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This study aimed to determine the enhancement of the English speaking skills 

and explore the learning satisfaction level of grade six Bhutanese students through the 

use group investigation technique. A quasi-experimental research was adopted in this 

study. The study was carried out in a primary school in Western Bhutan. A cluster 

random sampling was employed to select one section of grade six students comprising 

30 students. Data were collected through speaking proficiency test (a pretest posttest 

design), focus group discussion and classroom behavioral observation. Lesson plans 

employing group investigation were used to teach the students. The Item Objective 

Congruence index of all the instruments indicated that the items were valid.  

 

Data obtained from the speaking proficiency test were analyzed using paired 

sample t test and comparative analysis of mean and standard deviation. Data drawn 

from focus group discussion and students' behavioral observation were analyzed using 

content analysis technique. The data obtained were condensed, coded and analyzed 

through identification of themes. The themes that were drawn from the focus group 

discussion were: enjoyment, developed confidence, enhanced speaking and 

interaction, knowledge and positive learning behavior. 
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The findings revealed a significant difference in the posttest scores of the 

students indicating that group investigation was effective in enhancing English 

speaking skills. The mean of the pretest was 7.17 while that of the posttest was 11.14 

with a difference of 3.96.The significant value (P) was 0.01 which was lower than the 

significant value P<0.05 indicating that there was a statistically significant difference 

between the pretest and the posttest of the sample group. Students exhibited a high 

level of learning satisfaction and the study uncovered positive and interactive 

behaviors in students.  
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CHAPTER 1 

 

INTRODUCTION 

 

This chapter describes the background and the rationale of the study. The 

objectives of the study, research questions, research hypotheses, scope and the 

limitations of the study are also discussed. It also provides the operational definitions 

and the expected outcomes of the study. 

 

1.1 BACKGROUND AND RATONALE OF THE STUDY 

 

English is widely spoken in the world making it the international language. 

Reddy (2016) posits that English is the language of science, internet, technology, 

business, and aviation. It is evident that a vast knowledge of the universe has been 

demonstrated in English and to acquire that knowledge, it is important to have the 

ability to understand and communicate in this language. It is logical that people must 

become proficient in English as it has an impact on the culture, media, internet, youth 

and economy worldwide (Bunce, Phillipson, Rapatahana, & Tupas, 2016). English 

language learners must develop a sound language competency in the basic components 

of spoken English to secure a successful spoken communication with people (Arslan, 

2013). 

 

Among the four components of English language learning; listening, 

speaking, reading and writing, speaking is fundamental for communication, interaction 

and social relations; yet, it is the most ignored among the four (Nanthaboot, 2014; 

Pineda, 2017). Srikaew, Tangdhanakanond, and Kanjanawasee (2015) affirm that the 

development of speaking skill is necessary along with other language skills for 

students while studying and for daily communication. The ability to communicate 

competently can promote relationship with peers, teachers and parents (Hunt, Wright, 
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& Simonds, 2014; Morreale & Pearson, 2008). Hence approaches that can enhance 

speaking skills through oral interactions and discussions must be prioritized. 

 

In Bhutan, English is studied as a major subject and functions as the medium 

of instruction for other subjects (Dorji, 2005; LaPrairie, 2014). Regardless of being 

exposed to English language from an early age, researchers have stated that Bhutanese 

children have poor communicative competence in English (Dorji, 2005; LaPrairie, 

2013; Royal Education Council [REC], 2012). A study conducted by Bhutan Council 

of School Examinations and Assessment [BCSEA] (2013) in class ten revealed that a 

number of students faced difficulties in speaking and writing skills compared to 

listening and reading (p. 39). English speaking policy (a language policy mandating 

speaking of English inside the school campus) was inflicted by some of the schools to 

create an English speaking culture among the students. However, with the language 

policy in practice, students either chose to remain silent or communicated in their local 

dialect (Namgyel, 2012). 

 

For Bhutanese students, English speaking has always been difficult compared 

to the written language as spoken language cannot be edited and revised. Arifin (2017) 

states that speaking happens at the actual instant where one also has to respond to the 

other person. Further, a number of factors constraint the English speaking culture in 

the Bhutanese classrooms. According to Iswardati (2016), cultural, linguistics, and 

psychological factors could be the causes of the students' reluctance in speaking 

English. Indeed, the aforementioned factors do affect the English speaking culture of 

the Bhutanese students. 

 

Firstly, Bhutan is a multilingual nation and has more than nineteen different 

indigenous dialects, out of which sixteen are exclusively oral, these diverse dialects 

provide opportunity for the students to communicate in the language they are 

comfortable with (Driem, 2017). Therefore, the national language, Dzongkha is not 

everybody’s mother tongue as almost every region has its own language. Students 

prefer to use their own dialect for communication both in and outside the classroom. 

Pienda (2017) also states that the dominating mother tongue of the students rarely 
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provide opportunity for English speaking even in the classroom and students find it 

unusual to use a foreign language when they have a common mother tongue 

(Nanthaboot, 2014). These impede their vocabulary acquisition and hinder fluency as 

they speak English. 

 

Secondly the rare oral productions and negligence of oral fluency or 

communicative competence in the classrooms diminish the importance of speaking as 

a skill to be mastered (Arifin, 2017; Singye, 2018). LaPrairire (2014) points out that in 

the Bhutanese education system, examinations are not based on oral language but 

centered on knowledge of the subject content and such exclusion of oral proficiency as 

a part of the exams reduce the significance of speaking as a language skill to be 

mastered. From the four modes of discourse, speaking seems to be the most 

disregarded skill by the teachers due to lack of speaking proficiency examinations 

(Singye, 2018). 

 

Thirdly, the lack of standardized English speaking test in the country and the 

vast literary text content in the English syllabus create less opportunities for the 

students to enhance their speaking skills (Tshomo & Sherub, 2017). Students are left 

with no option other than reading the textbooks and cannot enhance their speaking 

skill (Idrissovaa, Smagulova, & Tussupbekova, 2015). Further, students are not 

offered generous opportunities to practice speaking skills; thus, limiting the use of 

English language (Singye, 2018). With less speaking opportunities, there is slow 

growth in lexical competency and a huge implication on the pronunciation. 

 

Fourth, the absenteeism of English speaking culture both at home and school 

has potentially led to low aptitude for speaking. Children's habit of communicating to 

their family members at home provides opportunities to build vocabulary, fluency and 

confidence in expressing their thoughts (Goktepe, 2014). Speaking has become 

painstaking for Bhutanese students especially in terms of vocabulary choice, correct 

pronunciation, grammar and fluency making them incompetent speakers. The absence 

of one of the sub-skills of speaking affects the other (Ma, 2015). For instance, students 

stumble upon fluency and cannot express what they want due to lack of vocabulary 
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and grammar incompetency (Lackman, 2010). While all the components of speaking 

are important to upscale the speaking competency of the students, fluency, 

pronunciation, vocabulary and grammar are more relevant to study in Bhutanese 

students. 

 

Fifth, it is also attributed by the effect of fidelity to obsolete teaching 

techniques and the negligence on the importance of speaking proficiency (Singye, 

2018), where students are passive recipients of knowledge hardly allowing them an 

opportunity to speak (Evcim & Ipeck, 2013). The notion of teacher being a lecturer 

and the source of all knowledge for a student, is still apparently prevalent in Bhutan 

and consequently lecture-based methods are still practiced at all levels of education. 

Sherub and Dorji (2013) state that teachers' dominance reflects teachers' belief about 

their role in controlling students and Bhutanese classrooms still need a major shift in 

this paradigm. Such situations call for advanced student-centered collaborative 

methods for interactions and interactive learning to be implemented in classrooms. 

 

In the 21st century education, there is a drift towards collaboration including 

collaborative teaching, learning, thinking and working. Collaboration is a philosophy 

of interaction in groups where individuals are responsible for their achievement, 

including learning and respecting the abilities and contributions of their peers (Laal, 

2013). Teachers are no longer experts transmitting knowledge to the students, but they 

act as experts who design academic programs for students, as instructors or mentors 

particularly in the emergent learning process. Chalermnirundorn (2015) states that 

students not only become responsible for their own learning but also take an active 

role for the success of their peers through the use of collaborative methods. 

 

Use of collaborative strategies such as group investigation technique in the 

classroom allows students to interact and exchange ideas and knowledge (Baki, Yıldız, 

Aydin & Köğce, 2010). Group investigation involves collaborative group method 

emphasizing information gathering by students, interpretation of data through group 

discussion, cooperative inquiry, planning and completing projects (Hosseini, 2014). It 

is an effective approach for involving students' problems in the classroom where 



5 

learners can communicate freely and cooperate in planning and carrying out their 

chosen topic of investigation. Group investigation helps in promoting and guiding 

students' speaking providing considerable liberty for students (Hosseini, 2014; 

Nasruddin & Azizah, 2010; Sharan Y. & Sharan S., 1994). 

 

Ahsanah (2015); Binnendyk (n.d.); Sharan, Y. and Sharan, S. (1992) affirm 

six stages of the group investigation technique: 

1) Identification of topic by the teacher and sub-topic by the students. 

2) Students in groups plan on their sub-topic and assign task to members. 

3) Groups investigate the topic and gather information. 

4) The groups analyze, evaluate and plan on the presentation. 

5) Each group presents their sub-topic and teaches the class. 

6) The teacher solicits feedbacks, supplements and access the students. 

 

Group investigation technique develops various skills such as investigation, 

participation, interaction, critical thinking, logical thinking, problem solving and 

decision making ultimately improving their speaking skills (Agada, 2008; Siddiqui, 

2013; Tsoi, Goh, & Chia, 2004). Learning results of the students who were taught 

using group investigation differed from those students who were taught using 

conventional learning methods (Akcay & Doymus, 2012; Koc, Doymus, Karacop, & 

Simsek, 2010; Zingaro, 2008).  

 

Learning is a consequence of active interaction between a teacher, student 

and the surrounding world to which they belong. Therefore, it is likely that young 

learners can expand their oral communication, social interaction skills and cognitive 

knowledge (Agada, 2008). It provides students the opportunity to take ownership of 

their own learning and to exhibit their knowledge and understanding. Learners from 

group investigation classrooms proved to be more cooperative and selfless when 

interacting with others outside of their team or classroom (Zingaro, 2008). It was 

concluded that group investigation technique was effective and had a positive impact 

on the students' speaking skills (Ahsanah, 2015; Iswardati, 2016). 
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Speaking was found as the most challenging among the four language skills 

(Dorji, 2005; LaPrairie, 2013) and one main factor was the use of obsolete teaching 

method by the language teachers. New and varieties of teaching techniques must be 

adopted to develop the speaking skills of the Bhutanese students. The implementation 

of group investigation technique in enhancing the students’ speaking skill proved 

successful (Ahsanah, 2015; Arifin; 2017; Parchment, 2009). The success of the use of 

this technique has been validated through multitude of studies carried out across the 

world at different grade levels. However, no studies have yet been conducted in 

Bhutan on this technique in teaching speaking in grade six. Therefore this study has 

been conducted to bridge the gap through the use of group investigation technique. 

 

1.2 RESEARCH OBJECTIVES 

 

1.2.1 To enhance the English speaking skills of grade six Bhutanese students 

using group investigation technique. 

 

1.2.2 To explore the learning satisfaction level of grade six students after 

using group investigation technique. 

 

1.3 RESEARCH QUESTIONS 

 

1.3.1 Does group investigation technique enhance the English speaking skills 

of grade six Bhutanese students? 

 

1.3.2 What is the learning satisfaction level of grade six students after using 

group investigation technique? 

 

1.4 RESEARCH HYPOTHESES 

 

1.4.1 The use of group investigation technique enhanced the English speaking 

skills of grade six Bhutanese student 
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1.4.2 There was a high level of learning satisfaction in grade six students after 

using group investigation technique. 

 

1.5 SCOPE OF THE STUDY 

 

1.5.1 Research Population 

 

The population of the study consisted of 60 grade six students studying in a 

primary school. The students were distributed in two sections and each section 

comprised 30 students. 

 

1.5.2 Sample 

 

A cluster random sampling was taken up to choose one section comprising 30 

students. Of the thirty students in the sample group, 14 were males and 16 were 

females with age ranging from 11 to 15 years old.  

 

1.5.3 Location of the Study 

 

The study was carried out in a primary school located in an urban district in 

the western part of the country. The school has grades from preprimary till grade six. 

 

1.5.4 Timeframe 

 

The month long study was conducted from Mid-May to Mid-June in the 

academic year 2018 within four weeks time.  

 

1.5.5 Content of the Study 

 

A total of four lesson plans were designed with different activities for 

speaking, employing group investigation technique. Eight sessions were conducted 
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and the lesson plans were used in the first sessions of every week. The second sessions 

were used for students’ speaking activities. Each session was carried out within 45 

minutes. Table 1.1 presents the content of the lessons. 

 

Table 1.1 Content of the lesson plans 

 

Time Lesson Plans Topics 

Week 1 Lesson plan 1 Introduction to Group Investigation 

Week 2 Lesson plan 2 Use of group investigation for oral presentation 

Week 3 Lesson plan 3 Use of group investigation for role play 

Week 4 Lesson plan 4 Use of group investigation for debate 

 

1.5.6 Conceptual Framework 

 

 Independent Variable                                  Dependent Variable 

 Instructional Approach                                  Learning Outcomes 

 

 

 

 

 

 

 

 

Figure 1.1 - Independent and dependent variables 

 

According to the study, there were two variables: independent and dependent 

variables as shown in the figure above. The independent variable was group 

investigation technique and the dependent variables were speaking skills of the 

students and the students' learning satisfaction. 

Group 

Investigation 
Learning 

Satisfaction 

Speaking  

Skills 
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1.6 LIMITATIONS OF THE STUDY 

 

This study had some limitations as mentioned: 

 

1.6.1 The study was constrained by time and it was limited to four lesson 

plans and eight sessions only. Therefore, the result of this study would vary had it 

been conducted for a longer period of time.  

 

1.6.2 Due to the small sample size, making generalization about the result of 

all the grade six students of the country was deemed not relevant. 

 

1.6.3 Since the study was conducted in an urban school, the result of the 

study may not authenticate the learning outcomes of students in the rural schools.  

 

1.6.4 The fairness on the assessment of the speaking proficiency test was not 

reliable as the pretest and the posttest were rated by the researcher who was also the 

teacher. Further the participants were made to speak on the same topic which could 

provide preparation time for some participants. 

 

1.6.5 This study lacked a technique to ensure if all the stages of group 

investigation technique were followed. 

 

1.7 OPERATIONAL DEFINITIONS 

 

Group investigation technique refers to a collaborative learning strategy 

that involves the students to work in groups to investigate and synthesize the findings 

into a presentation to the class. This strategy is beneficial especially to the low or 

middle achievers as they work collaboratively with the high achievers. 

Oral presentation refers to a classroom activity in which a presenter speaks 

keeping in account the components of speaking. 
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Role play refers to a classroom activity which involves an act out by students 

and represent a character speaking the dialogues of the character. 

 

Debate refers to a speaking activity where groups speak favoring the topic or 

against the topic given. Students take turns to speak their points. 

 

Speaking proficiency test refers to an oral test where students have to speak 

on a topic. 

 

English speaking skills refers to the ability to speak English fluently and 

accurately using appropriate vocabulary and pronunciation without grammatical 

errors. 

 

Learning satisfaction refers to the level of contentment of the students in 

learning after using group investigation strategy. The results of the focus group 

discussion and the classroom behavioral observation show the students’ level of 

contentment. 

 

Enhance refers to improvement in the student's speaking skills including the 

advancement of the students' pronunciation, intonation and fluency in reading. 

 

Fluency refers to the ability to speak English accurately and easily during 

conversation, oral presentation and speaking. 

 

Vocabulary refers to the appropriate words according to situations to convey 

a message while speaking. 

 

Pronunciation refers to the manner in which a word is uttered 
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Grammar refers to a branch of linguistics that deals with the structure of 

language. 

 

1.8 EXPECTED OUTCOMES OF THE STUDY 

 

1.8.1 The study would point out the enhancement of the English speaking 

skills of the students with the use of group investigation technique. 

 

1.8.2 The study would reveal an increased level of learning satisfaction in the 

students and the findings of this study would be helpful for the teachers using group 

investigation technique. 

 

 

 

 

 

 

 

 

 

 

 



 
 

 

CHAPTER 2 

 

LITERATURE REVIEW 

 

This chapter presents the concepts, models and literature related to the study 

to provide the theoretical background of the study. The study shares the results of 

other studies that are closely related to the one that was undertaken. The related 

theories are also discussed in this chapter.  

 

2.1 ENGLISH SPEAKING IN BHUTAN 

 

The advent of English language to Bhutan dates back to the 1960s when 

Bhutan looked beyond its borders and began to prepare itself for modernization, 

economic, jurisdictional and political reforms; and to communicate successfully with 

the global world (Singye, 2018). It was English Language that enabled Bhutan to 

interact with the international community. Thus, English was adopted as the language 

of instruction in the Bhutanese schools since the use of English has grown swiftly due 

to its stature and impact as a global language (Curriculum and Professional Support 

Division [CAPSD], 2014; Reddy, 2016). 

