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minimum of six years. This study aimed at investigating to what degree bilingual

students have acquired attitudes and professional skills for global citizenship through

the learning of a second language at a bilingual education provider in Thailand.

Purposive sampling and quantitative research methods were used in order to

test two hypotheses, which were cross checked by qualitative interview data. Both
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acquired attitudes and professional skills for global citizenship at a very high level and

that the samples were representative of the population in the present study. This study

contributes to the growing body of knowledge on the advantages of second language
learning in a formal bilingual setting, that are attitudes and professional skills for global

citizenship acquired by bilingual students. It is recommended that this study be

replicated in different social and academic contexts.

(Total 148 pages)

Keywords: Attitudes, Professional Skills, Global Citizenship, Bilingual Students,

Second Language learning.

Student’s SIGNATUTE ......ccecververieieieieneee et ee e eeesseseeeeeas Thesis AdViSOr’s SIgNAture ...........ccccuvveeviiiiiiiieaaaaaaaaeeeaeeens



Table of Contents

Acknowledgements
Abstracts

Table of Contents
List of Tables

List of Figures

Abbreviations

Chapter 1 Introduction
1.1 Background and Rationale of the Study
1.2 Research Objectives
1.3 Hypotheses
1.4 Conceptual Framework
1.5 Definitions of Terms

1.6 Significance of the Study

Chapter 2 Literature Review
2.1 Second Language Learning
2.2 Bilingual Education for Global Citizenship
2.3 Acquiring Attitudes and Global Skills for
Global Citizenship
2.4 Related Studies

Chapter 3 Research Methodology
3.1 Research Design
3.2 Population and Sample

3.3 Research Instrument

i1

Page

ii

iii

vi

vii

10
10
11
13

16
16
35
42

50

55
55
56
56



Table of Contents (Cont.)

3.4 Data Collection

3.5 Data Analysis

Chapter 4 Research Results

4.1 Quantitative Findings

4.2 Qualitative Findings

Chapter 5 Conclusions and Recommendations

5.1 Conclusion

5.2 Limitation and Recommendations

5.3 Implication of the Study

References

Appendices
Appendix A
Appendix B
Appendix C
Appendix D
Appendix E

Biography

Consent Form

10C for Questionnaire

Letter of Evaluation for 3 Experts
Questionnaire

Semi- Structured Interview

v

Page
60
61

63
63
79

89
&9
100
100

101

125
126
128
133
137
146

148



Tables
3.1

3.2
33
4.1
4.2
4.3
4.4
4.5
4.6
4.7
4.8
4.9

4.10

4.11

List of Tables

Degree of Acquisition of Attitudes and Professional

Skills (Likert Scale)

Cronbrash’s Alpha Rating Scale

Likert scale range explanation

Participants’ Gender

Participants’ Age

Nationality

Grade Level

First Language

Most Spoken Language

Years in a Bilingual Programme

Participants Acquisition of Attitudes towards Global Citizenship
Participants Acquisition of Professional Skills towards Global
Citizenship

Themes and Subthemes reflecting Acquisition of Attitudes towards
Global Citizenship

Themes and Subthemes reflecting Acquisition of Professional

Skills towards Global Citizenship

Page

57

59
61
64
64
65
65
66
66
67
68
74

80

88



vi

List of Figures

Page
Figures

1.1 Relationship between Independent and dependent variables 11



vil

Abbreviations

Abbreviation Meaning

ACT Adaptive Control of Thought

ESL English as a Second Language

1B International Baccalaureate

IBO International Baccalaureate Organization

IBDP International Baccalaureate Diploma
Programme

ICT Information and Communication
Technology

L1 Language 1

L2 Language 2

MOE Ministry of Education

MYP Middle Years Programme

PYP Primary Years Programme

UNESCO United Nations Educational Scientific

And Culture Organization

SL Second Language
SLL Second Language Learning
10C Item Objective Congruence

SD Standard Deviation



CHAPTER 1

INTRODUCTION

This chapter unveils the background of the study. It describes vividly the
objectives of the research. The hypotheses, the conceptual framework, and the key

terms are clearly defined.

1.1 Background and Significance of the Research Problem

Globalization has led to the necessity of bilingualism because the world is now
conceived as a global village which is interconnected. With advancement in
transportation, communication, the media, internet and technology, the world is
basically connected and everyone in the world is linked (Dalglish, 2006). As a result of
globalization, cultural barriers are broken, information is accessible, communications
across continents are faster, and trades between individuals and countries are better
enhanced. In effect, globalization defines the world where people live in, and it has
modified the way in which citizens identify themselves (Ariely, 2011; Arnett, 2002).
Unavoidably, the influence of globalization has led people from seeing themselves as

just citizens of one nation to being citizens of the world or global citizens.

While globalization hastens an unhindered flow of persons, exchange of ideas
and products between nations, it creates avenues for individuals to become global
citizens. A global citizen is proactive from the community level in collaborating with
others for the sole purpose of making the world a better and more sustainable place to
live in. (Oxfam, 2006). He or she takes an active role in their community, and works
with others to make the planet more equal, fair and sustainable. To be effective global
citizens, young people need more flexibility, creativity and pro-activeness. They need
to develop critical thinking in order to handle issues and make better decisions as well

as communicate ideas efficiently. They also need to understand how to work better in



groups and teams (Oxfam, 2006). These skills and attributes are also increasingly
recognized as being essentially necessary to succeed in other areas of life in the 21st
century, including many workplaces. These skills and qualities characterize the concept

of global citizenship.

Learning a second language is an important tool for global citizenship. Global
citizenship explains the idea that one's identity transcends geographical borders (Israel,
2012). The idea and characteristics of global citizenship implied by UNESCO (2014),
is an ability to communicate effectively across borders in a spirit of equality and
reciprocity. Such an ability allows learners to learn firsthand and directly about the lives
of others and the challenges and opportunities they face. Consequently, bilingual
competence is a necessary prerequisite for many of the other requirements of global

citizenship, since it alone allows for such equality and reciprocity (UNESCO, 2014).

Learning foreign languages and appreciating linguistic and cultural differences
is also an essential part of global citizenship which requires appreciation and
management of linguistic diversity. The reason is that most of the world’s citizens speak
more than one language, and in some societies, bilingualism is necessary for survival.
Oxfam (2006) argues that the education system focusing on global citizenship aids
young people in creating and further developing their own view of the world and the
events around the world, while reflecting on values, norms and ethics by applying what
they learn into real life situations and consequently being actively involved in the affairs
of their communities at local, national and global levels. They give their opinions by
arguing logically and in a civil manner, aiming at influencing positive changes in the
world around them. Global citizenship is also beneficial to parents and teachers as it
inspires and informs them in showing that students have a voice. Global citizens can
contribute positively and aid in building a world that is more equal, and more secure for

everyone.

Since global citizenship builds through the exposure to different cultures and
languages, it is pertinent to explore both advantages and disadvantages of learning a

second language. Researchers in recent years, investigating both advantages and



disadvantages of second language learning, have begun to shift their focus from other
aspects to personal and social development (Sato, 2018). Learning a second language
happens in a social context such as a school or even within family setting, therefore the
major influence of a learner’s connection to the second language he or she learns is the
degree of his or her connectedness to a certain group and in the case of a school setting,
his interactions his or her classmates and teachers, at home, his family members, and in

other social settings, peers, pen pals and other adults. (Hammond et al., 2019).

On the advantages, bilingualism increases opportunities and choices. Certain
advantages of bilingualism at the childhood stage as expressed by Lanza (1997) include
the effect it has on the identity of a child, his or her networks of friends and
acquaintances, schooling, employment, marriage, preferred area of residence, travel
and thinking. For example, speaking multiple languages places children as potential
prize employees in the future because businesses thrive on the diversity of ideas, and
nowadays, work environments are emphasizing multi-culturalism above degrees and
diplomas (Frost & Klaman, 2016). Bilingual and multilingual learners as studies show,
tend to be better in social and cognitive skills when compared to monolinguals
(Kulkarni, 2013) because the basic skills useful for interpersonal understanding are
enhanced in learners of two or more languages, and new conversations and experiences

are enabled in the process of learning a second language.

In addition, bilingual children possess a more global mindset and enjoy certain
cognitive benefits. Vernon (1976) states that in addition to being open minded,
bilingual children enjoy cognitive benefits such as improvement of executive functions,
which is necessary for problem solving and other mentally demanding activities.
Psychologically, when compared to monolingual children, bilingual learners
demonstrate remarkable communication skills (Bransford, 1990). In addition, the
global marketplace is constantly expanding (Ignatius, 2017). All of these factors make
employees with a second language more valuable. Therefore, bilinguals have more
options in employment as a result of their ability to both speak and understand more
than one language. Most importantly then, relationships such as in families, marriages,

workplaces are better enhanced with the ability to speak two or more languages.



In a situation where both parents have different first languages, a child who is
bilingual has advantages. He or she can easily communicate in both languages thereby
being a bridge in communication. This is very helpful in the family. As a result of the
child’s ability to speak the languages of both parents, a close and special relationship
with each parent is developed (Baker, 2017). Consciously or unconsciously, and at the
same time, both parents are passing part of their past and their heritage to the child. In
addition, being bilingual enhances a bridge between generations, such as with
grandparents and their grandchildren, or with other family members, as this helps to

build a sense of belonging to the extended family and provides access to cultures.

Another pertinent advantage of being bilingual is having access to two or more
cultures. Second language learning creates two or more different worlds of experience
(Valoes, 2020). With the wealth of heritage, namely idioms, sayings, folk stories,
history, poetry, literature and music included in a language, both traditional and
contemporary, a culture is easily accessed (Arlean & Clayton, 2003), to a wider cultural
experience and a greater tolerance of differences in cultures, beliefs and customs
achieved by being bilingual. As shown by the previous research, particular advantages
in thinking and communication skills are attributable to having two well developed
languages (Siegal, Frank, Surian, & Hjelmquist, 2011; Blom, Kuntay, Messer,

Verhagen, Leseman, 2014). Bilingualism benefits learners in a variety of ways.

On the other hand, scholars have explored the disadvantages of bilingual
education. For example, Folke et al. (2016, p. 5) conducted two experiments to
investigate the major difference between cognition in monolinguals and bilinguals. and
found out with the calculation of Meta-d’, that, in metacognition efficiency,
monolinguals exhibited a better cognition than their bilingual counterparts (Maniscalco
& Lau, 2014). With a situation that is similar to Thailand, Gaille (2017), a bilingual
educator concluded the disadvantages of bilingual education in America, stating that
while other district don not offer bilingual education options atall, some district simply
stops the offer of bilingual education in high school level, hence creating an

inconsistency in the system. Due to this inconsistency, some bilingual learners tend to



forget their second language skills since they are not used on daily bases. Consistency

in all the levels of learning is thus, a hallmark of an effective bilingual education.

Learning specific content can be more seriously disadvantageous for younger
learners. Lamb (2013) argues that it causes contextual difficulty because various
concepts are being taught at the same time. In many schools where bilingual education
is offered, one language could possibly be used as a medium of instruction for half of
the day, while the second language could be used for the other half, in which case, a
student struggling for example with addition and is also struggling with any of the
languages of instruction would have his or her formal education negatively affected by

these struggles.

A bilingual education is expensive. Stein- Smith (2019) argues that foreign
language programs around the world are being cut due to their cost. Such a programme
could only be maintained if it is mandatory. A lot of educational settings are removing
creative and artistic classes from their curriculum due to the heavy cost, and adding a
bilingual programme would just be unthinkable, since also a monolingual programme
is cheaper and more comfortable to operate and would still help learners in the

acquisition of the needed skills.

Bilingual education can prevent students’ involvement in local culture. Gaille
(2017) argues that despite the advantages that are received from a bilingual education
programme, it may also come with a disadvantage of isolation. Some students studying
in a bilingual setting only make friends within that cycle, consequently creating a wider

gap in their local culture as a result of two extremely different languages.

Bilingual education can shift a student’s focus. Chin (2015) argues that if a
bilingual school divides the learning time equally between the two languages, students
who are struggling with the second language may use more time for it in order to catch
up with the others in the study and use of the second language. As schools enhance other
extracurricular training such as vocational training, sports and much more, students who

struggle with the second language will show more interest in keeping up with their study



and use of such a second language instead of focusing also on the essential life skills

and opportunity provided.

There may be a lack of qualified teachers and assistants. Malarz (1991) opines
that an effective bilingual education program requires immersion. This means that both
teachers must have a proficient level of both languages that are to be taught and used as
a medium of teaching. It requires also that the two teachers apply patience in the
continuous effort to lead the students to proficiency in both languages. In contemporary
times, most teachers are struggling to meet the minimum requirement in the various

subjects, hence adding another language would not be achievable.

It appears that there are more advantages of bilingualism than the
disadvantages. However, a learner’s connection to a second language could also be
shaped either in a formal setting such as schools and language centers or in an informal
setting such as interactions with friends from the countries those languages are spoken
and travelling. Formal education mostly through but not restricted to international
education in recent times have evidently promoted bilingual education because the
international education involves a comprehensive approach to education that prepares
students intentionally to be active and engaged participants in global contexts
(Hurajova, 2015). Many providers of international education are existent. Among them,

the Cambridge Program and the International Baccalaureate Program are famous.

The Cambridge Program deals with the cultivation of attitudes in the learners
for a positive change in the world. It promises a philosophy of fairness with integrity
which radiates everything it does and a commitment to the delivery of goals through
the way work is done together, both in teams and as individuals. The Cambridge Global
Perspectives (2010) which is a unique and transformational program states its goals -
the ability to assist students at every stage of school education to develop outstanding
skills such as critical thinking, research and collaboration that are transferable and

helpful in real life.



According to Baker (2017), the International Baccalaureate (IB), formerly
known as the International Baccalaureate Organization (IBO), is an international
educational provider that offers four educational programs: the IB Diploma
Programme, and the IB Career-related Programme which is for students aged 15 to 19,
the IB Middle Year Programme which is for students aged 11 to 16, and the IB Primary
Year Program which is for children aged 3 to 12. The IB programs prepare students for
success in a world where facts and fiction merge in the news, and where seeking to
understand by asking the proper question is a crucial skill that will allow students to

flourish long after they have left the IB programs.

The IB adds more to its curriculum than its educational programmes and
certificates. The motivation behind the IB programme is its mission to ensure that
education creates a better world. The IB programme values its attribute of striving for
excellence and quality through high standard and leadership in pedagogy. This is
achieved through collaboration with other partners particularly teachers. As an
important part of the twenty first century development, the IB values and inculcates
intercultural awareness and mutual respect that cuts across borders of cultures and
national identity and that sees every culture as unique. Nezet, Lee, William, & White,
(2015) confirm that all of these mentioned are contained in the IB’s mission statement
which says that it has its objective to develop inquiring and caring mindset to make the

world a better by creating intercultural understanding and respect.,

To achieve the IB’s (2010) objective, it partners and works through
institutions such as schools and international organizations, in creating effective
programmes that meet the standards of international education with a rigorous
assessment system. With these programs, students all around the globe are encouraged
in being proactive and lifelong learners who are compassionate and empathetic with an
open mindedness that recognises that other people even with their differences are
unique. With all the advantages of bilingualism explored here, the IB posits that
attitudes (i.e. appreciation, commitment, confidence, cooperation, creativity, curiosity,
empathy, enthusiasm, independence, integrity, respect and tolerance) and skills ( i.e.

thinking skills, social etiquette, self-management skills, communication skills, and



research skills, which are all considered professional) are developed as the learner
undergoes the process of second language learning mostly at bilingual education

providers to become a global citizen.

An example of a formal bilingual setting where learners go through the process
of second language learning in line with the IB (2010) to become a global citizen is a
bilingual education provider located in Pathum Thani, Thailand. The school has used
the IB curriculum with Thai Ministry of Education (MOE), with a vision of building
young people who are knowledgeable, caring and inquiry, and who work hard to
establish a better and more peaceful world through intercultural understanding and
respect(Nezet et al., (2015). The program comprises early years: toddlers to K 3 level
aged 2 -7 years; primary school from grade 1 to grade 6 aged 7 -11; and secondary
school from grade 6 to 12 aged 11 to 18.

The teachers at both kindergarten and grade levels make up a balanced ratio of
Thai and native English-speaking teachers. Courses are taught in both English and Thai.
Students undertake both international and local proficiency exams to ensure proficiency
in both languages. The subjects taught in the primary years programme includes:
English, Maths, Science, Social studies, Thai language, Mandarin, ICT, Music and
Dance. There are other extracurricular activities like all forms of sports, house color
events, science days, competitions and exhibitions. Thirdly, while enhancing
professional skills and attitudes in learners, it also inspires them to be proficient in both
English and Thai languages, as well as creating an atmosphere for the best education
possible in this bilingual system of English and Thai languages, and coupled with the
goal of instilling in them a sense of moral values, ethics and code of conduct and social

responsibility.

The curriculum at the above mentioned bilingual school therefore promotes
international mindedness through a philosophy that inculcates attitudes and professional
skills. It strives to enhance the development of essential life skills and attitudes in young
learners and fulfill their academic purposes. It aims at making available a bilingual

programme of education to meet both the local and international standard of demands.



It also creates an atmosphere to inculcate in young learners the sense of global
citizenship by inspiring them to become caring, honest and considerate global citizens.
The bilingual education provider appears to have great faith on the benefits that young
learners will receive from these programs in line with the benefits of bilingualism
especially on attitude development and sustenance, and the assurance of the education

program effectively implementing what it promises.

This present study can be significant as it investigates the acquisition of
attitude and professional skills for global citizenship influenced by second language
learning at a bilingual education provider that employs IB curriculum, due to three
main reasons. First, there are only few studies into this area (Siegel, 2003; Dewaele &
Wei, 2013; Morales, Calvo, & Bialystok, 2013), which investigated the acquisition of
attitude and professional skills for global citizenship influenced by second language in
other social contexts but not in a formal bilingual education setting. Second, these
researches studied one aspect of skills and attitudes or another, not attitudes and skills
holistically. Third, criticisms of bilingualism raise the question of the extent to which
young bilingual learners in a formal bilingual education program can acquire the
necessary attitudes and skills for global citizenship. These criticisms state that
bilingualism deforms the mind in its building process (Folke et al., 2016), prevents
learners from connections to local cultures (Gallie, 2017), shifts their focus (Chin,
2015), affects their attitudes-and behavior in a traditional context and is finally it is
inconsistent as it does not always continue from the early years to the college stage

(Malarz, 1991).

1.2 Research Objectives

This present study primarily aims at investigating to what degree:
1) bilingual students have acquired attitudes for global citizenship through the

learning of a second language at a bilingual education provider in Thailand; and

2) bilingual students have acquired professional skills for global citizenship

through the learning of a second language at a bilingual education provider in Thailand.
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1.3 Hypotheses

Based on related literature review, the researcher hypothesizes that:

1) second language learning in a bilingual education provider enhances the
acquisition of bilingual students’ attitudes for global citizenship at a high level; and

2) second language learning in a bilingual education provider enhances the

acquisition of bilingual students’ professional skills for global citizenship at a high level.

1.4 Conceptual Framework

The present study derives its basis on the grounds, which alludes that contact
with a second language impacts a certain change in the individual. Such contacts may
take place formally or informally. Formally, an individual undergoes learning at a
formal bilingual program, while informally, such learnings occur with interactions on
social media, peers and other settings. It was thus argued that second language learning
particularly in a formal setting helps build up bilingual learners’ positive attitudes and
professional skills (Siegel, 2003; Dewaele & Wei, 2013; Morales et al., 2013) because
it takes place within a social context where interactions with teachers, other adults, or
peers create the connection to a second language. Secondly, learning a second language
within six years will enhance bilingual students’ second language fluency and essential
affective and skill domains (Oliveri, Lawless, Robin, & Bridgeman, 2018), or attitude

and professional skills in this study.

