. These trainings could be
divided into several topics, such as “teaching skills training, classroom organization
and management training, and excellent teachers' teaching case sharing”. In this way,
novice teachers of teaching Chinese as a foreign language could receive training on a
continuous basis, learn new ways and methods of teaching, and continuously improve

themselves.

5.3.2 Recommendations for Future Studies

This research was just a preliminary exploration of this issue and it is hoped

that this discussion will attract more researchers to join in the research of this issue.
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Based on the results of this research, the researcher would like to make the following

suggestions to future researchers:

1) Future studies could further expand the sample by taking samples from
different online teaching Chinese as a foreign language institution Platforms rather

than the same Platform to ensure a more representative sample.

2) Future studies should use more tools to understand and discover the
teacher competencies that novice teachers of online teaching Chinese as a foreign
language should possess and their views on online teaching Chinese as a foreign

language.

3) This research was a preliminary exploration of the teacher competencies of
novice teachers of online teaching Chinese as a foreign language. This research
focuses on the competencies that novice teachers of online teaching Chinese as a
foreign language should possess and their views on online teaching Chinese as a
foreign language. Subsequent studies could be supplemented and improved in other

directions.

5.4 Educational Implications

The findings of this research may be helpful to novice teachers of online
teaching Chinese as a foreign language, they could use the research findings of this
research, which were the teacher competencies that novice teachers of online teaching
Chinese as a foreign language should have as well as the views of novice teachers of
online teaching Chinese as a foreign language on online teaching Chinese as a foreign
language. The purpose of this research was to find the competencies that novice
teachers of online teaching Chinese as a foreign language should have in online
teaching Chinese as a foreign language as well as the views of novice online teachers
of online teaching Chinese as a foreign language on online teaching Chinese as a

foreign language.
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Through the findings of this research, novice teachers of online teaching
Chinese as a foreign language could learn what kind of teacher competencies they
should have for online teaching Chinese as a foreign language. Teachers could learn in
a targeted way to improve themselves and continuously improve their competencies in
online teaching Chinese as a foreign language, so that they could better carry out their
work of online teaching Chinese as a foreign language and promote the development

of Chinese language education.

5.5 Limitation of the Study

Due to the small sample size, the results of the questionnaire survey and the
semi-structured interviews had some limitations. In addition, since the study sample
consisted of novice teachers of online Chinese as a foreign language, it could not fully
reflect the perceptions of all teachers of online Chinese as a foreign language teaching

as well as teacher competence.
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Dear teachers,

Hello, my name is Ruyuan Shi. I am a postgraduate student at Rangsit
University in Thailand, majoring in bilingual education and English Teaching. This
questionnaire is not a test, but part of my postgraduate studies. Your answers will only
be used for my research on the views of novice teachers of online teaching Chinese as
a foreign language of online teaching Chinese as a foreign language and to confirm
what teacher competencies are available and will be kept confidential. Thank you very
much for your help.

Ruyuan shi

BALZIN, AT

&, WREANAIT, RBEEZLRFMUFE, EBIEHF. X0 0H
EHEALMG, M-I FTESE . EAIEER R T3 58T
2 b Xt SN MRS e E XS AR DU B 10 T RIS RE 7147 R AL AR 1 L »
TR R . AR H R Bl
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Part 1: Personal Information (FA AN/ E)

Please choose the answer based on your personal information. 15 #2518 ™

ME BIEHE %,

1. Gender #:%]: Male 5[] Female % [J

2. Age 4E#8: Under 25 years old 25 L R[] 25-30 years old 25-30 % O
31-35 years old 31-35 % [J 36-40years old 36-40 2 0O
41-45 years old 41-45 % [J  46-50 years old 46-50 % O

Over 50 years old 50 % & - [
3. What is your major? &5 ?