 

The English curriculum underwent many reforms ever since the start of 

modern education due to the deteriorating standard of education (Rai, 2017). Through 

many reviews and revisions, the English curriculum was designed to make learning 

student centered and to improve the language competency of the students (Centre for 

Educational Research and Development [CERD], 2009). Today the English 

Curriculum (preprimary-12th standard) in Bhutan is based on the Canadian 

Curriculum. Hence, the curriculum consist of the four modes of discourse. The four 

modes are reading and literature, writing, listening and speaking and, language and 

grammar. Speaking is an integral part of language learning skill that should go hand in 
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hand with other language skills and is a crucial issue of concern in every foreign 

language classroom (Omari, 2015). 

 

2.2 SPEAKING 

 

Speaking is one of the four language skills through which learners can 

communicate with others to achieve certain goals or to express their opinions, 

intentions, hopes and viewpoints (Torky, 2006). Speaking is a medium through which 

much language is learnt, including English. To speak is not merely uttering sequences 

of words in their correct pronunciation. One is said to be a good speaker provided one 

manages to deliver what is in mind and to make the audience understand. Effective 

speakers need to be able to process language in their own heads and put it into 

coherent order so that it comes out in forms that are not only comprehensible, but also 

convey the meanings that are intended (Harmer, 2001). 

 

Speaking in general is considered to be the most important of the four skills 

(Nombre, Rocio, & Junio, 2012).) and crucial for effective communication and 

language proficiency. It is the heart of human communication, be it at home at work or 

in the society. Omari (2015) states that it is essential for the learners to develop 

speaking skill. In the 21st century, the importance of English language in the academic 

and professional fields have instigated people to learn English language faster and 

more proficiently. There is a pressure to learn English speaking sensed throughout the 

societies of the world due to the advancement of technology and the need for 

communication among the people (Omari, 2015). The mounting importance of English 

as an international language has resulted into exploration for innovative and more 

effective teaching methods. 

 

Speaking is a crucial part of second language learning and teaching. In 

today’s world, the goal of teaching speaking is to improve students’ communicative 

skills, as it is the best way for students to express themselves and learn to follow the 

social and cultural rules appropriate in each circumstance. Speaking as one of the 
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language skills, has given an important contribution to human work and can be seen in 

people's daily activities (McDonough & Shaw, 1993) 

 

2.3 IMPORTANCE OF SPEAKING 

 

Speaking as foreign language may seem natural and with environment and 

conditions, the language is learnt. The notion that speaking is as much a part of daily 

life has prompted people to take it for granted. Thronbury and Harmer (2005) posits 

that speaking is so natural and integral that people forget how they once struggled to 

achieve this ability until, they have to learn how to do it all over again in a foreign 

language. Of all the four macro English language skills, speaking seems to be the most 

important skill required for communication (Zaremba, 2006). While reading and 

listening are considered to be the two receptive skills in language learning and use, 

writing and speaking are the other two productive skills necessary to be integrated in 

the development of effective communication. It is observed that though in the 

educational plan for English teaching, speaking has been included, the time devoted to 

activities is less ( Liao, 2009). 

 

Now, speaking skill is given priority by many second language learners as 

people consider that the mastery of this skill means that they have mastered all the 

other skills (Alimi, 2015). Speaking is an essential skill that needs to be acquired 

according to Nazara. 

 

Along the history of foreign language teaching and learning, speaking has 

always been considered as the most essential skill to be mastered for several 

reasons. First, approaches and methods for teaching speaking have long been 

major focuses of language teaching researches and conferences. Second, a 

huge number of conversation and other speaking course books, audios and 

videos are continuously published. In addition, many language learners regard 

speaking ability as the measure of knowing a language. (Nazara, 2011, p. 29). 
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Globalization has led to the necessity in speaking fluently. Professions, 

companies and organizations across the world hunt for fluent English speakers for the 

purpose of communicating with other people for all sorts of work and business 

(Bareket & Mohammadi , 2014; Moradi & Talebi, 2014). Consequently speaking has 

become an important factor that needs to be mastered in order to become fluent and 

achieve success in spoken communication.  

 

2.4 COMPONENTS OF SPEAKING 

 

According to Andryani (as cited in Omari, 2015), there are many sub skills to 

speaking like accuracy, fluency, grammar, vocabulary, pronunciation and 

comprehensibility which helps the speaker in communicating with others and Omari 

(2015) adds that the ability to make use of the above skills is called speaking skill of a 

person. The development of these skills is necessary to become a proficient English 

speaker. Students with good skills in reading, listening and writing are speculated to 

posses better speaking ability, however, it is found that students in general are hesitant 

to speak in English (Lindblad, 2011). The sub skills of speaking are explained as 

follows: 

 

2.4.1 Fluency 

 

Fluency is the ability to speak spontaneously, accurately and constantly. 

Omari (2015) defines fluency as the ability to express understandably and reasonably 

without uncertainty in order to convey a message keeping hold of the listener's 

interest. Fluency means being able to use language, listen and comprehend, and 

respond spontaneously . Brown (2007) explains that both fluency and grammar are 

required for a natural language flow to keep the conversation uninterrupted because 

emphasis on either of these will produce a barely understandable language. 

 

According to Omari (2015), fluency can be explained as follows to categorize 

into levels from the incapability to speak to a fluent conversation: 
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1) Speech is stumbling and incomplete making conversation impossible. 

2) Speech is sluggish and irregular except for short routine sentences. 

3) Speech is recurrently hesitant, with unevenness caused by rephrasing. 

4) Speech is effortless and spontaneous, but noticeable unevenness in pace. 

5) Speech is professional, smooth and spontaneous like a native speaker. 

 

2.4.2 Pronunciation  

 

Pronunciation is the way a word is spoken . It is to say words in a way that is 

understood and the message is conveyed. According to Ma (2015), English learners 

learn English with the aim of improving their English speaking proficiency which 

includes vocabulary, grammar, pronunciation, intonation and many other components. 

Pronunciation is one prominent feature of speaking since English is a language spoken 

by different people around the globe. Pronunciation is not standardized and 

pronunciation differs from people to people in different regions (Ma, 2015). In fact 

any two people speaking different first language use English as the medium of 

communication and English language has become the lingua franca almost throughout 

the world. 

 

2.4.3 Vocabulary  

 

Vocabulary is defined as ''words we must know to communicate effectively; 

words in speaking (expressive vocabulary) and words in listening (receptive 

vocabulary)'' (Neuman & Dwyer, 2009, p. 385). Vocabulary learning is essential and is 

of paramount importance to a language learner. It is a necessary part in foreign 

language learning as words are emphasized to convey the meaning and the lack of 

vocabulary impedes successful communication (Alqahtani, 2015). Improving 

vocabulary has a direct, positive impact on capacity to build up language proficiency 

and lexical knowledge is central to communicative competence for the acquisition of a 

second language (Schmitt, 2000). According to Alquhtani (2015), acquisition of 

adequate vocabulary is important for successful language use because without an 

extensive vocabulary, it will not be possible to use the structures and functions that 
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were learnt for comprehensible communication. Alharbi (2015) states that the 

importance of vocabulary is such that it is considered a fundamental aspect of 

language learning and language use.  

 

2.4.4 Grammar  

 

Generally, while speaking, ideas are articulated in sentences which in turn are 

constructed by grouping of words and phrases. Grammar, therefore consists of rules 

and regulations of language (Omari, 2015). Grammar includes the rules for correct 

writing and speaking which functions as aids to learning instead of being an object for 

knowledge (Kachru, 2010). Grammar includes instructions for how language should 

be used correctly and it has an important role because it is prerequisite for good 

language use (Jean & Simard, 2011).  

 

2.5 CHALLENGES OF SPEAKING 

 

Despite speaking being one of the most important skills in language besides 

listening, writing and reading most students face difficulty in speaking fluent English 

(Arung & Jumardin, 2016). The factors that contribute to the speaking difficulties can 

be categorized into external and internal factors as cited by Arung and Jumardi in 

2016. Internal factors concern with personality factors such as fear and shyness. 

External factors are those pertaining to the environment, parents and teaching learning 

technique in the school. The teaching learning methods are an essential feature that 

influence the achievement of speaking abilities.  

 

Speaking in the class is probably the most frequently cited concern of anxious 

second language learners (Liu & Jackson, 2008). One of the challenges faced by 

students in learning English as Second language is expressing themselves clearly and 

fluently. The low improvement in communication skill could be because of the 

learning opportunities not being used effectively enough (Segalowitz & Freed, 2004). 

For example, learners are sometimes reluctant to participate due to factors like anxiety 
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and low proficiency in English. Students fear of being laughed at in front of their peers 

because of mistakes in pronunciation. They struggle with speaking because of having a 

high anxiety level causing unintended problems. Simple fear of using English, is not 

being understood by their classmates and inferiority issues (Goktep, 2014). 

 

According to Alimi (2015), there are many reasons that contribute to 

speaking difficulties in students like; lack of interest in the subject or lack of self 

confidence and so on. Further Zhang (2009) adds that students who study English as a 

foreign language (EFL) usually have limited opportunities to speak English outside the 

classroom which could be one reason demanding teachers to provide more situations 

and activities for students to strengthen their speaking competence (Boonkit, 2010). 

Generally, spoken English cannot be planned or arranged unless it is for a speech 

preparation or presentation (Nombre et al., 2012). While speaking, the speakers need a 

listener and the response of the other speaker or listener. While speaking, speakers 

must pay attention to gestures, intonation, stress or even pauses that other speakers are 

doing in order to understand the meaning of what is being said. 

 

2.6 ACTIVITIES FOR SPEAKING 

 

There are a number of factors relating to speaking skills to be considered for 

effective English speaking performance. Pronunciation, vocabulary, and collocations 

are singled out as important factors to be emphasized in building fluency for speakers. 

Providing students with a variety of situations and frequent speaking tasks play a 

significant role in the improvement of students’ fluency when speaking (Tam, 1997). 

The teachers should be able to facilitate the students with various activities to ignite 

the enthusiasm in speaking. The teachers can facilitate language acquisition through 

problem solving activities and tasks which ensure learner participation and interaction 

naturally (Khan & Ali, 2010). There are various activities like oral presentation, 

speech, role play, debate, discussion, simulation, information gap, brainstorming, 

storytelling, interviews, story completion, picture narrating and describing so on. 
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2.6.1 Oral presentations  

 

Oral presentations help develop real world communications and leaderships 

skills bridging the gap between language study and language use (Farabi, Hassanvand, 

& Gorjian, 2017). Presentation creates an environment where students can collect, 

inquire, organize and construct information further enhancing team work; preparing 

active learners. Students are required to speak and explain their ideas during 

presentations which help them develop the target language. This activity allows 

students to engage in discussions, negotiations and explanations during the planning 

and preparation of the presentation. With a lot of interaction before and after the 

presentation, students get opportunity to develop their confidence and maximize 

meaningful participation in the classroom. 

 

2.6.2 Role play  

 

Role play refers to creating a situation from a real life into the classroom and 

having students to imagine and perform the role of a character. Role play is a popular 

learning method for English speaking classes that can help reinforce or revise the 

vocabulary and expressions the students have learnt in the class. The primary objective 

of role play is to heighten students' interaction and teachers must integrate such kind of 

speaking activity to reflect learners' theoretical knowledge of a language in practice 

(Kusnierek, 2015). It provides students with opportunities to practice speaking in 

different social context (Fadilah, 2016). Activities involving role play works best with 

primary school students motivating them to speak or argue in a light-hearted manner 

and helps in developing their confidence, enhancing their vocabulary and getting 

stronger to speak fluently (Aslam, Ahmed, & Mazher, 2015). Students get to 

experiment the language learnt making up their own dialogue and they get an 

opportunity to explore beyond what has been learnt in the classroom drawing on a full 

range of their language competencies. 
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2.6.3 Debate 

 

Debate is an effective pedagogical strategy involving all the students to 

express their ideas and opinions in teams making communication much easier (Desita, 

Supardi, & Suhartono, 2017). Debate requires multi tasking since it involves research, 

reading, writing and team work. Thus, it engages students in meaningful listening, 

speaking and writing practice besides developing argumentation and communication 

skills. During a debate, students are required to learn and are also engaged in critical 

thinking of the content and work. Fauzan (2016) states that the use of debate in 

English EFL classes can help eliminate the students’ fear about speaking and 

simultaneously build up their confidence and improve their fluency, pronunciation and 

vocabulary. 

 

Speaking is the key to communication. The ability to converse in English 

efficiently contributes to achievement of other language skills and ultimately the 

success of the students. It is necessary for teachers to contemplate on teaching 

speaking skills. A range of activities such as those listed above can contribute a great 

deal to students in developing basic communication and interactive skills necessary for 

the development of speaking skills and also other language skills. Further, employing 

group investigation technique can be a lively and effective in enhancing speaking 

skills. Celce-Murcia (2001) states that if right speaking activities are taught in the 

classroom, speaking can raise general learner’s motivation and make the English 

language classroom a fun and dynamic place to be. Confidence and competence 

usually lead to strengths of English speaking skills. Patil (2008) asserts that building 

up the learner’s confidence to remove fear of making mistakes is a priority that the 

teacher should consider in order to make the learner feel comfortable with their 

language use. And collaborative learning strategies such as group investigation have 

all the attributes in helping students cope with these shortcomings. 
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2.7 COLLABORATIVE LEARNING 

 

Collaboration is a philosophy of interaction in groups where individuals are 

responsible for their achievement, including learning and respecting the abilities and 

contributions of their peers (Laal, 2013). It is an instructional approach to teaching and 

learning where groups of learners work together to solve a problem, complete a task, 

or create a product (Laal, M. & Laal, M., 2012). In collaborative learning, individuals 

are responsible for their own success and also the success of the group uniting their 

various performance levels together in small groups or pairs to achieve a common 

goal. Chalermnirundorn (2015) states that students not only become responsible for 

their own learning but also take an active role for the success of their peers. Students 

feel a better sense of ownership and ability towards their work and ideas as they are 

not dominated by the teacher (Sharma, 2015). Collaborative learning is a positive, 

inclusive and a powerful approach that involves students in throughout their learning 

and has a significant positive impact on their life. Kelly (2017) asserted that when 

students work in groups, they tend to learn through discussion, clarification, evaluation 

of others’ ideas resulting in attainment of higher-level thinking and retention for a 

longer period of time.  

 

Thus collaborative methods such as group investigation can enhance learning 

in the classroom. Through the use of group investigation technique, lower or middle 

achievers improve when working in diverse groups while high achievers can advance 

as they demonstrate and teach their peers. 

 

2.8 GROUP INVESTIGATION 

 

Group Investigation (GI) was originally designed by Herbert Thelen 

(Ahsanah, 2015) and later reintroduced and extended by Yael Sharan and Shlomo 

Sharan in 1989, and later refined into the present form. 
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Group investigation is an effective learning approach for promoting and 

guiding students' involvement in learning (Sharan, Y. & Sharan, S., 1992). Hosseini 

(2014) posits that this is a rare collaborative method that provides considerable liberty 

to the students. Group investigation method allows students to form their own group to 

work on a project or a topic of common interest. Students take an active role and 

work collaboratively in groups to study a common topic. According to Tan, Sharan, 

and Lee (2007), group investigation involves students in groups to plan and implement 

their investigation and present their findings to the class after analyzing and 

synthesizing. Students are not mere recipients but are directly involved in obtaining 

knowledge by themselves.  

 

Group investigation works better with small groups rather than large groups 

as it is easier to share knowledge and new ideas in smaller groups. Working in 

investigative groups cultivates a higher level of achievement than individualistic 

methods. The achievement will be intellectually richer compared to the work done 

individually (Sharan, Y. & Sharan, S.,1990). Working in groups boost their confidence 

and students can express their opinions to their peers resulting to enhanced 

achievement. Tan et al., (2007) hypothesized that the students had increased academic 

achievement and high achievers were further enhanced. Students are encouraged with 

cross-ethnic friendships and instill in students a positive attitude towards their peers. 

The strategy can be used to study a broad range of subject areas in which students can 

formulate an interesting topic or an issue to investigate. It allows students to interact 

freely to investigate while teachers guide the students and assist them in reaching a 

high level of learning.  

 

Agada (1998) confirms that group investigation promotes both social skills 

and cognitive knowledge in the students. Group investigation strategy encourages 

active peer interaction leading to development of social network both inside and 

outside the classroom setting. Mitchell, Hilary, Holder, and Stuart (2008) state that 

through group investigation, shy and reserved students were pushed to intermingle 

providing opportunities for cooperative peer group interaction and formation of social 
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networks. Group investigation allows multiple assessment and evaluation method such 

as presentation, oral or written test and discussions.  

 

Speaking skills of students can be enhanced through the use of group 

investigation as this technique enables an interactive classroom leading to positive 

interdependence and individual responsibility collaborating their skills to discuss 

(Ahsanah, 2015). 