As shown in Figure 1, second language learning for six years in a formal
bilingual setting is an independent variable in this study while the dependent variables
are the extent to which bilingual students acquire attitudes for global citizenship
(dependent variable 1) and professional skills for global citizenship (dependent

variable2).
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Figure 1.1 Relationship between independent and dependent variable

1.5 Definitions of Terms

1.5.1 Second Language Learning

Second language learning is a process where the learning of another language

other than the First Language takes place (Chan, 2014) in a formal bilingual setting.

1.5.2 A Bilingual Education Provider

A bilingual education provider is a programme of learning with the use of two

languages as media of instruction for learners in all of the school curriculum (Malarz,

1991). In this study, it is the provider that employs the IB curriculum.
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1.5.3 Attitude

Attitude in this study is defined as an acquired tendency to evaluate people,

issues, objects and events in a certain way, which may be positive or negative (Gans,

2017; Kendra, 2020).

1.5.3.1 Attitude for Global Citizenship

Attitude for global citizenship is the acquired tendency bilingual students use
to evaluate the IB’s (2010) philosophy which aims at enhancing them towards global
citizenship. The attitude for global citizenship consists of 12 attributes namely:

1) appreciation
2) commitment
3) confidence
4) cooperation
5) creativity

6) curiosity

7) empathy

8) enthusiasm
9) independence
10) integrity
11)respect

12) tolerance (IB, 2010).

According to the IB (2009a, p.24), appreciation refers to appreciating the
wonder and beauty of the world and its people. Commitment refers to being committed
to one's own learning and persevering and showing self-discipline and responsibility.
Confidence in this context means feeling confident in ones’ ability as learners, having
the courage to take risks and applying what learners have learned and making
appropriate decisions and choices. Cooperation deals with cooperating, collaborating,
and leading or following as the situation demands, while creativity refers to being

creative and imaginative in ones’ thinking and in ones’ approach to problems and
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dilemmas. Curiosity refers to being curious about the nature of learning and about the

world, its people and cultures.

Empathy as explained by the IB (2010, p.24), refers to imagining oneself in
another’s situation in order to understand his or her reasoning and emotions, so as to be
open-minded and reflective about the perspectives of others. Enthusiasm refers to
enjoying learning and willingly putting the effort into the process. Independence refers
to thinking and acting independently, making ones’ own judgments based on reasoned
argument and being able to defend ones’ judgments. Integrity is characterized by being
honest and demonstrating a considered sense of fairness. Respect involves respecting
oneself, others and the world around. Finally, tolerance deals with being sensitive about

differences and diversity in the world and being responsive to the needs of others.

1.5.4 Professional Skills

Professional skills refer to career competencies that are relevant for life (Ingrid

& Gutman, 2019).

1.5.4.1 Professional skills for Global Citizenship

Professional skills for global citizenship are career competencies necessary for
bilingual learners’ usage in life with an aim of enhancing them towards global
citizenship. These skills include:

1) research skills,

2) social skills,

3) communication skills,
4) self-management skills

5) thinking skills. (IB, 2010).

The IB (2009, pp.21-23) explains that research skills consist of formulating
questions, observations, collecting data, data recording, planning, data organization,

interpretation of data and presentation of results. Social skills include respecting others,
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cooperating, resolving conflict, group decision making, and adopting a variety of group
roles. Communication skills consists of listening to information, speaking clearly and
logically, reading, comprehending, concluding from a variety of sources and writing
through recording information that are observed, interpreted and analyzed.
Communication skills also involve engaging and understanding non-verbal
communication. Self-management skills include planning and carrying out activities
effectively and time management. Thinking skills consist of acquisition of knowledge.
gaining specific facts and ideas, while remembering vocabulary in a similar
form, grasping meaning from material learned, communicating and interpreting

learning. It also consists of making applications, synthesizing and evaluating.

1.5.5 Bilingual Students

A bilingual student is defined as one who has a minimal competence in any
one of the four skills of language: listening, speaking, reading and writing, in a language
apart from his mother tongue (Macnamara, 2010) and who have studied for six year or

more in a bilingual program in line with the IB’s (2010) essential elements.

1.5.6 Global Citizenship

Global citizenship is the idea that a person’s identity goes beyond geographical
or political boundaries, thus, the need for the development of the knowledge, attitudes,
skills and values needed to engage with the world (Oxfam, 2006). The bilingual
education provider in this study integrates the five essential elements of the IB into the
curriculum to achieve its mission of preparing learners for global citizenship. The

elements include, knowledge, attitudes, skills, key concept and action.

1.6 Significance of the study

This study adds knowledge to the growing body of literature on the advantages

of second language learning in a formal bilingual setting. It is significant to learners,
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parents, teachers and bilingual institutions. To Learners, learning a second language in
a formal bilingual setting has a lot of advantages as exposed in this study, but most
importantly, it comes with the acquisition of attitudes and professional skills for global

citizenship.

To Parents, supporting your children in learning a second language in a
bilingual education setting is helpful as they not only learn a new language and learn
with a new language, they acquire other benefits that come with this process including

attitudes and professional skills for global citizenship.

To Teachers of second languages, teaching a second language has strategies
that could be effective if properly implemented. The bilingual setting also helps not only
in understanding and using such second languages, but also in gaining other benefits
accruing from the process which also includes the acquisition of attitudes and
professional skills for global citizenship. Hence, a call for proper reflection on the

second language learning strategies.



CHAPTER 2

RELEVANT LITERATURE REVIEW

This chapter presents a review of relevant literature. It explores the views of
other authors and researchers on second language learning, bilingual education for

global citizenship, and the essential elements in IB/PYP program.

2.1 Second Language learning

Second language learning as a process involves the learning of a different
language other than the first process (Chan, 2014)). This can take place in a formal
setting such as a school, or even in an informal setting such as social media. L1 is the
language one learns from when one is born (Baker, 2017). Frequently, it is referred to
the language(s) of ones’ parents or caregivers (Craith, 2012) that is, the person(s) a child
spends time with the most from conception till he or she is about 5 years old. From this

argument therefore, it is possible for individuals to have more than one L1.

On the other hand, L2 refers to the language that is learned after the acquisition
of the L1 (Mandrinan, 2014). It is only if a learning occurs after one has acquired his or
her L1, and it can be referred to as your L2. Learning strategies are different from
language learning styles because language learning styles are more general. The specific
behaviors adopted by students to help them learn are known as language learning
strategies (Lavine, 1992). It was argued that learning strategies employed by an
individual is impacted by the learning style (Ehrman, 1990). The strategy inventory was
developed by Oxford for language learning within this context (Oxford, 1990).

To achieve a greater result, the language learning strategies and the steps that
one takes to learn a language, is very relevant in ultimate language performance.

Language learning strategy is defined as particular actions, behaviors, steps, or
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techniques used to enhance learning by the learners themselves (Scarcella, 1992). There
are six strategies commonly agreed by most authors which are used by learners in
learning a language, namely memory strategy, cognitive strategy, comprehension
strategy, metacognitive strategy, affective strategy, social strategy (White, 1993;
Madrid, 2000; Oxford, 2003). Among all the classifications of learning strategies,
Rebbeca Oxford (2003) a professor of language education and research, who has
published more than 160 articles and book chapters on language learners, learning
technologies, culture, and teaching methods developed the most used classification in

her work entitled “Learning Language Styles and Strategies.

For memory strategy, Oxford (2003, p.13) opines that the ability to memorize
is the basic tool adopted by proponents of this strategy, as learners develop mental
linkages which are word meaning maps in their brains. These are ways to keep
information and make them be retained in the memory in the long term and are also
able to retrieve them when need be. To be successful in getting this strategy, learning
and retrieval is of important use such as sounds in rhymes, images, example, metal
pictures of any word or the meaning of such word, using both images and sounds,
movement of the body, with an example of physical response, using mechanicals such

as flashcards and locations on the black or white boards or on a page.

For cognitive strategy, Oxford (2003, pp.12-13) argues that the proponents
and individuals adopting the cognitive strategy mostly analyze and reason. They
produce internal mental codes which are revised by them to aid in receiving and
producing the message in the target language. This strategy enables learners to
internalize the language in direct ways. By reasoning, analysing, taking note, making
summaries, synthesizing, outlining, practicing in naturalistic settings, and practicing

structures and sounds formally, learners can internalize.

For comprehension strategy, Oxford (2003, pp.13-14) argues that the
proponents of the comprehensive strategy and learners who adopt the comprehension

strategy tend to guess unknown words when listening and reading. Learners use longer
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phrases or other words they know in places of words they do not know to avoid gaps
in knowledge when speaking and writing. To achieve this, learners make an effort to
suggest the meaning of words they do not know by looking into the context used in a
sentence or a passage. From reading the entire passage, they try to find clues or non-

verbal signs that suggest the meaning of the words in such conversations

For metacognitive strategy, Oxford (2003, p.12) states that the proponents and
others who adopt the metacognitive strategy proceed by planning, arranging, focusing,
and evaluating on their own process of learning. Learners take ownership of their
learning by monitoring their own learning preferences, styles and needs, such as
collecting and organizing second language materials, organizing a study space and
creating a schedule for L2 revision and learning, watching out for mistakes made in
L2, and evaluating task success, and reflecting on the success of any type of learning

strategy.

The learning proceeds with the learner observing how the Second Language
(SL) teacher speaks in the SL. It involves observing how they themselves speak in the
SL, practicing speaking in SL in front of the mirror. The next step involves cross
checking with google to find out if their pronunciation is correct, and if not, then correct

it.

For Social/Affective strategy, (Oxford, 2003, p.14) argues that in social
situations and settings exponents and adoptees of the social/affective strategy control
their feelings, motivations and attitudes. This includes asking questions,
communicating with others, facilitating conversation and interaction. Johanna (2012)
observes that learners who use social and affective strategy motivate themselves to
speak in the SL even with the fear of making mistakes. They offer incentives

themselves for when they perform better.
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They tell themselves that it is alright to make mistakes. They encourage
themselves in being confident and in not being afraid to make mistakes. They also
make an effort in speaking in the SL to others. If they are confused, they ask for

clarifications about the confusing points of the SL when communicating.

Even though each individual makes use of every strategy, some strategies are
often used more than others, but all strategies complement and mutually support each
other. Carlo (2016, p. 83) argues that if learners are to be tested on all strategies, and a
learner notices in his or her average scores that he or she has scores across all strategies,
this implies that one uses all the language learning strategies, no matter the frequency.
This set of strategies which are interlocked is known as strategy chain. There is no one

strategy that is more effective than others.

Teachers often play a vital role to improve their students’ learning. Gentry
(2013, p. 3) recommends that teachers should consider the fact that learners are
different and that every single individual uses different predominant strategies.) This
is of great importance to teachers because if teachers understand this, it will help them
in planning their lessons for the benefit of each and every student in their learning of
languages. Additionally, Darling-Hammond, Flook, Cook-Harvey, Barron & Osher,
(2020) recommends-that teachers can assist their students as well, in developing
learning strategies awareness, as well as enabling them to make use of more strategies.
“Stretching” students’ learning styles by making them try out strategies outside their

primary preference, which could really be beneficial.

For learners on the other hand, Oxford (2003) argues that it is noteworthy that
while having some strategies may often be more useful than others, investigations have
proved that using a vast array of strategies helps in effective learning. A learner’s
personality type also has effects on their style of learning and subsequently on their
adopted strategies. Optimal learners try possible ways to make their use of strategy to
agree with their individual needs and to come up with combinations of strategies that

work for them.
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The strategies of second language learning works at various stages of the
learning of a second language. Four different stages of second language acquisition
which was originally espoused by linguist Stephen Krashen has been identified by
theorists of second language acquisition, including Oliveri., Lawless, Robin,
& Bridgeman, (2018) and Haynes (2018), who have been teachers of English as a

second language (ESL) with 28 years of experience.

For early production, Oliveri et al. (2018, p.11) note that this stage spans about
six months. During this stage, language learners acquire and develop an understanding
of up to 1,000 words. Even though they may not be grammatically correct, they still

learn to speak some words and begin forming short phrases.

For speech emergence, Oliveri et al. (2018, p.11), states that learners at this
stage acquire a vocabulary of up to 3,000 words, and they learn to communicate by
putting the words in short phrases, sentences, and questions. At this stage also they may
not be grammatically correct. Be that as it may, this stage is an important stage where
learners gain greater understanding and start reading and writing in their second

language.

For intermediate fluency, Oliveri et al. (2018, p.12) argue that this stage
usually spans for a year or more after speech emergence. Learners at this stage possess
vocabulary of as many as 6,000 words. Learners often get the communication ability
in writing and speech with the use of more complex sentences. At this crucial stage
also, learners start to actually think in their second language, and this enhances their

gaining of more mastery in speaking it.

For continued language development/advanced fluency stage, Oliveri et al.
2018, p.12), believe that to arrive at this point, it takes most learners between two years
to 10 years to reach full proficiency of the second language in all its complexities and
nuances. In order to maintain fluency in the second language, second language learners
need continuous opportunities to discuss and express themselves in their new language.

The keys to learning a new language and being proficient in speaking and writing that
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language is consistency and practice. In order to develop their fluency and confidence,
students must have a conversation on a regular and daily basis with others in the new
language. In addition, it’s pertinent for students to keep on working with a classroom
teacher on a particular content area which is connected to the new language such as
history, social studies or writing. It is also pertinent to note that within six years of
study in a bilingual program, the learner can be fluent in a second language, and the

language fluency in turn gives him or her advantages.

2.1.1 The Advantages of Second Language Learning

2.1.1.1 Cognitive Advantages

The unique ability of humans to think is called cognition. Cognition involves
comprehension, processing and complex ideas producing. It can be grouped into
various subsystems like memory, attention and reasoning. The overall cognitive skills
become better when the subsystems are robust. Current researches show that learning
a second language is of great benefit in the development of various cognitive skills,
and often, bilinguals perform better on cognitive tasks, which includes tasks assessing
memory, attention and focus level, and anticipation when compared to monolinguals
(Barac, Bialystok, Castro, & Sanchez, 2012). For example, for a learner to gain an
insight into new knowledge to handle new situations easily, the cognitive system has

to be stronger.

Second language learning has also been shown to create a positive impact on
memory. It is pertinent to note that there are three different types of memory namely;
working memory, long-term memory and short-term memory (Cowan, 2008). Long-
term memory refers to the broad event and general knowledge of experience, capable
of being recovered by an individual is termed long term memory. Metalinguistic
awareness on the other hand refers to knowledge of the language rules of and the ability
to make use of them, while short-term memory refers to storage of a limited amount of
temporary information. In the case of accessible memory, the information will be

forgotten after a short time. Part of short-term memory is the working memory, which
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is part of short-term memory that is activated when information has to be recovered

and used for a very short time.

Second-language learning in a bilingual context impacts a positive effect on
the general cognitive skills development of learners. Speaking more than one language
also aids in compensating for cognitive disadvantages resulting from epilepsy, aging,
and socioeconomic status that are low. When bilinguals complete problem-solving
tasks, they express an advantage. They also demonstrate an advantage when they
swiftly change from one task to another (Macwhinney, Fromm, Forbes, & Holland,
2011). Second language learning helps in the development of children’s language
because it aids the learners in focusing on relevant information (Lantolf, 2000). The
learning of a second language is also relevant to the language development of learners,
and in turn aids them in easily and rapidly learning other languages. Paap, Myuz, &
Sawi, (2014) argue that speaking two or more languages enhances the focus and ability
to ignore irrelevant information in second language learners. When handed many
cognitive tasks, bilinguals outperform monolinguals. These cognitive tasks included
solving problems, multitasking, remembering longer lists of information and tasks

switching.

Speaking a second language or more languages helps in compensating
cognitive disadvantages which are caused by aging, epilepsy and low socioeconomic
status. Bilinguals sometimes outperform monolinguals on memory tasks as such,
learning a second-language has a positive impact on memory. Blom, Kuntay, Messer,
& Leseman, (2014) opined that the effects of social background may be compensated
by bilingualism and this helps to enhance working memory. This came as a result of a
study conducted to test working memory tasks where 68 Turkish-Dutch bilingual
children and 58 Dutch monolingual children with age running from five to seven were
required to carry out tasks which focused on a working memory and needed them to
remember and recall numbers or position of dots presented on a screen. The findings
demonstrated that based on these tasks, bilinguals performed better than the

monolinguals.
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Being bilingual enhances an improvement in a learner’s working memory.
Morales et al., (2013) opines that when compared to monolinguals, bilinguals have
better enhancement in working memory capacity, which in turn indicates that they can
remember more information and recall them. They carried out a study to test children
on a working memory task which required them to take a glance at a couple of pictures
and then recall them in the right order. The result revealed that the bilingual children
had the ability to remember more pictures compared to the monolingual children. Both
the five- year-old children and the seven-year-old children could remember and

identify as many pictures as presented.

The improvement of a learners working memory through bilingualism applies
also to learners with dysfunctions. Veenstra, Schneider, Bushman, & Koole, (2016)
studied the effect of speaking more than one language on the working memory in
pediatric epilepsy and concluded that for individuals at the risk of cognitive
dysfunction, daily conversations with two or more languages can be helpful in
protecting the working capacity of the memory. Bearing in mind that children suffering
from epilepsy are at the risk of cognitive dysfunction, and mostly those related to
executive functions like attention control or working memory, this study was carried
out with 26 bilingual children and 26 monolingual children with age range of 617
years. All participants had epilepsy. The results from the standardized working memory
tasks revealed that bilingual participants possessed a significantly greater working
memory capacity than their monolingual counterparts. Consequently, bilingualism

might be a protective variable against working memory dysfunctions related to

epilepsy.

Wodniecka (2010) in a study which tested a group of older bilinguals with the
age range of 61 to 81 years old, on a discovery of working and test of short-term
memory, that on some memory tasks, older bilinguals significantly performed better
than monolinguals. Consequently, this suggests that the age for acquiring a second
language is not crucial for the enhancement of some cognitive skills. The advantage of
speaking a second language on cognitive skills comes from the consistent and daily use

of both languages. These advantages include better working and short-term memory.
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The results of this study demonstrate that speaking a second language bilingualism can

prevent memory capacity degradation, which is often caused by aging in older adults.

Bilinguals exhibit an advantage in completing problem-solving tasks.
Abutalebi et al, (2012) stated that speaking two languages enhances people to focus on
an assigned task, while disregarding irrelevant information, and this leads to enhanced
performance Costa, Hernandez, Costa-Faidella & Galles, (2009) in affirmation, opined
that bilinguals have faster decision making ability than monolinguals and that speaking
two or more languages enhances learners in developing a more robust mental
monitoring system. This implies that when an immediate reaction is needed, bilinguals
react faster. Hence, the expectation is that bilinguals detect some problems more

quickly and solve them faster.

Bilinguals show an advantage with tasks switching (MacWhinney 2010).
Despite being able to switch tasks easily, studies have shown that performing many
cognitive tasks declines with age. Gold, Kim, Johnson, Kryscio & Smith. (2002)
conducted a study to find out the level of problems on task switching between older
bilinguals and monolinguals, with tasks switching activities which required a lot of
attention and focus. From the study, the bilinguals showed much faster reaction when
compared to the monolinguals. Consequently, it was hypothesized that speaking two
different languages and switching between them daily gives a cognitive benefit, even

at later stages of life.

Learning a second language helps in the language development of children.
Metalinguistic awareness needs different cognitive abilities and prior investigations
have revealed that bilinguals demonstrate a greater level of this skill. Moreno,
Wodniecka, Tays, Alain & Bialystok (2014) investigated the development of a
metalinguistic awareness bilingual. The results suggested that learning a second
language helps children from childhood to better understand the grammar of their first
language. Hermanto (2012) undertook a study which was conducted to find out whether
an intensive French-as-a-second-language program shows an improvement on both

languages. The findings suggested that learning a second language in a school setting
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not only encourages the better development of the skills used in first-language that

children already have, but also enables them to develop new cognitive skills.