A PUEEFR#E Teaching Chinese as a foreign Language

B.7iE F W% Chinese Language & Literature

C.9%iE English

D.HAth others

4. What is your form of teaching Chinese as a foreign language? & M ZH frH 3
B AR ?

online £¢ | 0

offline & 0O

both P 1~#A [

S. How long have you been working with online teaching Chinese as a foreign
language? B MNEL b EH PR CHEZKETH T ?

Three years —4F 0

Less than three years =4 L[]

More than three years —4F o, =0
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Part 2: Novice teachers of Online Teaching Chinese as a Foreign
Language’s views on Online Teaching Chinese as a Foreign Language #]/E4¢ I
Xt MR FITR & EX SN PUE B ERIB S

Please choose how much you disagree or agree with the given statements.

(1=strongly disagree, 2=disagree, 3=uncertain, 4=agree, S=strongly agree).

IR S KRR EAFERFEA R a kL. (I=FFEARE, 2=
AR, 3=AE, 4=, 5= )

Items 2% H 1 2 3 4 5
1R TR FE bR,

I understand the online teaching
Chinese as a foreign language.
2. JAN[FI 2 b [ Br b SCHE 2 A
B\ 5 2] 005 ARG 4%
I agree that online teaching
Chinese as a foreign language is a
good way for foreigners to learn
Chinese.
3. JAN[FI 2k b P ST AU R 4R
T EERPSCHCE R mAb AT
I agree that online teaching
Chinese as a foreign language is a
useful complement to offline
teaching.

4. AR L _E I B AR oA
AR ZEARR, HETE
o 5 2 IR A A 2 ST R
I agree that online teaching
Chinese as a foreign language
incorporates multimedia
technology in learning, which
helps to increase learners’
motivation and learning
effectiveness.

5. R FIE L Fb SCECE R
SR .

I agree that the future of online
teaching Chinese as a foreign




language is very good.

6. FAEAR KA IR S N 5 2L
I B A S AR R ) AT
I’m interested in continuing to
teach online teaching Chinese as a
foreign language in the future..

7. WNFZ EEBrh RS
Flboxh 1 H R B b
I agree that online teaching
Chinese as a foreign language is a
good career choice for me.

8. BN FIAEE N — 1 54 EE
B e SCH AR ORI AR IR 5
I agree that it is easy to find a job
related to online teaching Chinese
as a foreign language in China.

9. FAR 1 AR [ ZKE G H O il R
CHEBRZUMFRAEY N2

I am well aware of the content of

the International Standards for

Teachers issued by the Center for

Language Education and

Cooperation.

10.  FINFERACIEL LE R
B E o (S K= S
|28

I agree with myself that teaching
Chinese as a foreign language
online is a meaningful career.

162
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Part 3: Teacher Competencies for Novice Teachers of Online Teaching
Chinese as a Foreign Language #J{E£&_I E bR SCEIM UM S /7

Please choose how much you disagree or agree with the given statements.

(1=strongly disagree, 2=disagree, 3=uncertain, 4=agree, 5=strongly agree). 15
WEFEARLE 2 RAEE LA R R BRI E P4 kiR . (I=TF¥AFRRE, 2=AFE, 3=
AWiE, 4=FE, 5=AFFHE)

Category | Item 1 |2 |3 |4 |5
FRINAE | AL RN NE EFH b ST UM R 2 2 4
FIARREST | SCHEAHAIR

Content I think online teaching Chinese as a foreign
knowledg | language teacher should have basic

e knowledge of Chinese.
CoMPELeN 1" 2. ki Jyk Ll b b SC 0T % 3 Fi o
1es (G| gy g i

I think online teaching Chinese as a foreign
language teacher should master the
knowledge of Chinese culture.

A3, ANy b T B b SCHOT N 122 2 92
B BEF. DHEEMIA

I think online teaching of Chinese as a
foreign language teacher should have
knowledge of linguistics, pedagogy and
psychology.

A4 FRAA 2 b EH Br e SCHUN B 1% 548 5
st SR S

I think online teaching of Chinese as a
foreign language teacher should have
knowledge of second language learning and
teaching.