 

2.9 PRINCIPLES OF GROUP INVESTIGATION 

 

Sharan Y. and Sharan S. (1992) put forth four principles of group 

investigation. Group investigation enhances self-directed learning and lay emphasis on 

intrinsic motivation. Investigation involves the groups investigating a favorable topic 

from a wide range of topics. The students in their groups interact to explore ideas and 

gather information on the chosen topic and divide the work among themselves in order 

to engage every individual. The group members discuss their work, synthesize and 

elaborate on the findings to expand and clarify the ideas. In the process students are 

motivated as they are granted autonomy. 

 

2.9.1 Investigation 

 

Investigation refers to the process of inquiring on the selected topic (Zingaro, 

2008). Group investigation method happens in groups of three to five members. 

Before the investigation, the entire class is oriented by the teacher on how to carry out 

their own query for the topic selected. 

 

2.9.2 Interaction 

 

Interaction an important feature of all collaborative and cooperative methods 

to explore ideas and interact with each other (Zingaro, 2008). The students are 

provided with ample opportunity for both intellectual and social interaction at every 

stage of group investigation. Students have the liberty to interact with their peers to 
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explore various aspects of the main topic. The students inquire, explore, discuss and 

elaborate on their ideas within the group. 

 

2.9.3 Interpretation 

 

Interpretation refers to elaboration and synthesizing of the ideas in groups. 

The students get together to gather information and ideas they have accumulated from 

various sources. The group members interpret the collected information to synthesize 

their ideas and information that can lead to a better presentation.  

 

2.9.4 Intrinsic Motivation 

 

Group Investigation technique offers the students with autonomy to determine 

their own learning. It emphasizes on the students' social interactions and learning in 

groups. 

 

2.10 STAGES OF GROUP INVESTIGATION 

 

Arends (2012) stated that the group investigation approach was originally 

designed by Herbert Thelen and later extended and refined by Sharan and his 

colleagues at Tel Aviv University. In this approach the students are involved in both 

planning and the ways to proceed with their investigations. A general topic is 

presented after which investigations are carried out by the groups on a chosen sub-

topic for presentation to the whole class. Sharan, Y. and Sharan, S. (1990) affirmed six 

steps of the group investigation approach:  

1) Topic selection: involves identification of the topic and sub-topic in 

groups. In academically and ethnically heterogeneous groups of three to six members, 

students decide a sub topic within an area of broad topic presented by the teacher first. 

2) Cooperative planning: teacher presents the materials in accordance with 

the outline of the plan and groups plan on their sub-topic and assign task to members. 

Students and teachers plan a specific learning procedures, tasks and plan to gather 

information from various sources from within and outside the classroom.  
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3) Implementation: the groups implement the plan formulated earlier and the 

students are encouraged to use a variety of sources from both inside and outside of the 

school. The teacher keeps track of the progress of each group and offers assistance 

when needed. 

4) Analysis and synthesis: the groups analyze, evaluate and summarize the 

information into an interesting presentation. 

5) Presentation: each group presents an interesting presentation of the topics 

they have studied. The group presentations are coordinated by the teacher. 

6) Evaluation: teachers and students evaluate the project which may be 

individual or in groups, or both. 

 

2.11 BENEFITS OF GROUP INVESTIGATION 

 

Group investigation enhances motivation through group work and guide to 

peer tutoring (Iswardati, 2016). Research has revealed that the use of group 

investigation technique had lead to higher and better performances by students 

compared to the performances by students from traditional method classrooms 

(Shachar & Fischer, 2004). Agada (2008) found out that learners realized gains in both 

social skills and cognitive knowledge. The strength of group investigation strategy are 

as follows: 

 

2.11.1 Social Skills 

 

Group investigation provides an opportunity collaborative peer interaction. 

The introverted and reserved students are pushed to interact more leading to better 

interaction and formation of social networks with peers both inside and outside the 

classroom (Agada, 2008). The strategy assist in developing respect for peers and 

valuing different opinions.  
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2.11.2 Cognitive Skills 

 

Group investigation benefit students with cognitive knowledge. A sense of 

responsibility is developed in the students as they have to take up responsibility for 

their own learning and also work for the success of the group. Taking up roles in the 

groups and giving presentations enhance their study process and reduces anxiety 

(Agada, 2008). The strategy instills in students a positive attitude towards their peers 

and promote inter-ethnic relations. Group investigation strategy helps in development 

and use of students' inquiry skills. It allows students to become more actively involved 

in learning through participation and discussion. Students learn to become decision 

makers and their confidence level is heightened. A sense of independence and 

responsibility are developed in students. 

 

2.11.3 Collaboration and cooperation 

 

Collaboration and cooperation are the key towards success since students 

work together towards a common goal during group investigation. In groups students 

give and receive constructive opinions that facilitates their learning. Students tend to 

participate more actively and feel free in small group situations. Interaction in the 

groups lead to improved listening and speaking skills. 

 

2.11.4 Teamwork 

 

Group investigation promotes team work. As the groups work towards a 

common goal, members show respect, and are committed to completing the task. 

Working in groups promote interpersonal relationships and fosters positive attitude 

toward learning. The strategy reduces dominance of high achievers over low 

achievers.  
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2.12 GI PROMOTES SOCIAL THEORY 

 

Social learning theory explains that learning happens through interactions and 

communications with others. Vygotsky (1980), states that the social environments 

influence the learning process and students' learning take place through the 

interactions with their peers, teachers, and other experts. Accordingly, better learning 

environments can be created through the use of interactive strategies to maximize 

interaction among the learners. Further, Wheeler (2018) explains that students learn 

through observation and imitation in the social environment The use of group 

investigation technique help propose interaction and learning through discussion.  

 

It is believed that learning not only occurs through reinforcement but also the 

presence of others influence learning. The social learning theory highlights that 

learning occurs from observation, imitation, and modeling. Learners learn and adopt 

behaviors by watching the behaviors of people who are significant to them. According 

to Cherry (2017) there are three core concepts at the heart of social learning theory; 

1) Learning occurs through observation of other's behavior: observation leads 

to learning.  

2) Mental states are important to learning: enthusiasm and mental state of 

learners determine learning. To learn through observation, motivation and internal 

thoughts must be directed towards learning.  

3) Learning does not necessarily lead to a change in behavior: learning can be 

displayed through change in behaviors. However, in some cases learning occurs 

without demonstrating new behaviors. Knowledge and skills are acquired but requires 

time to be exhibited  

 

Bandura (1977) states that much of the learning results from imitating models 

which can be either people, blue print or an inspiration to somebody, and learning 

through imitation is a form of operant learning as it is not a response to a specific 

stimuli. He has formulated four distinct processes of social learning: 
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1) Attention: staying focused on the task leads to learning. Very little is learnt 

from observing behaviors if the behavior is of least value to the learner. Bandura 

informs that paying attention depends on how significant the behavior is. 

2) Retention: learning occurs with retention. What is observed with full 

attention needs to be remembered. For example to learn a motor skill, it is important to 

observe when somebody performs and then retain the procedure to be imitated. 

3) Reproduction: imitation entails learned skills or actions into actual 

behavior. What is observed and remembered is reproduced when required. Practicing 

and rehearsing what is learnt will improve when the skill or knowledge is replicated. 

4) Motivation: an observer has to be motivated and motivation originates 

from observation of someone else being rewarded or punished for an action or a 

behavior. Motivation is apparent when a skill is acquired paying much attention and 

retained. 

 

Social learning theory supports group investigation technique where students 

learn from modeling. Learning takes place when students interact with peers observing 

and imitating each other. Group investigation technique allows students to interact and 

talk to each other which helps them develop their speaking ability. 

 

2.13 GI PROMOTES CONSTRUCTIVISM  

  

Knowledge is invented and reinvented as a child develops and interacts with 

the surrounding world. Individual constructivists theorists believe that knowledge is 

constructed more on a personal level from individual interaction and thoughts. 

Knowledge cannot be transmitted from person to person, but is constructed by an 

individual. They promote learner centered and self discovery oriented selves (Pass, 

2004). A learner's environment and interactions are all seen as a stimulus for the 

cognition development. Social constructivism is derived from the work of Lev 

Vygotsky. Vygotsky agreed with Piaget's thought that knowledge is internalized for 

one's interaction with the world and also gave credit to social interaction and culture. 

Vygotsky further mentioned learner construct their knowledge to their learning 

environment which includes their interaction in the society. 
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Piaget studied the development of children to study how knowledge grows 

and logic thinking is developed. Through this, he developed the four stages of 

cognitive development; sensory motor, pre-operational, concrete operational and 

formal operational. It was through this development that he found what is known as 

the individual constructivism (Pass, 2004).  

 

Lev Vygotsky created the zone of proximal development to explain how a 

child learns to complete a goal. The zone of proximal development states that a child 

will first be enabled to complete a goal and then will be out of its reach. After his 

assistance from a teacher or mentor providing scaffolding, he will then be able to 

complete the goal with help. Furthermore, after this assistance he will then be able to 

move on and complete the goal individually. Vygotsky shared some of Piaget's views 

and was more interested in how an intellectual development change involve from birth 

till death and he placed more emphasis on the social aspects of learning. It is because 

of this interesting social aspects of learning Lev Vygotsky called it as the social 

constructivism.  

 

Constructivism is based on the principle that learning occurs through 

individual's perspective of the world. Knowledge is constructed by the learner, based 

on the previous experiences and linking new information. It is believed that learning 

should take place through contacts and should be both meaningful and applicable to 

the real world. Knowledge is not transferred unless it is applied. In order to have this 

constructivists believe that making lessons personal to students interests will help 

them to reach deeper level of understanding as they are motivated to see the learning 

purpose.  

 

During group investigation technique, students work in groups to solve a 

problem and in the process of solving the problem, they need to interact and find out 

ways to solve the problem. Constructivist's goal includes solving complex problems, 

acquiring content knowledge, their complex domains, critical thinking, collaboration, 

reasoning, reflection and developing personal increase scale.  
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2.14 GI AS A PART OF DALE'S CONE OF LEARNING  

 

The 'Learning Pyramid' or 'Dale's Cone of Learning' was first introduced by 

Edgar Dale in 1946. Initially it was known as the 'Cone of Experience' which showed 

the progression of experiences from the most concrete to the most abstract (Davis & 

Summers, 2014). The cone charts the retention level of the learners based on how they 

encounter the information. The peak of the cone is the most abstract where learners 

receive information through visual or verbal symbols and remain passive. Towards the 

base of the cone learning and retention is likely to be better. It is characterized by 

dramatic participation, contrived or interactive experiences and direct purposeful 

learning relating to everyday life. The learners become the doers resulting in greater 

learning and longer retention. 

 

 

 

Figure 2.1 Dale's one of Experience 

Source: Dale, 1946 

 

However, the cone of experience was transformed into the ever present 

learning pyramid also known as Dale's cone of learning. The levels of experience are 

substituted by the instructional methods, with lecture occupying the tip of the pyramid, 

followed by reading, and so on. It indicates the various levels of retention associated 

with each method. According to Morrison (2016), the "Learning Pyramid", or "Dale's 
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Cone of Learning" proposes that some techniques of study are more efficient than 

others and the different techniques will guide to better learning and retention. It is 

generally believed that learners learn approximately10% of what is read, 20% of what 

is heard, 30% of what is seen, 50% of what is seen and heard, 70% of what is 

discussed, 80% of what is experienced and 90% of what is taught to others. The first 

four techniques; lecture, reading, audio-visual and demonstrations are passive learning 

methods. The learning pyramid illustrates that learning collaboratively in groups can 

enhance learning and leads to a higher retention of knowledge. 

 

 

 

Figure 2.2 The learning pyramid 

Source: Morrison, 2016 

 

As proposed by Dale, group investigation technique is more efficient for 

better learning in collaborative groups. As students interact in groups, they 

communicate with their peers teaching and learning simultaneously thus becoming 

doers. As a result their retention power is enhanced and greater learning takes place.  

 

2.15 RELATED RESEARCH AND STUDIES 

 

Several studies have been conducted to examine the impact of group 

investigation technique in enhancing the speaking skills of students. This section 
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provides the review of the related studies and previous research done on group 

investigation technique. 

 

Parchment (2009). carried out a comparative study titled; 'A Study 

Comparing Cooperative Learning Methods: Jigsaw & Group Investigation'. This study 

examined the effectiveness of jigsaw and group investigation methods in the 9th Grade. 

In the jigsaw method, students were divided into five home groups (Groups A, B, C, D 

and E) and examined various symbiotic relationships among species. The home group 

was dispersed into expert groups and had to redefine the symbiotic relationship. Later 

the definition was shared to the home group. During the group investigation activity, 

students investigated different environmental topics in heterogeneous groups and 

created posters. Quizzes were utilized in both instructional strategies to collect 

qualitative data. It was concluded that both the learning methods were effective and 

had a positive impact on the students' performance. However, the data identified group 

investigation as the more effective method of instruction compared to the jigsaw 

method. 

 

Baki et al. (2010 ) aimed to determine the views of the teacher and students 

on the use of group investigation technique method. The subjects of the study were 20 

eight graders at a public elementary school. Data were obtained through informal 

interviews and observation forms. It was found that the students enjoyed working in 

groups undertaking several roles and moved from an individual to a cooperative stance 

in the group. Based on the results, it was concluded that group investigation technique 

useful and was recommended. 

 

Haqqi's (2013) carried out a research based on the use of group investigation 

in teaching speaking news item text concluded that group investigation was effective 

to be used in speaking news item text. It was found that the implementation of the 

technique had improved the students’ mastery in understanding news item text and 

developed their speaking skills. The subjects of the study were a section of tenth 

graders. The students were divided into groups of two to six members and were then 

asked to choose the topic from a unit being learned earlier. Three research instruments 
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including observation, field notes and interview were employed to obtain data. 

Observations were carried out by the researcher during teaching and learning process.  

 

Ahsanah (2015) conducted a descriptive quantitative research on 

implementation of group investigation strategy in teaching speaking for the 10th grade 

students in Indonesia. The researcher randomly selected a section of the tenth graders 

comprising 36 students. Observation checklists were used to check the effectiveness 

and implementation technique, and questionnaires were used to find out the students' 

opinions towards group investigation. A speaking proficiency test was conducted to 

measure the speaking ability of the students. Prior to the implementation of the 

strategy, the students were hesitant to speak in front of the class. The study revealed 

that group investigation helped to increase the speaking ability of the students. It was 

noted that the students were sharing ideas and opinions freely without fear within the 

groups. The proficiency test showed an increase in the scores and it was concluded 

that group investigation technique is good for student' speaking ability. The researcher 

also concluded group investigation strategy can train students to be more cooperative 

in a group in solving problem.  

 

Maylinda (2017), conducted an experimental study on teaching speaking by 

using group investigation technique to improve students’ speaking performance. The 

study aimed at examining whether the use of group investigation technique improved 

students’ performance in English speaking ability. Pretest and posttest in the form of 

oral test were administered to collect data. The study results revealed that there was a 

significant improvement in the performance of the students' speaking ability after the 

implementation of group investigation technique. It was suggested that group 

investigation can be one of the alternative techniques in teaching English particularly 

teaching speaking in EFL class. 

 

Nelli's (2015) carried out on the use of group investigation in developing 

speaking skill proved that the technique was effective in improving the speaking skills 

of students. According to the study, group investigation provided opportunities for 

students to explore language orally and promote their activeness. Further the technique 
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aided in reducing their inhibition and raised the students’ interest in learning, bearing 

students’ active participation in producing oral language, resulting in better academic 

achievement. The study concluded that group Investigation succeeded in developing 

speaking skills of the students.  

 

Another study was carried out by Iswardati (2016), to examine how group 

investigation improved participation and speaking skills of the 34 second grade 

students in Indonesia. This study was also conducted in two cycles; each cycle 

consisting of four stages: planning, action, observation, and reflection. The first cycle 

was to test out the improvement of the students’ speaking ability and in the second 

cycle the participation of students were tested through the use group investigation 

strategy. Qualitative data were collected through field notes and observation sheet and 

quantitative data were obtained by administering a speaking test in each cycle. The test 

was directed to find out the effects of the implementation of group investigation. 

During the test, the groups were asked to describe the teacher showed. The findings 

confirmed that group investigation improved students participation in the and speaking 

skills. 

 

Sangadji (2016) investigated the application of group investigation learning  

mode in improving learning achievement of vocational school students in Indonesia. 

The subject of the research were first year students of Sales Skill Program at 

Vocational High School. The results revealed that: vocational students had better 

learning achievement through group investigation method concluding that the learning 

model can improve learning achievement. 

 

Arifin (2017) conducted a study to titled 'Improving the students' speaking 

skills through group investigation technique of the seventh grade students of MTs 

Sudirman Jambu Semarang in the academic year 2017. The study was a classroom 

action research which aimed to identify the improvement in the speaking skills after 

being taught through group investigation technique. The data sources were 48 seventh 

grade students. Speaking test, observation and documentation were employed as data 

collection technique. The study was conducted in two cycles. Each cycle consisted of 
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four steps; planning, acting, observing, and reflecting. Pretest and posttest were 

conducted after each cycle and the researcher noted improvements in the posttest 

scores in both the cycles. The results revealed that the implementation of group 

investigation to improve the students’ speaking skill was really successful. The 

researcher concluded that the use of group investigation technique improved students’ 

speaking skills. 