Learning a second language enhances better anticipatory skills. Bonifacci,
Giombini, Bellocchi & Contento, (2011) researched into the possibility of bilingualism
playing a role in anticipatory skills, by making the individual to predict what is
upcoming. From the results, bilinguals could predict elements coming next, and this
was helpful in daily conversations. Similarly, Soveri, Rodriguez-Fornells &Laine,
(2011) affirmed that some cognitive skills could be better enhanced by long term
second language learning experience which enables second language learners to
overlook information that are not relevant and focus only on relevant ones when

compared to monolinguals.

Conclusively, it can be deduced and affirmed that learning a second language
aids the development of various cognitive skills, which is evident in bilinguals often
performing better when compared to monolinguals on cognitive tasks, which involves

the attention level, focus, memory assessment, and anticipation.

2.1.1.2 Academic Advantages

Second language. learning helps young learners in enhancing their first
language literacy. In mathematics, second-language learners demonstrate certain
mathematical advantages such as a maximum self-correction skills and comparable
mathematical concept learning (Riordan, 2005). Being instructed in a second language
most times creates a positive impact on the learners’ performance in important
academic areas such as science, mathematics and language arts. Children who undergo
second-language learning often express greater ability in spelling and reading

comprehension (Paton, 2008).

A review of some recent literature shows that the positive effects of second-
language learning goes beyond proficiency in the given language. Learning a second

language boasts the ability to read and write in learners, their skills in mathematics and
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their performance in other subjects that are taught in schools (Brown, 1994). For some
obvious reasons, learners of a second-language may possess an advantage when
compared to their monolingual peers studying in a learning environment. First, the
ability of learners to be aware of the structure of sentences, the recognition of the sound
systems and grammar are developed by learning a second language. Second, other areas
such as math and science are directly affected by this increased awareness. This is
particularly witnessed among learners who exhibit advancement in second-language

proficiency.

In mathematics, most second-language learners demonstrate obvious
advantages. For example, on learning mathematical concepts, children learning a
second language have been shown to perform better especially in focusing on relevant
subjects compared to their monolingual peers, and they are often better at not being
distracted by irrelevant information (Brown, 1994). The early stages of learning a
second language promotes learners’ skills in auditory which in turn strengthens
learners’ understanding in reading, writing and spelling. In a proper learning
environment, the benefits are further fostered where parents and teachers express their
support for bilingualism and multilingualism. Hipfner-Boucher, Lam, & Chen, (2014)
suggested from their research aimed at investigating the impact of bilingual education
on a group of learners in Canada, focusing on the development of literacy skills in any
of the languages used in the society such as English and a language used for instructions
in school, such as French or Chinese. The findings showed that bilingual education
does not delay the growth of skills in English literacy, rather, the knowledge of French
or Chinese word and sound structure can enhance a better development of English

literacy skills in young learners.

Similarly, Cummins (2012) carried out a research to compare the Chinese
literacy advantage between monolinguals and bilinguals, and found out that Chinese-
speaking children who enrolled in an English-only program where outperformed by
Chinese-speaking Canadian-born students who enrolled in a Mandarin-English
bilingual program outperformed. Murphy, Macaro, Alba, & Cipolla (2014) noted that

some areas of the first language reading skills of a child can be better influenced by
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learning a second language. In addition, second-language learning serves as a training
for awareness as second-language learners tend to understand better and appreciate

more the concept of language as a system with a structure that can be manipulated.

When compared to monolinguals, second-language learners demonstrate
some advantages in mathematical skills. They are better in self-correction skills and
enhanced mathematical concept learning. Clarkson (2007) believes that the ability to
speak two languages sometimes aids the learner of a second-language learners in self-
correction as they can correct their own mathematical errors. In addition, being
proficient in a language can be beneficial in using a second language to learn
mathematics. Hemsley, Holm & Dodd, (2014) also concludes that bilingual instruction
establishes a better equilibrium for learning mathematics, while Planas (2014) opines
that bilingualism through the elaboration and invention of new terms, tend to create
more learning opportunities. In important academic areas such as mathematics, science
and language arts, receiving instructions in a second language often positively

influences second-language learners’ performance.

Vega (2014) observed from his studies at an elementary school that students
who were enrolled in the immersion program performed better in English, reading,
writing and mathematics than students who were enrolled in a monolingual program.
While the highest benefit in reading was expressed by native English speakers, native
Spanish speakers also showed the highest benefits in mathematics. An appreciable
ability in spelling and reading comprehension is often seen in second-language
learners. Gebauer, Zaunbauer, & Modller, (2013) suggest that the development of

reading skills in both languages is highly influenced by an immersion program.

Hence, it can be concluded that being instructed in a second language most
times impacts great performance in core academic areas such as mathematics, science

and language arts.



28

2.1.1.3 Personal Advantages

The personal benefits of second-language learning are enormous. These
benefits span from an appreciated ability in communication with the use of verbal and
nonverbal cues, a consciousness and sensitivity toward the intention of the other
speakers, and a high sense of creativity when compared to monolinguals. Moreover,
these can be apparent in second-language learners as young as preschool age hence,
learners with even the smallest amount of time of exposure to a second language can
be seen possessing these lest amount of time of exposure to a second language can be
seen possessing these. Kinzler et al., (2015) argues that an environment that houses
many languages can enhance the development of skills necessary for taking a
perspective and an interpersonal understanding useful in communicating effectively.
Siegal (2009) suggests that bilingual skills demand the ability to respond effectively in
an enhanced communication. Studies also show that bilingual learners possess a
broader view in the way they see their identity and that of others. Learning a second
language creates a better appreciation in the establishment of the creation of many
identities, an important factor for heritage language learners in making strong ties to

their families and cultural heritage.

The capacity of an individual or even a group to handle situations that are
familiar and difficult by accepting and enduring the information about such situations
is called ambiguity tolerance and this is made possible through the learning of a second
language (Dewaele et al., 2013). Second language learners exhibit a greater level of
ambiguity tolerance as seen in their show of a massie understanding of and a greater
openness to other cultures with their corresponding values, languages beliefs and
perspectives which seem to be different from that of the learner. In addition, the study
of a second language strengthens the self-identity of the learner as he or she understands
himself or herself more and his or her relationship with the external world, the
construction of such a relationship with the world and a better understanding of future
possibilities (Du, 2015). By providing the grounds for creative ability, uniqueness,

flexibility in problem solving and critical thinking, second language learning enables
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creative abilities and with this tool, ambiguity tolerance is strengthened through the

learning of a second language.

As research shows, learning a second language increases connection to
cultural and ethnic identity (Markman &Yow, 2011; Kharkhurin, 2010). It facilitates
communication, specifically for language learners with a family connection to the
language. Consequently, a deeper development of cultural identities and an
appreciation for the transmission of culture through language is promoted by second
language learning. With study abroad programs and language exchange programs,
second-language learning potentials are enhanced. A great number of benefits which
are non-linguistic are seen here ranging from multiple opportunities in educational
settings and employment opportunities, greater travelling desire for cultural experience

and broadening one's world view, and the willing passion in trying new things.

Markman &Yow (2011) explains that children who are bilingual possess an
ability akin to that of an adult in the recognition of the voice tone of a person so as to
overcome content reliance. They also possess a maximum sensitivity to the intention
of a communication by the speaker. Bilingual children develop a more possible ability
to focus on the context of communication while paying more attention to verbal and
nonverbal cues because they regularly encounter a more challenging communication
exchange. They also make proper use of these cues in understanding the

communicative intent of the speakers better.

Learning a second language develops in the learner, a sense of creativity
through the development of executive problem solving, flexibility and creative
thinking. Kharkhurin (2010) argues that while monolinguals may possess a greater
level of linguistic ability as a result of the much acquired vocabulary from their first
and only language, two factors may be responsible for the advantages in nonverbal
creativity discovered in bilinguals. The first factor stems from the fact that in a situation
of multilingual communication, bilinguals have to be open to improvising a unique way
out or survival strategy inorder to express the same idea in a different language. The

second factor is based on their cultural framework and linguistic experience, and this
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allows them to see the world widely and from multiple perspectives, with an advantage

of enhancing and developing new and creative ways to solve problems.

Lee et al. (2011) indicate that there was a great correlation between creativity
and bilingualism despite the age of acquisition, as a result of the exposure to the many
cultures, languages and perspectives gotten by the bilingual from the two cultures and
languages known to him or her. A study carried out by Leiken (2012) to test the
differences between pre-schoolers who were monolingual and others who were
bilingual as regards the effect of second language learning on the creativity exhibited
in both mathematical and non-mathematical problem solving activities. The result
gotten showed that a greater level of creativity in mathematics was found in early
bilinguals and other bilinguals. These bilinguals also showed more advantages than
their counterparts who were monolingual. From the study, the researcher opined that
second language learning has a much greater impact in problem solving and furthers
creative thinking development. Knowing two or more languages and by extension,
cultures, creates an avenue for people to understand and be more tolerant of the values,
beliefs, perspectives and practices of communication in the other person, which is

different. (Dewacele et al., 2013).

Learning a second language aids the learner both in acquiring a positive
attitude towards learning language differences and possessing the attitude of tolerance
of ambiguity. Compernolle (2016) note that that learning a second language demands
the learner to possess this ambiguity tolerance in terms of language and the context of
socials. so that he or she can acquire an openness to the differences in languages and
the other aspects of the ambiguity of tolerance. As Comanaru (2009) suggests, learning
a second language increases the chances of being united to one’s family and maintains
that family ties especially in persons that have a family with a different language other

than the one they speak.

Previous studies have shown that a great sense of civic duty and an awareness
and appreciation of diversity in languages, cultures and even races in any society is

established and developed by service-learning (UNESCO, 2015).
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2.1.1.4 Societal Advantages

Second-language learning results in societal positive changes through a
potentially deep cultural experience. A review of the relevant studies and researches
reveals that t second language learning exposes and develops in learners an openness to
diversity in cultural experiences, respect of others, cosmopolitanism and a global sense
of place (Dagenais, Day, & Toohey, 2006; Crosbie, 2014). Research demonstrates a
better social justice and respect of the human rights and dignity of others is better
attained through the teaching of a wide variety of languages, which includes endangered
languages (Crosbie, 2014). Apart from the advantages earlier mentioned, second-
language learning benefits the learner through a rich study of culture enshrined in the
school curriculum through humanities such as arts and social studies. (Pishghadam,
2009). This results in a rich insight and knowledge of cultural uniqueness and a
development of the students professional, societal and personal lives. Previous studies
have shown that a great sense of civic duty and an awareness and appreciation of
diversity in languages, cultures and even races in any society is established and

developed by service-learning (UNESCO, 2015).

Second language learning inculcates in the learner, a demonstrable
understanding of uniqueness in the worlds’ diversity. The idea of social justice and
empathy towards others are frequently demonstrated by speakers of more than one
language (Kabir, 2016). Second-language learners also demonstrate pro-activeness as
engaged global citizens. They show a clearer understanding of scientific innovation,
global economic and social ideas emerging from other parts of the world. Dagenais,
Walsh, Armand, & Maraillet, (2008) carried out a small-scale study to investigate the
effectiveness of implementing language awareness activities. The different family
language knowledge was shared by students, who compared several vocabularies in the
various languages. From the teamwork, discussions emerged among students and their
teachers on the relative equality of the various languages and those who spoke them.
This benefited students through an increase in knowledge of intercultural relationships

and a clearer understanding of diversity of language and global equity.
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When Forsman (2010) conducted a similar research, he observed that many
students had started revitalizing other aspects of their life that were not afore taken
seriously and they also noted that some behaviors they exhibit might be strange in the
worldview of other people. Consequently, the clearer understanding of individual and
cultural differences promoted in students, the sense of respect for diversity and other
people. Activities on languages hats were created with student’s projects availed the
students of the opportunity to develop a better reliability of themselves, understand and
appreciate diversity more, and connection to similarities and differences in other
cultures. Speakers of more than one language demonstrate enhanced empathy and may
be inclined toward social justice. Crosbie, (2014) stated that collaboration and mixing
up of various students from very different cultural backgrounds produces an
intercultural understanding with an appreciable sense of social justice. From this study,
it was realized that learning about cosmopolitan citizenship had emphasis on second
language learning in a multicultural classroom and this yielded greater development in

intercultural dialogue.

Second-language learners exhibit pro-activeness and engage in global issues.
Caldwell (2007) observed that while developing proficiency in their target second
language, university students were enhanced in their understanding of global

responsibility and civic duty as they studied service learning and language education.

Semaan & Yamazaki (2015) indicated that students' level of global
competence increased with their motivation level to learn a second language. For the
students, speaking a new language was a stepping stone to other greater aims such as
active, positive and meaningful engagement with members of the target communities.
Sung (2016) revealed that learners saw themselves as part of a wider global community
and not just a local community. Consequently, they had the capacity to relate
themselves to people of different cultural backgrounds. This was due to their openness
to share ideas and opinions on a number of cultural and global issues such as global
warming, human rights and democracy. Participants Were observed to exhibit attitudes
depicting open-mindedness and tolerance toward linguistic diversity in the global use

of English.
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Therefore, it could be concluded that second-language learning avails the
learner a potentially intense cultural experience that may bring about positive effects
at a societal level. It encourages cosmopolitanism, a global sense of place, the

recognition of others, and openness toward diverse cultural experiences.

2.1.1.5 Economic Advantages

The skills in learning a second language are seen as a form of human capital
in the field of language economics. Lazaruk (2007) opines that speaking a second
language comes with some economic benefits such as earning more money, getting
more job opportunities, enlarging one's professional or social network and increase in
international trade. An example would be a student who learns French as a second
language in Canada. The second language learner upon graduation would be able to
access a wider range of jobs when compared to a monolingual student because he or

she can communicate with a lot of different people, locally and globally.

Skills acquisition in a second language not only benefits the learner but also
the future employers as well as cities, companies, businesses and the nation at large. In
general, studies (Alba et al., 2009; Agirdag, 2014; Cappellari & Di Paolo, 2015) reveal
that speaking a second language directly and indirectly pays more through higher
wages and enables much wider access to both the local and global markets as this is of

great value to potential employers.

In addition, studies have shown that communication barriers between nations
are broken and the import and export network scope is widened by the literacy and
proficiency in a second language. This shows the importance of a second language in
foreign and international trade. It also demonstrates that the world being multilingual
demands more than the ability to speak a single language for a more prosperous living

as seen in higher earnings by second language speakers over monolinguals.

According to Agirdag (2014), the benefit of the ability to speak any particular

language is called linguistic capital. Linguistic capital depends on the value of a
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language in a social setting. Mostly, minority languages serve as capital in the economy
submarket. The earning advantages on bilingual skills could be as a result of the
indirect impact of language skills on economy attained through education. Cappellari
et al. (2015) states that educational success that in turn produces higher wage returns
upon graduation is highly supported by bilingualism. Despite bilingualism creating an
opportunity for economic advantages under conditions which include a much stronger
advantage in local and global economy, it is pertinent to mention that the value of
languages differ economically in both local and global market and that bilingualism

may come with an economic penalty (Alba et al., 2009).

Second language skills create a great opportunity for greater mobility in both
local and international markets. Harrison, (2013) opines that speaking a second
language creates the opportunity both in the job local and global market for a faster
mobility coupled with the chances of serving a more diverse clientele, yet it is pertinent
to understand that not all languages hold the same economic value. Second-language
abilities are highly recognized by future employers and are a very useful tool due to the
importance of successful communication in the multilingual nature of today’s
workplace (Lehtonen, Tuula, Karjalainen & Sinikka, 2008). Since an increase in
foreign trade is‘enhanced by second-language literacy and linguistic diversity, through
the enhancement of the possibility of nonverbal communication (reading and writing),
and by the removal of the linguistic barriers between countries (Melitz, 2002). From
the studies mentioned, it can be deduced that the economic benefits of speaking a
second language are enormous and it ranges from higher earnings, greater job
opportunities, larger social or professional networks, and increased international trade,

to others not mentioned.

In conclusion, second language learning with appropriate strategies of
acquisition has shown to offer various advantages such as cognitive advantages,
academic advantages, personal advantages, societal advantages and economic
advantages. However, these attitudes and professional skills are, first not holistically
classified as they are done in the international bilingual programmes, but each research

focuses on an aspect of a comprehensive list of attitudes and professional skills.
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Secondly, they are not also specific to a formal bilingual social context such as an
international bilingual education, but the studies were carried out in an informal
bilingual social context such as family, peer groups and monolingual education setting.
Since the settings are not specified as formal bilingual institutions which often carry
out the bilingual program for global citizenship, which raises the interest in the current

research.

2.2 Bilingual Education for Global Citizenship

The notion of global education has seen attention lately, despite not being new
in discourse (Schattle, 2009). Several institutions make reference to global citizenship
in their mission statements. Such institutions have centers for global citizenship and
provide programs to realize this mission of making learners global citizens. Oxfam
(2006) notes that a global citizen as an individual who is aware of the wider world and
has a sense of their own role as a world citizen and that a major characteristic of a global
citizen includes the attitudes of respecting and valuing diversity and having an
understanding of how the world works. A global citizen aims at actively making the
world a more equitable and sustainable place to live in and takes full responsibility to

achieve this by being aware of his or her role (Israel, 2012).

Language allows and facilitates a direct level of global citizenship. When
coupled with bilingualism, global citizenship deals more with direct experiences with
diverse countries, peoples, and cultures (Israel, 2012). Schattle (2017) believes that in
the areas of global citizenship there exists an indispensable connection between the
global and the local. An awareness of the world is deeply rooted in self-awareness. The
attitude of self-awareness enables students to recognize the world within the context of
the universality of the human experience. In addition, Reysen & Katzarska-Miller,
(2013) argue that cultural empathy must accompany all languages, and this is frequently
perceived as a major aim of global education. Cultural empathy helps individuals to
analyze questions from a variety of approaches and in navigating skillfully across
cultures. It also helps individuals, first in navigating their own multiple cultural

identities, and towards experiencing cultures which are unfamiliar to them.
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Global citizenship as a benefit of second language learning in a bilingual
education provider involves a sense of responsibility which goes with mindfulness.
Effective global citizens possess certain attitudes and skills. Reysen & Katzarska-Miller,
(2013) argue that effective global citizens are usually flexible, creative and proactive.
They are able to solve problems, make practical decisions, think critically, efficiently
and effectively communicate ideas and also collaborate within a team. In the 21%
Century, this set of attributes is recognized as being the foundation for success in
absolutely every aspect of life, and especially in the workplace. The acquisition of such
attributes and skills is not developed independent from active learning methods and
environment (Lagos, 2020). Consequently, a formal bilingual education setting is a
proper space for the development of these attitudes and professional skills which
enhances global citizenship. The IB therefore ensures these benefits of second language
learning in a bilingual education provider through its five essential elements of attitudes,

knowledge, key concepts, skills, and action.

2.2.1 Essential Elements in IB/PYP Program

International education has been on the rise especially in the second half of
the twentieth century when education became connected to countries' development; in
international education, a new field of practice looking for improvement in living
standards by increasing the quality and availability of education emerged (Shields,
2013). Therefore, international education became understood more as a field rather
than a single concept as agreed by Wells (2011). Primarily among the programs that
facilitate international education is the IB. Here, learners strive to develop their natural
curiosity, acquire the skills necessary to conduct inquiry and research and show
independence in learning, and also actively enjoy and love to learn. This love of
learning will be sustained throughout their lives. It has been said that the IB aims to
facilitate attributes of character, which by their very nature are laden with values

(Wells, 2011).