A5, AN 2 b [ Br b SCHOM B 1% F 4
MHEERIR

I think online teaching of Chinese as a
foreign language teacher should have
knowledge of teaching Chinese as a foreign
language.

A6. FAN L b B rh SCHOT N 1% 92 5%
T2 5 S R

I think online teaching of Chinese as a
foreign language teacher should acquire
knowledge about learners and the learning
environment
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Bk
il
Pedagogic
al
knowledg
e

competen
cies (PK)

BL. JiA ALk b EBrrh SCHIN R 1Z B &
AU B BE

I think online teaching Chinese as a foreign
language teacher should have the
competency to arrange the teaching order
reasonably

B2. FA\ gLk b [ s o SC UM N 1% 24 W
271, NARRE ST, MEEERE

I think online teaching Chinese as a foreign
language teacher should have the
competency to observe, adapt and generalize

B3. A ALk b Brrh SCHUN B 1% B 254
5 VHERE S

I think online teaching Chinese as a foreign
language teacher should have the
competency to express and communicate

B4. kAL b EBr e SCHOM B %A 4 R
w AN GEHRET

I think online teaching Chinese as a foreign
language teacher should have classroom
organisation and management competencies

B5. I\ Syl L [ B o SCRUM N 1% B2 H
Wiy >3 38 7K A 21 B Y R

I'think online teaching Chinese as a foreign
language teacher should have the
competency to judge the level of learners and
the teaching environment

B6. FiA AL b FE Br b SCHUM R i 5 A AT
AR HBE

I think online teaching Chinese as a foreign
language teacher should have the
competency to assign homework.

competen
cies

CL. ANy b [ B o SC UM N 1% B4 Ak
HERET.

I think online teaching Chinese as a foreign
language teacher should have foreign
language competency.
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C2. FAN gLk b [ B o SC UM ML 1% B4 %
RfE

I think online teaching Chinese as a foreign
language teacher should have lesson
preparation competency.

C3. AL b Br b SCHIM M 1% B 245 )
o

I think online teaching Chinese as a foreign
language teacher should have the
competency to write on the board.

BoR
FHiRRE
technolog
ical
knowledg
e

competen
cies (TK)

D1. N b FE B b ST R 12 B 25 24
A T HUIX B BE A -

I think online teaching Chinese as a foreign
language teacher should be proficient in the
use of computers.
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El

What is your gender?
PR ) 2 2

E2

What is your age?
RIS A ?

E3

How long have you been working with online teaching
Chinese as a foreign language?

Y - AT S o A S N

F. Views

F1

How did you first find the job of online teaching Chinese
as a foreign language ?

BEAETT AR R N 2 B FEFR B 26 b [ B SCTAR R ?

F2

Did you find it easy to apply for the online teaching
Chinese as a foreign language was it easy?

3k 212k EE PR SCTAER 5 ?

F3

What do you think are the differences in the competencies
required for online teaching Chinese as a foreign language
as opposed to offline?

TN EE B s 58T 4 E BB DR RE
FR LA R AN ?

G. Competencies

Gl

What knowledge or competencies do you think are most
important and necessary for online teaching Chinese as a
foreign language?

AN b B o S i B A it 2 ) RTR B RE
T A?

G2

What other knowledge or competencies would you like to
add or improve at the moment?

HAl, S804 R8 b 78 B4 m WL iR Bl RE 71 ?

H. Problems

HI

What are the problems and difficulties you encounter in
online teaching Chinese as a foreign language?