 

In the experimental research conducted by Fathoni (2017), the main objective 

of the research was to find out the significant influence of using group investigation 

technique towards students’ speaking ability. The sample consisted of two sections of 

grade eight students; a control group and an experimental group. Group investigation 

technique was used for the experimental while the dialog memorization was used for 

the control group. Oral test which included pretest and posttest were conducted for 

both the groups. The researcher concluded that there was a significant influence of 

Group Investigation towards students’ speaking ability. 

 

2.16 CONCLUSION 

 

In line with related studies discussed above, group investigation technique is 

an effective method to teach speaking and help students enhance their speaking skills. 

It has a positive impact on the students' motivation and participation. Besides 

improving the speaking skills, students enjoy exploring and putting into practice the 

new vocabularies and expressions. The students take pleasure in their liberty to discuss 

and speak in the groups. Group investigation creates an environment that allows the 

students to work towards a common goal promoting interpersonal relationships and 

fosters a positive attitudes toward learning. Further, students become active speakers 

as group investigation involves learning through participation and discussion bridging 

the gap between the high achievers and low achievers. Therefore, it can be concluded 

that the use of group investigation technique can successfully enhance the speaking 

skills of the students. 

 



 
 

 

CHAPTER 3 

 

RESEARCH METHODOLOGY 

 

Chapter three sheds light on the methods undertaken to answer the research 

questions. The research methodology is explained in the following order: 

3.1 Research Design 

3.2 Population and Sample 

3.3 Research Instrument  

3.4 Validity and Reliability of research instruments 

3.5 Data Collection Procedure 

3.6 Data Analysis 

 

3.1 METHODLOGY 

 

Research methodology presents the methods taken up by the researcher to 

address the research question (Crotty, 1998) in which a range of steps are adopted by 

the researcher to explore the research problem or question along with the logic behind 

it (Kothari, 2004). The methodology takes an overview of the approaches also 

considering the ethics (Dawson, 2002). This study employed a quasi experimental  

research to find out if the use of group investigation technique enhanced the English 

speaking skills and to explore the learning satisfaction level of the grade six students 

in a primary school in Western Bhutan.  

 

3.1.1 Research Design 

 

Research design creates the foundation of the entire research work. According 

to Rajasekar, Philominathan, Thanjavur, and Chinnathambi (2013), research design 

should specify the diverse approaches that would be employed in solving the research 

problem. Quasi-experimental study aim to evaluate interventions and reveal causality 
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between an intervention and an outcome (Anthony et al.,2006). This study adopted a 

quasi experimental research with one group pretest posttest. Figure 3.1 describes the 

research design of the study. 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3.1 Research design 

 

3.2 POPULATION AND SAMPLE 

 

3.2.1 Research Population 

 

The population of this study comprised 60 grade six students distributed in 

two sections. Each section consisted of 30 students with mixed gender. The age range 

of students were from 11 to 15 years.  

 

 

 

 

 

Focus Group Discussion 

Posttest 

Group Investigation Technique 

Pretest 

Sample Group 

Students' Behavioral 

Observation 
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3.2.2 Sample 

 

A cluster random sampling was taken up to choose one section comprising 30 

students. Of the thirty students in the sample group, 14 (46.7%) were males and 16 

(53.3 %) were females as shown in the figure below.  

 

 

 

Figure 3.2 Participants' gender 

 

Table 3.1 Age range of the participants 

 

Age range Frequency Percentage 

11 years old 

12 years old 

13 years old 

14 years old 

15 years old 

6 

10 

10 

3 

1 

20 

33.3 

33.3 

10 

3.4 

Total 30 100 

 

  

46.7%

53.3%

Gender

Males Females
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Table 3.1 presents the details of the age range of the participants. The 

participants were in the age range between 11 to 15 years of age. More than half the 

participants were 12 and 13 years old constituting 66.6%. 20% of the participants were 

11 years and 10% of them were 14 years. The oldest was a lone (3.4%) 15 year old 

participant.  

 

3.3 RESEARCH INSTRUMENTS 

 

Research instruments are tools used to gather and measure data (Sobrepena, 

n.d.). This study employed classroom behavioral observation, focus group discussion 

lesson plans and speaking proficiency test to acquire data to justify the research 

questions (Creswell & Clark, 2011). Rubrics for speaking was utilized to rate the 

speaking proficiency of the students. All the 30 research participants were involved in 

five groups for the focus group discussion. Students' behavioral observations were 

carried out by a peer teacher. Table 3.2 explains the research instruments employed to 

fulfill the objectives. 

 

Table 3.2 Instruments used for each objective 

 

Sl. No Research Objectives Research Instruments 

1 

To enhance the English speaking skills of 

grade six Bhutanese students with the use of 

group investigation technique. 

Speaking proficiency test; 

pretest and posttest  

2 

To explore the learning satisfaction level of 

the grade six students after using group 

investigation technique. 

- Focus group discussion 

- Students' behavioral 

observation 
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3.3.1 Speaking Proficiency Test 

 

Speaking proficiency test which was a pretest posttest design was 

administered to the sample group to compare the enhancement of the students' 

speaking skills. The pretest was administered at the beginning of the study and the 

posttest was conducted after the intervention which included different activities for 

speaking employing group investigation technique. Participants were asked to speak 

on the same topic for the pretest and the posttest. The students were rated based on 

four components of speaking; fluency, pronunciation, vocabulary and grammar. 

Speaking rubrics developed by Bhutanese Curriculum in 2014 (Appendix F) was 

employed to evaluate the speaking test. 

 

3.3.2 Focus Group Discussion 

 

A focus group discussion is a group interviewing technique in which people 

from similar backgrounds or experiences are grouped to discuss a specific topic of 

interest (Mishra, 2016). During a focus group discussion, an environment is created 

that could foster diverse ideas and gather individuals' opinion (Baki et al., 2010) that 

would allow getting in touch with more informants at a time and gathering of a variety 

of views or opinions from different group members. Thus, focus group discussion was 

adopted to acquire the additional data. The discussion was conducted at the end of the 

study. There were five guiding questions to acquire the data (Appendix H). 

 

3.3.3 Students' Behavioral Observation 

 

Observation is a data collection tool which allows precise observation and 

determines the degree of a student's behavior (Huhes, 2009). Observation provides 

immediate information required that is difficult to capture through other instruments 

especially the behaviors of the students (Hamzah, Ting, & Pendidikan, 2010). Data or 

information that cannot be gathered through interview or focus group discussion due 

to sensitive issues can be done through observation (Kawulich, 2012). In this study 

observations were carried out focusing on the interaction and communication among 
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the group members. The observations were carried out in the first sessions of the 

weeks when the students were engaged in group investigation. Students were observed 

as soon as group investigation began and continued till the end of the session. The 

observation sheet contained ten items for observation (Appendix J). 

 

3.3.4 Lesson Plans 

 

A total of four lesson plans employing group investigation technique were 

prepared, each lasting 45 minutes with different activities for speaking. With two 

sessions every week a total of eight sessions were conducted. Lesson plans were 

required in the first sessions of every week. Speaking activities including oral 

presentation, role play and debate were carried out in the second sessions of the week. 

 

3.4 VALIDITY OF RESEARCH INSTRUMENTS.  

 

3.4.1 Validity 

 

Validity is the degree to which an instrument measures what it purports to 

determine (Kimberlin & Winterstein, 2008) and it is defined as the accuracy of the 

data (Noble & Smith, 2015). According to Mohamad, Sulaiman, and Sallehm (2015), 

it means that the research instruments are appropriate and valid. Items are rated 

between the score range from -1 to +1. The scores indicate:  

+:  item clearly measures an objective  

0:  shows that the items are good but unsure 

-1: not congruent and clearly does not measure the objective.  

 

The formula for calculating IOC is ∑
𝒓

𝒏
 where 'r' represents the sum of the 

scores of individual experts and 'n' represents the number of experts. If the value for 

any test item is in between 0.67 to 1.00, the item is considered valid and acceptable 

and if the value is below 0.67 to -1, the item needs to be altered. 
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The validity of the research instruments were ensured through a detailed 

scrutiny of content coverage, relevancy, language accuracy, suitability, feedbacks and 

recommendations by an expert from the university and two experts from Bhutan. All 

the items of the speaking rubrics for the speaking proficiency test, focus group 

discussion, classroom behavioral observation and lesson plans were valid with +1.  

 

3.5 DATA COLLECTION PROCUDURE  

 

Data collection refers to a plan for obtaining data and information and all the 

relevant norms and ethics needed to be followed when collecting data (Chalmers, 

2016). Data collection procedures assist researchers to methodically collect data or 

information for the study (Elmusharaf, 2012). To ensure a smooth data collection, the 

following procedures were undertaken: ethical consideration and data collection. 

 

  

 

 

 

 

 

 

 

Figure 3.3 Sources of data for the study 

 

3.5.1 Ethical Consideration 

 

An approval to carry out the study was obtained from the Ministry of 

Education, Bhutan. Approvals were also sought from the District Education Office, the 

research school and the concerned subject teachers. Before the study, the participants 

were briefed about the purposes of the study. The research participants signed a 

consent form to ensure their legal and ethical rights. The consent form was 

countersigned by their parents since the research participants were below eighteen 

Observation 

FGD 

Pretest/Posttest 

 

Data Source 

 



43 
 

years, (the sample of the consent form is attached in Appendix D). Every information 

and data were treated confidential and identities of the participants were not disclosed. 

Figure 3.3 above presents the sources of data for the study. 

 

3.5.2 Data Collection 

 

A speaking proficiency test which was a pretest posttest design was 

conducted. The pretest was administered to the participants at the beginning of the 

study. Participants were asked to speak on a given topic. Then the intervention 

instruments (lesson plans) were used during the sessions. Different speaking activities 

were carried out through group investigation. The posttest was conducted after the 

intervention and the scores of the pretest and the posttest were compared to examine 

the enhancement of the students' speaking skills. The students were asked to speak on 

the same topic for both the pretest and the posttest. 

 

Focus group discussion and classroom behavioral observation were employed 

to collect additional data. The focus group discussion was conducted at the end of the 

study. The 30 participants were divided into five groups of six members each. There 

were five guiding questions to acquire the data. Classroom behavioral observations 

were carried out during the sessions to inspect the participants' behavior while working 

in the group and their communication in English during the group investigation. The 

observations were carried out during the first sessions of the week while the students 

were engaged in group investigation. 

 

3.5.3 Intervention procedure 

 

Four lesson plans of 90 minutes employing group investigation technique 

were used to teach the group in eight sessions (the lesson plans are in Appendix O). In 

the first two sessions, participants were oriented on group investigation technique 

carrying out each stage of the technique.  
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Since the classroom was set in groups, the participants were numbered to 

form new groups for every activity in order to have participants interacting with 

maximum peers. The researcher was the teacher and each stage of group investigation 

technique was followed as explained below. 

 

Table 3.3 Stages of group investigation followed during the sessions 

 

Stages of Group 

Investigation 
How the stages were followed in the class (lesson plan 2) 

Stage 1 
'An Event at School' was a broad topic provided. Each team 

selected an event (sub topic) that happened at the school. 

Stage 2 
In groups, participants planned to their presentation, divided the 

work and assigned task to members. 

Stage 3 

Group members implemented the plan formulated earlier. Some 

members made notes and got their materials ready while others 

drew pictures and prepared charts. 

Stage 4 

The groups decided on the final points for presentation, 

organized, sequenced their information and prepared a 

presentation. 

Stage 5 Groups took turns to present and presentations. 

Stage 6 

The teacher/researcher provided feedback and supplemented on 

the presentations. However, assessment on the presentations 

were not done. 
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3.6 DATA ANALYSIS 

 

The data acquired from the pretest and posttest were analyzed using a paired 

sample t-test using a comparative analysis including, mean and standard deviation. 

The observation and focus group discussion data were analyzed using content analysis 

technique 

 



 
 

 

CHAPTER 4 

 

RESULTS 

 

This study aimed to investigate the enhancement of English speaking skills 

and learning satisfaction level of grade six Bhutanese students using group 

investigation technique. The research findings were derived from the following 

research instruments including the speaking test; pretest posttest design, classroom 

behavioral observation, focus group discussion, lesson plans and speaking rubrics. 

Comparative analysis and content analysis technique were undertaken to observe the 

impact of group investigation technique and students’ satisfaction level. In this chapter 

the findings from the data are presented as follows:  

4.1 Data Analysis 

4.1.1 Pretest scores of the sample group 

4.1.2 Posttest scores of the sample group  

4.1.3 Comparison of pretest and posttest scores of the sample group  

4.1.4 Focus group discussion  

4.1.5 Observation 

 

4.1 DATA ANALYSIS 

 

This section provides the findings of research question one concerning the 

enhancement of English speaking skills of grade six students using group investigation 

technique. The findings were derived from the speaking test. Pretest was conducted at 

the beginning of the study and the posttest was taken at the end of the study after the 

intervention of group investigation technique to measure the level of speaking 

enhancement of the students. For both the pretest and the posttest, the participants 

were asked to speak on the same topic. The participants were assessed based on four 

items; fluency, pronunciation, vocabulary and grammar. Rubrics for speaking 
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developed for the Bhutanese Curriculum (CAPSD, 2014) was used to give the scores 

(Appendix F).  

 

A comparative statistical analysis was done using paired sample t-test to 

compare the pretest and the posttest scores of the sample group. The comparison was 

done based on means and standard deviation and inferential statistics with p<0.0.5 

level of significance. 

 

4.1.1 Pretest Scores of the Sample Group 

 

 

Figure 4.1 Pretest scores of the sample group 

 

The figure above presents the pretest scores of the sample group. The pretest 

scores of the participants showed that the highest score was 75 and the lowest was 31. 

The average score of the participants was 45 which was just above the qualifying 

scores from total scores of 100.  

 

4.1.2 Posttest Scores of the Sample Group 

 

The post test scores of the participants showed a remarkable improvement in the 

scores. The highest score was 94 and the lowest was 50. The average score of the 
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participants was 56 showing an improvement an average score of 11 as presented in 

figure below. 

 

 

 

Figure 4.2 Posttest scores of the sample group 

 

4.1.3 Comparison of Pretest and Posttest Scores of the Sample Group 

 

The scores of the pretest and the posttest of the sample group were as 

presented below in Table 4.1 It was evident that the performances of the students were 

remarkably higher in the posttest scores. The scores of the pretest ranged from 31.3 to 

75.0 with one participant scoring 75.0 and six participants scoring 31.3. The posttest 

scores were notably higher with a maximum score of 93.8 and minimum of 56.3. 

Every participant showed a remarkable improvement in the posttest scores as shown in 

the table below.  
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Table 4.1 Scores of the pretest and posttest 

 

Student No. 

 

Pretest 

 

Posttest 

 

Score Difference 

 

1 56.3 81.3 25.0 

2 43.8 75.0 31.3 

3 56.3 87.5 31.3 

4 37.5 68.8 31.3 

5 56.3 75.0 18.8 

6 50.0 68.8 18.8 

7 56.3 81.3 25.0 

8 43.8 56.3 12.5 

9 56.3 75.0 18.8 

10 43.8 68.8 25.0 

11 56.3 75.0 18.8 

12 56.3 75.0 18.8 

13 37.5 62.5 25.0 

14 37.5 56.3 18.8 

15 31.3 68.8 37.5 

16 37.5 62.5 25.0 

17 31.3 56.3 25.0 

18 31.3 62.5 31.3 

19 37.5 68.8 31.3 

20 43.8 75.0 31.3 

21 43.8 62.5 18.8 

22 75.0 93.8 18.8 

23 37.5 62.5 25.0 

24 31.3 56.3 25.0 

25 56.3 93.8 37.5 

26 43.8 62.5 18.8 

27 37.5 75.0 37.5 

28 56.3 75.0 18.8 

29 31.3 50.0 18.8 

30 31.3 56.3 25.0 

x̅ 44.8 69.6 24.8 
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The mean and standard deviation of the pretest and the posttest, and the 

significant value (p-value) were as reflected in table below. 

 

Table 4.2 Comparison of pretest and posttest of the sample group 

 

Group Pretest Posttest 
Mean 

Difference 
t P- value 

Sample 

Group 

x̅ SD x̅ SD 
11.13 - 7.17 

=3.96 

-

20.377 
0.01 

7.17 1.783 11.13 1.776 

 

The mean of the pretest of the sample group was (x̅) 7.17 and the standard 

deviation was 1.783. In the posttest, the mean was (x̅) 11.13 and standard deviation 

was 1.776. The mean difference between the pretest and the posttest was 3.96 showing 

an increase in the mean of the posttest. The significant value being 0.01, lower than 

0.05 (P<0.05) indicated that there was statistically significant rise in the posttest scores 

compared to the pretest scores of the sample group. Figure 4.3 illustrates the 

comparison of pretest and posttest. 