The International Baccalaureate Organization or IB (2012) posits that the IB

promotes international education. Issues such as theories of values and attitudes, and
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the teaching of values and theories of value acquisition, in IB is noted. Since the world
has become more global and complex, the IBO has responded by developing an
international curriculum. The IBO has included the concept of attitudes and skills in
the list of characteristics acquired by students completing the IB Diploma Program
(IBDP) and parts of its elements. For example, The IB Learner Profile (IB 2006), which
seeks to categorize the desired values and dispositions of an IB student across the
continuum of the three IB programs: PYP, MYP and the IBDP. It is not intended to be
a profile of the perfect student; rather, it can be considered as a map of a life-long

journey in pursuit of international mindedness (IB, 2010).

The present investigation is concerned with all of the IB Learner Profile
(IBLP) attribute statements but focuses particularly on the affective which includes the
development of personal qualities and emotional skills and social which includes
collaboration with others and the ability to consider and evaluate different perspective
aspects of learning (Bullock, 2011). As stated above it is clear that the IBO intends that
these attitudes and dispositions will be lifelong. Walker (2002a) opines that the IB
program is providing an education for life so the real test will come in twenty years’
time. It is therefore to be hoped that when students leave school and enter tertiary
education and employment that the values established will not disappear but rather
mature and develop in real world situations and will manifest themselves in diverse

ways (Hinrichs, 2002).

There are five key components to the IB/PYP curriculum: attitudes,
knowledge, key concepts, skills, and action. The first has twelve attitudes the IB
(20090, p. 24) wants students to value and exhibit. They are interwoven throughout
every aspect of the curriculum. The attitudinal attributes consist of appreciation,
commitment, confidence, cooperation, creativity, curiosity, empathy, enthusiasm,
independence, integrity, respect, and tolerance. Each attitudinal attribute is also defined
so that it can be measured in accordance with the learner profiles and used to establish

content validity of the questionnaire for the present study.
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According to the IB (2009b, p.24), appreciation in this context refers to the
appreciating the wonder and beauty of the world and its people. Commitment refers to
being committed to ones’ own learning and persevering and showing self-discipline
and responsibility. Confidence in this context means feeling confident in ones’ ability
as learners, having the courage to take risks and applying what learners have learned
and making appropriate decisions and choices. The attitude of cooperation deals with
cooperating, collaborating, and leading or following as the situation demands. Another
attitude is creativity which refers to being creative and imaginative in ones’ thinking
and in ones’ approach to problems and dilemmas. The IB PYP also list other attitudes
such as curiosity which is characterized by being curious about nature of learning,

about the world, its people and cultures.

Empathy as explained by the IB (2010, p.24), refers to imagining oneself in
another’s situation in order to understand his or her reasoning and emotions, so as to
be open-minded and reflective about the perspectives of others. Enthusiasm refers to
enjoying learning and willingly putting the effort into the process. Independence refers
to thinking and acting independently, making ones’ own judgments based on reasoned
argument and being able to defend ones’ judgments. Integrity is characterized by being
honest and demonstrating a considered sense of fairness. Respect involves respecting
oneself, others and the world around, being honest and demonstrating a considered
sense of fairness. Finally, tolerance deals with being sensitive about differences and
diversity in the world and being responsive to the needs of others. These are the
attitudes which builds up part of the learner and his profile as posited by the philosophy

of international education.

The second component is knowledge. According to the IB (2009b, pp.11-16),
the second component, knowledge, has six transdisciplinary themes which learners are
supposed to investigate throughout the school year. These themes are globally
significant and cover concepts that are interconnected, can be addressed in all
disciplines (subjects), and can be applied to real life. The transdisciplinary themes are,
who we are, where we are, how we express ourselves, how the world works, how we

organize ourselves, sharing the planet.
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The third component is key concepts. The IB (2009b, p.15-20) posits that there
eight concepts that drive instructions through inquiry, questions, and investigation.
These concepts include the following: form which addresses what a thing is like;
function describing how a thing work; causation which tells why a thing is the way it
is; change which talks about how it is changing; connection which refers to how a thing
is connected to other things; perspective which talks about the points of views;
responsibility emphasizing ones’ responsibilities towards a thing; and reflection

referring to how learners know a thing.

Following the key concepts is skills, the fourth component. The IB (2009b,
pp. 21-23) introduces five transdisciplinary skills which learners are expected to
develop as they involve themselves in the learning environment. These skills include
thinking skills, social skills, communication skills, self-management skills and research
skills. Thinking skills consist of acquisition of knowledge. To acquire proper
knowledge, learners are expected to gain specific facts and ideas, while remembering
vocabulary in a similar form. They are expected to grasp meaning from material
learned, communicate and interpret learning. Learners are expected to make
applications by using previously acquired knowledge in practical or new ways and
analyze through taking knowledge or ideas apart by separating into component parts,
seeing relationships and finding unique characteristics. Learners are also expected to
make synthesis by combining parts to create wholes, creating, designing, developing
and innovating. Learners make evaluation by making judgments or decisions based on
chosen criteria; standards and conditions. In addition, learners think about two or more
different points of view at the same time; understanding those points of view and are
able to construct an argument for each point of view based on knowledge of the others,
realizing that other people can also take one’s own point of view. Learners can analyze
one’s own and others’ thought processes; thinking about how one thinks and how one

learns.

Learners are expected then to acquire and apply a set of transdisciplinary skills
within their learning process. The IB (2009b, pp.21-23) establishes that social skills

consist of accepting responsibilities by taking on and completing tasks in an appropriate
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manner; being willing to assume a share of the responsibility. It includes respecting
others, cooperating, resolving conflict, group decision making, and adopting a variety
of group roles. Communication skills consists of listening to directions; listening to
others; listening to information, speaking clearly; giving oral reports to small and large
groups; expressing ideas clearly and logically; stating opinions, reading a variety of
sources for information and pleasure; comprehending what has been read; making
inferences and drawing conclusions. Writing, recording information and observations;
taking notes and paraphrasing; writing summaries; writing reports; keeping a journal
or record. Viewing, Interpreting and analyzing visuals and multimedia; understanding
the ways in which images and language interact to convey ideas, values and beliefs;
making informed choices about personal viewing experiences. Presenting, constructing
visuals and multimedia for a range of purposes and audiences; communicating
information and ideas through a variety of visual media; using appropriate technology
for effective presentation and representation. Non-verbal communication, Recognizing
the meaning of visual and kinesthetic communication; recognizing and creating signs;

interpreting and utilizing symbols.

Self-management skills are very vital in the IB programme. The IB (2009b,
p.23) states that self-management skills consist of gross motor skills which refers to
exhibiting skills in which groups of large muscles are used and the factor of strength is
primary. It also consists of fine motor skills which refers to exhibiting skills in which
precision in delicate muscle systems is required. Other concepts include spatial
awareness which refers to displaying a sensitivity to the position of objects in relation
to oneself or each other, organization which refers to planning and carrying out
activities effectively, time management which refers to using time effectively and
appropriately and safety refers to engaging in personal behaviour that avoids placing
oneself or others in danger or at risk healthy lifestyle, codes of behavior, informed

choices.

Research skills are practically essential in the acquisition of the learner
profiles for the IB learners. The IB (2009b, p.23) explains that research skills consist

of formulating questions, observations, collecting data, data recording, planning, data
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organization, interpretation of data and presentation of results. Formulating questions
is carried out by identifying a thing of one’s wants or needs of knowledge and asking
researchable compelling and relevant questions. Observation is done through taking
notice of relevant details, using all the senses, while planning is carried out by
developing a course of action; outline sketching; figuring out ways of finding out
necessary information. Research skills also consist of collecting data through gathering
information from a variety of first and second-hand sources such as maps, surveys,
direct observation, books, films, people, museums and ICT. Data recording is also part
of research skill where the learner is expected to describe and record observations by
drawing, note taking, making charts, tallying, writing statements. Data organization is
conducted by sorting and categorizing information, arranging into understandable
forms such as narrative descriptions, tables, timelines, graphs and diagrams. For their
action, students are encouraged to reflect on making informed choices and taking action
that will benefit their peers, school staff, and the wider community. These are student-
initiated responses to what they are understanding and learning about themselves and

the world in which they live.

In conclusion, attitudes, knowledge, key concepts, skills, and action which are
essential elements of the IB PYP programme (IB, 2010), express how the learning of a
second language can cultivate the attitudes and skills needed for global citizenship in
the learner. When the learner is able to properly utilize the five elements, the result is
the acquisition of the profiles of a learner, namely, inquirers, thinkers, knowledgeable,
communicators, principled, open minded, risk taker, caring, balanced and reflective
(IB, 2010). His or her knowledge, key concepts and action can be tested by
assessments, such as examination. Although the IB curriculum is made up of five
essential components, the present study only emphasizes attitudes and skills because

these are of more practical use and could easily be seen in real life situations.
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2.3 Acquiring Attitudes and Professional Skills for Global Citizenship

Attitudes are formed over time as human beings are exposed to stimuli
(McLeod, 2020). Therefore, attitudes are learned opinions. While attitudes are enduring,
they can change. Bodenhausen & Gawronski, (2013) opine that various approaches to
explaining variations have focused on the possibility that there are different types of
attitude that vary in their potency and actual stability. For example, political attitudes
were held to vary on a continual basis from being highly symbolic to non-symbolic.
Symbolic attitudes are based more on effects than well-articulated knowledge and are
assumed to be acquired quite early in life, while non-symbolic attitudes, in contrast, deal
with thoughtful integration of information which can only be formed at later
developmental stages i.e. after a capacity for reasoning develops. Bodenhausen &
Gawronski, (2013) explain that whereas the former type of attitude was believed to be
more deeply ingrained and impervious to change, later type of attitude was assumed to
be more susceptible to modification, via persuasive arguments or changing political
realities. Initially, research supported this notion, but it was basically revealed to have a

foundation on a methodological artifact.

The claim that symbolic attitudes are intrinsically less susceptible to change
was challenged and shown doubtable. Krosnick, (1991) made the distinction between
symbolic and non-symbolic and has a great similarity to the distinction between
associative and propositional evaluations. Rudman (2004) and Wilson, Lindsey, &
Schooler, (2000) have presented an analogous argument which suggests that implicit
or associative evaluations should possess developmental priority and should not be so
easy to change, when placed side by side with explicit or propositional evaluations.
However, Blair (2002) also opined that automatic evaluations are in fact readily

malleable.

Stability on the other hand, is one of the properties of strong attitudes. Pablo
and Petty (2006) have conceptualized attitudes as differing on a strength continuum.
One of the most influential models of attitude content has been the multicomponent

model. This perspective opines that attitudes are summary evaluations of an object that
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have affective, cognitive, and behavioral components. The affective component of
attitudes are the feelings or emotions associated with an object. Clore & Schnall, (2005)
argues that attitudes are influenced by affective responses in a number of ways. First,
after exposure to the attitude object, attitudes are influenced by the emotions that are
aroused in a person. For example, a negative attitude toward spiders is produced by the
fact spiders make some people feel scared. This negative affective response is likely
to cause the production of a negative attitude toward spiders. In addition, attitudes via
processes such as classical conditioning and mere exposure is influenced by feelings.
Here, the object with other stimuli that elicit particular emotions (classical
conditioning) or repeated exposure causes the object to seem more familiar and positive

over time paired by the environment.

Cognitions have an impact on many types of attitudes. Haddock, & Maio,
(2004) argue that beliefs, thoughts, and attributes which are associated with an object
make up the cognitive component of attitudes. For instance, if someone buys a used
car, he or she is likely to devote a great attention to its attributes, such as its safety
record, gas mileage, and past repair costs. The positive and negative characteristics of
the car automatically influences the person’s attitude toward the car. Stereotypes are
beliefs about the attributes possessed by a particular social group within the study of
intergroup attitudes. Many studies have shown that having a prejudicial attitude
towards any object or persons leads to possessing negative stereotypes about that object

or a group of persons.

Another key concept in attitude formation is behavioral information.
Haddock, & Maio, (2004, pp.112 -113) maintain that the mental representation of
current, past, and future behaviors regarding an attitude object is referred to as
Behavioral information. Scholarly studies and researches have shown that performing
a behavior with evaluative implications has an effect on the favorability of attitudes. In
a study carried out by Pablo and Petty (2006), as participants listened to an editorial
that was played over the headphones, they moved their heads in either an up-and-down
motion (nodding the head in agreement) or a side-to-side motion (shaking the head in

disagreement). It was discovered and established that participants were more likely to
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agree with the content of a highly persuasive appeal when they moved their heads up-
and-down, as measured with side-to-side. Whereas accomplishing a behavior can
influence a person’s attitude, future behaviors are also influenced by attitudes. How an
individual will behave in the future is determined by attitude since attitudes play an

important role in anticipating how an individual will behave in a particular situation.

Several factors are responsible for attitude change. Clore & Schnall, (2005)
argue that a clearer content of an attitude is important, since attempts to change
attitudes are more successful when the persuasive appeal matches the content of the
attitude. For instance, a person who dislikes a beverage because it tastes bad, will be
more convinced by a strong demonstration of a new, pleasant taste than by positive
information about its health value. Haddock, & Maio, (2004) believe that apart from
attitude content, another vital issue involves how positive and negative evaluations are
structured in memory. Sometimes, it is assumed that possessing positive feelings,
beliefs, and behaviors stops the occurrence of negative feelings, beliefs, and behaviors.
In other words, this one-dimensional perspective opines that the positive and negative
elements of attitudes are kept at opposite ends of a single dimension. It also states that

people tend to experience either the end of the dimension or somewhere in between.

There are several oppositions to the one-dimensional view. Haddock, & Maio,
(2004) explain that a two-dimensional view opposes this view and it states that positive
and negative elements are stored along two separate dimensions. While one dimension
investigates whether the attitude has few or many positive elements, the other
dimension reflects on whether the attitude has few or much more negative elements.
According to this view, people can possess any combination of positivity or negativity
in their attitudes. Jonas, Broemer, & Diehl, (2011). (2011) argue that attitudes may
occasionally contain both strong positive and negative units, which is characterized as
attitudinal ambivalence. This ambivalence is an essential determinant of whether
attitudes are strongly held and resistant to change. For instance, research has shown
that behaviors are less likely to be predicted by ambivalent attitudes and less likely to
predict behavior. Furthermore, when individuals have an ambivalent attitude, they pay

more careful attention to a persuasive appeal.
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Various institutions play various roles in the development of attitude.
Bronfenbrenner (2005) indicates that the social context where any child grows up
influences, to a greater extent his or her attitude and development. Basically, these
contexts include family, peers, school, social media and even the culture of the country.
The institution, which takes a dominant role in the foundation of attitudes, is the family.
In virtually every family, the most important role of supporting and stimulating
children’s academic achievement and attitudes is played by the parent (Epstein, 2009).
The parenting style plays a major part. Baumrind, Larzelere, Cowan (2018), a leading
psychologist on parenting thinks that parents develop attitudes which would be neither
aloof nor be punitive. She insists that parents develop rules for children while
supporting and nurturing them. The school plays a major influence in the attitudes of
young learners. Social media also has a place in the formation and durability of

attitudes in young learners.

Attitudes serve some primary functions. Stahl, Chua, & Pablo, (2012) states
that attitudes serve the following functions: object-appraisal, social-adjustment, and
externalization. The ability of attitudes to summarize the positive and negative
attributes of objects is called Object-appraisal. For example, attitudes can be a major
determinant in people’s approach to things that are beneficial for them and also in
helping people avoid things that are damaging to them. Social-adjustment theory is
fulfilled by attitudes that enable people to identify with other persons whom they like
and to dissociate from people whom they dislike. For instance, a certain soft drink may
be bought by individuals just because it is endorsed by their favorite singer. Attitudes
that defend the self against internal conflict is fulfilled by externalization. For example,
bad golfers might develop an intense dislike for the game because their poor

performance threatens their self-esteem.

Attitude formation has no one dominant theory. Ajzen and Icek (1993) opined
that some of the things individuals do are as a result of the benefits they get from them,
(functionalist theory) or their previous encounters may have been the basis of our action
(learning theory), or it might just be a struggle to restore agreement to two opposing

truths that are held (cognitive dissonance theory). The subjective feelings of certainty
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and uncertainty play an important role in the behaviour of people. Some researches
show that an individual’s level of certainty about a judgment, decision, thought,
attitude, or even self-concept affects how that individual thinks, feels, evaluates, and
acts (Abelson, 1988). Attitude formation theories help us to understand how a person's
attitude came to exist, takes shape over time and why a person might have a particular
attitude (Nowak, 2014). Attitude formation is of particular interest to psychology

because attitudes often direct behaviour.

There are three theories that are used most often to describe attitude formation:
functionalism, learning theory, and cognitive dissonance theory. All these try to answer
the question of where attitudes come from. Allen (1992) argues that value given to
someone or something is known as an attitude. Attitude is a favourable or unfavourable
evaluative reaction toward something or someone, which is exhibited in one’s beliefs,
feelings, or intended behaviour (Myers, 2008). It represents a social orientation which
is exhibited by an inclination to react to something either in a favourable or an
unfavourable way. Attitude is composed of cognitive which are the human thoughts,
beliefs, and ideas about something, affective feelings or emotions that something
evokes such as fear, sympathy, hate, and cognitive or behavioural which is the tendency

or disposition to act in certain ways toward something.

There are several ways through which attitudes are learned. Holmes, Corrigan,
Williams, Canar, & Kubiak, (1999) argue that attitudes are born out of what we know
(cognitive), feel (emotions), and do (behaviour) about someone or something. They
include classical conditioning, instrumental conditioning, observational learning and
cognitive dissonance theory. Stussi, Pourtois, Olsson, & Sander, (2020, p.1) present
classical conditioning as the process in which an automatic, conditioned response is
paired with specific stimuli. A practical instance of this learning theory might be, for
example, if a father angrily denounces the most recent increase in income taxes while
a mother happily talks about the candidate she worked for winning an election, these
may seem as a mere expression of opinions by the parents, but in actual fact, they are
also showing nonverbal behaviour which expresses their emotions. If this is often

repeated, the child watching the parents will obviously develop a connection between
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the topic and the nonverbal behaviour. This nonverbal behaviour will incite an
emotional response in the child: the child will feel upset and disturbed when listening
to the father and happy when listening to the mother. Hence, when two stimuli are
repeatedly made a connection to, the child learns to respond to them with a similar
emotional reaction. The stimuli here are the attitude topic and the parental emotion. A
formerly neutral stimulus (the attitude topic - taxes or politicians) incites an emotional
reaction (the response) that was prior to this solicited only by another stimulus (the
parental emotion) through repeated association. Whenever tax increases are mentioned,
the child feels an unpleasant emotion; when the elected official is mentioned, the child

feels a pleasant emotion.

Observational learning stresses the fact that at childhood stage, learners
observe the behaviour of people around them and imitate what they see. An example
is a young girl who repeats the opinion of the mother who believes that all elected
officials are corrupt. That she still repeats that opinion depends on the responses of her
classmates, teacher, and parents. Hence, observations determine the responses we
learn, but reinforcement determines the responses we express (Siddman, 1994). The
Cognitive dissonance theory stresses that attitudes change and that behaviours can

determine attitudes (Cooper, 2001).

Cognition is the individuals® perception of their own attitudes, beliefs,
behaviours. The Cognitive dissonance is simply the feelings of tension which arise
when one is simultaneously aware of two inconsistent cognitions (Norton, Monin, &
Cooper & Hogg, 2003). This can be seen as a situation which involves conflicting
attitudes, beliefs or behaviors (McLeod, 2020). From the result of a feeling of mental
discomfort leading arises an alteration in one of the attitudes, beliefs or behaviors which
eventually reduce the discomfort and restore balance. For example, people are in a state
of cognitive dissonance when they smoke (behavior) and they know that smoking
causes cancer (cognition). Harmon-Jones and Mills (2019) opine that Festinger (1957)
was the first person to investigate the cognitive dissonance theory, from a participant
observation study of a cult. The cult had the belief that the earth would be destroyed

by a flood. The members who were really committed had given up their homes and
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their jobs and went working for the cult, when the flood did not happen, while
committed members were more likely to re-interpret the evidence to show that they
were right all along that the earth was not destroyed because of the faithfulness of the
cult members, fringe members were more inclined to recognize that they had made

fools of themselves and to put it down to experience.