AR LR T s S A B B 1 R A ) T A 9 2

H2

What do you want your online teaching Chinese as a
foreign language company to help you with?

e B EE PR 3R A R g R A
Bh?
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by

NS

1N

Q3
/

Memorandum

STC 4R00M022E

26 Seplembier 2023
Subject: Invitation for you to be aur BOC {liom Ohjective Congruence) expan
Drear Dr. Boonssi Cheevakumjorr,

Mizs Ruvian Shi ﬁludﬂnt nrnber B303253, astudent in the Master of Educaiion (Bifingual
Edueation), who has alseady completed her coursework and thesis proposal defense an 17 July
20E3 . Hepcesaarely is entithed “The {;mtpm-;y.nfﬂlinw Chinese Platform Movice Teachers on
Onling. Teaching Chinese os 8 Foreign Limpuoge®. Ow this oecasion, Suryadhep Teachers
College iz Honored (o invite vou te ke an Nem Olijective. Cangrugnce {(10C) expen of the
instruments since the student is now ready take the next sicp in research, that is. geding the
10 EXPETIS W meview her instruments {Artached hmwdi:} which are: 1} A Questionnaine 2)
Semi-stracrired Tnterviews

1 e thist you wj:_ll Kindly accept this invitarion, € behall of Survadhep Teachers Colleges,
Rangsit University, [would like to thiunk year for your kind seppi-

Rimecrely vours,

Malivan Pradiftecft, Bd.D.-
Dean v (
Suryvatdhep Teachers College
Bangsit University
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—%lﬁ@: Memorandum

STC AR

26 Seplember 2023

Bubject: Invitation for you to be'ode 1OC {ltem Objective Congruence) experl

Dear D, Matchaporn [}e:l:JlTn:-H;

Assistant Dean for Academie M‘rﬂm Head of Chinese Language Department, Collepe of
Liberal Arts, Rangsit Universily

Miss Ruvoan Sh‘i‘ﬂmdﬂm Aurmber 6305253, A student i the Masier of Edveation {Bilingual
Education), who has alicady t{ftﬂpi@ﬁ'ﬁcr.@twuk smet thests proposal defense on 17 July
EDE}:.H@ teseanch isentithed “The Enmm’!m;y of Blingo. Chinese Platform Noviee Teachers on
Unl'in_g_; T‘mhmgfhinm: o5 @ Poreign Language™. On this occasion, Sureadhep Teachers
Lollege is henored 1o invite you to be an liew Objestive Congruence (10C) expent of the

instrumeents sinee the sudent is now ready to ke fhe next step in research, that is. geting the

IOC expens 1 feview ber instruments (Autached herewith) which are 1) A Questionnaire 2)
Semi-strgtured Inteeviews

1 hope that you will kindly accept this luvitation, On behulf of Suryadhep Teachers College,
Ranysit Uiniversity, Twould like to thank veu for your kind suppart.

Sin‘l‘uﬂy;}gmu's,

Malivan Pradittesm, Ed.I.
Thean

Soryadbep Tenchers College
Rangsit University
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.
=
&

.

N Memorandum

A
“

ST ABENI230

26 September 2023

Sulbjeet: Livitation for you ko be ous 106 (Ilem Objective Congruence) expert
Dear De. L Haochang,

Chingse Language Thepariment, Coftsge of Libaral Arts, Kangsit University

Miss. Ruvvan Bhi student number 6305253, 5 swdiil in the Master of Edueation {Bilingual
Education]. who has already completed her mmm:anq thesis proposal defense on 1T July
2023, Her research is entitled “The Competeacy of Blingn Chinese Platform Novice Teachers on
Onling ‘E‘mchmg Chinese &g o Foreign l:égmusggs‘". A this oocosion, Suryadhep Teachers
Coliege Is‘hmqr:i:l o invite you o bean liem Eﬂi:;mﬂiw Congreence. (10C) expers of the
insiruments sinee the student i nevw ready 1o ke the next dep in research, that is. getting the
‘I!.'}L' expeng W review her insteeients. (Attached herewithi swhich ane: 1 A OQuestionnaire 2)
“Semi-structired Tnterviews.

| haope that youswill kindly accept this invitatinh, On behall’ of Survadhep Teachers Collepe,
Rangsii L;'niﬁr:’i;ﬁ,'i’nmﬂ% like to ik yon For your kind suppor.