 

 

 

Figure 4.3 Comparison of pretest and posttest of the sample group 
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Figure 4.4 illustrates the difference in the level of achievement of individual 

student in the pretest and the posttest. The posttest scores represented by the red line 

confirmed a significant increase in the scores compared to the pretest scores (blue 

line). It reveals that every individual showed remarkable improvement in the posttest 

scores. 

 

 

 

 

Figure 4.4 Individual student performance in pretest and posttest 

 

Table 4.3 below shows the number of students in each score difference. All 

the 30 participants scored more marks in the posttest than the pretest. Of the 30 

students, there was only one student whose score increased by 2 points in the posttest. 

The score of eleven students increased by 3 points. There were nine students whose 

scores increased by 4 points. Six students scored 5 points extra while another six 

students had increased scores in the posttest by 6 points. 
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Table 4.3 Number of students in each score difference 

 

Score 2 3 4 5 6 Total 

No. of students 1 11 9 6 3 30 

% of students 3% 37% 30% 20% 10% 100 

 

Figure 4.5 below represents the number of students in each score range. The 

scores of the majority of the students (37%) increased by 3 points followed by 30% of 

the students scoring 4 points more in their posttest. 20% of the students made a 

positive difference of 5 points and 10% of the students' scores increased by 6 points. 

Only 3% of the students showed a positive difference of 2 points. 

 

 

 

Figure 4.5 Number of students in each score range 
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 4.1.4 Focus Group Discussion 

 

This section presents the findings from focus group discussion and students' 

behavioral observation which pertains to the second research objective: to explore the 

level of learning satisfaction of the grade six students after using group investigation 

technique. Data obtained from focus group discussion and observation were analyzed 

using content analysis technique. Content analysis is “a research method for the 

subjective interpretation of the content of text data through the systematic 

classification process of coding and identifying themes or patterns” (Hsieh & 

Shannon, 2005, p. 1278).  

 

Focus group discussion was employed to examine the learning satisfaction 

level of the students. There were five guiding questions to acquire the data (Appendix 

H). Focus group discussions were conducted as it allowed getting in touch with more 

participants at a time and gathering of a variety of views or opinions from different 

group members. A discussion environment is created that would foster diverse ideas 

and gather individuals' opinion (Baki et al., 2010).  

 

The data gathered through the focus group discussion were analyzed 

employing content analysis technique. All the 30 participants were involved in the 

discussion. The participants were divided into 5 groups of 6 members each. The data 

were transcribed without any alteration of the participants’ opinion. Throughout the 

analysis of the interview, the participants were identified with numbers. The 

participants were numbered 1 to 30. The data obtained were condensed, coded and 

analyzed through identification of themes. The themes that were drawn from the focus 

group discussion were: enjoyment, developed confidence, enhanced speaking,  

interaction, and knowledge. 

 

4.1.4.1 Enjoyment  

 

The participants found that the use of group investigation technique 

was effective. All the participants stated that the activities were enjoyable and the use 
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of group investigation technique exposed them to a new interactive learning 

environment. The participants were also of the opinion that the absence of teacher 

during the discussion made them more comfortable and pleasurable to speak in 

English. Further, not having to face the whole class made English speaking much 

comfortable for the participants. Some participants expressed that the technique 

provided equal opportunity to speak; every group member got opportunity to share 

their ideas. Participants also mentioned that listening to a variety of opinions amused 

them and described it as a forum to exchange ideas.  

 

"Everybody got equal opportunity to share  their points and speak in English" 

(Participant 13 from group 3). 

 

"We enjoyed working in groups because in the group, everyone was actively 

participating. They were sharing ideas, we all got chance to speak and to 

present" (participant 1 from group 1). 

 

Getting ample opportunities and the liberty to share ideas were 

exciting as opinions differed which at times brought them into little debates within the 

group according to some participants. However, they supported each other's ideas 

most of the time which made the lesson more interesting. 

 

"It was enjoyable because sometimes our ideas were totally different and 

everyone wanted to prove that their idea was the best" (Participant 28 from 

group 5). 

 

"The ideas some friends shared were amazing and something that I have 

never thought of" (Participant 21 from group 5). 

 

4.1.4.2 Developed Confidence  

 

Participants revealed that the various activities such as presentations, 

role play and debate facilitated in developing their confidence. At the beginning the 
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participants were hesitant to speak English in their groups but the activities employing 

group investigation technique gradually helped boost their confidence.  

 

"The speaking activities which involved a lot of discussions encouraged us to 

communicate and as a result, we felt more confident to speak in English" 

(Participant 7 from group 2). 

 

Further, the activities involved more speaking than writing and 

provided them a platform to speak. The participants stated that they felt comfortable to 

work in groups as in groups they did not have the fear of being laughed at. Participants 

acknowledged that repeated activities employing group investigation technique helped 

them heighten their confidence.  

 

"We felt nervous at the beginning but we gained confidence with the help of 

repeated speaking activities" (Participant 2 from group 1). 

 

"We could speak confidently with anyone in the group than as a whole class" 

(Participant 14 from group 3). 

 

4.1.4.3 Enhanced Speaking and Interaction 

 

All the participants agreed that the use of group investigation had 

impacted positively on the speaking skills; it had enhanced their speaking skills. The 

participants were also of the opinion that group investigation technique triggered 

English speaking habit. They felt that they were empowered when they got the 

opportunity to select topics, being assigned roles and when involved actively in the 

activities. It provided all the participants a forum to speak out their ideas and was 

constantly encouraged by their group members.  

 

"We get to speak more than writing and we got more practice" (Participant 8 

from group 2).  
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Most of the participants expressed that even those who shied away 

felt encouraged to comment on the opinions of others. They were also of the opinion 

that group investigation technique was well designed that every member in the group 

got turn to speak, this had helped in enhancing their speaking skills. 

 

"Some of the group members were not willing to participate but we forced 

them and they had to speak during their turns” (Participant 3 from group 1). 

 

Almost all the participants found it comfortable to speak within the 

group members rather than the whole class. The stages in group investigation involved 

students speaking and interacting more at the group level which gave them more 

practice for presentation (5th stage of group investigation). Most participants were 

willing to speak English and were active throughout the session.   

 

"I did not participate in the discussion but I spoke when I did the 

presentation" (Part 4 from group 1). 

 

4.1.4.4 Knowledge 

 

The participants expressed group investigation as an environment to 

expand and exchange knowledge. The participants cited sharing of ideas as exchange 

of knowledge. Besides enjoying listening to the opinions of group members, 

participants acknowledged the use of new vocabularies and the use of language. This 

in turn improved their vocabulary competency and enhanced their speaking. 

 

"We felt group investigation will improve our speaking skills because within 

these few activities, we listened to the others speaking and learnt many new 

words" ( Participants from group 5). 

 

“Working in groups and having to contribute ideas encouraged us to use 

different words which in fact improved our vocabulary. (participant 25 from 

group 5). 
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4.1.4.5 Developed Speaking Skills 

 

The participants agreed that group investigation technique had 

helped enhance their speaking skills. Their pronunciation skills improved with instant 

corrections by other members. As the participants took turns to speak, not only did 

they learn new vocabularies from their friends but also their fluency developed with 

continued speaking.  

 

"We helped each other to pronounce the words correctly" (Participant 19 

from group 4). 

 

"We remembered how our friends spoke and tried to speak like them and the 

way they used the vocabularies." (Participant 30 from group 5). 

 

Some of the participants considered group investigation as an 

opportunity to exhibit their talent as everyone was provided with opportunities to 

speak and do presentations. Some of the participants stated, 

 

"I felt proud after I did my presentation. I felt that doing presentation in front 

of the class was a talent" (Participant 18 from group 3). 

 

It was evident from the above analysis that students enjoyed working 

as a group as the technique provided them with ample opportunities to speak. It was 

clear that students were highly satisfied since they believed that the technique helped 

them enhance their speaking ability and boosted their confidence enabling them to 

speak more fluently.  
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4.1.5 Students' Behavioral Observation  

 

4.1.5.1 Positive Learning Behavior 

 

Students behavioral observations were carried out by a peer teacher 

to look into whether the use of group investigation technique brought in some changes 

in the behaviors of the students. Observations were carried from the first stage of 

group investigation technique until the fifth stage. The students were observed for 

three sessions by the same teacher when group investigation was being implemented. 

 

The lessons were observed for three times and it was observed by the 

same teacher. There were 10 items to mark the behaviors observed. The observation 

showed a gradual improvement of the behaviors. In the first observation the item ‘take 

time to speak’ was observed to be dominated by some members. Similarly, it was 

observed that some members did not communicate in English throughout the 

discussion. It was also observed that not all the members shared views with others. 

 

In the second observation except for the item ‘communicates in 

English throughout the discussion’, not all the members were engaged in speaking not 

nor did they communicate in English. However, all the members were observed to 

have improved their engagement in the activities. 

 

The final observation showed a significant improvement in all the 

items. All the members in the class were observed to have agreed on the plans, began 

work promptly and shared responsibilities exhibiting positive learning behavior. It was 

also observed the members respected and listened to the views of members, took turns 

to speak and supported each other’s ideas. The item ‘Communicates in English 

throughout the discussion’ which was found difficult for the members to maintain was 

observed to have improved drastically.  



 
 

 

CHAPTER 5 

 

CONCLUSION, DISCUSSION AND RECOMMENDATIONS 

 

In this chapter the conclusion, discussion and recommendations based on the 

findings of this study are presented in the following order: 

5.1 Conclusion 

5.2 Discussion 

5.3 Recommendations 

 

The purpose of this study was to enhance the English speaking skills and to 

explore the level of learning satisfaction of the grade six Bhutanese students after the 

use of group investigation technique. The study was based on two main objectives: 

1) To enhance the English speaking skills of grade six students with the use 

of group investigation technique. 

2) To explore the learning satisfaction level of grade six students after using 

group investigation technique. 

 

The sample group comprised 30 grade six students. A quasi experimental 

study was employed. Data were collected through speaking test; pretest posttest design 

and analyzed using a comparative statistical analysis using paired sample t test. The 

data obtained through focus group discussion and students' behavioral observation 

were analyzed employing content analysis technique (Cohen & Morrison, 2011). 
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5.1 CONCLUSION 

 

5.1.1 Enhancing Speaking Skills 

 

Speaking proficiency test was conducted to fulfill the first objective of the 

study; to enhance the speaking skills of grade six students with the use of group 

investigation technique. The speaking test consisted of pretest and posttest designed 

with the same topic and rubrics for speaking. Students were marked using rubrics for 

speaking developed for the Bhutanese Curriculum (CAPSD, 2014). Scores were 

awarded to the students based on 4 items; fluency, pronunciation, vocabulary and 

grammar. The participants were given a time of two to three minutes to speak on the 

given topic for both the pretest and the posttest. 

 

A comparative statistical analysis using paired sample t test was done to 

compare the scores of the pretest and the posttest of the sample group. The mean of the 

pretest was (x̅) 7.17 while that of the posttest was (x̅) 11.14 with a difference of 3.96 

as shown in Table 4.2 The significant value (P) was 0.01 which was lower than the 

significant value P<0.05 and this indicated that there was a statistically significant 

difference between the pretest and the posttest of the sample group. Therefore, it was 

clear that the integration of group investigation technique had enhanced speaking skills 

of the students. The study based on the significant difference in the mean of the pretest 

and posttest concluded that group investigation technique had enhanced the speaking 

skills of grade six Bhutanese students. Thus, the first hypothesis (H1) which stated that 

the use of group investigation technique would enhance the speaking skills of the 

grade six Bhutanese students was accepted.  

 

5.1.2 Students' Satisfaction Analysis 

 

The second objective was to explore the learning satisfaction level of grade 

six Bhutanese students after using group investigation technique. To measure the 

students' satisfaction level, data were collected through focus group discussion and 
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observation of students' behavior by a peer teacher. The focus group discussion was 

conducted with 5 groups. The participants were divided into five groups of six 

members each. The five itemed discussion was conducted at the end of the study. The 

data from the focus group discussion were analyzed and interpreted using content 

analysis technique. The participants' responses to each item confirmed that there was a 

high level of satisfaction from learning through group investigation technique. The 

participants not only enjoyed learning in groups but also gained more knowledge from 

ideas contributed by their friends. They were contented for getting enough 

opportunities to speak and carry out presentations.  

 

To further examine the effectiveness of the technique, students' behavioral 

observations were carried out by a peer teacher. The participants were observed by a 

peer teacher for three sessions during the implementation of group investigation. The 

observations showed that the participants' behaviors improved with more sessions 

which were marked by ten behavioral items. From the very first observation, it was 

observed that the participants followed the instructions and required minimal help 

from teachers. Group members agreed to share responsibilities with a few dominating 

the group. It was also observed by the peer observer that some members in some 

groups preferred not to speak English at the beginning. 

 

Improvements in the behaviors were observed by the peer observer during the 

second observation. The peer observer found out that all the participants were actively 

participating and involved themselves in the discussion sharing ideas or supporting 

each other. It was observed that the students were motivated and group members took 

turns to speak and also agreed with their roles. According to the peer teacher observer, 

a few participants still remained reluctant to communicate in English. However, by the 

third and final observation, notable improvements were observed according to the 

observer. Every member of the group communicated in English and remained on task. 

 

Therefore, this study concluded that there was a high level of learning 

satisfaction after the use of group investigation accepting the second hypothesis which 
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stated that there would be a high level of learning satisfaction of grade six students 

after using group investigation technique. 

 

5.2 DISCUSSION 

 

The two major findings of the study are presented in this section. The first 

focused on the use of group investigation to enhance the English speaking skills of 

grade six Bhutanese students. The second centered on examining the learning 

satisfaction level of the students after using group investigation technique.  

 

5.2.1 Enhancing Speaking Skills 

 

The first findings from the study was the enhanced English speaking skills of 

the grade six Bhutanese students. In alignment with the previous studies (Ahsanah, 

2015; Haqqi, 2013; Iswardati, 2016; Maylinda, 2015; Nelli, 2015; Parchment, 2009), 

the findings from this study revealed that group investigation technique enhanced the 

English speaking skills of the students. The study showed significant difference in the 

performance of the posttest compared to the pretest. The means of the pretest and the 

posttest were 7.17 and 11.13 respectively showing a difference of 3.96 and a 

significant p-value of 0.01 (P<0.05) as shown in Table 4.2 The results indicated a 

remarkably high difference which confirmed that the use of group investigation 

technique significantly improved the speaking skills of the grade six Bhutanese 

students. 

 

The posttest result observed a dramatic increase in the scores. In the pretest 

the highest score was 75.0 and the lowest was 31.3. A significant improvement in the 

scores was noted in the posttest with 93.8 as the highest and lowest was 56.3. Such 

increase in the posttest scores and the enhancement of English speaking skills was 

attributed to providing platform for speaking and interaction among the group 

members. Such interactive behaviors induced by the use of group investigation 

technique has resulted in the significant improvement of students’ speaking ability. 



63 
 

For example; as reflected in the lesson observation by the peer teacher observer, there 

was a gradual improvement in the students’ participation in the group and students 

were observed to communicate in English throughout the discussion in their groups. 

 

Maylinda (2015) conducted a study to examine whether the use of group 

investigation technique improved students’ performance in English speaking ability 

which also revealed a significant improvement in the students’ speaking ability. 

 

Further, the result of this study were parallel to findings of Parchment (2009) 

who sought to compare the effectiveness of GI and Jigsaw learning methods using 

ninth graders as research participants and the study concluded that GI was more 

effective than Jigsaw method. It is therefore evident from the findings of the research 

studies that using group investigation technique can enhance speaking skills of the 

students.  

 

5.2.2 Students' Satisfaction 

 

A focus group discussion was carried out to explore the learning satisfaction 

level of the students after the use of group investigation. The focus group discussion 

was guided by five questions. The students opined their excitement in being able to 

communicate throughout the lesson in English. Students also found that the activities 

employing group investigation were enjoyable and interactive. According to the 

responses given by the participants, GI provided them with equal opportunities to 

speak. The participants also shared that they had equal opportunity to make 

presentations which helped in building confidence and also in improving their 

speaking ability. They were also of the opinion that working in groups fostered in 

them a sense of team work, respect for views and ideas, and being conscious of 

accurate outcomes.  

 

The second finding was, that the students had a high level of learning  

satisfaction after using GI technique. It was in line with the findings of Nelli (2015) 

http://etd.unsyiah.ac.id/index.php?author=%22Destin+Jessica+Nelli%22&search=Search
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who conducted a study on 'The Use of Group Investigation in Developing Speaking 

Skills' and concluded that GI succeeded in raising students’ enjoyment in learning, 

participation in speaking and sharing opinions. The finding was further supported by 

the research finding of Haqqi (2013) that confirmed the effectiveness of GI to be used 

in speaking news items and also that students enjoyed joining lessons according to the  

results of the interview.  