Consequently, Harmon-Jones and Mills (2019) argue that according to the
cognitive dissonance theory proposed by Festinger, humans have an inner drive to hold
all the attitudes and behavior in harmony and to avoid disharmony (or dissonance).
This theory is known as the principle of cognitive consistency. The cognitive
dissonance theory which has been mostly researched in various situations helps to
develop the basic idea in more detail, coupled with the different factors that have been
identified which may be relevant to attitude change. Hence the area of focus here
comprises three main areas namely, forced compliance behavior, decision-making, and
effort. If someone is forced to do something publicly which they do not like to do
privately, dissonance is created between their cognition (I did not want to do this) and
their behavior (I did it). On the other hand, decision arouses dissonance. Life is filled
with decisions. A clear instance is if one was to make a choice or decision on whether
to accept a job in a beautiful area of the country or turn down the job so you could be
near your friends and family, either choice leads to an experience dissonance. The
inevitable consequence is that making a decision removes the possibility that you can
enjoy the advantages of the alternative not chosen, but it assures you that you must

accept the disadvantages of the alternative chosen.

For professional skills, there are several theories of skill acquisition. Speelman
(2005) argues that there are two groups of theories regarding skill acquisition. The first
group believes that skill acquisition comes from a process of strategy refinement, and
proponents of this idea include Anderson (1982) and Newell (1986). The second group,
on the other hand, holds that skills come from improved memory retrieval. This idea

can be found in the Instance theories of Logan (1988) and Palmeri (1997).
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Of all existing skill acquisition theories, two popular models are accepted by
theorists (Anderson, 1982; Vanpatten & Benati, 2010). The first one is adaptive control
of thought models (ACT). According to Vanpatten and Benati (2010), ACT developed
by John Anderson (1982) is the most well-known model of skill-based theories. He
proposed a framework for skill acquisition which included two major stages in the
development of a cognitive skill, i.e., declarative and procedural stages. In this
framework facts were encoded in a propositional network and procedures were
encoded as productions. Vanpatten and Benati (2010) further argue that within this
theory, development involves the use of declarative knowledge followed by procedural
knowledge with the latter’s automatization. Therefore, second language acquisition is
conceived to be a progression through three stages, declarative, procedural, and

autonomous.

The three stages mentioned above resemble the three stages of cognitive,
associative, and autonomous stage, which are posited by Fitts (1964, as cited in
Taatgen, 2002) for skill acquisition. Taatgen (2002) in linking Anderson and Fitts
stages posits that knowledge needs to be interpreted because it is declarative in the
cognitive stage. If the relevant knowledge cannot be retrieved at the right time,
interpreting knowledge could be slow and may lead to errors. On the other hand,
procedural knowledge is fast and free of errors and can be associated with the
autonomous stage because it is compiled. The associate stage is an in-between stage,

during which part of the knowledge is declarative and another part compiled.

Ackerman's (1988) model comes the second. His theory states that at
consecutive stages of skill acquisition, there are different abilities underlying
performance. In the first phase, performance is underlined by the general ability
measures such as abstract reasoning. The influence of these factors decreases with the
formation of the production systems for the consistent features of performance, and in
the second phase, perceptual speed abilities appear as important predictors of
performance. Eventually, in the third phase, performance is determined majorly by

non-cognitive psychomotor abilities.
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In sum, the strategies and theories of learning a second language as well as the
theories of acquisition of professional skills, exposed here, correspond and affirm the
effectiveness of second language learning (Nurul, 2015). Theories of both attitudes and
professional skills also express their connectedness to various stages of human
development (Mishra, Templeton, & Meadows, 2017). When the proper strategy of
learning is applied at a right age, the resultant effects become the hypotheses in the
present study, in that learning a second language brings about the acquisition of
attitudes and professional skills on the learners who have studied in a bilingual

education program for at least six years.

2.4 Related Studies

Socio-cognitive development has aroused the interest of most researchers
down the ages. The positive effects of learning a second language are vast. For
example, second language learners are known to be open minded (Peterson, 2013).
This is because the contact with a second language exposes them to other cultures.
Consequently, their world view changes and their perspectives are broadened, their
scope is enlarged. Since the knowledge of two languages can affect how words and
thoughts are processed and represented, socio-cognitive development has progressed
rapidly. Studies have shown that in terms of understanding the communication
necessary for conversations, bilingual children have more advantages (Nicoladis, Hui,
& Wiebe, 2018). From research findings, bilingual children have been observed to
achieve higher scores than monolinguals children on a number of tests of cognitive
ability which includes mental flexibility (Marinova-Todd, 2012), non-verbal problem-
solving tasks, understanding the conventional origin of names (Bialystok 1988)
distinguishing between semantic similarity and phonetic similarity (Bialystok, 1986)
and capacity to judge the grammaticality of sentences (Galambos & Goldin-Meadow,
1990). Therefore, the impacts of learning a second language or more languages cuts

across various areas of proper child development and is advantageous to any learner.

Previous studies (e.g Ben-Zeev, 1977; Bialystok, 1986) have shown that the

benefits of second language learning ranges from personal, social, cognitive, academic,
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cultural to economic benefits. Learning a second or multiple languages has a positive
impact on communication skills. These include the use of verbal and nonverbal skills,
perspective-taking skills and interpersonal understanding. Fan, Liberman, Keysar, &
Kinzler, (2015) carried out a research study which was aimed at investigating the effect
of exposure to multiple languages during childhood. Participants were seventy-two
children between the ages of four and six. The results revealed that both bilinguals and
those who were exposed to a multilingual environment were better able to interpret the
speaker’s meaning than monolinguals. In addition, children who were just exposed to
a second language did as well as bilinguals. As such, these communicative advantages

shown by bilinguals take place even with limited exposure to a second language.

Siegal, (2003) also carried out a study that aimed at determining whether
bilingualism offered an advantage for children’s conversational understanding. The
result showed that bilinguals were better able in detecting violations of conversational
norms when compared to monolinguals. The researchers then concluded that bilingual
skills involved an enhanced ability to appreciate effective communicative responses.
From the studies, it could be concluded that a multilingual environment can better
enhance the development of perspective-taking skills and interpersonal understanding

as these are critical for effective communication.

Since bilingual children must learn to reduce the interferences between their
two languages in order to speak only one, they possess an added advantage (Ben-Zeev,
1977; Bialystok, 1986). Another explanation could be that bilingualism shapes learners
to focus their attention on the relevant variables in the context, specifically information
that are ambiguous or contradictory (Ben-Zeev, 1997). The representational abilities
that are involved in effective and efficient communication are built up by increased
cognitive abilities. A clear case-study is exemplified as knowing two words that names
the same concept could aid learners in developing the understanding that an object or
event, which could bolster children’s understanding of other people’s perspectives, can

be represented in more than one way.
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In adults, through mostly autobiographical memory studies, Javier, Barroso,
& Munoz, (1993) investigated how bilinguals use their languages to express emotions
has been conducted and has shown that a particular language is an effective retrieval
clue if it matches the language in which an event or experience was originally encoded
(Marian, & Kaushanskaya, 2000). In terms of emotional significance, memories
encoded in the mother tongue are typically richer than memories encoded in the second
language (Schrauf, 2006). Bond and Lai (1986) propose that most second languages
are typically acquired in a more emotional and neutral setting than the first language.
Therefore, in both children and adults, the increased cognitive abilities build up the

abilities that deal with effective and efficient communication.

Learning a second language promotes creative ability. This is seen as it
promotes unique problem solving, flexibility and creative thinking. Kharkhurin (2010)
undertook a study to know whether bilingualism contributes to verbal and nonverbal
creative performance. From his research work, he observed and subsequently
suggested that even though monolinguals may possess greater linguistic ability as a
result of having more vocabulary from their first language, the bilingual possesses the
advantage of nonverbal creativity which may be the result of two factors. First, in
situations where the same basic idea can be expressed differently in different
languages, bilinguals must remain open to creative or unique solutions in multilingual
communication situations. Second, their experiences with different cultural and
linguistic frameworks allows them to view the world from a wide range of perspectives,
which definitely promote novel and creative ways of problem solving. Bilingualism is
closely related with creativity. In similar research, Lee and Kim (2011) carried out a
study to examine the relationship between individuals’ creativity and their degree of
bilingualism. The results from the research indicated that bilingualism and creativity
are correlated positively regardless of age or gender. It can infer from the research that
both the cognitive benefits and the multicultural experiences of speaking two languages

can account for bilinguals’ greater degree of creativity.

Second-language learning has been shown to strengthen the tolerance of

ambiguity and awareness of different perspectives and practices of culture. Dewaele
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and Wei (2013) undertook a study to investigate the link between multilingualism and
the personality trait tolerance of ambiguity. From the findings, it was shown that
compared to monolinguals, multilinguals and bilinguals scored significantly higher on
tolerance of ambiguity. Forsman (2010) carried out a project with the aim of promoting
students’ ability to move away from cultural norms and develop respect for difference
and diversity. From the results, many students had started to relativize some aspects of
their way of life which they had previously taken for granted, as they discovered how
their own traditional behaviors may seem strange to others. In general, this conception
of cultural differences allows students to more easily accept the behavior of others and
respect diversity. Speakers of more than one language exhibited enhanced empathy and
may be inclined toward social justice. In sum, knowing many languages and cultures
enables people to become more aware and tolerant of differing values, beliefs,

perspectives and communicative practices.

Second-language learners are mostly active and engaged global citizens. A
study was conducted by Caldwell, (2007) aimed at examining the integration of service
learning, an organized activity with the intention of meeting the needs of the local
community, into a college-level Spanish conversation course in the United States.
Observation at story-time, journals from students about their experience and the post-
service questionnaires revealed that language education coupled with service learning
enabled the university students with a sense of civic duty and global responsibility,
while advancing their proficiency in the target language. Learners of a second-language
indirectly learn about the target culture consequently demonstrating more positive
attitudes toward another language, its speakers and its culture. They also express
sensitivity to other cultures. Ahnagari and Zamanian, (2014) conducted a study which
focused on the impact of intercultural learning on the cultural viewpoints and the
overall language proficiency of ESL learners in Iran. At the end of the study, the results
of a questionnaire showed that the participants in the experimental group when
compared to the participants in the control group, had more positive attitudes toward
communication and interaction with native speakers and toward development of their
overall language proficiency. The results reveal the positive impact of second language

learning. For a clearer understanding, the literature focusing on the effects of second
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language learning will be divided into cognitive impacts, personal impacts and societal

impacts.

On the other hand, a study conducted by Brasileiro (2009) observes that in
comparison with their monolingual peers, bilingual college students, who were given
a time limit, wrote short stories for an English written expression task of similar
nonverbal intelligence. The bilinguals scored lower on the writing task than
monolinguals, and score on this task was highly correlated with the length of the
sample. In other categories that suggest a mastery of writing, bilinguals performed
similarly to monolinguals, but wrote fewer function words. When asked to produce an
English writing sample in a restricted amount of time, bilinguals were at a
disadvantage, and this result may indicate a manifestation of the verbal fluency and

lexical access disadvantages for bilinguals in writing at a college level.

In conclusion, related studies have mentioned some advantages and
disadvantages of second language learning and the relationship it has in attitude and
professional skills acquisition. These studies also explored in a different setting the
extent of such advantages which gives room to the present study to explore further on

its own hypotheses.



CHAPTER 3

RESEARCH METHODOLOGY

This chapter presents the overview of the research methodology of the study.

3.1 Research Design

This study used explanatory sequential mixed methods for its investigations to
allow a complete and synergetic utilization of data and to enhance the validation of
findings using quantitative and qualitative data sources (Homer, et al.,2008). Qualitative
data were used to explore and confirm quantitative findings (Nutting, et al., 1999), and
to augment quantitative outcome (Palinkas, 2014). This method was appropriate for this
study because it compared quantitative and qualitative data and it reflected participants’
point of view. A triangulation method was used where both qualitative and quantitative

approaches were employed.

For the quantitative approach, questionnaires were used because they provided
a relatively cheap, quick and efficient way of obtaining large amounts of information
from a large sample of people therefore making questionnaires effective in measuring
the behavior, attitudes, preferences, opinions and intentions of a large number of
subjects (McLeod, 2020). For qualitative approach, semi-structured interviews were
used because they examined the studies in-depth to discover how the variables appear
to affect the level of agreement (Adams, 2015). Since quantitative data are collected to
classify and describe attributes, behaviors and activities of population, (Parahoo, 2006),
the primary method of data collection was through a questionnaire. More precisely, the

survey took the form of an online questionnaire due to the Covid 19 outbreak.
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3.2 Population

3.2.1 Target Population

The target population is made up of seventh to twelfth grade students from a
bilingual education provider in Thailand, during the 2020 academic year, with a total
number of 270 students (N = 270). Those students were selected because they are from
Thailand and have studied continuously in the bilingual school since their early years of
formal education. They have been in the bilingual program for more than 6 years and
have sat for O-NET Test when they were in grade 3 and grade 6 and thus proficient in

bilingualism.

3.2.2 Target Sample

This study used a purposive sampling selection with a homogeneous
characteristic, i.e. the subjects must have been in a bilingual programme for six years
and must have tested for the proficiency levels in both languages. There is no focus on
any particular languages; any two languages are sufficient. The size of the population
was 270, hence according to Johnson and Christensen (2014), the recommended sample

size(n) is between 155 — 159.

3.3 Research Instruments

Two main instruments, questionnaire, and the semi-structured interview

questions were employed to attain balanced data in this study.
3.3.1 Questionnaire
The questionnaire was constructed to measure to what extent second language

learning helps learners in the acquisition of attitudes and professional skills for global

citizenship.
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The first part of this questionnaire is the demographics which tells of the
participants’ gender, age, nationality, grade level, first language, most spoken language,
and the length of study in a bilingual programme. The participants can only proceed to
the second part if they have studied in a bilingual programme for six years or more. The
second part was constructed to measure to what extent second language learning helps
learners in the acquisition of attitudes and professional skills for global citizenship. Here
all the attitudes and skills mentioned in the definition of terms were explored. There
were 71 items in total. Thirty-five items deal with the twelve attitudes while 36 items

deal with the five skills mentioned in the definition of terms.

All the items reflect questions on the acquisition of attitudes and professional
skills for global citizenship through second language learning in a formal bilingual
setting. The questionnaire as seen in Appendix A used a five-point Likert scale ranging

from strongly disagree to strongly agree (Brown, 2010).

Table 3.1 Degree of Acquisition of Attitudes and Professional Skill “Likert scale”

Strongly Strongly
Degree Agree Agree Neutral Disagree Disagree
Scores 5 - 3 2 1

Source: Preedy & Watson, 2010.

3.3.2 Interview Questions

To supplement the largely quantitative questionnaire, semi-structured
interviews were conducted as a means of collecting qualitative data. The semi-structured
interviews which include a number of planned questions and which the researcher has
more freedom to modify the wordings and question orders were used. There were
seventeen open ended questions for the interviews focusing on all the 12 components of
attitudes and 5 components of professional skills for global citizenship as explained in

the definition of terms in the first chapter.
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3.3.3 Validity and Reliability of Instruments

For the validity of the instrument, the developed questionnaires were sent to
three experts and the Index-Objective Congruence (IOC) was employed to evaluate
questionnaire items based on score range from -1 to +1 (Congruent = +1, Questionable
= 0, Incongruent = -1). Then, the questionnaires were corrected and modified following
their comments and recommendations. According to Hambleton & Rovinelli, (1977),
the items which score less than 0.67 should be revised, whereas items higher or equal to

0.67 scores should be reserved. The IOC scores reached the high value of 0.933.

The total points for each item had the consistency value equal to or above 0.67

to +1 (Turner & Carlson, 2003).
The formula for calculating the TOC=3},

S =

Where; IOC=Item Objective Congruence

r= Sum of the scores of individual experts

n= Number of experts

It was also examined by 3 experts for the IOC analysis which ranges from +1
to -1. The total marks of each item from all experts produced out different outcomes.
For example, if the total marks were equal to two (2). It is possible that 2 of them select
one point (2 x 1), and 1 of them select the zero points (1 x 0). Therefore, the outcome
was: 2+0 = 2 points. Moreover, such 2 points had to be divided by total experts which

were 3, then the outcome of such an item will be (2/3) = 0.67.

Before the Validity, this questionnaire has 71 statements. After being examined
by 3 experts for the IOC analysis, the researcher edited some statements, following the
experts’ advice to ensure that all the 35 statements were acceptable. The validity score

of the questionnaire was 0.95.

Afterward, a pilot study was done before data collection to ensure the reliability
of the questionnaires. After IOC approval was obtained, the researcher conducted a

pilot-test with a convenience sample of 30 participants from one group at a bilingual
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education provider in Thailand. The researcher used the Cronbrash’s alpha (o) formula

to test the reliability of the 30 questionnaires (Table 3.3).

Cronbrash’s alpha (o) formula:a =

Where;

N=the number of items

N¢C

v+(N-1)¢

C=average covariance between item-pairs

V=average variance

The questionnaire items with Cronbrash’s alpha 0.70 or greater than 0.70 were

used as 0.70 is acceptable according to Cronbrash’s alpha rating scale.

Table 3.2 Rating Scale

Cronbrash’s alpha Internal consistency
a=>0.9 Excellent
0.9>a 2 0.8 Good
0.8>a 2 0.7 Acceptable
0.7>a 2 0.6 Questionable
0.6 >a2 0.5 Poor
0.5 >a Unacceptable

Source: Biren, & Thomas, 2018.

The items on the questionnaire were evaluated with Cronbrash’s alpha (o) and

the result was “0.948”. Since the score was greater than 0.70, its reliability level was

Excellent.

The primary method for data collection was quantitative research method.

Qualitative research method was only used to confirm the data from quantitative

findings. Based on Amanda (2003) and Creswell (2013), the instrument for qualitative

data collection were those 17 interview questions, which sought explanations on those

71 items in the questionnaire, thus valid and reliable.
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3.4 Data Collection

All students from 7" to 12" grade who had been in a bilingual program for six
years were invited to participate in the survey on a voluntary basis, but a total number
of 158 students (n=158) completed the online questionnaire. This number represents the
population. The following was the procedure for quantitative and qualitative data
collection:

1) the researcher requested a consent letter from the University;

2) the researcher then submitted the consent form to the research setting for
approval before data collection;

3) after the approval had been granted by the school, the 7" to 12 graders
were informed on the purpose of the survey. For ethical consideration, the consent of
participants and their parents were sought and the anonymity of the participants were
assured.

4) then the quantitative data collection was first carried out by administering
online questionnaire within the month of July 2020, which is the first semester in the
academic year 2020;

5) the participants were then asked to complete the online questionnaire
individually and to submit it via the online system. The questionnaire survey demanded
approximately 15-30 minutes to complete; and

6) after seeing the results from the quantitative findings, the qualitative data
collection using a semi-structured interview was completed. In this procedure, each
interview session required approximately 10-15 minutes with audio recording and notes
taken. Notes were basically taken because some of the participants were not comfortable
with recorded audio and the researcher needed to create a conducive atmosphere for

open and deep discussions.
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3.5 Data Analysis

3.5.1 Quantitative Data Analysis

To interpret the quantitative data answering the hypotheses, the data collected
through the questionnaire were analyzed with the use of descriptive statistics such as
frequency, mean, and standard deviation using a computer program. Quantitative data
collected were analyzed statistically by IBM SPSS 21 software and interpreted based on
S-rating scales on page 60. IBM SPSS 21 was chosen because it is compatible with most
other software packages and it is user-friendliness for use in data analysis (Field, 2009).