Sincerely youes,

Malivan Peaditteers, Fd.[,
[han.
Eurvadhep Teschers College

Rangsit University
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Ltems Rating by Experts 10C Remarks
Expert 1 Expert 2 Expert 3 Average
Part I: Personal Information
1 +1 +1 +1 1 Accepted
2 +1 +1 +1 1 Accepted
3 +1 +1 +1 1 Accepted
4 +1 +1 +1 1 Accepted
5 +1 +1 +1 1 Accepted

Part II: Novice Online Teaching Chinese as a Foreign Language Teachers' Views

on Online Teaching Chinese as a Foreign Language

1 +1 +1 gl 1 Accepted
2 0 +1 +1 0.67 Accepted
3 el +1 +1 1 Accepted
4 +1 +1 &l 1 Accepted
5 +1 0 N 0.67 Accepted
6 +1 v «u 1 Accepted
7 +1 +1 +1 1 Accepted
8 +1 0 +1 0.67 Accepted
9 +1 + +1 1 Accepted
10 +1 +1 +1 1 Accepted

Part I1I: Teacher Competencies for Online Novice Teaching Chinese as a

Foreign Language Teachers

Al +1 +1 +1 1 Accepted
A2 +1 +1 +1 1 Accepted
A3 +1 +1 +1 1 Accepted
A4 +1 +1 +1 1 Accepted
AS +1 +1 +1 1 Accepted
A6 +1 +1 +1 1 Accepted
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B1 +1 +1 +1 1 Accepted
B2 +1 +1 +1 1 Accepted
B3 +1 +1 +1 1 Accepted
B4 +1 +1 +1 1 Accepted
B5 +1 +1 +1 1 Accepted
B6 +1 +1 +1 1 Accepted
C1 +1 +1 +1 1 Accepted
C2 +1 +1 +1 1 Accepted
C3 +1 +1 +1 1 Accepted
Dl +1 +1 +1 1 Accepted
IOC Result of the Semi-Structured Interview
Items Rating by Experts 10C Remarks
Expert 1 Expert 2 Expert 3 Average
E. Personal Information
El +1 +1 el 1 Accepted
E2 +1 il +1 1 Accepted
E3 +1 +1 | 1 Accepted
F. Views
F1 +1 +1 1 1 Accepted
F2 +1 +1 +1 1 Accepted
F3 +1 +1 +1 1 Accepted
G. Competencies
Gl +1 +1 +1 1 Accepted
G2 +1 +1 +1 1 Accepted
H. Problems
HI +1 +1 +1 1 Accepted
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H2

+1

+1

+1

Accepted
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Items Corrected Item-Total Correlation Cronbach’s Alpha
(CITC)
1 0.660 0.894
2 0.632 0.894
3 0.670 0.894
4 0.569 0.894
5 0.504 0.894
6 0.626 0.894
7 0.573 0.894
8 0.670 0.894
9 0.682 0.894
10 0.583 0.894
Al 0.506 0.894
A2 0.522 0.894
A3 0.514 0.894
A4 0.710 0.894
AS 0.553 0.894
A6 0.738 0.894
Bl 0.694 0.894
B2 0.666 0.894
B3 0.677 0.894
B4 0.593 0.894
B5 0.690 0.894
B6 0.677 0.894
Cl 0.330 0.894
C2 0.569 0.894
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C3

0.413

0.894

DI

0.464

0.894

Average Cronbach’s Alpha: 0.894
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LCOA. No. RSUERB2023-135

Certificate of Approval
By
Ethics Review Board of Rangsit University

COA. No. COA, No. RSUERB2023-135

Protocol Title The Competency of Blingo Chinese Platform Novice Teachers on Online