 

The study also found that participants exhibited a high level of learning 

satisfaction which helped to enhance their speaking skills and stimulated them to be 

more interactive. This result was in line with what Iswardati (2016) had found out; GI 

helped reduce the students' reluctance to speak, worry of making mistakes and 

minimized their fear of being laughed at. Similarly, it was observed that before the 

implementation of GI technique, students had difficulties in speaking. However, with 

the use of GI students were observed to enjoy the activities and students were 

observed sharing their opinion freely and did not shy away. It was also observed that 

students encouraged each other boosting confidence and removing fear of making 

mistakes while speaking.  

 

Students' behavioral observation was carried out to further check on their 

participation in communication during the implementation of GI. Three observations 

were carried out by the same teacher. Each observation lasted for about forty five 

minutes when GI was being implemented. The observations indicated a gradual 

improvement in the behavior of the participants. With topics allotted to each group and 

roles assigned to individuals within the group, the group members began work 

promptly and were on the task. Members shared ideas and were found to be 

participative. Similar findings were highlighted by Haqqi (2013) in his study that GI 

technique can run well during the teaching and learning process.  

 

5.3 RECOMMENDATIONS 

 

Based on the findings and conclusions made from the study, the following 

recommendations are proposed; 
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5.3.1 Recommendations for Implementation 

 

1) The use of GI technique has been found to enhance the English speaking 

skills of grade six students. Therefore, the use of this technique should be encouraged 

in teaching speaking skills in the other grades too. 

 

2) Teachers should use the GI technique to teach reading using literary text 

such as essays, poems and stories in English besides teaching speaking. 

 

3) GI technique can be used in teaching other subjects such to examine if the 

technique bring similar outcomes.  

 

4) Teachers can employ GI technique in enhancing listening skills. 

 

5.3.2 Recommendations for Future Research 

 

Considering some of the limitations of this study, the researcher recommends 

the following for further research: 

 

1) This study was limited to a class of 30 sixth graders of a primary school. 

Further research is recommended with different grade levels and a larger sample size. 

 

2) This study was constrained by time and was carried out within a month of 

experimental teaching, the researcher recommends further research to be conducted for 

a longer period in order to acquire more reliable and significant study result.  

 

3) Similar study can be carried out in different class levels in different 

geographical areas. This will further help in validating the effectiveness of GI and the 

findings presented in this study.  



 
 

 

REFERENCES 

 

Agada, J. (2008). Teaching collaborative skills in library and information science 

education Proceedings of the ASIS mid-year meeting. Medford, New Jersey: 

Information Today. 

Ahmad, S. R. (2016). Importance of English communication skills. International 

Journal of Applied Research, 2(3), 478-480. 

Ahsanah, F. (2015). Group investigation: a cooperative learning method for the 10th 

grade students in speaking English classroom. TELL Journal, 3( 1), 57-69. 

Akcay, N. O., & Doymus, K. (2012). The effect of GI and cooperative learning 

techniques applied in teaching force and motion subjects on students 

academic achievements. Journal of Educational E-Journal, 2(1), 109-123. 

Alharbi, A. M.  (2015). Building vocabulary for language learning: Approach for ESL 

learners to study new vocabulary. Journal of International Students, 5(4) 501-

511.  

Alimi, B. (2015). Enhancing students’ speaking skill through cooperative group work 

technique: A case study of third year LMD students of English at the 

University of Biskra (Unpublished Master's thesis). Mohamed Khider 

University of Biskra, Algeria.  

Alqahtani, M. (2015). The importance of vocabulary in language learning and how to 

be taught. International journal of teaching and education, 3(3), 21-34. 

doi:10.20472/TE.2015.3.3.002 

Anthony, D. H., Jessina, C. M., Perencevich, Jon, P. F., Jingkun, Z., Dan, E. P., and 

Joseph, F. (2006). The use and interpretation of quasi-experimental studies in 

medical informatics. J Am Med Inform Assoc, 13(1), 16–23. 

Arends, R. I. (2012). Learning To Teach (9th ed.). New York, USA: McGraw Hills 

Companies. 

 

 

 



67 
 

REFERENCES (CONT.) 

 

Arifin, I. (2017). Improving the students' speaking skill through group investigation 

technique of the seventh grade students of MTs Sudirman Jambu Semarang in 

the academic year 2016/2017 (Unpublished Doctoral dissertation). Iain 

Salatiga, Indonesia. 

Arslan, R. S. (2013). Non-native pre-service English language teachers achieving 

intelligibility in English: Focus on lexical and sentential stress. Procedia-

Social and Behavioral Sciences, 70, 370-374. 

Arung, F., & Jumardin, J. (2016). Improving the students' speaking skill through 

debate technique. Journal of English Education, 1(1), 70-76. 

Aslam, M., Ahmed, M., & Mazher, U. (2015). Enhancing Communication Skills of 

ESL Primary Students Through Activity Based Learning. European Journal 

of Language Studies, 2(1), 1-11.  

Avci, H., & Adiguzel, T. (2017). A case study on mobile-blended collaborative 

learning in an English as a foreign language (EFL) context. International 

Review of Research in Open and Distributed Learning, 18(7), 46-58. 

Baki, A., Yıldız, C., Aydın, M., & Köğce, D. (2010). The application of group 

investigation technique: the views of the teacher and students. Turkish 

Journal of Computer and Mathematics Education, 1(2) (2010), 166-186. 

Retrieved from https://www.Reseachgate.net/publication/280247109_The 

_Application_of_Group_Investigation_Technique_The_Views_of_the_Teach

er_and_Students  

Bandura, A. (1977). Self-efficacy: Towards a unifying theory of behavioral change. 

Psychological Review, 84(2), 191-215. 

Bareket, B., & Mohammadi, S. (2014). The contribution of the teachers' use of 

dialogic discourse pattern to the improvement of the students' speaking 

ability. Procedia -Social and Behavioral Science, 98, 353-362.  

 

 

 



68 
 

REFERENCES (CONT.) 

 

Binnendyk, O. S. (n.d.). Group investigation method on students speaking ability. 

Jurnal Pendidikan ”Jendela Pengetahuan", 7(17), 94-106. 

Bhutan Council for School Examinations and Assessment. (2013). A Study of Student 

Achievements in English Literacy and Mathematics Literacy at Grade X. 

Thimphu, Bhutan: Author. 

Bhutan Council for School Examinations and Assessment (2015). BCSEA journal of 

educational assessment. Retrieved from http://www.bcsea.bt/ downloads/ 

publications/BCSEA_Journal_for_Educational_Assessment.pdf  

Bhutan Canada Foundation (2017). Teach in Bhutan. Retrieved from http://teachin-

bhutan.org/teach/teaching-in-bhutan/ 

Boonkit, K. (2010). Enhancing the development of speaking skills for non-native 

speakers of English. Procedia-Social and Behavioral Science, 2, 1305 -1309.  

Brown, H. (2007).Teaching by principles: an interactive approach to language 

pedagogy. New York: Pearson. 

Bunce, P., Phillipson, R., Rapatahana, V., & Tupas, R. (Eds.). (2016). Why English?: 

Confronting the Hydra. Multilingual Matters. Ontario, Canada: Linguistic and 

language Rights. 

Celce-Murcia, M. (2001). Language teaching approaches: An overview. Teaching 

English as a second or Foreign Language,2, 3-10. 

Centre for Education Research and Development, (2009). Teachers’ perception about 

the new English curriculum: Reflections and insights from the classroom. Paro, 

Bhutan: Author. 

Chalermnirundorn, N. (2015). The use of integrative motivation in ESL reading skills: 

A case study of tertiary-level Thai university students (Unpublished Doctoral 

dissertation). Rangsit University, Thailand. 

Chalmers, A. (2016). Research data management. Retrieved from  https://sisu.ut.ee/ 

rdm _ course1/avaleht  

Cherry, K. (2017). How Social Learning Theory Works. Retrieved  fromhttps://www. 

verywellmind.com/social-learning-theory-2795074 

 



69 
 

REFERENCES (CONT.) 

 

Cohen, L. M., & Morrison, K. (2011). Research methods in education (7th ed.). 

London, England: Routledge, Taylor and Francis Group. 

Cohen, L., Manion, L., & Morrison, K. (2002). Research methods in education (6th 

ed). New York, USA: Routledge 270 Madison Avenue. 

Creswell, J. W. (2007). Quantitative inquiry & research design: choosing among five 

approaches. Thousand Oaks, California: Sage. 

Creswell, J W. (2013). Steps in conducting a scholarly mixed methods study Retrieved 

from https://digitalcommons.unl.edu/cgi/viewcontent.cgi?referer=https:// ww 

w .google.co.th/&httpsredir=1&article=1047&context=dberspeakers 

Creswell, J.W., & Clark, V.L.P. (2011). Designing and conducting mixed methods 

research. USA: Sage. 

Crotty, M. (1998). The foundations of social research: Meaning and perspectives in 

research process. London, United Kingdom: Sage Publications. 

Curriculum and Professional Support Division (2009). English Reading & Literature: 

Class VII. Thimphu: Author. 

Curriculum and Professional Support Division (2014). Reading & Literature: 

Teachers' Guide Class VI. Paro: Bhutan, Ministry of Education. ISBN: 

99936-0-259-0 

Dale, E. (1946). Audio-visual method in teaching. NY, USA: Dryden Press. 

Davis, B., & Summers, M. (2014). Applying Dale’s cone of experience to increase 

learning and retention: a study of student learning in a foundational 

leadership course. Retrieved from http://www.qscience.com/doi/pdf/10.53 

39/qproc.2015.elc2014.6 

Dawson, C. (2002). Practical research methods: A user-friendly guide to mastering 

research techniques and projects. Oxford, United Kingdom: How To Books. 

Desita, L. R., Supardi, I., & Suhartono, L. (2017). Improving students' speaking ability 

through debate technique. Retrieved from http://jurnal.untan.ac.id/index.php 

/jpdpb/article/view/19942 

 



70 
 

REFERENCES (CONT.) 

 

Dorji, J. (2005). Quality of education in Bhutan: The story of growth and change in the 

Bhutanese education system. Phuntsholing, Bhutan: KMT. 

Driem, G. V. (2017). Language and identity in Bhutan. The Druk Journal. Retrieved 

from http://drukjournal.bt/language-and-identity-in-bhutan/ 

Edgar, D. (1946). Audio-visual methods in teaching. New York, USA: Dryden Press. 

Elmusharaf, K. (2012). Qualitative data collection technique: Training course in 

sexual and reproductive health research. Retrieved from https://www.gfme 

r.ch/SRH-Course2012/researchmethodology/pdf/ Introductionqualitative%20 

research-Elmusharaf-2012.pdf 

Evcim, H., & Ipeck, O. F. (2013). Effects of jigsaw II on academic achievement in 

English prep classes. Procedia-Social and Behavioral Sciences, 70, 1651-

1659. 

Fadilah, F. (2016). Teaching speaking by role play activity. Okara. Jurnal Bahasa dan 

Sastra, 10(2), 209-216. 

Fathoni, M. (2017). The influence of using group investigation toward students' 

speaking ability at the second semester of the eighth grade of MTs 

Hasanuddin Teluk Betung Bandar Lamung in 2015/2016 academic year 

(Unpublished Master's thesis). UIN Raden Intan Lampung, Lampung 

Indonesia. 

Farabi, M., Hassanvand, S., & Gorjian, B. (2017). Using Guided Oral Presentation in 

Teaching English Language Learners’ Speaking Skills. Journal of Applied 

Linguistics and Language Learning, 3(1), 17-24. 

Fauzan, U. (2016). Enhancing speaking ability of EFL Students through debate and 

peer assessment. EFL Journal, 1(1), 49-57. 

Goktepe, F. T. (2014). Speaking problems of 9th grade high school Turkish learners of 

L2 English and possible reasons for those problems: Exploring the teachers 

and students’ perspectives. Procedia-Social and Behavioral Sciences,116, 

1875-1879. 

 



71 
 

REFERENCES (CONT.) 

 

Haqqi, W. (2013). The use of group investigation technique in teaching speaking  

news item text for the tenth graders od SMA Negeri 3 Sidoarjo. Retrieved 

from http://jurnalmahasiswa.unesa.ac.id/index.php/retain/article/view/1357 

Harmer, J. (2001). The practice of English language teaching (3rd ed.). London/New 

York: Longman. 

Hamzah, M. H., Ting, L. Y., & Pendidikan, F. (2010). Teaching speaking skills 

through group work activities: A case study in SMK Damai Jaya. A Case 

Study. Retrieved from http://eprints.utm.my/id/eprint/10255/2/Lu_Yee_Ting. 

Pdf 

Hosseini, S. M. H. (2014). Competitive team-based learning versus group 

investigation with reference to the language proficiency of Iranian EFL 

intermediate students. International Journal of Instruction, 7(1), 177-188. 

Hsieh, F. H., & Shannon, S. E. (2005). Three approaches to qualitative content 

analysis. Qualitative Health Research, 15(9), 1277-1288. 

Huhes, J. (2009). Peer observation methods to estimate classroom behavior. All 

Graduate Plan B and other Reports. 960. Retrieved from https://digitalcom 

mons .usu.edu/gradreports/960 

Hunt, S., Wright, A., & Simonds, C. (2014). Securing the future of communication 

education: Advancing an advocacy and research agenda for the 21st century. 

Communication Education, 63(4), 449-461. 

Idrissova, M., Smagulova, B., & Tussupbekova, M. (2015). Improving listening and 

speaking skills in mixed level groups (on the material of New English File). 

Procedia-Social and Behavioral Sciences,199, 276-284. 

Iswardati. (2016). The implementation of group investigation to improve the students’ 

speaking skill. Dinamika Ilmu, 16(2), 245-261. 

Jean, G., & Simard, D. (2011). Grammar teaching and learning in L2: necessary, but 

boring? Foreign Language Annals, 44(3), 467–494. doi:10.1111/j.1944-

9720.2011.01143.x 

 



72 
 

REFERENCES (CONT.) 

 

Kachru, Y. (2010). Pedagogical grammars for second language learning.  Retrieved 

from https://www.researchgate.net/scientific-contributions/2111100852_Y_ 

Kachru 

Kawulich, B. B. (2012). Collecting data through observation. Retrieved from 

https://www.researchgate.net/publication/257944783_Collecting_data_throug

h_observation 

Kelly, G. (2017, April). Two (or more) heads are better than one. International 

Teacher Magazine. Retrieved from http://consiliumeducation.com/itm/2017 

/01/04/ two-or-more-heads-are-better-than-one/  

Khan, N., & Ali, A. (2010). Improving the speaking ability in English: The students’ 

perspective. Procedia - Social and Behavioral Sciences, 2, 3575 – 3579. 

Kimberlin, C. L., & Winterstein, A. G. (2008). Validity and reliability of measurement 

instruments used in research. American Journal of Health- System Pharmacy, 

65(23), 2276-2284. 

Koc, Y., Doymus, K., Karacop, A., & Simsek, U. (2010). The effects of two 

cooperative learning strategies on the teaching and learning of the topics of 

chemical kinetics. Journal of Turkish Science Education, 7(2), 52-65. 

Kothari, C. R. (2004). Research methodology methods and techniques (2nd ed.). New 

Delhi, India: New Age International. 

Kusnierek, A. (2015). Developing students’ speaking skills through role-play. World 

Scientific News, (7), 73-111. 

Laal, M. (2013). Collaborative learning; elements.  Procedia - Social and Behavioral 

Sciences, 83, 814 - 818. 

Laal, M., & Laal, M. (2012). Collaborative learning: what is it? Procedia - Social and 

Behavioral Sciences, 31, 49 - 495. 

Lackman, K. (2010). Teaching speaking sub-skills: Activities for improving speaking. 

Toronto, Canada: Lackman & Associates. 

LaPrairie, M. (2014). A case study of English-medium education in Bhutan 

(Unpublished Doctoral dissertation). Institute of Education, University of 

London, England. 



73 
 

REFERENCES (CONT.) 

 

Liao, G. (2009). Improvement of speaking ability through interrelated skills. English 

Language Teaching, 2(3), 11-14.  

Lindblad, M. (2011). Communication strategies in speaking English as a Foreign 

Language: in the Swedish 9th grade national test setting. Retrieved from 

https://www.diva-portal.org/smash/get/diva2:453878/FULLTEXT01.pdf 

Liu, M., & Jackson, J. (2008). An exploration of Chinese EFL learners’ willingness to 

communicate and foreign language anxiety. Modern Language Journal, 

92(1), 71-86.  

Ma, R. (2015). The role of pronunciation in speaking test rating (Master's thesis,  

Brigham Young University, Utah, USA). Retrieved from https://scholars-

archive.byu.edu/etd/4426/ 

Maylinda, R. (2017). Teaching speaking by using group investigation technique to 

improve students speaking performance (an experimental research in SMAN 

1 BANDA ACEH). Syiah Kuala University, Unsyiah, Indonesia. 

McDonough, J., & Shaw, C. (1993). Materials and method in ELT; A teacher’s guide. 

UK: Blackwell Publishing.  

Ministry of Education. (2014). Bhutan education blueprint 2014-2024: Rethinking 

education. Thimphu, Bhutan: Author. 