Below are the steps used by this study to analyze the data:

The first step was analyzing the demography of respondents and the answers
to the items on the second part of the survey. For the first part of the questionnaire,
frequency and percentage distribution were used since it displays data that specifies the
percentage of observations that exist for each data point or grouping of data points. It
particularly expressed the relative frequency of survey responses. The descriptive
statistics of mean and standard deviation was used to interpret the data on the second

part. Mean scores were interpreted by the range of scores and levels (Table 3.3).

Table 3.3 Likert scale range explanation

Level  of ‘ J '

o Very high High Medium Low Very low
Acquisition
Mean score | 4.10-5.00 3.10-4.09 | 2.10-3.09 1.10-2.09 | 0.00-1.09

3.5.2 Qualitative Data Analysis

Thematic analysis method was used for analyzing data from the semi structured
interviews. This is appropriate in this study because it is a flexible method which could
both be used for explorative studies, where there is no clear idea of the patterns being

searched for by the researcher, as well as for studies that are more deductive, where the
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researcher knows exactly what he or she is investigating (Clarke & Braun, 2012). In this
case, the researcher knew what he wanted to find out. In this case, the researcher
predetermined themes based on the components of attitudes and professional skills for

global citizenship.

The data analysis took the following procedures:

1) First was the process of familiarization with data, where the researcher
transcribed the audio, read and re-read the notes taken.

2) Second was writing down the themes from the components of attitudes and
professional skills for global citizenship.

3) Next, the researcher categorized the data across the different interviews
under the various predetermined themes.

4) Then the researcher made a review with the help of an expert.

5) Finally, the researcher produced the report.



CHAPTER 4

RESULTS

This chapter reports the quantitative findings from the questionnaire and

qualitative findings from interview questions.

4.1 QUANTITATIVE FINDINGS

Quantitative findings were collected through the questionnaire which was
divided into three parts. The first part was the demographics which tells of the
participants’ gender, age, nationality, grade level, first language, most spoken language,
and the length of study in a bilingual programme. The second part was constructed to
measure to what extent second language learning helps learners in the acquisition of
attitudes for global citizenship and the third part measured the extent to which second
language learning helps learners in the acquisition of professional skills for global
citizenship. Here all the attitudes and skills mentioned in the definition of terms were
explored. There were 71 items in total. Thirty-five items deal on the twelve attitudes

while 36 items deal on the five skills mentioned in the definition of terms.

4.1.1 Personal (Biographic) Data of Participants.

4.1.1.1 Participants’ Gender

Based on Table 2.1, 61 of the learners were females (38.6%) and 97 of the

bilingual students were males (61.4%). There were more males than females.
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Gender Frequency Percentage
Male 97 61.4%
Female 61 38.6%
Total 158 100%

4.1.1.2 Respondents’ ages

Based on Table 2.2, one hundred and forty-seven participants (93%,) were

between 16- 20 years of age. Six participants (3.8) were between 13 -15 years, 3

participants (1.9%) were 20 above while 2 participants (1.3%) were 12 years.

Table 4.2 Respondents’ Age

Age Range Frequency Percentage
12 Years 2 1.3%

13 -15 Years 6 3.8%

16 -20 Years 147 93%
Above 20 Years 3 1.9%
Total 158 100%

4.1.1.3 Nationality

Based on Table 2.3, one hundred and thirty-nine participants (88%) were from
Thailand, while 19 (12%) were from China.
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Table 4.3 Nationality
Country Frequency Percentage
Thailand 139 88%
China 19 12%
Total 158 100%

4.1.1.4 Grade Level

Based on Table 2.4, seventy-five participants (47.5%,) were in grade level 11,

while 38 participants (24.1%) were in grade level 10, and 21 participants were in grade

level 9. While 20 participants (12.7%) were in grade level 12, 2 participants (1.3%) were

in grade level 8 and 2 participants (1.3%) were in level 7.

Table 4.4 Grade Level

Grade Level Frequency Percentage
7 2 1.3%

8 2 1.3%

9 21 13.3%

10 38 24.1%

11 75 47.5%

12 20 12.7%
Total 158 100%

4.1.1.5 First Language

Based on Table 2.5, one hundred and thirty-six participants (86.1%) had Thai

language as their first language, 20 participants (12.7%) had Chinese as their first

language and 2 participants (1.3%) had English as their first language.
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First Language Frequency Percentage
Thai 136 86.1%
Chinese 20 12.7%
English 2 1.3%

Total 158 100%

4.1.1.6 Most spoken language:

Based on Table 2.6, the most spoken language for 131 participants (82 %) was

Thai language. Sixteen participants (11%) spoke Chinese and 13 participants (8.2%)

had English language as their most spoken language.

Table 4.6 Most Spoken Language

Most Spoken Language Frequency Percentage
Thai 131 82.9%
Chinese 13 8.2%
English 18 11.4%
Total 158 100%

4.1.1.7 Years in a Bilingual Programme

Based on Table 2.7, thirty-seven (23.4%) participants had spent 9 years in a

bilingual program. Thirty-four (19.6%) participants had spent 11 years in a bilingual

program. Thirty-one (19.6%) participants had spent 9 years in a bilingual program.

Twenty (12.7%) participants had spent 8 years in a bilingual program. Nineteen (12%)

participants had spent 9 years in a bilingual program. Twelve (7.6%) participants had

spent 9 years in a bilingual program. Five (3.2%) participants had spent 9 years in a

bilingual program.
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Table 4.7 Years in a Bilingual Programme

Number of Years in a Bilingual Frequency Percentage
Programme

6 5 3.2%

7 12 7.6%

8 20 12.7%

9 37 23.4%

10 31 19.6%

11 34 21.5%

12 19 12%

Total 158 100%

4.1.1.8 Summary of personal data

Among the 158 participants, 97(61.4%) were male while 61(38.6%) were
female. One hundred and forty-seven students (93%) were between the ages of 16 and
20. One hundred and forty participants were Thais (88%) while 20(12%) were Chinese.
Seventy-five participants (47.5%) were in the 11" grade, while 38(24.1%) were in 10th
grade, 21 (13.3%) were in 9" grade, 20 (12.7%) were in 12" grade, 2(1.3%) were in 8
grade and 2(1.3%)in 7" grade. One hundred and thirty-seven participants (86.1%) had
Thai as their first language, with 20(12.7%) having Chinese as their first language and
2(1.3%) having English as their first language.

The number of years of studying in a bilingual program ranged from 6 years to
12 years. Thirty-seven participants (23.4%) had spent 9 years in a bilingual programme,
34 students (21.5%) spent 11 years in the bilingual programme and 31 students (19.6%)
had been in the programme for 10 years. Twenty participants (12.7%) had been studying
in the bilingual program for 8 years. Nineteen students (12%) for 12 years, 12 students
(7.6%) for 7 years and 5(3.2%) students for 6 years.
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4.1.2 Findings from Participants’ Acquisition of Attitude towards Global
Citizenship.

Table 4.8 Participants’ Acquisition of Attitude towards Global Citizenship
Items (x) SD Level

1. Second language learning in a

bilingual setting has made me appreciate....

1.1 the wonder and beauty of the world
4.59 | 7404 | Very High

1.2 people from culturally diverse

4.59 | 7404 | Very High
backgrounds ey Hig

2. Second language learning in a
bilingual setting has made me committed

to....

2.1 learning

4.66 | .7277 | Very High

2.2 persevering
4.61 | .8649 | Very High

2.3 showing self-discipline
4.61 | .8454 | Very High

2.4 responsibility

4.57 | .8623 | Very High

3. Second language learning in a
bilingual setting has made me courageous

to....

3.1 take risks
4.40 | 8123 | Very High

3.2 apply what I have learned in making
appropriate decisions and choices 4.50 | .9129 | Very High
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Table 4.8 Participants’ Acquisition of Attitude towards Global Citizenship(cont.)

Items

4. Second language learning in a

)

SD

Level

5. Second language learning in a
bilingual setting has made me creative and

imaginative in......

5.1 my thinking

4.63

bilingual setting has made me......

4.61 | .8562 | Very High
4.1 cooperate with others

4.56 | .8967 | Very High
4.2 collaborate with others

4.55 | .8449 | Very High
4.3 lead in a given circumstance

4.60 | .8115 | Very High
4.4 follow as the situation demands

.7909

Very High

5.2 my approach-to problems and

dilemmas

6. Second language learning in a

bilingual setting has made me curious about....

7203

Very High

6.1 the nature of learning 4.61 | .8008 | Very High
6.2 the world 4.62 | .7339 | Very High
6.3 people of the world 4.66 | .6888 | Very High
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Table 4.8 Participants’ Acquisition of Attitude towards Global Citizenship(cont.)

Items

x)

SD

Level

6.4 cultures of the world

7. Second language learning in a

bilingual setting has made me imaginatively
project myself into another’s situation,
becoming open minded and reflective about

their perspective, in order to understand

1229

Very High

8. Second language learning in a

bilingual setting has made me ...

their...
7.1 thoughts 4.63 | .7153 | Very High
7.2 reasoning 4.63 | .7153 | Very High
7.3 emotions 4.67 | .6300 | Very High

8.1 enjoy learning 4.62 | .7165 | Very High
8.2 willing to put effort in my learning
4.66 | .6828 | Very High
process
9. Second language learning in a
bilingual setting has made me ...
9.1 think independently 4.64 | .7229 | Very High
9.2 act independently 4.66 | .6888 | Very High
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Table 4.8 Participants’ Acquisition of Attitude towards Global Citizenship(cont.)

10. Second language learning in a

bilingual setting has made me develop a firm

Items (x) SD | Level
4.71 | .6095 | Very High
9.3 make my own judgements based on ey Hie
reasoned principles
9.4 able to defend my judgements
4.67 | .6873 | Very High

11. Second language learning in a

bilingual setting has made me respect ...

sense of ...
10.1 integrity
4.67 | .7052 | Very High
10.2 fairness
4.67 | .6494 | Very High
10.3 honesty 4.73 | .5920 | Very High

11.1 myself 4.62 | .6092 | Very High
11.2 others 4.67 | .6544 | Very High
11.3 the world around me 4.55 | .6534 | Very High
12. Second language learning in a
bilingual setting has made me feel ...
12.1 sensitive towards differences and 4.57 | .6732 | Very High
diversity in the world
12.2 responsive to the needs of others 4.52 | .6454 | Very High
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From Table 4.8, all items show the mean scores at a very high level of the
acquisition of attitudes for global citizenship. Item 1.1 is the first component of attitude
for global citizenship, appreciation, which explores the wonder and beauty of the world.
Item 1.2 is the first component of attitude for global citizenship, appreciation, which
explores people from culturally different backgrounds. Item 2.1 is the second
component of attitude for global citizenship, commitment, which explores commitment
to learning. Item 2.2 is the second component of attitude for global citizenship,
commitment, which explores persevering. Item 2.3 is the second component of attitude
for global citizenship, commitment, which explores showing self-discipline. Item 2.4 is
the second component of attitude for global citizenship, commitment, which explores

responsibility.

Item 3.1 is the third component of attitude for global citizenship, courage,
which explores taking risks. Item 3.2 is the third component of attitude for global
citizenship, courage, which explores applying what I have learned in making appropriate
decisions and choices. Item 4.1 is the fourth component of attitude for global citizenship,
cooperation, which explores cooperating with others. Item 4.2 is the fourth component
of attitude for global citizenship, cooperation, which explores collaborating with others.
Item 4.3 is the fourth component of attitude for global citizenship, cooperation, which
explores the leading in a given circumstance. Item 4.4 is the fourth component of attitude

for global citizenship, cooperation, which explores following as the situation demands.

Item 5.1 is the fifth component of attitude for global citizenship, creativity,
which explores the creativity in thinking. Item 5.2 is the fifth component of attitude for
global citizenship, creativity, which creativity in approach to problems and dilemmas.
Item 6.1 is the sixth component of attitude for global citizenship, curiosity, which
explores the nature of learning. Item 6.2 is the sixth component of attitude for global
citizenship, curiosity, which explores the world. Item 6.3 is the sixth component of
attitude for global citizenship, curiosity, which explores the people of the world. Item
6.4 is the sixth component of attitude for global citizenship, curiosity, which explores

the culture of the world.
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Item 7.1 is the seventh component of attitude for global citizenship, empathy,
which explores the thoughts of others. Item 7.2 is the seventh component of attitude for
global citizenship, empathy, which explores the reasoning of others. Item 7.3 is the
seventh component of attitude for global citizenship, empathy, which explores the
emotions of others. Item 8.1 is the eighth component of attitude for global citizenship,
enthusiasm, which explores enjoying learning. Item 8.2 is the eighth component of
attitude for global citizenship, enthusiasm, which explores the willingness to put more
effort in the learning process. Item 8.3 is the ninth component of attitude for global

citizenship, independence, which explores independent thinking.

Item 9.1 is the ninth component of attitude for global citizenship,
independence, which explores independent acting. Item 9.2 is the ninth component of
attitude for global citizenship, independence, which explores making my judgement
based on reasoned principles. Item 9.3 is the ninth component of attitude for global
citizenship, independence, which ability to defend my judgement. [tem 10.1 is the tenth
component of attitude for global citizenship, integrity, which explores integrity. Item
10.2 is the tenth component of attitude for global citizenship, integrity, which explores
honesty. Item 10.3 is the tenth component of attitude for global citizenship, integrity,

which explores fairness.

Item 11.1 is the eleventh component of attitude for global citizenship, respect,
which explores respecting oneself. Item 11.2 is the eleventh component of attitude for
global citizenship, respect, which explores respecting others. Item 11.3 is the eleventh
component of attitude for global citizenship, appreciation, which explores respecting
the world. Item 12.1 is the twelfth component of attitude for global citizenship,
tolerance, which explores sensitivity towards differences and diversity in the world.
Item 12.2 is the twelfth component of attitude for global citizenship, tolerance, which

explores responsiveness to the needs of others.
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4.1.3 Findings from Participants’ Acquisition of Professional Skills

towards Global Citizenship.

Table 4.9 Participants’ Acquisition of Professional Skills towards Global Citizenship.

Items

1. Second language learning in

bilingual setting has helped me in....

(X) SD Level

2. Second language learning in

bilingual setting has helped me in....

2.1 respecting others

4.69 .6458 Very High
1.1 formulating questions

4.74 5733 Very High
1.2 observations

4.74 5869 Very High
1.3 collecting data

4.73 5787 Very High
1.4 recording data

4.73 5564 Very High
1.5 planning

4.62 5883 Very High
1.6 data organization

4.71 .5300 Very High
1.7 interpretation of data

4.76 .6439 Very High
1.8 presentation of results

4.69 .5944

Very High

2.2 cooperating

4.72 .5449 Very High




Table 4.9 Participants’ Acquisition of Professional Skills towards Global

Citizenship (cont.)

75

roles

3. Second language learning in

Items (x) SD Level
2.3 resolving conflict 4.76 5419 Very High
2.4 group decision making 4.76 .6458 Very High
2.5 adopting a variety of group
4.68 5821 Very High

in a
bilingual setting has helped me in.... _

multimedia

4.78 5054 Very High
3.1 listening to information e
. ) 4.79 5287 Very High
3.2 speaking clearly and logically
3.3 reading from a variety of sources
. . 4.76 5760 Very High
for information and pleasure
3.4 comprehending from a variety of
: : 4.81 5706 Very High
sources for information and pleasure
3.5 concluding from a variety of | 4.75 5077 Very High
sources for information and pleasure
3.6 writing and recording 4.78 5706 Very High
information
3.7 observing visuals and 4.75 5975 Very High




Table 4.9 Participants’ Acquisition of Professional Skills towards Global

Citizenship (cont.)

5. Second language learning in a bilingual

setting has helped me in....

Items (x) SD Level

3.8 viewing visuals and multimedia 4.73 .5760 | Very High

3.9 interpreting visuals and 4.74 .6310 | Very High
multimedia

3.10 analyzing visuals and 4.73 .5944 | Very High
multimedia

3.11 engaging and understanding 4.72 .5657 | Very High
non-verbal communication
4. Second language learning in a bilingual

setting has helped me in....

4.1 planning activities 4.73 .6399 Very High

4.2 carrying out activities 4.71 .6687 | Very High
effectively

4.3 time management 4.67 5536 | Very High

5.1 knowledge acquisition 4.74 5508 Very High

5.2 gaining specific facts and ideas 4.74 .5987 Very High

5.3 grasping meaning from 5914 | Very High
materials learned 4.71

5.4 communicating 4.79 .5455 | Very High

5.5 interpreting learning 4.72 5843 Very High
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Table 4.9 Participants’ Acquisition of Professional Skills towards Global
Citizenship (cont.)

Items (%) SD Level
5.6 making applications 4.71 .5439 Very High
5.7 synthesizing 4.71 5319 Very High
5.8 evaluating 4.74 5431 Very High
5.9 remembering vocabulary from 4.77 5352 Very High
ideas learned

From Table 4.9, all items show the mean scores at a very high level of
acquisition of professional skills for global citizenship. Item 1.1 is the first component
of professional skills for global citizenship, research skills, which explores formulating
questions. Item 1.2 is the first component of professional skills for global citizenship,
research skills, which explores observation. Item 1.3 is the first component of
professional skills for global citizenship, research skills, which explores collecting data.
Item 1.4 is the first component of professional skills for global citizenship, research
skills, which explores recording data. Item 1.5 is the first component of professional
skills for global citizenship, research skills, which explores planning. Item 1.6 is the first
component of professional skills for global citizenship, research skills, which explores
data organization. Item 1.7 is the first component of professional skills for global
citizenship, research skills, which explores interpretation of data. Item 1.8 is the first
component of professional skills for global citizenship, research skills, and presentation

of results.

Item 2.1 is the second component of professional skills for global citizenship,
social skills, which explores respecting others. Item 2.2 is the second component of
professional skills for global citizenship, social skills, which explores cooperating. Item
2.3 is the second component of professional skills for global citizenship, social skills,
which explores resolving conflicts. Item 2.4 is the second component of professional

skills for global citizenship, research skills, which explores group decision making. Item
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2.5 is the second component of professional skills for global citizenship, research skills,

which explores adopting a variety of group roles.

Item 3.1 is the third component of professional skills for global citizenship,
communication skills, which explores listening to information. Item 3.2 is the third
component of professional skills for global citizenship, communication skills, which
explores speaking clearly and logically. Item 3.3 is the third component of professional
skills for global citizenship, communication skills, which explores reading from a
variety of sources for information and pleasure. Item 3.4 is the third component of
professional skills for global citizenship, communication skills, which explores
comprehension from a variety of sources for information and pleasure. Item 3.5 is the
third component of professional skills for global citizenship, communication skills,
which explores concluding from a variety of sources for information and pleasure. Item
3.6 is the third component of professional skills for global citizenship, research skills,

which explores writing and recording information.

Item 3.7 is the third component of professional skills for global citizenship,
communication skills, which explores observing visuals and multimedia. Item 3.8 is the
third component of professional skills for global citizenship, communication skills,
which explores viewing visuals and multimedia. Item 3.9 is the third component of
professional skills for global citizenship, communication skills, which explores
interpreting, visuals and multimedia. Item 3.10 is the third component of professional
skills for global citizenship, communication skills, which explores analyzing visuals and
multimedia. Item 3.11 is the third component of professional skills for global
citizenship, communication skills, which explores engaging and understanding non-

verbal communication.

Item 4.1 is the fourth component of professional skills for global citizenship,
self- management skills, which explores planning activities. Item 4.2 is the fourth
component of professional skills for global citizenship, self -management skills, which
explores carrying out activities effectively. Item 4.3 is the fourth component of

professional skills for global citizenship, self- management skills, which explores time
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management. Item 5.1 is the fifth component of professional skills for global citizenship,
thinking skills, which explores knowledge acquisition. Item 5.2 is the fifth component
of professional skills for global citizenship, thinking skills, which explores gaining
specific facts and ideas. Item 5.3 is the fifth component of professional skills for global

citizenship, thinking skills, which explores grasping meaning from materials learnt.