Teaching Chinese as a Forcign Language

Principle Investigator Ruyuan Shi

Co-Investigator Asst. Prof. Dr. Supinda Lertlit

Afliliation Suryadhep Teachers College, Rangsit University

How to review Expedited Review

1. Project proposal

2. Information sheet

3. Informed consent form

4. Data eoliection form/Programar Aetivity plan

Approvalineludes

15 Sepitenther 2023

Date of Approval:
15 September 2025

Dateof Expiration:
reviewed and approved by Ethics Review

The prior mentioned documents, hake-been
The Belmont Report, CIOMS Guideline

Board of Rangsit-¥nivarsiind based Dealaration ol Helsinki,
ad Clinical Practice or I[CH-GCP

and International Conlerence on Harmonization in Go

B

STENULUIE. oo oo e i
(Associate Professor Dr. Panan
Chairman, Ethics Review Board for Human Research

miversity, 5th floal, Aithit Oulairat Bullding (Blcg. 1) Rangsit Linaersity

Ethics Review Board of Aangsil U
Tel 0.2791-5778 Fmall tsusthicsgrsuac th
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LRSS Ronge Uiy T AT 20T FR00-H0
ko i oot Pohobrmn 0 F OBRER TR0 5TET
Wbryed] LR O Pilbass¥een 120 Tiashmi  F e

Suryadhep Teachers College
STC ARG
13 Movember 2023

Hubject: Request for Parmission to Collest Data for « Mister’s Thesis ot Blingo Chinese Pladorm.

Dear The Academic Directos,
Blingo Chiness Platform
New Oriental Mansion, Ne. 27 Zhonggoancun Street, Haidian District, Beljing, Ching

Miss Ruyuan Shi, Student 10 6305253 1s now studying in the Master in Education {Bilingual
Edueation) ot Suryadhep Teachers Collegs, Rarpsit University, Pathum Thani, Thailand, She is
nonw planning io collect the data for her thesis in 265 novice teachers of aline lesching Chinese
8% a foreign language, Two stremenis will be used for ber thesis entitied “The Competency of
Blingo Chinese Platform Novice Feachiers on Caline Teaching Chineseas a Forcign Language™,

The objectives of the researgh are;
LY. T fined the competencies of Blingo Flalfiorm r(m-im'mhqm ponline teaching Chiness as i
Fareign langdage s online tenching Chines:as 2 forsign language.

2. Toassers the ujm_-:iﬁm_jn@{’!;ﬁﬁﬁm nawvice teachers of online teaching Chinese as a
foreigh languigze an online teaching Chingse as o forcign laguage.

#fter completion, his study will be taken s partial flfllment of the reguirements for the Degree
of Master of Educosion in Bilingual Education. 1t is hoped that the research findings will be useful
for all the porties cofeemed (o use for their bonefii, Thoes] Twonild like to seed for your kind
penmission for the student, Miss Ruyuan 21, Stedent 10: 6205257 to ellect the dam in Blingo
Chincas F‘Iﬂ&lﬁ'ﬂr\:{ﬁi‘ﬁh iz in- Mew Qriental Manston, Do 2T fﬁn&i’g’ﬁ-ﬁ?ﬁwun -Bireel, Haidian
District, Beijing, China.

O behalfof Rangsit University, | truly appreciate at] fﬁu}g}phﬁdﬁp"ﬁ'n wals ean give in Miss

iy Shi s ibesis cnsdemvon,

1‘:‘5@{“ saneerdly,

< %)

o

Asslstant Peafessor Anchales Chayanivat, 2.1,
Program Direelor gf Biftgii] Fdeation
Survadhep Teuchers Collefe

Tamgsit Lniversity
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Name
Date of birth
Place of birth

Education background

Address

Email Address
Place of work

Work position
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Biography

Ruyuan Shi

February 16, 1998

Guilin City, Guangxi

Xinglian College of Science and Liberal Arts of
Guangxi University, China

Bachelor of Arts, 2020

Rangsit University, Thailand

Master of Bilinglual Education

and English Language Teaching, 2024

No. 10/130 Unit B2 Lumpini Township Rangsit-
Nakornnayok 28 T. Prachathipat A.Thanyaburi
Patumtani Province Thailand 12130 Tel.
381249028@qq.com

Blingo Chinese Platform

Teaching Chinese as a foreign language teacher
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