Mishra, X. (2016) English Syllabus. Your BCSC guide on the go. Retrieved from 

http://estudybhutan.blogspot.com/2016/02/english-syllabus.html 

Mitchell, M. G., Hilary, M., Holder, M., & Stuart, D. (2008). Group investigation as a 

cooperative learning strategy: an integrated analysis of the literature. The 

Alberta Journal of Educational Research, 54(4), 388-395. 

Mohamad, M. M., Sulaiman, N. L., & Salleh, K. M. (2015). Measuring the validity 

and reliability of research instruments. Procedia - Social and Behavioral 

Sciences, 204(15), 164-171. 

 

 

 



74 
 

REFERENCES (CONT.) 

 

Moradi, Z., & Talebi, S. (2014). The effect of pre-speaking strategies instruction in 

strategic planning on Iranian EFL students' awareness as well as students 

fluency and lexical resources in speaking. Procedia - Social and Behavioral 

Science, 98, 1224-1231. doi: 10.1016/j.sbspro.2014.03.537 

Morreale, S. P., & Pearson, J. C. (2008). Why communication education is important: 

the centrality of the discipline in the 21st century. Communication Education, 

57(2), 224-240. 

Morrison, M. (2016). Dale's Cone of experience or learning theory - misleading 

quotes. Retrieved from https://rapidbi.com/dale-cone-of-experiencemislead 

ing-quotes/ 

Namgyel, T. (2012). English as an academic language in Bhutan. Language policy 

implementation issues. Retrieved from https://www.grin.com/document/31 

0992 

Nanthaboot, P. (2014). Using communicative activities to develop English speaking 

ability of Matthayomsuksa three students (Unpublished Doctoral 

dissertation). Srinakharinwot University, Thailand. 

Nasrudin, H., & Utiya, A. (2010, November). Improvement Thinking Skills and 

Scientific Attitude Using The Implementation Of “Group-Investigation 

Cooperative Learning” Contextual Oriented At Acid, Base And Salt Topic In 

Junior High School. Proceedings of The 4th International Conference on 

Teacher Education; Join Conference UPI & UPSI, Surabaya, Indonesia. 

Rerieved from http://file.upi.edu/Direktori/PROCEEDING/UPIUPSI/2010/ 

Book_5/IMPROVEMENT_THINGKING_SKILLS_AND_SCIENTIFIC_AT

TITUDE_USING_THE_IMPLEMENTATION_OF_GROUPINVESTIGATI

ON_COOPERATIVE_LEARNING_CONTEXTUAL_ORIENTED_AT_ACI

D,_BASE_AND_SALT_TOPIC_IN_JUNIOR_HIGH_SCHOOL.PDF 

Nazara, S.(2011). Students' perception on EFL speaking skill development. Journal of 

English Teaching, 1(1), 29-43.  

 



75 
 

REFERENCES (CONT.) 

 

Nelli, D. J. (2015). The use of group investigation in developing speaking ETD 

Unsyiah. Retrieved from http://etd.unsyiah.ac.id/baca/abstrak.php?biblio_ 

id=13510 

Neuman, S. B., & Dwyer, J. (2009). Missing in action: Vocabulary instruction in pre-

k. The Reading Teacher, 62(5), 384-392. 

Noble, H., & Smith, J. (2015). Issues of validity and reliability in qualitative research. 

Evidence-Based Nursing, 18(2), 2015-10205. 

Nombre, A. Y., Rocio, S. A., & Junio, C. D. (2012). The importance of teaching 

listening and speaking skills. Retrieved from https://www.ucm.es/data/cont/ 

docs/ 119-2015-03-1712.RocioSeguraAlonso2013.pdf 

Omari, F. Z. I. (2015). An Evaluation of the Teaching of the Speaking Skill in EFL 

Classrooms within the Framework of the CBA: The Case of 3rd Year Pupils 

in 3 Secondary Schools in Tlemcen (Unpublished Doctoral dissertation). 

University of Abou  Bekr Belkaïd, Chetouane, Algeria.  

Parchment, G. L. (2009). A study comparing cooperative learning  methods:Jigsaw & 

group investigation. Retrieved from https://fisherpub.sjfc.edu/mathcs_etd_ 

masters/25/ 

Pass, S. (2004). Parallel paths to constructivism; Jean Piaget and Lev Vyotsky. 

Greenwich, UK: Information Age.  

Patil, Z.N. (2008). Rethinking the objectives of teaching English in Asia. Asian EFL 

Journal, 10(4), 227-240.  

Peersman, G. (2014). Overview: data collection and analysis methods in impact 

evaluation, methodological briefs: impact evaluation 10. Florence, Italy: 

UNICEF Office of Research. 

Pineda, A. R. (2017). Enhancing fluency and accuracy in speaking through oral 

activities in Voice Thread. Retrieved from http://repository.usta.edu.co/bit 

stream/handle/11634/4361/RojanoAlicruz2017.pdf?sequence=1&isAllowedy  

 

 



76 
 

REFERENCES (CONT.) 

 

Prouix, J. (2006). Constructivism; A re-equilibration and clarification of concepts, 

andsome potential implications for teaching and pedagogy. Radical 

Pedagogy, 7(1), 5-5. 

Rai, H. (2017). The effects of directed reading thinking activity to enhance English 

reading comprehension skills of grade eight students in Bhutan (Unpublished 

Master's thesis). Rangsit University, Thailand. 

Rajasekar, S., Philominathan, P., Thanjavur, P., & Chinnathambi, V. (2013). Research 

Methodology. Retrieved from https://arxiv.org/pdf/physics/0601009.pdf  

Reddy, M. S. (2016). Importance of English Language in today’s world. International 

Journal of Academic Research, 3(2), 179-184. 

Tshewang, R. (2015).Bhutanese eighth grade students' and teachers' perceptions of 

their classroom learning environment in relation to the new mathematics 

curriculum (Unpublished Doctoral dissertation). Queensland University of 

Technology, Queensland, Australia. 

Royal Education Council. (2012). The national education framework: Shaping 

Bhutan’s future. Thimphu: Author. 

Sangadji, S. (2016). Implementation of cooperative learning with group investigation 

model to improve learning Achievement of vocational school students in 

Indonesia. International Journal of Learning and Development, 6(1), 91-103. 

Schmitt, N. (2000). Vocabulary in language teaching. Cambridge: Cambridge 

University Press. 

Segalowitz, N., & Freed, B. F. (2004). Context, contact, and cognition in oral fluency 

acquisition: Learning Spanish in at home and study abroad contexts. Studies 

in second language acquisition,26(2), 173-199. 

Shachar, H., & Fischer, S. (2004). Cooperative learning and the achievement of 

motivation and perceptions of students in 11th grade chemistry classes. 

Learning and Instruction, 14, 69-87. 

Sharan, Y., & Sharan, S. (1990). Group investigation expands cooperative learning. 

Retrieved from http://www.ascd.org/ASCD/pdf/journals/ed_lead/el_198912 

_sharan.pdf 



77 
 

REFERENCES (CONT.) 

 

Sharan, Y., & Sharan, S. (1992). Expanding cooperative learning through group 

investigation. New York: USA: Teachers’ College Press. 

Sharma, S. (2015). How to enhance collaborative learning environment in the ELT 

classroom. Retrieved from: https://neltachoutari.wordpress.com/2011/06/01/ 

how-to-enhance-collaborative-learning-environment-in-the-elt-classroom/  

Sherub, K., & Dorji, P. (2013). Bhutanese teachers' pedagogical orientation in the 

primary classes: a factor on quality education. JISTE, 17(1), 18-28. 

Siddiqui, M. H. (2013). Group investigation model of teaching: enhancing learning 

level. Paripex-Indian Journal of Research, 3(4), 78-80. 

Singye. (2018). English oral communication needs of Bhutanese students: as perceived 

by the teachers and students. English Language Teaching, 11(4), 74-81.  

Sobrepena, Y. T. (n.d.). Slideshare. Retrieved from https://www.slideshare.net/argel 

lee/the-research-instruments 

Srikaew, D., Tangdhanakanond, K., & Kanjanawasee, S. (2015). Development of an 

English Speaking Skill Assessment Model for Grade 6 Students by Using 

portfolio. Procedia-Social and Behavioral Sciences, 191, 764-768. 

Tam, M. (1997). Building fluency: a course for non-native speakers of English English 

Teaching Forum, 35(1), 26. Retrieved from http://eca.state.gov/forum 

/vols/vol35/no1/p26.htm  

Tan, I. G. C., Sharan, S., & Lee, C. K. E. (2007) Group investigation effects on 

achievement, motivation, and perceptions of students in Singapore. The 

Journal of Educational Research, 100(3), 142-154. 

Thornbury, S., & Harmer, J. (2005). How to teach speaking (Vol. 156). Harlow: 

Longman. 

Torky, S. A. E. (2006). The Effectiveness of a Task-Based Instruction Program in 

Developing the English Language Speaking Skills of Secondary Stage 

Students (Doctoral dissertation, Ain Shams University, Cairo, Egypt). 

Retrieved from https://eric.ed.gov/?id=ED523922 

 



78 
 

REFERENCES (CONT.) 

 

Tshomo, T., & Sherub, K. (2017).  Bhutanese teachers’ and students’ perceptions on 

using literary texts as English as a Second Language. Rabsel-theEducational 

Journal CERD, 18(1), 26-42. 

Tsoi, M. F., Goh, N. K., & Chia, L. S. (2004). Using group investigation for chemistry 

in teacher education. Asia-Pacific Forum on Science Learning and Teaching, 

5(1), 1-12. 

Vygotsky, L. S. (1980). Mind in society: The development of higher psychological 

processes. Massachusetts, USA: Harvard University Press. 

Wheeler, S. (2018). Bandura’s 4 Principles Of Social Learning Theory. Teach 

Thought. Retrieved from https://www.teachthought.com/learning/principles 

of-social-learning theory/ 

Wisdom, J. (2013). Mixed methods: Integrating quantitative and qualitative data 

collection and analysis while studying patient-centered medical home models. 

Retrieved from https://pcmh.ahrq.gov/sites/default/files/attachments/Mixed 

Methods_032513comp.pdf 

Zaremba, A. J. (2006). Speaking professionally. Canada: Thompson South-Western. 

Zhang, Y. (2009). Reading to speak: Integrating oral communication skills. English 

Teaching Forum, 47(1), 32 - 34.  

Zingaro, D. (2008). Group investigation: Theory and practice. Retrieved from 

http://www.danielzingaro.com/gi.pdfp1,15 

 

 

 

 



 
 

APPENDICES 

 

 

 



 
 

APPENDIX A 

 

CONFIRMATION LETTER FROM THE EXPERTS 

 

 

  

 

 



81 
 

Experts Who Validated the Instruments 

 

Sl No. Name Position tile Institution 

1 

Dr. Sirsamorn  

Pumsa-ard 

 

Lecturer 

 

Rangsit University 

Thailand 

 

2 Mr. Dawa Drakpa Principal 

Sherubgatshel Lower Secondary 

School 

Samtse Bhutan 

3 
Ms. Tshering 

Tshomo 

Senior Teacher 

Head of English 

Department 

Gaupey Lower Secondary School 

Paro Bhutan 
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21/05/2008 

Parental Consent Letter 

 

Dear Parent/Guardian, 

 

I am currently enrolled in the Master of Education (Curriculum and Instruction) at 

Rangsit University, Thailand. I am conducting a study on the use of group 

investigation technique to enhance the speaking skills of grade six Bhutanese students. 

A total of 8 sessions will be conducted from mid May to Mid June with 2 sessions in a 

week. Observation forms will be used to examine their behavior during the sessions 

and an interview will also be conducted towards the end. The content will be based on 

the curriculum.  The contents of the observation forms and interview will be used 

exclusively for this research study. Anonymity of the school and the students will be 

maintained, and all the information obtained will remain confidential. I would 

appreciate your consent to let your child participate in this study. 

 

Thank you for your support.  

 

Sincerely, 

 

 

Gaki Om 

Student 

Master of Education (Curriculum and Instruction) 

Rangsit University 

Thailand 

 

Child’s Name:_______________________________________ 

 

 I acknowledge that the content of this research study has been thoroughly explained.  

I agree to let my child (____________________________)   participate in the research 

process for the study described. 

 

Parent/Guardian's name 

:…………………………………………………………………………….. 

 

 

Signature:……………………………………………………………………………….. 

 

Date:………………………………………………………………. 
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CRITERIA 
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Speaking Proficiency Test (Pretest and Posttest) Criteria 

 

 The speaking proficiency test will be a pretest, posttest design. The pretest will 

be conducted at the beginning of the study and the posttest will be conducted at the 

end of the study. The students will be asked to speak on the same topic for both the 

pretest and the posttest. 

Procedure  

1. The students will be briefed on the speaking test.  

2. The students will speak on the topic 'The Most Memorable Day in My Life.' 

3. Speakers will be given preparatory time of 3 minutes.  

4. Students will speak for 3 minutes on the topic.  

5. The students will be evaluated based on the rubrics  
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RUBRICS FOR SPEAKING 
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Rubrics for Speaking 

 

Category 4 3 2 1 

Fluency 

Smooth and 

fluent without  
hesitations; 

Mostly smooth 

and fluent but 
with some 

hesitation  

Not very fluent, 

slow and often 
hesitant  

Not fluent at all, 

very slow and 
certain  

Pronunciation 

Speaks clearly 

and distinctly all 

the time  with 

correct 

pronunciation.  

Speaks clearly 

and distinctly 

most of the time 

with a few 

mispronunciation

s  

Cannot speak 

clearly and 

distinctly with  

many 

mispronunciations  

Often mumbles or 

cannot be 

understood and 

mispronounces all 

the words 

Grammar 

 Use appropriate 

language without 

any grammatical 

errors. 

 Use appropriate 

language but has 

a  few 

grammatical 

errors. 

Use appropriate 

language but has 

some grammatical 

errors.  

Can use 

appropriate 

language but has 

lots of grammatical 

errors.  

Vocabulary  

Rich, precise and  

usage of suitable 

vocabulary  

Usage of suitable 

words in an 

accurate manner. 

Usage of suitable  

words but 

repetitive  

Inadequate and 

unsuitable use of 

words 

 

(Adopted from English Curriculum of Bhutan 2014) 
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Item Objective Congruence for Rubrics 

 

1. If rating is +1, the item clearly matches the objective or ensures that the following 

measures meet the objectives stated. 

2. If the rating is 0,it means that that the item is unclear or unsure of whether the 

measures meet the objectives or not. 

3. If the rating is -1, the item clearly does not match objectives or ensures that 

measures does not meet the stated objectives. 

 

Sl. 

No 
Lesson Plan No. 

Expert 

1 

Expert 

2 

Expert 

3 
Average 

Congruence 

1 The rubrics contain a 

clear set of criteria.  
+1 +1 +1 +1 

Congruent 

2 

All the descriptors of the 

rubrics reflect consistent 

levels of continuity 

+1 +1 +1 +1 
Congruent 

3 

The scales describe how 

each band of the task is 

performed 

+1 +1 +1 +1 
Congruent 

4 

The language used to 

describe the differences in 

each performance level 

under each band makes 

scoring easy. 

+1 +1 +1 +1 
Congruent 
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FOCUS GROUP DISCUSSION GUIDELINES 
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Focus Group Discussion Guidelines 

 

1. Did you enjoy working in groups? Why? 

2. How do you feel when you speak and share your ideas in your group?  

3. What are some differences that you find between group investigation learning 

and the normal learning styles? Explain. 

4. In your group, was everyone willing to speak and share their ideas? Why or 

why not? 

5. How do you think  group investigation will help improve your speaking ability 

 



 
 

 

APPENDIX I 

IOC FOR FOCUS GROUP DISCUSSION GUIDELINES 
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Item Objective Congruence for Focus Group Discussion 

 

1. If rating is +1, the item clearly matches the objective or ensures that the 

following measures meet the objectives stated. 

2. If the rating is 0,it means that that the item is unclear or unsure of whether the 

measures meet the objectives or not. 

3. If the rating is -1, the item clearly does not match objectives or ensures that 

measures does not meet the stated objectives. 

 

Sl. 

No 
Lesson Plan No. 

Expert 

1 

Expert 

2 

Expert 

3 
Average 

Remarks 

1 
Did you enjoy working in 

groups? Why? 
+1 +1 +1 +1 

Congruent 

2 

How do you feel when you 

speak and share your ideas 

in your group? Explain. 

+1 +1 +1 +1 Congruent 

3 

What are some differences 

you find between group 

investigation learning and 

the normal learning 

styles? Explain. 

+1 +1 +1 +1 Congruent 

4 

Was everyone willing to 

speak and share their 

ideas? Why or why not? 

+1 +1 +1 +1 
Congruent 

5 

Do you think group 

investigation will help 

improve your speaking 

ability? How? 

+1 +1 +1 +1 
Congruent 



 
 

APPENDIX J 

CLASSROOM BEHAVIORAL OBSERVATION FORM 
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Classroom Behavioral Observation Form 

 

(Adapted from Oxford University Press Canada, 2005; www.novelapproachpbl.com) 

 

Behaviors observed 
All 

Members 

Most 

Members 

Some 

Members 
Few Members 

1. Group members agree on an agenda 

or plan. 