Item 5.4 is the fifth component of professional skills for global citizenship,
thinking skills, which explores communicating. Item 5.5 is the fifth component of
professional skills for global citizenship, thinking skills, which explores interpreting
learning. Item 5.6 is the fifth component of professional skills for global citizenship,
thinking skills, which explores making applications. Item 5.7 is the fifth component of
professional skills for global citizenship, thinking skills, which explores formulating
questions synthesizing. Item 5.8 is the fifth component of professional skills for global
citizenship, thinking skills, which explores evaluating. Item 5.9 is the fifth component
of professional skills for global citizenship, thinking skills, which explores remembering

vocabulary from ideas learnt.

4.2 Qualitative Findings

Ten students voluntarily participated in the interviews and they answered the
17 questions. The data were then analyzed and categorized into themes and subthemes

which reflect attitudes and skills for global citizenship as shown in 4.2.1 and 4.2.2.

4.2.1 Themes and Subthemes Reflecting Attitudes for Global Citizenship

The themes and subthemes reflecting attitudes for global citizenship are as
follows: appreciation (appreciation of the world and its people), commitment
(commitment to learning, persevering, self-discipline and responsibility), confidence
(confidence in action and risk taking), creativity (creativity in thinking), curiosity
(curiosity about learning, other languages and the world’s people), cooperation
(cooperating with others) empathy (empathy towards others), enthusiasm (enthusiasm

towards learning and using a second language), independence (independence in
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communication, thinking and acting), integrity (honesty, fairness, principle and
balance), respect(respect of oneself and others), and tolerance(tolerance towards other

people and the diversity in the world).

Table 4.10 Themes and Subthemes Reflecting Acquisition of Attitudes towards Global
Citizenship

Themes Participants’ Opinion(Subthemes)

Appreciation Appreciation of the world and its people

e [ earning a second language in a bilingual
setting connects me to not only a language but a
culture that initiates and sustains curiosity to
discover more about the world and the more I
explore, the more I appreciate the world.

e Honestly speaking, being a bilingual has
opened up ways to make new friends and
appreciate other people.

e Meeting foreign teachers who teach us a
new language, and studying with both English
and Thai has helped me appreciate people of the

world. I understand that everyone is unique

Commitment Commitment to learning, persevering, self-
discipline and responsibility

e Learning fiesta new language and
studying with two different languages has made
me to be more serious since it is more challenging
and requires much effort to be better in my own

learning.
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Table 4.10 Themes and Subthemes Reflecting Acquisition of Attitudes towards Global

Citizenship (cont.)

Themes

Participants’ Opinion(Subthemes)

e [t is not easy to learn a second
language, study with two languages,
especially with a second language. It
needs persevering and constant practice,
so this has also helped me to learn how to
persevere in real life situations too.

e Studying all courses in two
languages requires great self-discipline. It
requires first understanding the languages
especially that is not your first language
but just a studied language. It requires
self-discipline

e Being responsible is really
necessary to be successful in learning and
studying with two languages. Doing your
homework and other duties and taking

other responsibilities seriously too.

Confidence

Confidence in actions and risk taking
e Applying all the strategies of
second language learning and studying in
both English and Thai for 8 years has
developed that confidence feeling in what

I can do as a learner.
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Table 4.10 Themes and Subthemes Reflecting Acquisition of Attitudes towards Global
Citizenship (cont.)

Themes Participants’ Opinion(Subthemes)

e Learning a new language and
studying all courses in a language you
have learnt is itself a risk because you
have to take examinations in that
language you have learnt. We also study
about having the courage to take risks as

one of the profiles learners should have.

Creativity Creativity in thinking

e My level of creativity has
increased since [ joined a bilingual school
7 years ago because [ can use my
imaginations to come up with works in
both languages and in my approach to

problems and dilemmas.

Curiosity Curiosity about learning, other
languages and the world’s people

e The more I use vocabulary from
learning a second language, the more
curious I am to find out where these
words came from, for example, I have
found out that some English words are of
Latin and French origin.

e [ am curious about the nature of
my learning from my ability to learn and

study with two languages.
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Table 4.10 Themes and Subthemes Reflecting Acquisition of Attitudes towards Global

Citizenship (cont.)

Themes

Participants’ Opinion(Subthemes)

The bilingual program I go through has
brought me in contact with other people and
cultures. Interaction and learning creates a
great curiosity in me to explore more on what
we have in common and what our differences

are

Cooperating

Cooperating with others

e Since [ learnt the IB curriculum and
now Cambridge and since I started learning a
second language, I have seen myself being
able to work together and participate more in
team work.

e From learning a new language, I
contribute to class discussions and work with
others in my team to achieve the team's goals
with the help of a bilingual environment that

inspires me.

Empathy

Empathy towards others

e [ have come to learn more about the
world and its people. I have realized that we
are all the same and that has made me feel
more empathetic and placing myself in

another person’s situation.
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Table 4.10 Themes and Subthemes Reflecting Acquisition of Attitudes towards

Global Citizenship (cont.)

Themes

Participants’ Opinion(Subthemes)

Whatever happens to another, may have
been me.

e | understand from contacts with the
friends from other countries that people think
differently. Language also reveals emotions
and studying the language and culture of
others have made me feel and understand what

they feel and the way they do

Enthusiasm

Enthusiasm towards learning and using a
second language

e Second language learning in a bilingual
program has developed in me that intense
eagerness and interest because the more I use
my second language to communicate with
people, the more [ make new friends both
online and on a - face to face basis, the more
interesting it is for me to learn more.

e The strategies we apply in learning a
second language have produced good results,
which is that we can learn with the second

language.
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Table 4.10 Themes and Subthemes Reflecting Acquisition of Attitudes towards

Global Citizenship (cont.)

Participants’ Opinion(Subthemes)

e We also use this second language to
communicate with friends from other
countries. This makes other things in life

interesting for me.

I enjoy learning and work hard in my
learning process because bilingual education
here shows us the benefit of learning. I am
more enlightened and I can flow in discussions

with everyone.

Independence

Independence in communication, thinking

and acting

I have seen myself gradually being
independent with learning and using a second
language. Before my studies in a bilingual
school, I was not able to speak to other students

who are not from Thailand.

e [ depended on others to help me
communicate and even do other things online
that are not in my local dialect, but after
learning a second language, I am independent

in my conversations and other things I do.
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Table 4.10 Themes and Subthemes Reflecting Acquisition of Attitudes towards

Global Citizenship (cont.)

Themes

Participants’ Opinion(Subthemes)

e With a second language, I can think
and act without depending so much on others
because I have been exposed not only to a
second language which makes things easier

but a broad thinking.

e [ can make my own judgments after
reflection and thinking, and I can defend my
judgement. [ am independent because I have a
broad I depended on others to help me
communicate and even do other things online
that are not in my local dialect, but after
learning a second language, | am independent

in my conversations and other things I do.

Integrity

Honesty, fairness, principle and
balance

e [ecarning a second language has helped
me learn about the fact that honesty is a
universal moral expectation and value. Honest
people have always been praised and seen as
models in all cultures. I want to be like them.

I have learned in English and Thai that

being honest is a virtue that the world needs.

e Second language learning has helped
me to be open minded and understand that
fairness should be applied in all

circumstances.
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Table 4.10 Themes and Subthemes Reflecting Acquisition of Attitudes towards

Global Citizenship (cont.)

Themes

Participants’ Opinion(Subthemes)

Second language program from the IB
program and now the Cambridge program has
developed the attitude of being principled and
balanced. I have realized that to be a global

citizen and a good person, I need these values.

Respect

Respect of oneself and others

e C(Contact with the external world
through a second language has taught me that
to be valued, I have to respect myself first in
the place so that [ can gain the respect of others
and preserve my dignity.

As a result of being open minded since I
started studying in a bilingual school, I see
others as myself and I think everyone deserves

to be respected.

Tolerance

Tolerance towards other people and the
diversity in the world

e [ earning a second language and being
in contact with people from diverse cultures
has opened my mind to accepting others and
tolerating everyone.

I am sensitive about differences and
diversity in the world from my learning a
second language and this goes a long way to
help me in making and keeping friends from

other nationalities.
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4.2.2 Themes and Sub-Themes Reflecting Professional Skills for Global

Citizenship

The themes and subthemes reflecting professional skills for global citizenship

were as follows: research skills (planning and carrying out research), communication

skills (clearer understanding of speaking, listening, reading and writing), thinking skills

(cognitive thinking, applying and synthesizing), self-management skills (time

management and situation management) and social skills (cognitive thinking, applying

and synthesizing).

Table 4.11 Themes and Subthemes Reflecting Acquisition of Professional
Skills for Global Citizenship

Themes

Participants’ Opinion(Subthemes)

Research SKkills

Planning and Carrying out Research

e Seccond language learning has helped
me develop my research skills. This is because
I have to carry a lot of research work to be able
to understand concepts in both languages.

e The process of researching as taught by
our school has helped me a lot in getting
information. . First involves formulating
questions then observations, collecting data

and recording them and analyzing.

Communication skills

Clearer understanding of speaking,
listening, reading and writing

e Second language learning has
enhanced my understanding of

communication which is at the heart of
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Table 4.11 Themes and Subthemes Reflecting Acquisition of Professional
Skills for Global Citizenship (cont.)

Themes

Participants’ Opinion(Subthemes)

e second language learning. It has
developed the basic skills of listening, reading,
writing and speaking.

e Understanding and communicating
with a second language involves listening to
information, speaking clearly and
understanding and reading. With the bilingual

program | have been a good communicator

Thinking Skills

Cognitive  Thinking, Applying and
Synthesizing

e Studying and using a second language
and using a second language to study one’s
courses requires the development of thinking
skills. Second this is seen in applying,
synthesizing and evaluating situations with the

e My bilingual education program has
made me use an additional language to
develop cognitive thinking in all subjects as I
need to think in another language not my

mother tongue.

Self-management

Time and Situation Management
e | have improved in time management
from my second language learning. I realize

the difference in culture as
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Table 4.11 Themes and Subthemes Reflecting Acquisition of Professional
Skills for Global Citizenship (cont.)

Themes Participants’ Opinion(Subthemes)

e regards keeping to time and this has

influenced the way I treat time.

e Exposure to other cultures through a
second language has broadened my mindset in
my planning and execution. I can manage

situations

Social skills Respecting and Cooperating with others

e Social  skills are basic in
communicating with others. From learning
and using a second language, I have learnt and
acquired a lot of social skills such as
cooperating in the classroom and outside the
classroom

e Since I started learning and using a
second language and studying in a bilingual
school, I have come in contact with friends
from other countries and respect everyone I
meet as well as practice the social skills I
acquired.

e Studying in a bilingual school where
we have other students and teachers from other
countries too has taught me to be respectful

and polite in social situations and all the time.

In conclusion, qualitative findings derived from the interviews as shown in the

tables above are used to support quantitative findings.



CHAPTER 5

CONCLUSION AND RECOMMENDATIONS

This chapter discusses the results of data analysis, conclusions, limitations and

recommendations for future studies.

5.1 CONCLUSION

The purpose of this study was to investigate the extent to which students of a
bilingual education program have acquired positive attitudes and professional skills
through the learning of a second language in line with the philosophy of international
education at a bilingual education provider in Thailand. Hence this study set out to test
two hypotheses, which firstly states that second language learning in a bilingual
education provider enhances the acquisition of bilingual students’ attitudes for global
citizenship at a high level. Secondly, second language learning in a bilingual education
provider enhances the acquisition of bilingual students’ professional skills for global

citizenship at a high level.

The hypotheses were generated based on the arguments that contact with a
second language impacts a certain change in the individual. Such contacts may take
place formally or informally. Formally, an individual undergoes learning at a formal
bilingual program, while informally, such learnings occur with interactions on social
media, peers and other settings. It was thus argued that second language learning
particularly in a formal setting helps build up bilingual learners’ positive attitudes and
professional skills (Siegel, 2003; Dewaele & Wei, 2013; Morales et al., 2013) because
it takes place within a social context where interactions with teachers, other adults, or
peers create the connection to a second language. Second language learning for six
years in a formal bilingual setting was an independent variable in this study while the

dependent variables were the extent to which bilingual students acquire attitudes for
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global citizenship (dependent variable 1) and professional skills for global citizenship

(dependent variable2).

5.1.1 Hypothesis 1

The data from the quantitative findings confirmed the first hypothesis which
stated that second language learning enhances the acquisition of bilingual students’
attitudes for global citizenship at a high level. All the items that measured the 12
attitudinal components of the 158 bilingual students who participated in this study
contained mean scores above 4.10, which reads ‘very high’. It means that all students,
who were male and female, whose age ranged from 11 to 20, and who were either from
Thailand or China, between grades 7 and 12 with English, Thai, or Chinese as their first
and most spoken language, studying minimally six years in the bilingual education
provider have acquired attitudes for global citizenship, as promised by the IB (2010). In
addition, the qualitative findings support the quantitative outcomes, discussed in details

below.

5.1.1.1 Appreciation

The first component of attitude for global citizenship, which is appreciation (X
=4.59), was justified by the response from the interviewees that the learning a second
language in a bilingual setting connects them to not only a language but also a culture
that initiates and sustains curiosity to discover more about the world, and the more they
explore, the more they appreciate the world. In addition, learning foreign languages
(English, Thai and Mandarin) and studying in both English and Thai have helped them
to appreciate people of the world. Meeting foreign teachers in the process of second
language learning and studying with the second language learnt has also influenced their
level of appreciation. The interviewees as second language learners understand that
everyone is unique and being a bilingual has opened up ways to make new friends and
appreciate other people. In line with Peterson and Bronwyn (2003), the study of a second
language helps students to gain knowledge and understanding of a wider world and

appreciate this world view and the people in the world. Studying other languages, aids



91

students in gaining knowledge and understanding the cultures where such languages are
spoken. Students cannot be proficient in the language until they have also understood
and mastered the cultural contexts of the usage of such language (National Standards in

Foreign Language Education Project, 1996, p. 27).

5.1.1.2 Commitment

The second component of attitude for global citizenship, which is commitment
(X = 4.62), that applying all the strategies in learning a second language, and
consequently being able to study with two different languages has made them to be more
serious since it is more challenging and requires much effort to be better in their own
learning. It is not easy to study with two languages, especially with a second language.
It needs persevering and constant practice, so this has also helped them to learn how to
persevere in real life situations. Studying all courses in two languages requires great
self-discipline. It requires first understanding the languages especially that is not their
first language but just a studied language. It requires self-discipline and being
responsible is really necessary to be successful in studying with two languages as well
as doing their homework and other duties and taking other responsibilities seriously.
These particular aspects are parallel with Myles’s (2002) assertion that study with a

second language enhances the learners’ commitment to hard work and studies.

5.1.1.3 Confidence

The third component of attitude which is confidence had a mean score of (X =
4.45). The findings confirmed that second language learning in a formal setting highly
impacts the acquisition of the attitude of confidence on second language learners. This
was justified by the responses from the interviewees that learning a second language and
studying in both English and Thai for 8 years has developed that confidence feeling in
what they can do as learners. The study of all courses in a language one has learnt is
itself a risk because he or she has to take examinations in that language you have learnt.
Learners also study about having the courage to take risks as one of the profiles learners

should have. The findings are in line with Mason’s (2018) opinion that students who
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speak two languages possess higher self-esteem than students who only speak one

language, which can go a long way in approaching new challenges at school and work.

5.1.1.4 Cooperation

The fourth component of attitude which is cooperation (X = 4.58) was justified
by the responses from the interviewees that that learning a second language in a bilingual
setting with the IB and Cambridge curriculum, and being exposed to the strategies of
second language has made them to be able to work together and participate more in team
work. They contribute to class discussions and work with others in teams to achieve the
teams’ goals with the help of a bilingual environment that inspires. The findings also
agree with the assertions of Mason (2018), Iwai (2000), Lancaster & Strand (2001) that
confidence, self-esteem, social skills in language use are promoted by second language
learning, and academic achievement among students who also derive positive social
benefits in the spirit of cooperation with their peers in the classroom are also enhanced

by second language learning.

5.1.1.5 Creativity

The fifth comportment of attitude which is creativity (X = 4.64) was justified
by the responses from the interviewees that their level of creativity has increased since
they started learning a second language with all the strategies of language learning in a
bilingual school some 7 years ago because they could use their imaginations to come up
with works in both languages and in their approaches to problems and dilemmas. The
findings agree with the opinions of Ghonsooly and Shoghi, (2012) that on one hand,
cognitive functions, such as cognitive flexibility, planning and working memory are
enhanced by second language learning. On the other hand, the strength and powers of
these functions enable creativity. Therefore, the levels of creativity that will be attained

depends on the improvement of the cognitive functions.
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5.1.1.6 Curiosity

The sixth component of attitude which is curiosity (X = 4.63) was justified by
the response from the interviewees that the more they use vocabulary from the second
language they learned, the more curious they are to find out where these words came
from, for example, they found out that some English words are of Latin and French
origin. Learners are curious about the nature of their own learning from the ability to
speak and study with two languages. Being more exposed to the world from the study
of two languages brings out a natural curiosity in learners to explore other languages.
The bilingual program they go through has brought them in contact with other people
and cultures. Interactions and learnings create a great curiosity in them to explore more
on what humans have in common and what the differences are. The findings also agree
with Kharkhurin’s (2010) position that creativity is enhanced by cognitive functions, so
it can be expected that developments in bilinguals’ cognitive functions facilitate creative

abilities.

5.1.1.7 Empathy

The seventh component of attitude which is empathy (X = 4.64) was justified
by the response from the interviewees that through their learning of a second language
in a formal bilingual setting, they have come to learn more about the world and its
people. They have realized that we are all the same and that has made them feel more
empathetic and placing themselves in the other person’s situation. Whatever happens to
another, may have been them. They understand from contacts with the friends from
other countries that people think differently. Language also reveals emotions and
studying the language and culture of others have made me feel and understand what
they feel and the way they do. The findings are in line with Mower’s (2018) position
which states that learning a second language creates empathy in the learner due to its

exposure to the other cultures of the world.
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5.1.1.8 Enthusiasm

The eighth component of attitude which is enthusiasm (X = 4.64) was justified
by the responses from the interviewees that second language learning in a bilingual
program has developed in the them that intense eagerness and interest because the more
they use a second language to communicate with people, the more they make new
friends both online and on face to face basis, the more interesting it is for them to learn
more. This also makes other things in life interesting for them. The learners enjoy
learning and working hard in their learning process because bilingual education shows
them the benefits of learning. They testify to being more enlightened and being able to
flow in discussions with everyone. The findings also agree with Mason (2018)
suggestion, that learning a second language arouses in the learner some enthusiasm to

be perfect in such language and communicate through it.

5.1.1.9 Independence

The ninth component of attitude which is independence (X = 4.67 (SD = 677)
was justified by the response from the interviewee that they have seen themselves
gradually being independent due to contacts with a second language which involves
learning the language and using it in studies and in real life. Some said that before their
studies in a bilingual school, they were not able to speak to other students who are not
from Thailand. Some learners had depended on others to help me communicate and
even do other things online that are not in their local dialect, but after studying a second
language, they are independent in their conversations and other things they do. With a
second language, they can think and act without depending so much on others because
they have been exposed not only to a second language which makes things easier but a
broad thinking. They can make my own judgments after reflection and thinking and I
can defend my judgement. They are independent because they have a broad mind that
helps them think in a balanced way after being exposed to other languages and cultures.
The findings are in line with White (2008) assertion that learning a foreign language and

being able to use it boast learners’ independence.
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5.1.1.10 Integrity

The tenth attitude which is integrity (X = 4.68). The findings confirmed that
second language learning in a formal setting highly impacts the acquisition of the
attitude of appreciation on second language learners. This was justified by the response
from the interviewees that learning and using a second language and subsequently,
contacts with a second language has helped them learn about the fact that honesty is a
universal moral expectation and value. Honest people have always been praised and
seen as models in all cultures. They wished to imitate these models. They have learned
in English and Thai that being honest is a virtue that the world needs. Second language
learning has helped them to be open minded and understand that fairness should be
applied in all circumstances. Second language programs from the IB program and the
Cambridge program have developed the attitude of being principled and balanced. They
have realized that to be a global citizen and a good person, they need these values. The
findings also correspond with Lancaster & Strand (2001) opinion, that integrity can be

built on experience and contact with other cultures through learning a second language.