    

2. Begin work promptly.     

3. Figure things out with minimal 

teacher's help. 

     

4. Share responsibilities and/or assign 

roles. 

    

5. Engage in group discussion 

actively. 

    

6. Share views and ideas with group 

members. 

    

7. Respects and listens to ideas and 

views of members. 

    

8. Add ideas and support each other's 

ideas. 

    

9. Takes turn to speak     

10.Communicates in English 

throughout the discussion.  

 

 

   



 
 

 

APPENDIX K 

IOC FOR CLASSROOM BEHAVIORAL OBSERVATION  
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Item Objective Congruence for Classroom Behavioral Observation 

 

1. If rating is +1, the item clearly matches the objective or ensures that the following 

measures meet the objectives stated. 

2. If the rating is 0,it means that that the item is unclear or unsure of whether the 

measures meet the objectives or not. 

3. If the rating is -1, the item clearly does not match objectives or ensures that 

measures does not meet the stated objectives. 

 

Sl. 

No 
Lesson Plan No. 

Expert 

1 

Expert 

2 

Expert 

3 
Average 

Remarks 

1 Group members agree on an 
agenda or plan. 

+1 +1 +1 +1 
Congruent 

2 
Begin work promptly +1 +1 +1 +1 

Congruent 

3 Figure things out with 

minimal teacher's help. 
+1 +1 +1 +1 

Congruent 

4 Share responsibilities and/or 

assign roles. 
+1 +1 +1 +1 

Congruent 

5 Engage in group discussion 

actively. 
+1 +1 +1 +1 

Congruent 

6 Share views and ideas with 

group members. 
+1 +1 +1 +1 

Congruent 

7 Respects and listens to ideas 

and views of group 

members. 

+1 +1 +1 +1 
Congruent 

8 Add ideas and support each 

other's ideas in the group. 
+1 +1 +1 +1 

Congruent 

9 
Take turn to speak. +1 +1 +1 +1 

Congruent 

10 Communicates in English 

throughout the discussion. 
+1 +1 +1 +1 

Congruent 
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Researcher's Log  

 

28/05/2018 

Students' behavioral observations were carried out by a peer teacher 

to evaluate the behavior of the students during the implementation 

of GI technique. The observation sheet contained 10 behavioral 

items to measure the learning behavior of the students. A total of 

eight sessions; 2 session for each lesson plan and observations were 

carried out during every first session of each plan. 

 

The first observation was carried out during the 2nd session of the 

first plan. Observation began as soon as the implementation of GI 

started. For the first five items, it was observed that all the members 

were involved and the students displayed positive learning 

behavior. However, the observer stated that not all the members in 

the group were willing to share their ideas freely. Similarly, some 

members preferred to speak in their local language while some 

never took part in their discussion. It was observed that some 

members in the group dominated the group and spoke throughout 

the discussion.  

 

It was observed that groups managed to complete their task on the 

stipulated time. The use of GI could not involve all the students 

during the speaking activity. 

30/05/2018 

During the second observation, it was observed that students were 

opening up and most members in all the groups were found active 

and engaged. Except for the tenth item in the observation sheet 

'communicates in English throughout the lesson', all the members 

were observed to have improved their engagement in the activities.  

 

The observer stated that a few students still preferred to speak in 

their local language to deliver their thoughts and were hesitant to 

speak in English. However, the students were able to complete the 

task and improvements were observed compared to the first 

observation. 

09.06/2018 

The final observation showed a significant improvement in all the 

items.  All the members in the class were observed to have agreed 

on the plans, began work promptly and shared responsibilities 

exhibiting positive learning behavior. The observer noted that the 

members respected and listened to the views of members, took turn 

to speak and supported each other’s in sharing ideas.  
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Item Objective Congruence for Lesson Plans  

 

4. If rating is +1, the item clearly matches the objective or ensures that the following 

measures meet the objectives stated. 

5. If the rating is 0,it means that that the item is unclear or unsure of whether the 

measures meet the objectives or not. 

6. If the rating is -1, the item clearly does not match objectives or ensures that 

measures does not meet the stated objectives. 

 

Lesson Plan No. 
Rating by 

Expert 1 

Rating by 

Expert 2 

Rating of 

Expert 3 
Average 

Congruence 

Lesson 1 +1 +1 +1 +1 
Congruent 

Lesson 2 +1 +1 +1 +1 
Congruent 

Lesson 3 +1 +1 +1 +1 
Congruent 

Lesson 4 +1 +1 +1 +1 
Congruent 
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Lesson Plan 01 (Session 1 &2) 

 

Class : VI                                                                                           Date: …………. 

Subject : English                                                                               Time: 90 minutes 

Topic: Introduction to Group Investigation                                         

Strategy : GROUP INVESTIGATION TECHNIQUE 

Teaching Materials : chalkboard, chalk, chart, marker, projector, laptop, grammar 

 books, articles, library 

No. of students : 30 

Previous Knowledge of the students: Students had done speaking activities and 

group discussions. 

Objectives: At the end of the lesson, the students will be able to:  

 List the 6 stages of group investigation technique 

 Explain what happens in each stage 

 Do a presentation  

 

Teacher's Activities 
Students' Activities Time  

INTRODUCTION  

Exchange greetings 

Introduction and familiarization with the research 

participants. 

Ask the following questions to inquire about their 

previous knowledge. 

 Did you work in groups in the class? 

 What are some of the activities you do in 

group? 

 What are some group activities on 

speaking? 

 

 

 

Exchange of greeting 

 

 

 

 

Students listen to the 

questions and answer 

on 

Volunteer basis. 

 

 

 

 

 

 

 

 

10 

minutes 
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LESSON DEVELOPMENT  

Activity 1 

 Create new groups in the class. Divide the 

students into 5 groups with six members each. 

Number the students from 1-5 and let the 

same numbers get into the same group and let 

students settle down. 

 

Activity 2 

 Ask students to discuss in the groups about 

reading; what they know about reading. 

 As the groups present their idea, list them on 

the board. 

 Tell the groups that we are going to discuss 

about reading. 

 Let the groups discuss their ideas on reading 

and share to the class. 

 Let the groups present their discussion. 

 After the groups have presented, ask for any 

comments or teacher solicit the groups. 

 Let students know that what they just did is a 

learning technique or method.  

 

Input 

 Introduce the term Group Investigation and 

explain the term and let students know that it 

is a method of learning 

 Tell them that what they did are the stages of 

group investigation. 

 Use the PowerPoint to explain Group 

Investigation Technique. 

Follow instructions 

and fall into groups. 

 

 

 

 

 

 

 

 

 

 

 

Discussion 

 

 

 

 

 

 

 

 

 

 

 

 

5  

minutes 

 

 

 

 

 

 

 

40 

minutes 

 

 

 

 

 

 

 

 

 

 

 

 

 

30 

minutes 
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 Explain the stages of group investigation in 

detail once again. 

 

CLOSURE (5 minutes) 

Have some students volunteer to answer the 

following questions. 

1. What did you learn today? 

2.How many stages did we follow? 

3. What are the stages of group investigation? 

 

 

 

5 

minutes 
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Lesson Plan 02 (Session 3 & 4) 

 

Class : VI                                                                                           Date: …………. 

Subject : English                                                                               Time: 90 minutes 

Topic: An Event at School (Oral presentation)                                          

Strategy : GROUP INVESTIGATION TECHNIQUE 

Teaching Materials : chalkboard, chalk, chart, marker, library, others,  

No of Students : 30 

Previous Knowledge of the students: Students were involved or have witnessed 

the events/ celebrations in the school. 

Objectives: At the end of the lesson, the students will be able to:  

 Produce a presentation in groups 

 Do a presentation  

 

Teacher's Activities 
Students' Activities Time  

INTRODUCTION  

Exchange greetings 

Talk about their day and the plans for the day. 

Ask the following questions to recapitulate the 

previous lesson 

1. What did you learn in the previous 

class?? 

2. What is the name of the 

technique/method? 

3. What are the stages of group 

investigation? 

4. What else did you do? 

5. Did you enjoy ? why? 

 

Present the chart containing the stages of group 

 

Exchange of greeting 

Share about their 

plans and ideas 

 

Students listen to the 

questions and answer 

on 

Volunteer basis. 

 

 

 

 

 

 

 

 

5 

minutes 
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investigation and have it on the wall of the 

classroom for reference. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

LESSON DEVELOPMENT  

Activity 1 

 Create new groups in the class  once again. 

Divide the students into 5 groups  with six 

members each. Number the students from 1-

5 and let the same numbers get into the same 

group and let students settle down in their 

new groups. 

 

Instructions 

 Each group will prepare a presentation. 

 Every member must present a part of the 

presentation. 

 Each group will be given 7 minutes for 

presentation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Follow instructions 

and fall into groups. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2 

minutes   

 

 

 

 

 

 

 

3 

minutes 

 

 

 

 

STAGES OF GROUP 

INVESYTIGATION 

 

1. Topic selection : choose a topic. 

2. Planning: plan and divide the work among 

group members.  

3. Implementation: carryout the work 

according to the plan.  

4. Analysis and synthesis: discuss, summarize 

and prepare presentation 

5. Presentation: groups do a presentation.. 

6. Evaluation: teacher and students provide 

comments and teacher evaluate the 

presentations  
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 The groups can look for sources from the 

library or may get help from other teachers 

or friends 

The topic 'An Event at School'  will be written 

on the board. Each group will be asked to select 

one event that happened at the school.  

 

Activity 2 

 The groups prepare for the oral presentations 

following the group investigation technique. 

 

 

 

 

 

 

 

Group members 

discuss and share 

ideas 

 

 

 

 

 

 

 

 

35 

minutes 

 

 

 

SESSION 2 (45 minutes) 

 

Activity 3 

 Groups take turns to do the presentations 

 After the presentations teacher asks for 

comments and suggestion and teacher 

provides feedback. 

 

CLOSURE 

Carryout 3, 2, 1 paper to close the lesson. 

 

 

Exchange greeting 

 

 

 

 

presentations 

 

 

40 

minutes 

 

 

5 

minutes 

 

 

 

 

 

 

 

 



121 
 

Lesson Plan  03 (Session 5 & 6) 

 

Class : VI                                                                                           Date: …………. 

Subject : English                                                                               Time: 90 minutes 

Topic: Role play 

Strategy : GROUP INVESTIGATION TECHNIQUE 

Teaching Materials : chalkboard, chalk, text(handouts) ,  

No of Students : 30 

Previous Knowledge of the students: Students had carried out role play in the 

class.                              

Objectives: At the end of the lesson, the students will be able to:  

 Carry out a role play in groups 

 speak their part of the dialogue 

Teacher's Activities 
Students' Activities Time  

INTRODUCTION  

Exchange greetings 

Talk about their day and the plans for the day. 

Ask the following questions to recapitulate the 

previous lesson 

6. What are the stages of group 

investigation? 

7. What did you learn in the previous 

class?? 

8. Did you enjoy ? why or why not? 

 

Tell students that in this lesson too, a speaking 

activity is going to be carried out 

 

 

 

 

Exchange of greeting 

Share about their plans 

and ideas 

 

Students listen to the 

questions and answer 

on 

Volunteer basis. 

 

 

 

 

 

 

 

 

 

5 

minutes 
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LESSON DEVELOPMENT  

 

Activity 1 

 Create new groups in the class  once again. 

Divide the students into 5 groups  with 6 

members each. Number the students from 1-

5 and let the same numbers get into the 

same group and let students settle down in 

their new groups. 

  

Instruction 

 

 The groups will perform a role play. 

 Every member must be a character of the 

play. 

 Use group investigation to prepare for the 

role play. 

 Use the text provided and sort out the roles 

and dialogues 

Teacher provides the texts to let the groups 

prepare for the role play. The text include: 

1. A pet for Mrs. Arbuckle 

2. The mirror 

3. The wise old woman 

4. Treasures of another kind 

5. Siena's fun run  

 

Activity 2 

 

The groups plan and prepare for the role play 

following the group investigation technique 

 

Follow instructions 

and fall into groups. 

 

 

 

 

 

 

 

Listen to the 

instructions and ask 

questions in case of 

doubt. 

 

 

 

 

 

 

 

 

 

 

 

 

Group members 

discuss and sort out the 

character, mark the 

dialogue for each 

character and prepare 

for the presentation 

 

5  

minutes 

 

 

 

 

 

 

 

5 

minutes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

30 

minutes 
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SESSION 2 ( 45 minutes) 

 

Activity 3 

 

 Groups take turns to do the role play. 

 After every group the teach asks for 

comments and suggestion from other groups 

and teacher provides feedback. 

 

CLOSURE 

 

Summarize the test and have a discussion.  

Carry out 1 minute paper to end the lesson 

 

 

 

 

Role play by 

different groups 

 

 

 

 

 

Discussion and do 

the 1 minute paper. 

 

 

 

40 

minutes 

 

 

 

 

 

5 

minutes 
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Lesson Plan 04 (Session 7 & 8) 

 

Class : VI                                                                                         Date: …………. 

Subject : English                                                                              Time:90 minutes 

Topic: Debate on 'Use of mobile phones is good for us 

Strategy : GROUP INVESTIGATION TECHNIQUE 

Teaching Materials : chalkboard, chalk, library, magazines, articles…  

No of Students : 30 

Previous knowledge of the students: they have taken part or attended debates in 

the school. 

Objectives: At the end of the lesson, the students will be able to:  

 Participate in a debate 

 

Teacher's Activities 
Students' Activities Time  

INTRODUCTION  

Exchange greetings 

Let students share about their well being and  

their day and the plans for the day. 

 Write the topic 'Debate' on the 

board and let students share 

their ideas. 

 Discuss and explain about 

how a debate is carried out.  

 

LESSON DEVELOPMENT  

 

Activity 1 

 Create new groups in the class. Divide the 

students into 6 groups with 5 members 

 

Exchange of greeting 

Share about their plans 

and ideas 

 

Students answer on 

Volunteer basis. 

  

 

 

 

 

 

Follow instructions 

and fall into groups. 

 

 

5 

minutes 

 

 

 

 

 

 

 

 

 

 

5 

minutes 
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each. Number the students from 1-6 and let 

the same numbers get into the same group 

and let students settle down in their new 

groups. 

 Once the groups are set introduce the topic 

of the debate ' Use of mobile phones is 

good for us' 

 Let students know that a debate will be 

carried out in the class. 

 

Instruction 

 

 The topic of the debate is ' Use of Mobile 

Phone is Good for Us'. 

 Groups must discuss the points, collect 

information from the library, other teachers 

or friends. 

 Three groups will speak for the motion and 

the other three will speak against the 

motion. 

 Each member must speak for 2 minutes. 

 

To decide the speaking for the motion and 

against the motion, a member representing the 

group will be asked to pick a paper from the 

teacher's table (there will be two papers written 

1 and 2). The groups getting 1 will speak for 

the motion and the group getting two will 

speak against the motion. 

 

 

 

 

 

 

 

 

 

 

 

Listen to the 

instructions and ask 

questions in case of 

doubt. 

 

 

 

 

 

Group members 

discuss and sort out 

the character, mark the 

dialogue for each 

character and prepare 

for the presentation 

 

 

 

 

 

 

 

 

 

 

 

5  

minutes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

30 

minutes 
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Activity 2 

 

The groups plan and prepare for the debate 

following the group investigation technique 

 

 

 

SESSION 2 ( 45 minutes) 

 

 (The class will be already set up for the debate) The 

groups will pick a number like they did earlier to 

decide which group will speak first. 

Each group member will be given 1.5 minutes to 

speak. 

 

LESSON DEVELOPMENT 

 

The debate is carried out. Each group member will be 

given 2 minutes to speak. 

 

 

CLOSURE 

Use I minute paper to close the lesson 

 

 

 

 

 

 

 

 

debate 

 

 

 

 

. 

 

 

 

 

 

 

 

 

45 

minutes 

 

 

 

1 minute 



 
 

APPENDIX P 

PAIRED SAMPLE T TEST 
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Paired Sample T Test  

 

  

Mean 

 

N 

 

Std. Deviation 

Std. Error 

Mean 

 

Pair I   Pretest 

Posttest 

7/17 

11.13 

30 

30 

1.783 

1.776 

.325 

.324 

 

 

Paired Samples Correlations 

 

 N Correlation Sig 

 

Pair 1   Pretest &     Posttest 
30 820 .01 

 

 

Paired Samples Test 

 

 Paired Differences  

 

 

 

 

t 

 

 

 

 

 

df 

 

 

 

 

Sig 

(2-

tailed) 

 

 

 

 

Mean 

 

 

 

Std. 

Deviation 

 

 

Std. 

Error 

Mean 

95% 

Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 1   

Pretest 

- 

Posttest 

- 3.967 1.066 195 - 4.365 -3.569 -20.377 29 .01 

 

 



 
 

APPENDIX Q 

GROUP INVESTIGATION TECHNIQUE 
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