5.1.1.11 Respect

The eleventh component of attitude which is respect (X = 4.61). The findings
confirmed that second language learning in a formal setting highly impacts the
acquisition of the attitude of respect on second language learners. This was justified by
the responses from the interviewees that contact with the external world through
learning and using a second language has taught them that to be valued, they have to
respect themselves first so that they can gain the respect of others and preserve their
dignity. As a result of being open minded, they see others as myself and they think
everyone else deserves to be respected. The finding is in line with De Valoes (2014),
that the study of foreign languages teaches and encourages respect for other peoples: it

fosters an understanding of the interrelation of language and human nature.
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5.1.1.12 Tolerance

The twelfth component of attitude which is tolerance (X = 4.55). The findings
confirmed that second language learning in a formal setting highly impacts the
acquisition of the attitude of tolerance by second language learners. This was justified
by the response from the interview that learning and using a second language has
exposed them to people from diverse cultures and has opened their mind to accepting
others and tolerating everyone. They have become sensitive about differences and
diversity in the world from learning a second language and this goes a long way to help
me in making and keeping friends from other nationalities. The findings also agree with
Dewaele & Wei (2013), that knowledge of a second language and the experience of
having to cope with learning a second language increases learners’ tolerance. In sum,
knowing many languages and having the experience of striving to survive in a foreign

nation with a foreign language and culture makes individuals more tolerant.

5.1.2 Hypothesis

The data from the quantitative findings confirm the second hypothesis which
stated that second language learning enhances the acquisition of bilingual students’
professional skills for global citizenship at a high level. All the items that measured the
five components of students’ professional skills for global citizenship contained mean
scores which were higher than 4.10, meaning "very high". It means that all students,
male and female, whose age ranged from 8 to 20 and who were either from Thailand or
China, between grades 7 to 12, with English, Thai or Chinese as their first and most
spoken language, studying minimally 6 years in the bilingual education provider have
acquired professional skills for global citizenship, as promised by the IB (2010). In
addition, the qualitative findings support the quantitative data discussed in details

below.
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5.1.2.1 Thinking Skill

The first professional skill which was thinking skill (X = 4.70) was justified by
the response from the interviewee that learning a second language from their
kindergarten years with the various strategies recommended for that stage till this stage
where they are using the second language to study their courses needs the development
of thinking skills. Learning a second language in a bilingual education program has
made them use an additional language to develop cognitive thinking in all subjects as
they need to think in another language not their mother tongue. The findings also agree
with previous studies that when compared to monolingual learners, second language
learners exhibit more creativity and are better at solving complex problems (Bamford
& Mizokawa, 1991), that learners of second language exhibit greater cognitive
flexibility, greater problem solving skills and show higher order in thinking skills
(Hakuta 1986), that the study of a second language enhances learner’s understanding of
how language itself works and their ability to manipulate language in the service of
thinking and problem solving (Cummins 1981) and that early language study results in

greater skills in divergent thinking and figural creativity. (Landry 1973).

5.1.2.2 Research Skills

The second professional skill which was research skill (x =4.722) was justified
by the responses from the interviewees that second language learning a bilingual school
which uses the IB curriculum has helped them develop their research skills. This is
because they carry out a lot of research work with the inquiry based learning promoted
by the IB PYP programme to be able first of all, to understand the second language, and
be able to use it in their learning and finally to understand concepts in both languages.
The process of researching as taught by the school has helped them a lot in getting
information. First involves formulating questions then observations, collecting data and
recording them and analyzing. The findings also agree with the affirmations of Rogde,
Melby-Lervag & Lervég, (2016) that research skills are better developed when learners

study a second language.
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5.1.2.3 Communication Skill

The third professional skill which was communication (X = 4.75) was justified
by the response from the interview that communication is at the heart of second language
learning. The strategies of second language involve at the various stages, the
development of four components of communication, namely; listening, reading, writing
and speaking. Understanding and communicating with a second language involves
listening to information, speaking clearly and understanding and reading. With the
bilingual program they have been good communicators. The findings are in line with
the positions of Garfinkel & Tabor (1991), which affirms that there is highly a positive
correlation between foreign language study and improved reading scores and other
communication skills for averagely intelligent children and children below average
intelligence. This is also in line with the position of Lapkin, Swain, Rowen &Hart (1990)
and Ratte (1968) which opines that foreign language learners possess better skills for

listening and sharper memories than their monolingual peers.

5.1.2.4 Self-management Skill

Fourth, self-management skill (X = 4.70) was justified by the response from the
interviewees that learning a second language has helped them improve in their time
consciousness due to contact with other cultures where keeping to time is essential. They
noted that the stages in the second language learning process also made them understand
the concept of how time is relevant in the acquisition of the skills needed in using their
second languages. Exposure to other cultures through a second language has broadened
their mindset in planning and execution. They can manage situations. The findings are
in agreement with Robin’s (2001) position that interaction with other cultures and

learning a second language improve a learner's self- management skills.

5.1.2.5 Social Skill

Finally, social skill (x= 4.73) was justified by the response from the

interviewees that social skills were basic in communicating with foreigners. From
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learning and using a second language, they have learned and acquired many social skills
both inside and outside of the classroom. Since they started studying a second language
with all the strategies of second language learning at various stages in a bilingual school
and using a second language to learn, they have come in contact with friends from other
countries and have practiced the social skills they have acquired. Learning a second
language and using it in the context of a bilingual school where they have other students
and teachers from other countries have taught them to be respectful and polite in all
social situations. The findings also agree with studies from the Center for Applied
Linguistics, by Peterson, & Bronwyn, (2003) that the benefits to society are numerous.
Americans who are fluent in other languages show improved social skills, global

communication, and also demonstrate interest in global politics and security.

In conclusion, the aim of this study was to investigate the extent to which
bilingual students have acquired attitudes and professional skills for global citizenship
through the learning of a second language at a bilingual education provider in Thailand.
Based on related literature reviews, the researcher hypothesized that second language
learning enhances the acquisition of bilingual students’ attitudes for global citizenship
at a high level; and second language learning enhances the acquisition of bilingual
students’ professional skills for global citizenship at a high level. Mixed method was
used in this investigation where quantitative data were primary sources validated and
confirmed by qualitative findings. All items in the questionnaire that measured the
components of attitudes and professional skills for global citizenship had more than
4.10 on the mean score which rated very high; therefore, both hypotheses were

confirmed.

The semi structured interview gave explanation of why participants hold the
view that second language learning in a formal bilingual education setting highly
enables learners to acquire attitudes and professional skills for global citizenship.
Consequently, the findings from the investigation supports the arguments in the present
study that second language learning for minimally six years in a formal bilingual setting
will enhance bilingual students’ attitudes and professional skills for global citizenship

at a high level.
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5.2 LIMITATION AND RECOMMENDATIONS

A major limitation of this study was the number of participants for the semi
structured interview. Since participation was on a voluntary basis, only ten students
volunteered. Despite the hypotheses of the study being confirmed by the findings from
quantitative data and supported by qualitative data from the interviews and thus making
references for the study, this study could be replicated in different social and academic
contexts. There should be repeated studies on the level of the acquisition of second
language on learners’ attitudes and professional skills. With the -update of skills and
sub-skills in second language learning through the 1B (2020), There could also be in

depth studies on individual’s attitudes and professional skills.

5.3 IMPLICATION OF THE STUDY

All the research gaps aforementioned have been filled by this study. The first
research gap was that there are only few studies into this area (Siegel, 2009; Dewaele &
Wei, 2013; Morales et al., 2013), which investigated the acquisition of attitude and
professional skills for global citizenship influenced by second language in other social
contexts but not in a formal bilingual education setting. The findings from this study
demonstrated that attitudes and professional skills are acquired in the process of second
language learning in a formal bilingual setting. The second research gap was that these
researches studied one aspect of skills and attitudes or another, not attitudes and skills
holistically. This study focused on all twelve components of attitudes and the five
components of professional skills as indicated by the IB (2010). The third research gap
was that criticisms of bilingualism raise the question of the extent to which young
bilingual learners in a formal bilingual education program can acquire the necessary
attitudes and skills for global citizenship. This study investigated the extent to which
second language learning in a formal bilingual setting aids the acquisition of attitudes
and professional skills and the findings portrayed a very high degree of acquisition of

attitudes and professional skills.
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\\ Consent Form. Date: 29" May, 2020.
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The Principal,

Satit Bilingual School of Rangsit University,
Secondary School,

Pathum Thani.

I am Unyime Francis 1D:6106025, a master’s degree student in Suryadhep Teachers College of
Rangsit University. As part of my course, | am undertaking a research entitled: The Impacts of
Second language Learning on Bilingual Students’ Attitudes and Professional Skills for Global
Citizenship. The objectives of this study are to investigate:

to what extent students of a bilingual education program have acquired attitudes and professional
skills for global citizenship through the learning of a second language at a bilingual education
provider in Thailand.

Prior to undertaking the study, I require approval to approach seventh to twelfth grade students
who have been in a bilingual program for six years or more to take part in the questionnaire
which is scheduled to take place during June and August 2020 through an online platform. I can
assure you that data collected will be kept confidential. Your assistance is highly appreciated.

My rescarch is supervised by Asst. Prof. Dr. Noparat Tananuraksakul, lecturer, MA Program in
Bilingual Education, Faculty of Education, Rangsit University, Thailand.

For any further concerns or inquiry, please do not hesitate to contact me at
Ubassey88@gmail.com or 0989418183 or contact my supervisor at noparat.t@rsu.ac.th.

Yours sincerely,

Unyime Fran§|s ' Asst. Prof. Dr. Noparat Tananuraksakul

(Student) (Supervisor)

Assoc.Prof.Dr. Usaporn Swekwi
(Dean )







OThe Item Objective Congruence Index IOC) Form

Part 1: The Impacts of Second language Learning on Bilingual Students’ Attitudes and

Professional Skills for Global Citizenship

Objectives: To investigate to what extent students of a bilingual education program have acquired

attitudes and professional skills for global citizenship through the leaming of a second language

at abilingual education provider in Thailand; and

Background Information

Please tick the correct option

1. Gender o Male o Female

2. Age 07-11 0 12-15 016-20
3. Nationality

o Thai D Chinese

0 Others (Please specify........................... ...

4. Grade Level

o7 o8 (=B o10 oll
6. Your first language

o English o Thai o Chinese
o Others(Please specify)......0..... ...

7. Your most-spoken language

o English 0 Thai o Chinese
0 Others (Please SPecify ) .o, ... @l v o v oo )

8. Length of your study in'the Bilingual Programme
06 years 0 7 years O 8years

0 10 years o 1lyears 012 years

o Above 20

o12

O Syears
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(If you have not studied in a bilingual programme for at least 6 years, please do not continue
with part 2).

PART 2: ATTITUDE AND PROFESSIONAL SKILLS FOR GLOBAL CITIZENSHIP
Direction: Please tick the option that corresponds to your opinion towards content validity.
Rate +1, If the item clearlry matches the stated objectives

Rate 0, If the item is uncler or unsure whether the measure meet the stated objectives

Rate -1, If the item does not match the stated objectives.

Please see the definition of key terms in my research proposal on page ...
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What to be measured

Attitude for Global
Citizenship
Empathy

Enthusiasm

Item Statements

7. Second language learningin a bilingual setting
has made me imaginatively project myself into
another’s situation, becoming open minded and
reflective about their perspective, in order to
understand their...

a. thoughts

b. reasoning

¢. emotions

8. Second language learningin a bilingual setting
has mademe...

a. enjoy learning

b. willing to put effort into my learning process

Score
content
validity

of

+1 |0
0

1

Independence

9. Second language learningin a bilingual setting
has made me ...

a. think independently

b. act independently

¢. make my own judgements based on reasoned
principles

d. able to defend my judgements

Integrity

10. Second language learning in a bilingual
setting has made me develop a firm sense of ...
a. fairness

b. honesty

Respect

11. Second language learning in a bilingual
setting has made me respect ...

a. myself

b. others

c. the world around me

Tolerance

12. Second language learning in a_ bilingual
setting has made me feel ...

a. sensitive towards differences and dersity in the
world

b, responsive to the needs of others
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d. comprehending from a variety of sources for
information and pleasure

e concluding from a variety of sources for
information and pleasure

f. writing and recording information

g observing visuals and multimedia

h viewing visuals and multimedia

1. interpreting visuals and multimedia

J. analyzing visuals and multimedia

k engaging and understanding non-verbal
communication

Self-management Skills

4. Second language learningin a bilingual setting
has helped me in....

a planning activities

b. carrying out activities effectively

c. time management

Thinking Skills

Additional Comment

Suggestions

5. Second language learning in a bilingual setting
has helped me in...

a knowledge acquisition

b. gaining specific facts and ideas

c. grasping meaning from materials leamed

d. communicating

e interpreting learning

f. making applications

g synthesizing

h. evaluating

1. remembering vocabulary from facts and ideas
learned.
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LETTER OF EVALUATION OF RESEARCH INSTRUMENTS
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Questionnaire

This questionnaire is part of a research study entitled “The Impacts of Second Language Learning
on Bilingual Students’ Attitudes and Professional Skills for Global Citizenship”. It aims to
investigate to what extent second language learning helps learners in the acquisition of attitudes and
professional skills for global citizenship. It is made up of two parts: participants’ demography and
items measuring attitudes and professional skills for global citizenship.

This questionnaire is not a test or examination and is not connected to your academic achievement
or grading. Your identity and responses in this questionnaire will be voluntary and kept unidentified.
The discovery derived would go a long way to meet the objectives of this study, and your
contribution will be greatly appreciated.

PART 1: PERSONAL INFORMATION

1. Gender o Male O Female

2. Agen7-11 o 12-150 16-200 Above 20

3. Nationality =~ 0 Thaio Chinese 0 Others (Please specify.............ccoeevnn.. )
4. Grade Level

o7 o8 o9 o 10 oll. ol2

6. Your first language
o English o Thai o Chinese
o Others (Please specify)..........cc.oooniiee

7. Your most spoken language

o English o Thai o Chinese

0 Others (Please specify......... .ot )

8. Length of your study in the Bilingual Programme

O 6 years o 7 years O 8years o 9years
o 10 years o 1lyears o 12 years

(If you have not studied in a bilingual programme for at least 6 years, please do not continue with

part 2)
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PART 2: ATTITUDE AND PROFESSIONAL SKILLS FOR GLOBAL CITIZENSHIP
Direction: Please mark V in the column that shows the number representing your honest opinion on
each item.

(5=Strongly agree 4=Agree 3 =neutral 2=Disagree 1=Strongly disagree)

Attitude for Global Citizenship

Items

1. Second language learning in a bilingual setting has made me

appreciate ...

A. The wonder and beauty of the world

B. People from culturally diverse backgrounds

2. Second language learning in a bilingual setting has made me

—_
e}
w
N
W

committed to...

A. Learning

B. Persevering

C. Showing self-discipline

D. Responsibility

3 .Second language learning in a bilingual setting has made me

courageous to ...

A. Take risks

B. Apply what I have learned in making appropriate decisions and

choices
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Attitude for Global Citizenship
Items 1 2 3 4 5

4. Second language learning in a bilingual setting has made me...

A. Cooperate with others

B. Collaborate with others

C. Lead in a given circumstance

D. Follow as the situation demands

5. Second language learning in a bilingual setting has made me

creative and imaginative in...

A. My thinking.

B. My approach to problems and dilemmas

6. Second language learning in a bilingual setting has made me

curious about ...

A. The nature of learning

B. The world

C. People of the world

D. Cultures of the world
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Attitude for Global Citizenship
Items 1 2 3 4 5

7. Second language learning in a bilingual setting has made me
imaginatively project myself into another’s situation, becoming

open minded and reflective about their perspective, in order to

understand their. ..

A. Thoughts

B. Reasoning

C. Emotions

8. Second language learning in a bilingual setting has made me
A. Enjoy learning

B. Willing to put effort into my learning process

9. Second language learning in a bilingual setting has made me

A. Think independently

B. Act independently

C. Make my own judgements based on reasoned principles

D. Able to defend my judgements




Attitude for Global Citizenship
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Items

10. Second language learning in a bilingual setting has made me
develop a firm sense of ...

A. Integrity

B. Fairness

C. Honesty

11. Second language learning in a bilingual setting has made me
respect ...
A. Myself
B. Others

C. The world around me

12. Second language learning in a bilingual setting has made me feel

A. Sensitive towards differences and diversity in the world

B. Responsive to the needs of others

—
&}
w
~
W




Professional Skills for Global Citizenship
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Items

1. Second language learning in a bilingual setting has helped

me in...

A. Formulating questions

B. Observations

C. Collecting data

D. Recording data

E. Planning

F. Data organization

G. Interpretation of data

H. Presentation of results

2. Second language learning in a bilingual setting has helped
me in...

A. Respecting others

B. Cooperating

C. Resolving conflict

D. Group decision making

E. Adopting a variety of group roles




Professional Skills for Global Citizenship
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Items

3. Second language learning in a bilingual setting has helped

me in...

A. Listening to information
B. Speaking clearly and logically

C. Reading from a variety of sources for information and

pleasure

D. Comprehending from a variety of sources for information

and pleasure

E. Concluding from a variety of sources for information and

pleasure
F. Writing and recording information
G. Observing visuals and multimedia

H. Viewing visuals and multimedia

L. Interpreting visuals and multimedia
J. Analyzing visuals and multimedia

K. Engaging and understanding non-verbal communication
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Professional Skills for Global Citizenship
Items 1 2 3 4 5

4. Second language learning in a bilingual setting has helped

me in....

A. Planning activities

B. Carrying out activities effectively

C. Time management

5. Second language learning in a bilingual setting has helped

me in...

A. Knowledge acquisition

B. Gaining specific facts an

D ideas

C. Grasping meaning from materials learned

D. Communicating

E. Interpreting learning

F. Making applications
G. Synthesizing
H. Evaluating

I. Remembering vocabulary from facts and ideas learned

THANK YOU FOR YOUR COOPERATION.
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SEMI STRUCTURED INTERVIEW QUESTIONS

b

o =N W

10.
1.
12.
13.
14.
15.
16.
17.

. How has studying in a bilingual setting made you appreciate the beauty of the world

and its diverse people?
In what way has studying in a bilingual setting made you committed to your learning

and other aspects of your life?

. How has studying in a bilingual setting made you courageous and confident?

How has studying in a bilingual setting made you cooperate and collaborate
effectively with others?

In what ways has studying in a bilingual setting made you creative?

In what ways has studying in a bilingual setting developed curiosity in you?

How has studying in a bilingual setting made you empathetic towards others?

In what ways has studying in a bilingual setting made you enjoy learning and
enthusiastic about it?

In what ways has studying in a bilingual setting made you independent?

How has studying in a bilingual setting made you honest?

How has studying in a bilingual setting made you respectful?

How has studying in a bilingual setting made you tolerate others?

How has studying.in a bilingual setting developed your research skills?

How has studying in a bilingual setting developed your social skills?

How has studying in a bilingual setting developed your communication skills?
How has studying in a bilingual setting developed your thinking skills?

How has studying in a bilingual setting developed your self-management skills?



Name
Date of birth
Place of birth

Education background

Email Address

Place of work

Work position
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